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INSTRUCTIONS USED IN TEACHING ENGLISH FOR ADULT 

LEARNERS IN KOTA BAHASA LANGUAGE COURSE 

 

 

Abstract 

 

 

Giving instruction is one of important things that the teachers need in 

teaching – learning activity. Giving instruction for the adult and young 

learners will be different because definitely they have different 

characteristics. This study aims to examine the types of instructions given 

by the teachers for the adult learners in teaching – learning English activity. 

This study used observation and interview to collect the data and the 

participants of the study were 3 English teachers in Kota Bahasa Language 

Course, Salatiga. All of them teach adult learners. The data was collected by 

doing the observation and the interview to get the types of instructions used 

in classroom for adult learners. The analysis of the data shows that there are 

three types of instructions used by the teachers that are Direct Instruction, 

Indirect Instruction and Interactive instruction which are really helpful for 

the teachers to make the adult learners quickly understand and learn English 

using many practices and discussion in class. The result of this research is 

expected to help the English teachers choosing the appropriate instructions 

for their adult learners. 

 

Key Words: types of instructions, teaching English, adult learners 

 

INTRODUCTION 

In English Language Teaching, instruction has a big role for the learners. The role of 

instruction for the learners is to make the learners understand what they should do in 

teaching and learning activity. In consider that English is not the learners’ first language, 

instruction from the teachers will guide them to learn English well. One of the importance of 

instruction is the students will know how to solve their problem relates to classroom activity 

using the instruction from the teacher. 

Nowadays more adult seem to learn English as the foreign language because of some 

reasons. One of the reasons is because English is an international language that will be useful 
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if they will have international communication for their job. Like Seargeant and Erling (2011; 

p.248) said that “English increasingly being positioned as the pre-eminent language of 

international communication”. This reason makes many of the big companies around the 

world try to raise their criteria in selecting their employee. They do it by putting English 

fluently as one of the requirements for people who apply for a job in their companies. 

Therefore, with that kind of fact, we need to agree that nowadays everyone especially adult 

needs English to help them having a good job for themselves. 

In relation to that, people compete each other to have good English. With this reason, 

it is not a strange sight anymore when you find any adult come to English courses. It is 

because English courses are becoming one of the alternatives for those who want to learn 

English in the quick or even short time. Now it is becoming challenges for English courses’ 

teachers when they have to teach adult learners because adult learners have the different 

characteristic from other learners. The reason for an adult to study English is to use English 

for specific purposes. Yang (2005) says that many of adult learners do not have much time to 

school in their country which make them do not have enough skills for their academic 

success, therefore, to teach them, it will be a significant challenge for the teacher. It means 

that it will become the challenge for the teacher to make them aware and understand their 

instruction when they are teaching English for adult learners.  

Halliwell (1992; p.3) as cited in Faulkner (2011; p.4) states that the children was born 

complete with instincts, abilities and personalities that help them in comprehending foreign 

languages. While on the other hand Faulkner (2011) says “Adults often make mistakes as a 

result of this awareness. Examples include using different Subject-Verb-Object order when 

speaking in English”. Lightbown and Spada (2006; p. 31) as cited in Faulkner (2011; p.5) 

also support it by say that “Children are more willing to take chances than adults, even when 
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proficiency is quite limited”.  Because the differences in characteristics of young learners 

and adult learners truly exist, therefore, those differences will determine the way teachers 

give instructions to them. In addition, Polson (1993; p.4) says that “As students grow older, 

they tend to experience some short-term memory loss” Therefore, in Polson (1993; p.4) 

opinion, in giving instructions to adult, he says “Instructors should provide support and 

encouragement when asking students to try new skills. Establish a positive learning climate 

where adults feel comfortable.” 

With the consideration of the differences characteristics between children and adults, 

through this study, the researcher curious to know the kind of instructions given by the 

English teachers for their adult learners in teaching – learning English activity. The 

researcher using the questions; ”What type of instructions do the teachers usually give to 

their adult learners?” and “What the reasons do the teachers give that lie behind the use of 

those type of instructions?” as a guidance to do this study. With the result of this research, it 

is expected to help the English teachers choosing the appropriate instructions for their adult 

learners. 

