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Abstract

Motivating students to be involved in learning is a primary
goal of teachers. Literature on the subject of learning moti-
vation suggests that higher learning motivation leading to
better learning proficiency. Research on learning motiva-
tion has shown that teachers play a crucial role in motivat-
ing students. The purpose of this study was to investigate
the influence of faculty on university students’ English learn-
ing motivations. This study employed the use of a survey
to carry out the investigation. One hundred and five stu-
dents at a selected university in Taiwan participated in the
survey. Four statistical analysis methods including descrip-
tive analysis, factor analysis, analysis of variance (ANOVA),
and path analysis were performed to test the hypotheses of
the study. Results show that female students are signifi-
cantly more confident in their English learning than male
students. When students spend more time on English learn-
ing, they show more interest and confidence in English
learning and proficiency. It was also found that students
who spend more time on English learning will be influ-
enced by faculty’s teaching styles and strategies. Students
who started to learn English earlier had better performance
in English classes. English instructors at Taiwanese uni-
versities should be aware of the different learning ap-
proaches based on students’ gender and demographic back-
ground. In particular, male university students’ confidence
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level of English learning needs to be enhanced.
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(EFL), Learning motivation, English teaching,
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INTRODUCTION

In the rapidly changing world, English has become an in-
ternational language (Liao, 2004). The spread of globalization
influences English education greatly. Therefore, there has been a
growing recognition of the importance of learning English.

Many factors were pointed out as affecting students’ En-
glish learning, such as the learners’ first language, learning atti-
tudes, and learning motivation (Wilhelm, 1995). Brown (2000)
indicated that motivation is probably the most important factor of
leading to success or failure of virtually any complex task. Moti-
vation has been considered one of the key factors in learning a
foreign language successfully (Gardner, 1985). However, many
university students lack the motivation to acquire English as a
second language (Wu, 2003).

Motivation has been defined by Gardner and Lambert (1972)
into two types: instrumental and integrative motivation. Motiva-
tion is also defined in language learning as students’ excitement,
interest, and enthusiasm about learning the target language (Lin,
2004). According to Gardner and Lambert (1972), learners with
instrumental motivation learn English in order to achieve a certain
goal, such as getting job promotions or passing examinations. On
the other hand, those with integrative motivation learn English for
the purpose of communication and interaction with others. Both of
these two kinds of motivation are important; however, learners with
instrumental motivation lose their learning motivation easily once
they pass examinations or acquire a well-paid job. This also ex-
plains the decline of Taiwanese university students’ learning moti-
vation after they pass the entrance examination (Wu, 2003). It was
also stated that the personal background, family environment, and
teaching environment are strongly associated with students’ En-
glish learning motivation (Wu, 2003).
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Several studies have indicated that learning motivation plays
an important role in language learning (Gardner & Tremblay, 1994;
Orpet, 1984). Learners with higher learning motivation tend to have
better performance (Chung & Chow, 2004; Wilhelm, 1995). How-
ever, many university students did not think that their English classes
were inspiring and motivating. Most students expect to learn En-
glish in a relaxing and more interactive environment. In a study
conducted by Sung (2007) to investigate teaching quality of En-
glish education, Taiwanese university students identified having
positive interactions in class as attractive. Richards (2006) found
that faculty’s personality affects students’ learning motivation.
Moreover, faculty’s positive influences will lead to students’ higher
learning motivation (Rugutt, 2004). Thus, faculty members are a
crucial role player in motivating students to be involved in learning.

Instructors play a fundamental role in their students’ lan-
guage acquisition. Research on students’ articulation of their in-
structors’ influence on their language learning process is relatively
lacking. Therefore, the purpose of this study is to investigate Tai-
wanese university students’ viewpoints toward faculty’s influences
on their English learning motivation. This study examines the dif-
ferences in learning strategies based on students’ different demo-
graphic background. The results provide English instructors with
useful information about Taiwanese university students’ learning
motivations and preferred learning approaches. Findings of the
study are beneficial for educators who want to understand the
factors that contribute to students’ higher English learning moti-
vation.

.
METHODS

This study focuses on the factors influencing students’ En-
glish learning motivation. There were three major research ques-
tions developed to guide the study:

(1) What are students’ opinions on their English learning?
(2) What kinds of factors affect students’ English learning

motivations?
(3) To what extent do faculty members’ different teaching
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styles and strategies affect students’ English learning
motivation?

In the following sections, data collection, analysis proce-
dures, findings of the study, and discussion of potential implica-
tions for future studies are described.

In order to achieve the objectives of the study, a survey
instrument was developed. The survey utilized a five-point Likert
scale ranging from 1 (strongly disagree) to 5 (strongly agree).
One hundred and five university students from a selected univer-
sity in Taiwan completed the survey. Students were asked to rate
their opinions about the influential factors on their English learn-
ing motivations.

Participants

This study is based on a survey questionnaire taken by 105
university students at a selected university in Taiwan. All stu-
dents participated in the study have completed at least six years
of English learning since high school. Among the 105 partici-
pants, there were 37 male (35.2%) and 68 female (64.8%) stu-
dents.

