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PRE-SERVICE ENGLISH TEACHERS’ CONCERNS IN TEACHING 

PRACTICUM PROGRAM AS REFLECTED IN REFLECTIVE TEACHING 

JOURNALS 

Warida Fibri Ardiana 

ABSTRACT 

Having much experiences is an inadequate basis for pre-service teachers to be 

successful teachers in the future. They also need to develop their teaching 

professionalism. There are abundant ways which help them to be professional English 

teachers. One of the possibilities is reflecting their teaching processes through 

reflective teaching journals. Hence, this research presents a study about pre-service 

English teachers’ concerns during Teaching Practicum program which were analyzed 

through examining on the stages of teachers’ development. Twenty-four journals were 

collected from eight pre-service English teachers who were taking Teaching Practicum 

program. A descriptive analysis were used to identify the stages of teachers’ 

development including its concerns that mostly discussed. It is important to recognize 

the concerns because it will help pre-service English teachers to reduce stress, improve 

success, and maximize the benefits of the teaching practicum for them (Goh and 

Matthews, 2011). The findings revealed that the frequency of concerns indicating 

interpersonal stage was higher rather than others stages. At this stage, their concerns 

were mostly about their feelings and roles & responibilities during teaching practice. 

This research ends with implication of it and the further reasearch that can be conducted 

relating to this issue. 

Keywords: pre-service English teacher, concern, reflective teaching journal, teaching 

practicum program. 

 

INTRODUCTION 

In recent years, the demand of high professional English teachers is increasing 

day by day. It is because having professional English teachers can be one of a good 

starter for students to get a successful learning (Kirkpatrick, 2006). It is also addressed 
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for pre-service English teachers. As beginner English teachers who are learning how 

to teach and practicing teaching for the first time, they also have to build their 

professionalism firstly by recognizing their own teaching abilities. As Doyran (2013) 

and Richards and Lockhart (1994) believed that although experiences are the key 

component of teachers’ development, it may be inadequate as a basis for professional 

growth. There are abundant ways which will lead the pre-service English teachers to 

be professional English teachers later on. One of the widespread ways that can be relied 

on to foster their teaching professionalism is through reflective practice that is reflected 

on reflective teaching journal.  

Pre-service English teachers need to be introduced and accustomed to reflect 

their teaching experiences critically through reflective teaching journals (Palupi, 2011; 

Cohen-Sayag and Fischl, 2012; Farrah, 2012). Additionally, Loughran proposed that 

“effective reflective practice involves careful consideration of both “seeing” and 

“action” to enhance the possibilities of learning through experience” (2002, p. 37). He 

added that teachers’ professional knowledge can develop through reflective teaching 

journals as it offers intepreting problematic situation so that they can reflect what their 

problems faced during teaching (p. 40). Hence, reflective teaching journals is needed 

to encourage pre-service English teachers to share critically towards what their feelings 

are, what difficulties they experience, what fears and worries overwhelm during their 

English teaching. On the other hand, critics may argue that writing reflective teaching 

journals will let the pre-service English teachers to blame their students or even mentor 
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teacher who also get involved in their teaching (Morley, 2014). Also, some of pre-

service English teachers may believe that their reflective teaching journals are not 

going to be graded, so that they do not need to elaborate every problems or event which 

they have faced during teaching in the journals. Disagreeing the previous statements, 

Goh and Matthews (2011) pointed out that “The more known about the concerns faced 

by student teachers during their practicum, the greater the possibility of reducing stress 

and improving their success and maximizing the benefits of the practicum for them.” 

Related to the previous statements, Chan and Leung (1998) as cited in Goh and 

Matthews (2011) advocated that focusing on pre-service English teachers’ concerns 

during teaching practicum program is extremely necessary for their future teaching 

development. It is because the learning situation in teaching practicum program is 

much different from the one that they have learned in campus. Therefore, recalling the 

concerns of pre-service English teachers will help preparing them to be professional 

and competent English teachers later on. 