LITERATURE REVIEW 

Teacher-talk 

 In a classroom, for the foreign language learners’, it will be a place where they can 

learn about the target language which they want to be learned. Meanwhile in a classroom, for 

the teachers, it will be a place where they do teacher talk. Xiao-Yan (2006; p.5) claims that 

teacher talk known as how the teachers teach their learners in class, what kind of language 

that the teachers use, and how the teachers modify their interaction with their learners in the 

classroom. Teacher talk consists of some features. There are features of teacher talk like 
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states by (Hu Xuewen, 2003; Dai Weidong & Li Ming, 1998) as cited in Xiao-Yan (2006; 

p.13) : 

 Teacher talk is regarded as a special simplified code with double features. The first 

one refers to the form of teacher talk, such as the speed, pause, repetition, 

modifications of teacher talk. The second one, which refers to the features of the 

language that teachers use to organize and control classes, includes the following 

aspects: the quality and quantity of teacher talk; the questions teachers use; 

interactional modifications and teachers’ feedback. 

 

According to those features of teacher talk, this study will only focus on one feature of 

teacher talk which include on interactional modifications that in classroom language it is 

known as giving instruction. Modified interaction as defines by Long (1983) as cited in 

Jepson (2005; p.79-98) “is partly accomplished through the conversational repair moves of 

negotiation of meaning, including utterances such as clarification requests, comprehension 

checks, and incorporations in learners' speech.”  

Giving instruction 

Giving instruction is different from the instruction itself. Instruction is known as a list 

with the any essential form of the verb and words such as "first, "then, "next”. In the other 

hand, giving instruction is telling someone or some people how to do something and 

describing a procedure (describing how something happens). In the teaching – learning 

activity, giving the instruction is one of the things which are needed by the teachers. The 

way the teachers give the instructions will determine the way the students understand all of 

the things that they have to do in their teaching – learning activity. Rosenshine (2008; p.1) 

says that the teacher would be the one who controlled the instructions in the classroom, and 

the teacher provided instructions for the students to solve their problem in teaching - learning 

activity. Therefore, the way the teacher gives instruction to the students will help the 

students to be whether easier or harder in solving the problem in the classroom. 
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Boleware (2014) claims that used varying instruction will help the teacher to be 

easier to communicate with all of the students. Boleware divided the types of instructions 

into five instructions which are: 

1. Direct Instruction 

The teacher gives the instruction directly to the students. It is a teacher – centered. It is 

an instruction which does not need any answers from the students. This instruction 

usually used by the teacher to give the new information about something or new 

material in class. Direct instruction usually comes with a demonstration or visual aid. 

2. Indirect Instruction 

The teacher gives the instruction to the students to become the center of the teaching – 

learning activity. It is a student – centered. This instruction makes the students learn by 

doing something. 

3. Interactive Instruction 

The teacher gives the instruction to the students to become more communicative with the 

other students to get the same understanding about something.  It is a student – centered. 

The most often activity in the classroom which is used this instruction is interviewing. 

4. Independent Instruction 

The teacher gives the instruction to the students about the processes that should be done 

by the students in the teaching – learning activity. In this instruction, the teacher is only 

becoming the supervisor for the students. 

5. Experimental Instruction 

The teacher gives the instruction to the students to have a discussion and teach each other 

in the classroom. The important thing in this instruction is the learning process of the 

students, not in the product from the process itself. 
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In giving instruction for the learners, the teachers also have to consider about the 

characteristics of the learners. This is in line with Peterson (2014) who says that the teacher 

of adult learners will have the different job from the others who teach young learners. This is 

also supported by Knowles (1980) as cited by Cercone (2008) who states “there are 

significant differences in learning characteristics between children and adults”, therefore, it 

is better for the teacher to learn first about their students’ characteristics before they teach 

them by giving any instructions to them. 

The characteristics of adult learners 

Talking about the characteristics of the students, and the statement of Peterson also 

Knowles who says that teaching adults is different from teaching children, Polson (1993) 

also supports them. Polson (1993; p.1) supports it by stating that adult learners deal with 

several roles which both the time and the energy they can allocate to their role as learner and 

unlike the younger one, academy is not a full – time job for them. In her study about 

Teaching Adult Learners, she examined the differences in teaching adult and young learners: 

1. Young and adult learners 1
st
 difference 

Adult learners are having some roles in their life which involve their time and energy so 

it will influence their role as student. The multiple roles there mean that they are being a 

parent, an employee, or a student at the same time. In the other hand, young learners will 

only play their role as student therefore they can become more focus to their study, 

unlike adult learners which college is not a full-time occupation for them. Because adult 

learners did not think that college is a must for them, and then in Polson’s opinion, the 

instructors should make them feel that they are parts of teaching and learning activity. 