Data Collection and Analysis

The survey questionnaire was done over a period of two
weeks during October 1st and October 15th, 2006. The students
who participated in the survey were informed that the question-
naire was not a test, and that their responses would be used for
research purposes only. The questionnaire used a five-point Likert
scale ranging from 1 (“strongly disagree”) to 5 (“strongly agree”).
Students were asked to indicate their opinions of English learning
motivation through instructors’ influences by circling the number
which represents their response. In addition, the questionnaire
included the participants’ background information which asked
students to provide information about their age, gender, years of
formal English learning and overseas living experiences. The in-
dependent variables in this study include gender, educational back-
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ground, time spent on learning English per day, stage of starting
English learning, and overseas living experiences. The dependent
variables include: interest in learning English, English proficiency,
confidence level of English learning, reasons for English learn-
ing, English teaching strategies, personality influence, and per-
formance in English classes.

The analytic process included three major parts. First, this
study used descriptive statistics (frequencies, percentages, means,
standard deviation, etc.) to obtain demographic information from
the questionnaire. Second, factor analysis was used to identify
the potential primary factors. Third, analysis of variance (ANOVA)
was performed to examine the differences in the overall mean.
Based on the p-value test (α is equal to 0.05), a conclusion can be
drawn to examine if the hypotheses in section 2.2 will be signifi-
cantly rejected or not.

RESULTS

Participants’ Background Information

Statistical analyses were performed using SPSS 11.0. This
study is based on a survey questionnaire taken by 105 students at
a selected university in Taiwan. The characteristics of the sample
are presented in Table 1. Table 1 summarizes the background in-
formation of participants, including gender, educational back-
ground, time spent on English learning per day, stage of English
learning, overseas living experience. In terms of time spent on
learning English per day, most of the respondents reported that
they usually spent less than an hour on English learning per day
(75.2%), followed by one to four hours (21.9%). Additionally,
most of them started to learn English in elementary school (44.85)
and junior high school (42.95). Results of the survey also revealed
that 94.3% of students did not have any overseas living experi-
ence.
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Item N Percent (%)
Male 37 35.2Gender Female 68 64.8
Freshman 13 12.4
Sophomore 24 22.9
Junior 22 21.0
Senior 42 40.0

Class

Graduate 4 3.8
Time<1 hr 79 75.2
1 < Time ≤ 4 hrs 23 21.9
4 < Time ≤ 8 hrs 2 1.9Time spent on English learning per day

8 < Time 1 1.0
Kindergarten 12 11.4
Elementary
school

47 44.8

Junior high
school

45 42.9Stage of starting English learning

Senior high
school

1 1.0

Never 99 94.3Overseas living experience Yes 6 5.7

Table 1. Demographic Information of Participants

Factor Analysis

The factor analysis must eliminate the factor that consists
of less than two items. Among the 10 items of interest in English
learning, Principal Component Analysis was performed to deter-
mine the potential groupings. Varimax rotation was used to better
account for expected correlations among potential factors (KMO
measure of adequacy = 0.937). One factor emerged with eigen-
values greater than 1.0, explaining 53.81% of the total variance.
This consisted of 10 items reflecting students’ interest in English
learning. Result derived from the calculation shows that students
were willing to practice English in daily life (Mean = 3.62). Also,
they were interested in the classes which enhanced their speaking
ability the most. The reliability of these 10 items as indicated by
Cronbach’s alpha was high at 0.85.

Principal Component Factor Analysis was performed to
determine the potential groupings of the nine items of English
ability. Varimax rotation was used to better account for expected
correlations among potential factors. One factor emerged with
eigenvalues greater than 1.0, explaining 53.81% of the total vari-
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ance (KMO measure of adequacy = 0.878). This consisted of nine
items reflecting students’ self-evaluation of their English profi-
ciency, including listening, speaking, reading, and writing ability.
Results derived from the calculation show that students thought
that they were not good at communicating with others in English
(Mean=2.41). Furthermore, they thought that they need to im-
prove their English writing ability. The reliability of these nine
items as indicated by Cronbach’s alpha was high at 0.89.

Among the 16 items, two main factors were extracted via
Principal Component Analysis with Varimax rotation (KMO mea-
sure of adequacy = 0.804). There were two factors extracted with
an eigenvalue greater than 1.0. The first factor was ‘confidence
level of English learning’ (eigenvalue = 3.721, 41.35% of the vari-
ance). This factor reveals students learning English for self-
achievement, self-gratification and self-confidence. The reliabil-
ity of these items as indicated by Cronbach’s alpha was high at
0.88. ‘Reasons for English learning’ was the second factor (eigen-
value = 2.344, 26.05% of the variance). It included students’ pur-
poses for learning English to enhance their overall ability and
knowledge development (Cronbach’s alpha was 0.78). The two
factors explain 66.05% of the total variance. And the total
Cronbach’s alpha was 0.88.