Multiple studies have been conducted in English teaching which examine the 

reflective teaching journals. One study was conducted by Doyran (2013), at the 

Department of Foreign Language Education, the state of university in Ankara. The aim 

of the study was to analyze pre-service teachers’ reflective teaching journals in teaching 

practicum program. The findings were revealed that keeping reflective teaching 

journals created self-awareness of pre-service English teachers. Unfortunately, the 

content of the journals mostly fell under interpersonal stage which related to the pre-
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service English teachers’ concerns toward feelings, roles, responsibilities, motivation 

and classroom atmosphere. Acknowledging the Doyran’s study, Pennington (1995) 

pointed out that there are several stages of teachers’ development in reflective teaching 

journals. The first is procedural stage, second is interpersonal stage and last is 

conceptual stage.  

This research was conducted in an attempt to examine pre-service English 

teachers’ concerns that they face during teaching practicum program over different 

stages of teachers’ development in reflective teaching journals. This research also 

examined the stages above as the representation of teachers’ development which did 

not have in Doyran’s study. Research question of this research is “what are the pre-

service English teachers’ concerns that mostly appear in their reflective teaching 

journals during Teaching Practicum program ?” 

This research is beneficial to conduct because the findings of this study may 

help pre-service English teachers to be more aware with concerns over different stages 

that frequently happen in teaching practicum program. This research will also be 

valuable for them to be more aware with the stages of teachers’ development that may 

help them to develop their teaching professionalism. 

 

 

THEORETICAL FRAMEWORK 



5 

 

This chapter discusses the theoretical background of the research toward 

reflective teaching journals in pre-service English teachers. This chapter consists of 

two sections. The first section provides the definition of reflective journals from several 

experts. The last section provides stages of teachers’ development that appear in pre-

service English teachers’ reflective teaching journals and their concerns which may be 

involved in teaching practicum program. 

Reflective Teaching Journal 

What does reflective teaching journal mean? Different experts have had 

different opinions in seeing what reflective teaching journal is. Firstly, reflective 

journal is a teacher’s or a student teacher’s written responses of what they know and 

believe in teaching but not only about the list of the day’s events (Richards and 

Lockhart, 1994, p.7; Roe, et all, 2010, p.14). Related to the previous definition, 

Loughran (1996) as cited in Ragawanti (2012) pointed out that reflective writing is an 

action of documenting someone’s own thinking by writing the experiences, actions and 

events narratively in order to be reflected on and learned. Acknowledging the 

statements above, it means that reflective teaching journal focuses on the teachers’ 

documentations or responses toward experiences, actions, and events that they get 

during teaching. Meanwhile, according to Heath (1998) reflective journal writing is “a 

teaching strategy whereby students write their experiences and feelings ‘uncensured’ 

in their own writing style for further reflection and analysis” (p.593). Having the same 

perspective, Farrah (2012) argued that reflective journal writing is an effective learning 
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technique that enables students to learn while they are writing. The statements above 

mean that keeping and writing reflective teaching journals are kind of effective 

teaching strategy or technique which enables pre-service English teachers to learn how 

to improve their teaching while writing their experiences which occur during ELT.  

The Stages of Teachers’ Development 

As identified by Pennington (1995, p. 718) there are three stages which can 

represent the pre-service English teachers’ teaching development which is implied in 

reflective teaching journals. These stages imply the pre-service English teachers’ 

concerns over different stages. The stages are procedural, interpersonal, and conceptual 

stage. Pennington (1995) argued that the teachers’ awareness and focus usually began 

from procedural stage, to interpersonal stage, then move to conceptual stage (p. 719). 

He added that these stages portray the path of teachers’ development which move 

“from lower to higher level skills via more in-depth processing of information that 

leads to deeper understands of theory and practice, more consistent patterns of action, 

and more intricate interconnections among facets of practice” (p. 719). 

  According to Pennington in earliest stage which is procedural stage, pre-

service English teachers may focus on matters involving techniques, materials, and 

logistics that they use in teaching process (1995, p. 718). He added that after pre-service 

English teachers have been accustomed to matters related to techniques, materials and 

logistics, then their concerns will focus on interpersonal stage. In this stage, their 

concerns will be closely related to their and their students’ reactions, feeling, roles and 



7 

 

responsibilities, motivation, and classroom atmosphere. According to Doyran (2013) 

at this stage pre-service English teachers may reflect on how they feel as a beginner 

teacher, their roles and responsibilities as a beginner teacher such as motivating 

students, managing classroom, managing time, and so on (p. 165). Similar to previous 

statement, in terms of feeling, pre-service English teachers may reflect on their and 

their students’ feelings about what is happening in class (Pennington (1995, p. 723)). 