2. Young and adult learners 2
nd
 difference 

Adult learners are having lived longer therefore it makes them to bring more life 

experiences to the classroom than the younger learners. Adult learners usually use their 
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experiences and relate it to build the new knowledge in the classroom meanwhile the 

younger learners sometimes still have to look for any understanding about something 

before they build new knowledge for themselves. In Polson’s opinion, because of the 

adult learners were not young anymore, it is better for the instructors to make the 

different environment in the class is different. It is like making the u-shape class so that 

they can be more convinced to share their idea about something between each other 

rather than have to listen to the instructors all the time like the young learners usually do. 

 Giving instructions and the characteristics of the students are two things that cannot 

be separated from each other in doing teaching – learning activity. The teacher will not 

succeed to give instructions without considering the students’ characteristics and vice versa.  

THE STUDY 

Context of the Study 

 The study was conducted in Kota Bahasa Language Course, which located at 

Salatiga, Central Java, Indonesia. Not all of language courses are having adult learners as its 

learners. This language course is having some teachers who teach adult learners who are 

studying English which it meant that it could help the researcher to get the data of this study. 

This study would be about giving instruction. Therefore, the researcher decided that the 

participants of this study were three English teachers of that language course. The reason for 

selecting this language course was due to this place is having some teachers who teach adult 

as their learners. Therefore, the researcher could examine the type of instructions used by the 

teachers for their adult learners in this language course.  
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Participants 

The participants of this study were three English teachers of Kota Bahasa Language 

Course. This study would be about giving instruction for adult learners. The one who would 

give the instruction for them was their teacher. Therefore the researcher decided to choose 

those three English teachers to become the participants. These English teachers were 

expected to voice their opinions and given deep information about the types of instructions 

which were used by them in their class. 

Instrument of Data Collection 

The instruments which used by the researcher were: 

1. Observation 

In the observation, the researcher used two instruments which are camera and 

observation protocol sheets. The first instrument was camera. The researcher used the 

camera to record the situation happens in classroom. The second instrument was the 

observation protocol sheets. The observation protocol sheet is a document which was 

filled by the researcher to collect the types of instructions that were used by the teachers 

in classroom. The following is the observation protocol sheet used in this study: 

 

DI  : Direct Instruction 

Ind I : Indirect Instruction 

Name of Teacher:  

Topic : 

Date / Time :  

Duration :  

Time 
Types of Instructions 

Example Notes 
DI Ind I Int I E Ind 
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Int I : Interactive Instruction 

E  : Experimental   

Ind : Independent Study 

2. Interview 

In the interview, the instruments which were used by the researcher were the interview 

questions and the sound recorder. The interview questions were used by the researcher to 

do the semi – structured interview. The researcher did the interview individually in order 

to make the interviewee could feel free to give their answers related to the reason why 

they used those type of instructions in classroom for their adult learners. The sound 

recorder was used to record the answers from the participants in interview section. 

Data Collection Procedure 

The observation would help the researcher to find the evidence and got more elicit 

data which could answer the research question which was “What type of instructions do the 

teachers usually give to their adult learners?” Before doing the observation, the researcher 

asked for the teacher’s permission to do the observation in their class. The researcher would 

sit on the back or the corner of the class to take a note and fill the table of time – sampling 

observation protocol.  

The researcher sometimes also recorded the classroom situation using the camera. 

The observation was done in the classroom while the teachers were doing the teaching – 

learning activity. The researcher would be in the classroom when doing the observation, but 

the researcher would not participate in the classroom activities. 

The researcher developed the interview questions based on the research question 

which would be used to do the interviews with the participants. The researcher did the semi 

– structured interviews, therefore, the researcher also had to think some follow-up questions 
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in case if the researcher thought that the interviewees did not give clear answers to the 

questions. The interviews would be done for every teacher individually in order to get the 

complete data about the type of instructions that they used to teach English to their adult 

learners. The individual interview could also make the teacher who was being interviewed 

feeling comfortable to answer the questions. From the interview, the researcher got some 

additional data about the reasons why the teachers used the types of instructions to their 

adult learners because the researcher directly interviews the teachers who were experienced 

the situation itself.  