Among the 11 items, two main factors were extracted via
Principal Component Factor Analysis. Varimax rotation was used
to better account for expected correlations among potential fac-
tors (KMO measure of adequacy = 0.882). Two factors emerged
with eigenvalues greater than 1.0, explaining 63.69% of the total
variance. The first factor was ‘English teaching strategy’ (eigen-
value = 3.609, 32.81% of the variance). This category consists of
six items showing how different teaching strategies influence
student’s learning motivation. The reliability of these six items as
indicated by Cronbach’s alpha was high at 0.88. ‘Personality in-
fluence’ was the second factor (eigenvalue =3.397, 30.89 % of
the variance). It included five items that reflecting the factors of
affecting students’ English learning motivation through the inter-
action with the faculty after class (the Cronbach’s alpha was 0.84).

Principal Component Factor Analysis was performed to de-
termine the potential groupings of the eight items of willingness to
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use English to communicate in class. One factor emerged with eigen-
values greater than 1.0, explaining 59.88% of the total variance
(KMO measure of adequacy = 0.84). This category consisted of
eight items indicating students’ willingness to use English to com-
municate and express their opinion in class. The result derived from
the calculation shows that students were willing to use English to
communicate in class (Mean = 3.37). The reliability of these eight
items as indicated by Cronbach’s alpha was high at 0.90.

Analysis of Variance for Principle Factors Based on Partici-
pants’ Background

This section describes whether the background variables
significantly influence the principle factors or not. There are seven
principle factors in the questionnaire based on results of factors
analysis. From the results shown in Table 2, this study yielded the
following results from using analysis of variance (ANOVA).

Different genders significantly influence confidence level
of English learning (P-value<0.01) and English teaching strategy
(P-value<0.05). The different educational backgrounds signifi-
cantly influence interest in English learning (P-value<0.01) and
confidence level of English learning (P-value<0.05). The differ-
ences on time spent on learning English per day significantly in-
fluence interest in learning English (P-value<0.05), English pro-
ficiency (P-value<0.01), confidence level of English learning
(P<0.05), and willingness to use English to communicate in class
(P-value<0.01). Different stages of starting English learning sig-
nificantly influence confidence level of English learning (P-
value<0.05), reasons for English learning (P-value<0.01), and
willingness to use English to communicate in class (P-value<0.01).
Having overseas living experience or not significantly influences
interest in learning English (P-value<0.05) and reasons for En-
glish learning (P-value<0.05).
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Factor/
Variable

Interest in
learning
E

nglish

E
nglish

proficiency

C
onfidence
level of
E

nglish
learning

R
easons for
E

nglish
learning

E
nglish

teaching
strategy

Personality
influence

W
illingness to

use E
nglish to

com
m

unicate
in class

Gender 8.239** 3.497 *

Educational
background

2.402** 2.229*

Time spent
on English
learning per
day

2.541* 5.380** 4.428* 3.943**

Stage of
starting
English
learning

2.815* 3.934** 4.478**

Overseas
living
experience

3.632* 2.895*

Table 2. Analysis of Variance (ANOVA) for Principle Factors

*: p-value<0.05; **: p-value<0.01

DISCUSSION

Motivation has been considered one of the significant fac-
tors in foreign language learning. Researchers in the foreign lan-
guage education have considered motivation a key factor in learn-
ing a language successfully (Gardner, 1985; Gardner & Clement,
1990). It is widely accepted that the higher motivation learners
have, the more efforts and progresses they will make (Dulay &
Burt, 1977). As such, it is essential to realize the importance of
teachers’ influence on students’ learning motivation.

This study discussed faculty members’ influence on Tai-
wanese university students’ English learning motivation. Accord-
ing to the survey results, most students spend little time on En-
glish learning. Furthermore, female students are more confident
in their English learning. Additionally, female students are more
easily influenced by different teaching strategies. Therefore, dif-
ferent English teaching strategies lead to significant differences
on female students’ learning performance. When students spend
more time on English learning, they show more interest and con-
fidence in English learning and proficiency. An interesting find-
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ing was that the students who spent more time on English learn-
ing are more easily influenced by instructors’ personality.

Moreover, students who started to learn English earlier had
better performance in English classes. Actually, they are more
confident in their English proficiency than the other students who
started to learn English later. Another finding indicated that stu-
dents who had overseas living experiences thought that their En-
glish is superior.

CONCLUSION

Based on the above discussion, we conclude that students
who spend more time on English learning will be influenced by
faculty’s teaching styles and strategies. Male students and female
students have different viewpoints on interests of English learn-
ing and faculty’s influences in English classes. Moreover, we found
that faculty’s influence on Taiwanese university students’ English
learning motivation will be significantly different based on dif-
ferent genders, time spent, and stage of learning English. There-
fore, we recommend that in addition to grouping the students based
on only their English proficiency, students in an English class can
be grouped according to their genders, time spent on English learn-
ing, and stage of learning English. Additionally, faculty members
can apply different teaching strategies to meet students’ needs to
achieve more effective English learning. Lastly, students’ better
English proficiency results from higher English learning motiva-
tion enhanced by faculty’s influences.
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