After having concerns about interpersonal matters, then pre-service English 

teachers will focus on conceptual matters. Pennington proposed that in conceptual 

stage pre-service English teachers’ concerns will be related to matters involving 

personal meaning, explanation, integration of theory and practice (1995, p. 719). He 

added that they will reach this stage when they try to understand the effects and 

effectiveness of the new technique that they have been used. At this stage, pre-service 

English teachers may reflect their teaching process at a higher level of awareness and 

understanding. In addition, he also argued that the pre-service English teachers’ 

concerns become conceptual in this stage because the “procedural matters were refined 

and moved out of the focus of attention, and the interpersonal aspects of the new 

techniques became routinized” (1995, p. 719) 

Pennington acknowledged that the sequence of teachers’ development above is 

not an accidental matter but somewhat represents a natural and common path (1995, p. 

720). Doyle & Ponder (1977) cited in Pennington (1995, p. 723) stated that reflective 

process involves recycling and reprocessing of ideas to fit into the teachers’ own 
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cognitive ecosystem and classroom ecology. By means of this the sequence which 

moves from procedural to interpersonal then to conceptual stage is common happened 

in teachers’ teaching process.  

THE STUDY 

Context of the Study 

 The setting of this research was at one of teaching practicum sites offered by 

the Faculty of Language and Literature, Satya Wacana Christian University, Indonesia. 

The research took place in SMP Negeri 1 Banyubiru, Indonesia, during seventh 

semester of 2014/2015 academic year. The reason for choosing it as the context of this 

research was because the pre-service English teachers doing Teaching Practicum at that 

school were required to follow requirements given by the supervisor when writing 

reflective teaching journals. The requirement was that it should be written immediately 

after having done the teaching, the latest was the following day Also, it had to have 

around 600-800 words including the pre-service English teachers’ feeling, teaching 

evaluation which had to have relation with particular theory, and part which should be 

improved.  

 

Participants 

The participants of this research were eight pre-service English teachers who 

majoring English Teaching Education Program, Faculty of Language and Literature, 

Satya Wacana Christian University, Indonesia. They were undergoing Teaching 
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Practicum program in SMP Negeri 1 Banyubiru assigned by their mentor teacher and 

supervisor from the university. The research collected three reflective teaching journals 

from each of them. Thus, there were 24 out of 48 journals collected and used to gather 

the data for the research. 

  

Data Collection Instrument 

This research used journal as an instrument of the data collection. It was 

because the data was gathered by collecting and analyzing the reflective teaching 

journals of pre-service English teachers.  

 

Data Collection Procedures 

The procedure of data collection in this research was done firstly by asking the 

pre-service English teachers to keep their reflective teaching journals after completing 

their weekly graded-teaching. Then, I asked their permission to have the copies of their 

journals. After that, the journals were collected at the end of the program to be analyzed 

its content. 

 

Data Analysis Procedures 

 To analyze the data of the research, there were several steps that should be 

followed. Firstly, I began with assigning initial themes of the participants’ reflective 

teaching journals. Second, the statements stated in that journals were classified and 

gathered into the stages of content areas. Next, I classified them into narrower themes. 

Then, I analyzed the concerns that referred to the stage of content areas that mostly 

discussed by the participants. The last was report the results of the analysis. 
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DISCUSSION 

This section will discuss and analyze the finding as the answer of research 

question “what are the pre-service English teachers’ concerns that mostly appear in 

their reflective teaching journals during Teaching Practicum program?” There were 

several themes which were identified under different stages of teachers’ development.  

 

Stages         Emerging Themes Occurrences %  

Procedural Stage 
 Materials 

 Techniques 

8 

17 

33.3% 

70.8% 
 

Interpersonal Stage 
 Roles and responsibilities 

 Student-teacher’s feelings 

19 

20 

79.1% 

83.3% 

 

Conceptual Stage 
 The integration of theory 

and practice 
18 75% 

 

Table 1. Derived concerns from pre-service English teachers’ reflective teaching journals 

 
 

After analyzing the reflective teaching journals of pre-service English teachers, 

I found several themes of each stages that they discussed in their journals. Based on 

that finding, I can draw a conclusion that interpersonal stage was the one that they 

mostly discussed rather than procedural and conceptual stage. The themes which 

represent each stages of teachers’ development will be presented and discussed below. 