Data Analysis Procedure 

 The data would be analyzed qualitatively which was resulting from the types of 

instructions that had been used by the teachers to their adult learners. First, the data would be 

classified based on the theory. Then, it would be described in the form of the description of 

the interviews and observation result. The researcher would also include her own 

interpretation of the data analysis.  

FINDINGS 

 The theory proposes by Boleware (2014) states that there are five types of instruction 

used in the classroom that are Direct Instruction, Indirect Instruction, Interactive Instruction, 

Experimental Instruction, and Independent Instruction. However, after the researcher did the 

observation three times for each participant, this study found that there are only three types 

of instructions used in teaching English for adult learners in Kota Bahasa Language Course, 

Salatiga. These three types of instructions are Direct Instruction, Indirect Instruction, and 

Interactive Instruction. The following is the chart for the numerical number of the result 

from the observation that had been done by the researcher in this study. This chart will show 



11 
 

the use of three types of instructions used by the participants which are Direct Instruction, 

Indirect Instruction and Interactive Instruction: 

 

Chart 1. Types of instructions used by the participants 

The researcher did the observation three times for each participant. The chart shows that the 

type of instructions which the participants mostly used was Direct Instruction then followed 

by Indirect Instruction and Interactive Instruction. The chart also shows that the participants 

did not use any Experimental Instruction and Independent Instruction. These three types of 

instructions used by the teachers and the reasons why the teachers used it would be discussed 

further in the following section. 

Types of Instructions Used by the Participants 

Direct Instruction 

The direct instruction used by the teachers if they would like to present or give new 

information for the students and to instruct the students focus on the teachers’ instructions 

without needing any responses from the students. The previous observation’s chart showed 

that the direct instruction is the most frequently used in the classroom by the teachers. The 

forms of instructions used by the participants were usually almost the same which were 

0

20

40

60

80

100

Teacher X Teacher Y Teacher Z

Direct Instruction

Indirect Instruction

Interactive Instruction

Experimental Instruction

Independent Instruction
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using the imperative form. The following is the example of direct instruction used by teacher 

Y and teacher Z in the classroom. 

Excerpt 1: 

 

Teacher Y: “Coba lihat perbedaannya disitu.” 

Teacher Y: “Coba yang ini tolong dikerjakan.”  

Teacher Z: “Oke, ayo dilihat yang section 3.”  

Teacher Z: “Coba ini kerjakan dulu, mau lihat kamu masih ingat atau enggak.” 

 

Teacher Y: “Look at the differences there.” 

Teacher Y: “Please do this one.” 

 

Teacher Z: “Okay, let's see section 3.” 

Teacher Z: “Please do that first, I want to see whether you still remember or not.” 

(My own translation) 

 

The excerpt 1 showed that the teachers used direct instruction to give new information to her 

learners by instructing the learners to find the differences of something. The teacher also 

wanted her learners to open new material by asking them to open the section 3. One of the 

instructions given by teacher Z was asking the learners to do an assignment which required 

them to use the understanding from the previous explanation. This is in line with Walberg 

(1999) as cited in Huitt, W., Monetti, D., & Hummel, J. (2009; p.5) who states that teachers 

could ask the learners to do the assignment or discuss the material by instruct them to use the 

previous day’s explanation. This might be useful for the teachers to help and give a chance 

for the learners to always remember the every previous material that had been taught by the 

teachers.  

In the observation, we can notice that the teacher also used some visual aids to 

deliver her direct instruction. This is in line with Boleware (2014) who says that direct 

instruction would be more successful if it served with exercises, displays, and visual aids. 

From the writer’s point of view, the teacher might use some visual aids to make the learners 
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becoming more excited in the classroom activity and also could know the description of the 

instruction itself. The following is the example of instructions used the help of visual aids. 

Excerpt 2: 

 

Teacher X: “Coba itu liat di tengah - tengahnya ada orang.” 

Teacher X: “Coba lihat sebentar lagi di gulanya ada apa.” 

Teacher X: “Look at there is someone in the center.” 

Teacher X: “Look, after this, what something is there in the sugar.” 

(My own translation)  

 

As we can see in the excerpt 2, the teacher asked the students to watch the film and analyzed 

it by looking at every part of the film. Once the teacher stopped the film, she would ask 

something related to the pictures and the students had to answer it based on the story of the 

film that they were watching at that time. In here the teacher could use this instruction to 

check the learners’ understanding related to the information contained in the film.   

This study indicated that the form of direct instruction is usually given in the 

imperative form. Even all forms of direct instruction used by the teachers are almost the 

same, but we could find there were some forms of direct instruction made by the teachers in 

statement form. The excerpt 3 will show the other form of direct instruction used by teacher 

X. 

Excerpt 3: 

 

Teacher X: “Kayaknya terlalu terang lampunya kalau buat nonton film.” 

 

Teacher X: “I think the light is too bright for watching the film.” (My own translation) 

 

The excerpt 3 showed that the statement was not like an instruction. However, when the 

researcher did the observation, the teacher gave the statement by looking at one of her 

learners. After she gave that statement, the learner directly turned off the lamp. It showed 

that even the instruction was given in statement form, but with this instruction, the teacher 
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was implicitly asking the students to turn the light off so that they could watch the film 

clearly. Therefore, this instruction could be included in the direct instruction. With the 

statement form of the direct instruction, the teacher might be wanted to omit the ruled 

impression so that it would make the learners were more willing to follow the instruction.  

Indirect Instruction 

 The other types of instruction that we could find in the teaching English for adult 

learners were Indirect Instruction. Indirect instruction delivered by emphasizing on the 

concept learning and problem – centered learning (Ruutmann & Kipper, 2011). In the other 

word, with this instruction, the teachers instructed the learners to become the center of 

teaching and learning activity. The teachers would give much time to the learners to do 

something in class, and the teachers would listen, see, or even assess them. Here is the 

example of the use of indirect instruction in the classroom by teacher Z. 

Excerpt 4: 

 

Teacher Z: Go on Ms. A, the seat is yours, in English please. 

The excerpt 4 indicated that the instruction was student – centered. In here, the teacher Z 

asked the learner to present something in front of the class. She gave the time to her learner 

to do the presentation without bothering her in the middle of her presentation. She would 

give her comments at the end of the presentation while it means that the teacher gave the 

time to the learner to dominate the classroom activity. This instruction could make the 

learners learning by doing something. In the other word, here the learners would learn 

English through do the presentation. It could make the learners practiced their English more 

rather than they just sat in their seat and listened to the teacher’s explanation without saying 

anything. Boleware (2014) gives an example that one activity that would appeared after the 

teacher gave indirect instruction can be a problem – solving. In a problem – solving, the 

teacher might give the learners some issues or some story then she or he would ask the 
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learners to give their opinion about it. The observation showed that the teacher ever asked 

the learners to do a problem – solving like in the following example. 

Excerpt 5: 

 

Teacher X: If you want to change the story becoming better, how it would be! 

 

On the excerpt 5, we can see that using that instruction, the teacher asked the learners to 

solve the problem on the film by themselves. Therefore, the learners were asked to speak and 

tell the class about their opinion toward the instruction given by the teacher. This might be 

because by doing many practices in class, the teacher thought it would help the learners to 

master the English quickly.  

Interactive Instruction 

The last types of instruction that we can found from this study were Interactive 

Instruction. On this instruction, the teacher would instruct the learners to become more 

communicative with the other learners. This aimed to make the learners could have the same 

understanding about something so that they could learn something in the communicative 

way. Sessoms (2008) states that traditional models of teaching need a teacher-centered 

learning, meanwhile this instruction will give the model of teaching that require a student – 

centered learning. However, when the teacher in the classroom used interactive instruction 

for their learners, it means that the teacher would become the supervisor for the learners. The 

following is one of interactive instruction that I found which was given by teacher X to her 

learners. 

Excerpt 6: 

 

Teacher X: Belum ketemu jawabannya? Oke, nanti kalian cari jawabannya di film tapi 

bareng – bareng carinya ya. 

Teacher X: Kalau harus nebak, coba diskusiin sama temannya, apa yang akan terjadi 

selanjutnya? 

 

Teacher X: Still do not find the answer? Okay. You have to look for the answer on the 

film but looking for it together with your friends. 
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Teacher X: If you have to guess, try to discuss it with your friends, what is happening 

next? (My own translation) 

 

The excerpt 6 indicated that the teacher gave instruction to the learners in which they had to 

answer the question given by discussing it with the other learners. This could be effective to 

check whether everyone in the class had the same understanding of the film or not. Using 

this instruction could also help the learners becoming more communicative because the 

teacher forced them to discuss it by their friends which meant that they would communicate 

with their friends used English. Interactive instruction in this study had also done in 

interviewing between the learners like the following example. 