 

1. Procedural Stage 

As Pennington (1995) stated that in this stage the pre-service English teachers 

will focus on matters involving technique, materials, and logistics (p. 718). From 
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those three aspects, techniques and materials used in teaching process  were mostly 

discussed in reflective teaching journals.  

Materials 

The frequency of statement in the reflective teaching journals indicating 

materials was 33.3 % and it talked about pre-service English teachers’ mastery of 

the materials and the appropriateness of materials to students. At this stage, it deals 

with whether pre-service English teachers’ have enough knowledge toward the 

materials for the students or not (Goh and Matthews, 2011). Below is the example 

of pre-service English teachers reflection related to pre-service English teachers’ 

mastery of the materials. 

 

The topic was quantifiers and I specified it on a lot of, much, many, little, 

and few. ... So, my focus was on how students identify and try to answer 

the interrogative sentences with how much, and also how students 

identify and try to answer the questions with a lot of much, many, little, 

or few related to the pictures. 

(Teacher C, Reflective Teaching Journal 8) 

After analyzing journal excerpt above, Teacher C’s concern on the mastery 

of materials used in teaching is seen when she reflected that the topic taught was 

quantifiers and she focused on the use of  a lot of, much, many, little, and few.  

She also focused on  how students identify and try to answer the interrogative 

sentences with how much, and also how students after receiving the materials. The 

reflection above portrays that Teacher C had mastered the materials used to teach 
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her students. It is because in her journal she can explain the materials used in detail 

and what students would achieved after receiving the materials. 

The appropriateness of materials to the students also became the pre-service 

English teachers concern as teachers have to integrate the materials that are going 

to use with the objectives of the lesson in order to meet the levels and needs of the 

students (Park and Son, 2009). Below is the example of reflection related to the 

appropriateness of materials to the students. 

... this material was very simple and easy to learn because it did not 

demand the students to memorize some patterns. In learning this material 

the students just needed to know the main functions of each conjunction 

... . 

(Teacher A, Reflective Teaching Journal 1) 

Examining the journal excerpt above, it shows that Teacher A documented 

the materials used in her teaching were appropriate to her students since they only 

need to comprehend the main functions of conjunction (topic of the lesson). Also, 

the materials did not require her students to memorize some patterns. Teacher A’s 

reflection above implies that she were concerned on the appropriateness of 

materials to the students’ level.   

Techniques  

The frequency of statement in the reflective teaching journals indicating 

techniques was 70.8 %. Related to this stage, pre-service English teachers’ 

concerns mainly were about technique used to raise students’ participation & 
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activeness and to give effective instruction. Similar to Doyran (2013) at this stage, 

pre-service English teachers may concern on the importance of giving clear 

instructions both in class activities and exams and giving students opportunities 

participate actively in class (p. 166). Below is the example of pre-service English 

teachers reflection related to technique used to raise students’ participation and 

activeness. 

... I gave them a stimulus was by made the teaching aids “stick your 

love”. The students who were willing to raise their hands to show their 

participation would get a small paper and had a chance to stick it on 

streaked paper on the wall. I did it because I knew that the students 

wouldn’t want to be active if there is no stimulus given to them. 

(Teacher A, Reflective Teaching Journal 2) 

 

Examining the journal excerpt above, Teacher A’s concern is seen from her 

reflection above when she tried to attract students attention and participation 

through an interesting game. It is similar to Ellis’ hypotheses (1994, p.523-525) 

that external influences and inducements will affect the strength of the learner’s 

motivation. She asked the students to participate in class activity, then she gave a 

chance to them to stick small paper on the wall. By means of this only to raise 

students participation and activeness in English learning, Teacher A had tried to 

create attractive stimulus. It is because she realized that having active students was 

very difficult. 

Continuing the previous concern, below is the one which refers to technique 

used to give effective instruction. 
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The moment I gave the instructions and thought that the students were 

understand is the moment I should be aware too if in case they were just 

pretended to be understood. I should monitor them in doing the activity 

in order to make sure that the students were all understand what to do. 