Excerpt 7: 

 

Teacher Y: You can ask anything, maybe about his name, hobby, and etc., with your 

friend next to you. 

 

On the excerpt 7, we can see that the teacher gave interactive instruction to the learners in 

order to they could be more communicative with the other learners while they were learning 

English.  

The Teachers’ Reasons in the Use of Each Type of Instructions 

Direct Instruction 

The teachers were usually using direct instruction in the classroom because they 

thought this instruction could make the learners quickly understanding about the information 

given by them. As advocated by Hirsch (1999) as cited in Huitt, W., Monetti, D., & 

Hummel, J. (2009; p.14), direct instruction is the most selected instruction when students are 

expected to be able to gain general information about knowledge and skills. The interview 

showed that direct instruction was used because it was the best instruction to be given for 

adult learners to make them directly understand with the information given by the teachers. 

The following is the interview result of teacher X about the above statement. 
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Teacher X: “Kalau yang bikin mereka langsung ngerti tentu saja yang direct instruction 

karena direct kan saya yang masukin masukin masukin gitu.” 

 

Teacher X: “If it is for making them directly understand, of course, direct instruction, 

because I directly explain, explain, and explain just like that.” (My own 

translation) 

 

As we can see, if the teacher wanted to make the students quickly understand about 

something, she would use direct instruction. The teacher X also added some information 

related to why she usually used direct instruction because she wanted to match the 

instruction with the adult learners’ characteristic based on her view. This is the interview 

result about teacher X’s opinion. 

Teacher X: “Direct memang dia langsung ngerti maksudnya saya suruh apa dia langsung 

ngerti dan kenapa saya pake direct? Itu karena adult learners itu karakternya 

gampang lupa karena mungkin pengaruh pekerjaan atau beban kuliah yang 

lagi mereka hadapi.” 

 

Teacher X: “Direct instruction makes them directly understand, I mean what I ask them to 

do, they are directly understood, and why do I use direct instruction? It is 

because the character of adult learners is easy to forget something; this is 

maybe because of the effect of their job or the responsibility of their study.” 

(My own translation) 

By seeing this interview result, the writer could see that the characteristic of adult learners 

also has a role in determining which type of instruction that would be used by the teachers in 

the classroom. The teachers had to learn and try to know what the adult learners want. This 

is in line with Cercone (2008) who claims that the teachers have to notice about what adults 

want and need. In the Teacher X’s opinion, their learners are easy to forget something that is 

why she decided to use many direct instructions in the classroom to make the learners could 

directly understand with their instruction without trying hard to remember a lot of things and 

then forget it easily. 

Indirect Instruction 

In the teachers’ opinion, by using the indirect instruction, they thought that it would 

help the learners to learn by doing something. For them, to learn by doing something would 
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help the learners to master English quickly, this is because they were not only learning 

however at the same time, they were also practicing it. The following is the teacher’s 

statement that showed how indirect instruction can help the learners more mastering English. 

Teacher X: “Indirect instruction ituu, karena itu learning by doing kan? Jadi itu bikin 

mereka ngomong karena kebanyakan kelas adult yang saya ajar kan 

conversation, jadi kalau misalnya saya pake indirect instruction, contohnya 

mereka suruh maju ke depan presentasi, itu sering banget saya lakukan. 

Mereka banyak presentasi di depan kelas soalnya itu langsung apa ya, 

langsung praktek, jadi gak kebanyakan teori, langsung praktek.” 

 

Teacher X: “Indirect instruction is learning by doing right? So, it makes them speak, because 

almost all of my adult classes are conversation class, so, if I used indirect 

instruction, for the example I asked them to come forward to present 

something, I often do that. They often present in front of the class, because I 

think they directly practiced something without learned theories too much.” 

(My own translation) 

 

From that statement, the teacher believed that indirect instruction could make the learners 

learning by doing something. However, the teacher would often ask the learners especially 

the learners in conversation class to dominate the class by practicing their English in front of 

the class. It might help the learners to improve their English quicker rather than the teacher 

only asked them to listen to the explanation of theories given by the teacher in the classroom. 

Interactive Instruction 

For the teachers, sometimes they needed to use an instruction that could make the 

learners felt more comfortable in class by not only interacted with the teacher but also with 

their friends. In their opinion, they could use interactive instruction to make the learners 

were becoming more comfortable in class but at the same time they were also becoming 

more communicative with their friends. The following is the teacher opinion related to the 

use of interactive instruction in class. 