...Giving examples on how to pronounce sentences in the dialogue and 

asked them to repeat is one of my successful ‘giving instruction’ thing to 

the students. I also have done better that last team teaching that I can get 

the students’ attention before giving them instruction so it become more 

effective to make them understand. Beside that I use the written clue in 

power point slide to make it clearer. 
(Teacher G, Reflective Teaching Journal 17) 

 

Journal excerpt above explains the techniques used by Teacher G to give 

effective instruction. She realized that she should be more focus in aspect of giving 

instruction. In order to make her students really understand what they had to do, 

she documented some techniques used in her teaching practice. Firstly, Teacher 

G should monitor students in doing the activity to measure their understanding 

toward the instruction. Second, she also gave example on how to pronounce 

sentences in the dialogue and asked them to repeat it. Third, Teacher G tried to 

attract students’ attention before giving the instruction. She also presented the 

written clue in power point slides. She documented that her techniques above 

succeeded making her instruction easily to be understood by her students. 

 

The reflection above is agreed by Debat (2002) that to give clear instructions, 

it is necessary to provide rich contextual clues, including gestures, objects, and 

pictures. She also added, at the same time, pre-service English teachers should try 

to avoid code-switching to the students’ fírst language in giving instruction. 

 

2. Interpersonal Stage 
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Different from procedural stage, at the interpersonal stage pre-service English 

teachers will focus on matters involving their and their students’ reactions, feeling, 

roles and responsibilities, motivation, and classroom atmosphere (Pennington 

(1995, p. 718)). From those concerns, the most discussed concerns in reflective 

teaching journals were pre-service English teachers’ feeling and their roles and 

responsibilities.  

Feeling 

The frequency of statement in the reflective teaching journals indicating 

feeling was 83.3 %. This stage revealed what pre-service English teachers’ feeling 

were during teaching practice. The feelings that mostly expressed by pre-service 

English teachers were their happiness because of the successful teachings and 

their nervousness. The first example below refers to the happiness of pre-service 

English teachers. 

My feeling when I was teaching 7b in this fourth teaching was “happy”. 

Well, yes...finally I could make them actively participated in the class 

activity and they were look so enthusiast in receiving the material given. 

(Teacher B, Reflective Teaching Journal 4) 

Journal excerpt above explains the happiness of pre-service English teacher. 

Her positive feeling came from her success of making her students actively 

participated in the activity that she had made. Also, she felt happy because the 

students seemed enthusiastic when she delivered the material to them. From this 

reflection, it can be concluded that students who active and looks enthusiastic 
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when pre-service English teacher is teaching will also influence his/her feeling 

during the process of teaching. 

Continuing the previous concern, below is the ones which refers to nervous 

feeling. 

 

I have done a very silly thing as I forgot to bring the video that would be 

played in the class. ... I was feeling so nervous and afraid even it was 

influence my performance. Well, I became so messy when I was teaching 

but I was trying so hard to put all the things in order again. 

(Teacher A, Reflective Teaching Journal 2) 

Studying the excerpt above, the pre-service English teacher’s feeling came 

from her mistake which was she forgot to bring the video used in class activity. 

Since she forgot to prepare the video, she felt nervous and worried toward her 

teaching. She also felt that her teaching run dizorganizedly. Although she felt 

nervous and messy in her teaching, she kept trying to make her teaching run well. 

It can be seen that her nervousness had influenced the way she taught. 

Regarding the feeling of pre-service English teachers, according to Hayes 

(2003), feeling should not be overlooked because it will give an impact in the 

success or failure of pre-service English teachers. Thus, it is good if they have 

concern about their feelings whether positive or negative ones in the practice times. 

Thus, it will be their motivations to gain successful teaching in the future. 

Roles and Responsibilities 
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The frequency of statement in the reflective teaching journals indicating roles 

and responsibilities of pre-service English teachers was 79.1 %. After examining 

their reflective teaching journals, I found that there were several main concerns 

which portrayed the concern related to roles and responsibilities as a beginner 

teacher. The concerns were classroom management and teaching preparation. The 

first example below refers to the pre-service English teachers’ concerns on 

classroom management. 

I realize that 7A were very active in class but today I felt that almost of 

students had extra energy so they were extremely active. Thus, it was quite 

hard for me to handle and organize them. I needed extra energy and loud 

voice to explain and give instruction to them. … the students were very 

busy to talk with their friend in the group and not pay attention to my 

instruction. 

(Teacher D, Reflective Teaching Journal 12) 

From reading the journal excerpt above, it is proved that classroom 

management was one of pre-service English teachers’ concerns in teaching. It is 

seen from the reflection above which portrays Teacher D’s effort in handling noisy 

and busy students. Analyzing the excerpt above, I see that she recognized that her 

students were very ‘active’ in her class, so she could not handle and organize them 

well. She decided to make her voice louder to attract the students’ attention, but it 

failed. Along with that according to Freiberg and Driscoll (2005) as cited in Goh 

and Matthews (2011), the class that is not well-managed will lead to students 

disclipine problems. Hence, although she had talked and explained loudly, her 

students still talked each other.  
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The second example below refers to the pre-service English teachers’ 

concerns on teaching preparation. 

Actually, Cia and I have made mistake for not finish prepared the 

material well. I understand that it should not be any excuse for us but the 

day before teaching was the day with many other assignments. So 

automatically, we spilt our focus and have not done with things like cut 

the jumbled answer and cut the homework paper. In addition, we also 

mistaken about the hour of when we should teach. In result, we was late 

to enter the classroom. I think these factors I mentioned before affected 

on how we taught class 7C. 

(Teacher G, Reflective Teaching Journal 16) 

Analyzing the journal excerpt above, the Teacher G illustrated her concerns 

on her teaching preparation because she and her peer did not prepare their peer-

teaching perfectly. She claimed that the main reason for did not prepared well 

because of the other important and crucial assignments from other courses. That 

reason was followed up with the other reason which then she and her partner 

could not finished the items which should be used in the class activities. She also 

shared that she and her partner came late to the class.  

The two reflections above are agreed by Goh and Matthews (2011, p.98) 

that new teachers need to know that they are recognized in their roles and 

responsibilities, so that they can develop well.  

3. Conceptual Stage 

The last stage in the cycle of teachers’ development is conceptual stage where 

pre-service English teachers focus on matters involving personal meaning, 
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explanation, integration of theory and practice (Pennington (1995, p. 718)). After 

analyzing pre-service English teachers’ reflective teaching journals, most of them 

mostly concerned on the integration of theory and practice in reflective teaching 

journals among other aspects. 

Integration of theory and practice 

The frequency of statement in the reflective teaching journals indicating 

integration of theory and practice based on pre-service English teachers’ reflective 

teaching journals was 75 %. At this stage, pre-service English teachers were 

concerned mostly about theory that contibutes their teaching performance. In the 

other word, at this stage, they reflected the implementation of theory into practice. 

They searched relevant theory from experts in order to enrich their background 

knowledge toward teaching so that they would have effective and qualified 

teaching practice. Below is the example of pre-service English teachers’ reflection 

related to the integration of theory and practice. 

Based on the theory of how to make you instruction effectively by Gower, 

Phillips, Walters, 1995: 40-42, I had done some tips that they offered. The 

first one is attract the students’ attention. I had done it before I gave 

instruction to my students. I would wait them to be silent or finish their 

activity. When, they still did not pay attention to me, I would said “silent 

please” or “please pay attention to me”. The second tips that I did for giving 

instruction part was use a simple language. Sometimes, I gave instruction to 

my students using simple English, such as “please open your book”, “please 

do it at five minute “, and please answer number one”. ...sometimes I 

switched or translated my instruction in Indonesian to make them 

understand more. ...I would demonstrate my instruction by giving an 

example. ...This was the third tips from Gower, Phillips, and Walters that I 
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use. I found that the tips that Gower, Phillips, and Walters offered were 

useful to create an effective giving instruction part.  

 (Teacher D, Reflective Teaching Journal 10) 

Analyzing journal excerpt above, it is seen that Teacher A were concerned on 

the integration of theory and practice as she reflected the implementation of theory 

proposed by Gower, Phillips and Walters (1995) about giving instruction in to her 

real teaching practice. In order to have effective instruction and make the students 

understand her instruction easily, she followed several tips proposed by the 

experts. Firstly, she attracted the students’ attention by saying “silent please” or 

“please pay attention to me” in order to make them kept silent or finished their 

activity.  Second, she used a simple language such as “please open your book”, 

“please do it at five minute”, and please answer number one”. Then, to make her 

students more comprehend her instruction, she also translated the instruction into 

Bahasa Indonesia. In her reflection above Teacher A realized that the theory that 

she had been learned before helped them to have effective instruction. 