Teacher X: “Untuk yang interactive instruction itu, saya kasih karena membuat mereka 

lebih nyaman. Karena kan mereka mungkin lebih nyaman untuk berkomunikasi 

dengan sesama teman daripada dengan ee gurunya, jadi saya kasih mereka 

kesempatan untuk komunikasi dengan temen memecahkan suatu masalah untuk 

menemukan pengertian yang sama melalui interactive instruction.” 
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Teacher X: “For the interactive instruction, I give it because I think it will make the most 

comfortable. Because maybe they are more comfortable to communicate with 

their friends rather than with me, as their teacher, so I give them chance to 

communicate with their friends to solve problem and find the same 

understanding through interactive instruction.” (My own translation) 

 

The other reason also showed by the Teacher Y who said that she used interactive instruction 

because she did not want her learners felt bored with her therefore she asked them to 

communicate with their friends and discuss about something related to the material in class. 

Teacher Y: ”Saya juga menggunakan interactive instruction. Kadang – kadang kalau di 

kelas itu bukan kelas yang privat atau satu orang, saya kadang memberikan 

tugas mereka untuk ee kayak conversation atau mungkin apa ya, diskusi gitu 

juga bisa. Lalu, itu tadi saya gunakan supaya gak bosen aja sih, supaya gak 

melulu mendengarkan saya gitu. 

Teacher Y: “I also use interactive instruction. Sometimes if it is not a private class, I give 

them an assignment like doing conversation or maybe discussion between each 

other. Then, I use it just in case if they get bored because of they have to listen 

to me all the time.” (My own translation) 

 

By seeing the teacher’s opinion, it told us that the teacher wanted to give time and chance to 

the learners to communicate with the other learners so that they could be more comfortable 

to learn English by finding the same understanding about something with their friends. For 

example, as cited in Huitt, W., Monetti, D., & Hummel, J. (2009; p.2), Martin (1999) finds 

that individual learning generated similar levels of effectiveness with cooperative learning 

activities, but the second one was more chosen by the students. This example showed us that 

even the effectiveness is the same, but the learners will prefer to learn with their friends 

rather than learn individually. That is why a teacher used interactive instruction in class, it 

because the teacher wanted to give impression to the learners that in class they did not have 

to listen to the teacher explanation again just to get something new. However, through the 

communicative way with the other learners, they could also get and learn something.  
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CONCLUSION 

 This study was conducted to examine the types of instructions given by the English 

teachers for the adult learners in teaching – learning English activities. The study found that 

there are three types of instructions used by the teachers in Kota Bahasa Language Course, 

Salatiga. The types of instructions are Direct Instruction, Indirect Instruction, and Interactive 

Instruction. The type of instruction that is frequently used is Direct Instruction. It had also 

been found that the reason the participants used direct instruction because it was the best 

instruction that could make the learners directly understand the general information given by 

the teacher. For the indirect instruction, this study revealed that the participants used it 

because this instruction could make the learners learning by doing something. Using this 

instruction, the participants preferred to give many practices rather than the theories. The 

participants would also use the interactive instruction to make their learners becoming more 

communicative between each other. The participants would ask the learners to communicate 

to get the same understanding of something. 

 As the result of the study shows, direct instruction, indirect instruction, and 

interactive instruction are the types of instructions that make the learners would be directly 

understood about the information given by the teachers. The learners also would be quicker 

to learn English by practicing it in front of a class or communicating it with their friends to 

get the same understanding about something. Therefore, the English teachers are suggested 

to use those types of instructions in teaching English for adult learners. 

The limitation of this study is because it was only conducted in one place which is 

Kota Bahasa and with the few numbers of participants. Besides, the range of learners in this 

study maybe is too little as the participants only have 4 maximal adult learners in one class, 

Therefore, the result of this study might be different from the other researchers. For that 
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reason, the study that was done with the larger number of the participants could be more 

useful as the references for the others.  

 For the further research, it was suggested to conduct the similar study but make the 

context and the participants of the study broader. The future research maybe can choose 

more than one language course with the large number of the learners. In the researcher’s 

opinion, it is important because maybe with the large number of the learners, the teachers 

will use another type of instructions in teaching – learning activities. Besides, it is also 

important for the future research to state and discuss the differences between the instructions 

used by each teacher. 
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