In order to understand more on pre-service English teachers’ concern on the 

integration of theory and practice, below is the second example of their reflections. 

For, the evaluation of what I did on my teaching above, I would focus on 

eliciting part. Eliciting or elicitation is “a term which describes a range of 

techniques which enable teacher to get learners to provide information 

rather than giving it to them.” (Darn, 2009). Based on Darn’s statement, 

eliciting can be a technique about questioning that stimulates students to 

find the answer by themselves. Besides, elicitation is important to develop 

students-centered and created their confidence. Reflected on my teaching 

especially in class 8E, students had more confidence to answer the question 

when I did eliciting.…Implicitly, I stimulated students to find answers by 
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themselves about many and countable things without giving answer directly. 

As a result, using eliciting could be a key to stimulate students find and 

identify more deeply with the materials. So, for teachers, it is good applying 

at class to create students-centered. But, previously it was good to interact 

and do some conversation to make them comfortable with teacher. 

(Teacher C, Reflective Teaching Journal 8) 

From the journal excerpt above, Teacher C demonstrated the value in eliciting 

proposed by Darn. It implies that the theory learned before succeeded making 

Teacher C’s students participated actively and be independent in her teaching 

practice. The theory from Darn above helped Teacher C to build students-centered 

learning environment. It is proved when she reflected that   in class the students 

were more confident to answer the question when she did eliciting technique. By 

means of this, the theory that pre-service English teachers learned before have 

added their background knowledge so that when they are going to teach it can 

contribute their teaching practice into the effective one.  

 

CONCLUSION 

The aim of this research was to find out what pre-service English teachers’ 

concerns that mostly appear in their reflective teaching journals during Teaching 

Practicum program over different the stages of teachers’ development. After analyzing 

the data,  I found that interpersonal stage was the one that was mostly discussed in the 

reflective teaching journals which related to pre-service English teachers’ roles and 

responsibilities, awareness, and feeling. 

At the stage of procedural, pre-service English teachers mostly concern on 

matters involving materials and techniques used in teaching process. In the terms of 
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materials, pre-service English teachers were mostly concerned on their mastery of 

material and the appropriateness of materials to their students’ level in order to meet 

the students’ needs. Moreover, In the terms of techniques, they mostly focused on 

technique to raise students’ participation and activeness and also technique to deliver 

effective instruction. After pre-service English teachers had been accustomed to 

matters related to techniques and materials, then their concerns focused on 

interpersonal stage. At this stage, their concerns were closely related to their feeling 

and their roles and responsibilities as beginner teachers during Teaching Practicum 

program. In the terms of feeling, pre-service English teachers were concerned a lot on 

their happiness when they had succeeded conducting their assigned teaching well and 

also their nervousness in facing teaching practice. In the area of roles and 

responsibilities, they were concerned on classroom management and teaching 

preparation. After that pre-service English teachers focused on conceptual matters. At 

this stage, most of them were concerned on the integration between theory and practice 

among others matters related to conceptual stage. 

The finding of this study reveals how reflective teaching journals in Teaching 

Practicum program contribute to pre-service English teachers professional 

development. Therefore, it may have possible implication to the English Language 

Education Program. Thus, the pre-service English teachers may realize that they should 

not only focus more on reflections refered to interpersonal stage. They also have to 
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have the same portion of reflection refered to procedural and conceptual stage, so that 

they can be critical reflectors and develop their teaching professionalism easily.  

The result of this research is limited only to pre-service teachers, since it 

examines the concerns of them during Teaching Practicum program. Therefore, this 

research cannot be generalized to in-service teachers. Further in-dept research can be 

conducted to identify how concerns can influence the pre-service English teachers’ 

assigned teaching and another is what the useful strategies for pre-service English 

teachers to overcome the future Teaching Practicum program. These researchs can be 

done through interviews and classroom observation later on. 
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