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Abstract 

Students as learners of English undoubtedly face various problems 

in their learning paths. Teachers will surely try to help them as 

much as they can. One way is by creating a conducive learning 

environment and boosting their confidence and enhancing positive 

self-image. The aim of this study is to find out how learning 

environment contributes to students‟ self-image and confidence. 

Learning environment in this context consists of the teacher, 

classmates, and the surrounding classroom conditions and 

situations. The participants of this study were 23 Academic Writing 

students, Semester I/ 2011-2012. Data were mainly collected 

through journals, in-class observation, and on-line interviews. This 

interview was conducted after the data were collected, the purpose 

was to get clarification of the participants‟ opinions. From the 

study, I found that students had different criteria for what was 

called “conducive” and the factors that contributed to that kind of 

situation varied according to the students‟ perspectives. The 

findings further showed that for responsive students, in a 

classroom with conducive learning atmosphere -with supportive 

teacher and peers- students were likely to have better self-image 

and greater confidence. In turn, they could learn more comfortably 

and positively. There were some students, however, who did not 

care about the environment – teacher and peers. They tended to be 

passive learners with no interest, enthusiasm, as well as confidence 

in learning. The classroom environment, thus, did not affect their 

confidence or self-image as language learners.     
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Theoretical review 

To refresh our mind about qualitative research, in the following part I will give place 

for a short review on it. Participants‟ perspectives are given an important place in this 

research, the underlying reason being that this study is progressive in nature; participants‟ 

perspectives that construct the social world and their voices for changes are highly valued 

and very much appreciated; therefore, there is no right or wrong answer to a particular 
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problem. Participants can freely express their opinions or feelings, including satisfaction or 

dissatisfaction with a certain treatment given to them. The perspectives may vary according 

to some factors, like cultures or institutions. This research portrayed people as they were 

building their social world, and I myself as the researcher tried to build my own social world 

through my interpretation. Participants‟ perspectives, which represented human behavior, 

were then analyzed and interpreted in thick description. Thin description merely reports the 

results of data analysis. But, on the other hand, thick description “gives the context of an 

experience, states the intentions and meanings that organized the experience, and reveals 

experience as a process” (Halliday (2002) and Denzin (1994) in Halliday (2002)).  

This research could also be called a narrative study, because all data were interpreted 

in “thick description”, and later on presented in a form of narratives. Seen from the 

involvement of the research participants, this research can be called participatory and 

interpretive. This research is also observatory, for participants‟ behaviors and writing were 

closely observed. The data derived from this research were then descriptively presented. The 

following discussion is on learners‟ self-image and the other closely related “sibling”: self-

confidence. As stated by Cresswell (2003), qualitative research is “interactive and 

humanistic”. Active participation of the participants and sensitivity to the participants in the 

study are involved. Researchers try to find involvement of the participants during the data 

collection and later on, good relationship and credibility with the individuals are built.  

 

Individual Learner Differences 

Talking about the uniqueness of every individual learner, we have to admit that every 

learner has their own special personality, character and traits. In facing this diversity of 

learners, teachers‟ roles in the classroom, I believe, should be more than just becoming the 

“messengers of knowledge”, but they should be able to act as educators, “mental trainers”, 

and “agents of changes”, they should try their best to boost their students‟ confidence and 

spirit that the students can be better learners, in terms of performance as well as characters. 

All this can be done if teachers can help students have better self-image. Learners can see 

themselves positively, appreciate themselves and grow confidence. So and Dominguez (in 

Benson and Nunan (2004)) state clearly that the successful handling of someone‟s emotions, 

like motivation, anxiety, empathy, and self-esteem will lead to successful learning. Emotions, 
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they further state, can be generated, responded, and regulated either in better or worse ways 

(p.52). 

As many linguists have pointed out, it is well-known that every language learner has 

personal and general factors which contribute to the success as well as the failure of their 

language learning. Ellis claims that personal factors are “highly idiosyncratic features of each 

individual‟s approach to learning a second language (1985:100)”. In addition, Schumann and 

Schumann (1977), in Ellis (1985), mention that personal factors include nesting pattern – the 

need for a “secure and orderly home” before effective learning begins. Next, it also includes 

transition anxiety. It means stress which is caused by moving to a new place. Besides the two 

aspects, personal factors include the desire to maintain a personal language learning agenda. 

According to Schumann and Schumann (1977), all these factors influence SLA. 

Compared to general factors, personal factors are more difficult to observe. However, 

there are some solutions to this problem. First, diary studies can be used. Questionnaires and 

interviews are other alternatives that can be used. According to Ellis (1985), personal factors 

include group dynamics, attitudes to the teacher and materials, and individual learning 

techniques.  

Among other linguists, it was Bailey (1983), in Ellis (1985), who conducted research 

on anxiety and competitiveness experienced by some diarists. He got some findings. Some 

learners made overt comparisons between other learners and themselves. Some others 

thought they were progressing against their expectations. This kind of comparisons often 

result in emotive responses to language learning experience. In line with this, McDonough 

(1978) notes that although rivalries can cause confusion, they surprisingly can also function 

as a stimulus for learning. McDonough further proposes an idea that group cohesiveness, 

which is based on learners‟ rejection of pressure and acceptance of failure, may depress 

performance.  In other words, it can be concluded that the group dynamics affect learners‟ 

mental, this can lead to pressure and failure. Performance in the classroom is thus greatly 

affected by group cohesiveness.  

Among many definitions of group cohesiveness, definition from Dorney (2001), in 

Wijaya (2012), is one of the most outstanding. Dornyei claims that a cohesive learner group 

is a group which is „together‟; there is a strong feeling of „we‟; and which students are happy 

to belong to” (p.43). Another linguist, Forsyth (1990: 11), mentions that the following factors 

can be seen in a group which has high cohesiveness. First is that enjoyment and satisfaction 
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are usually more noticeable. Group members participate more fully, communication is more 

frequent, and students are absent less. Another important thing is that the group members 

experience intensified self-esteem and their anxiety level is lower.  

Learners’ Self-image 

Another intriguing question may then emerge, what is self-image? Self-image itself is 

defined as the idea, conception, or mental image that one has of oneself (World English 

Dictionary, 2011). People with low self-esteem are advised to “harness the power of their 

thoughts and beliefs, and to change how they feel about themselves”. The reason behind this 

is because low self-esteem can bring negative impacts on every side of life, like health, 

relationships, as well as job. There are four steps that Mayo Clinic Staff suggest to overcome 

low self-esteem. First, people are advised to identify difficult situations or conditions. Next, 

being aware of thoughts and beliefs is recommended. “Self-talk” and “interpretation of what 

the situation means” are included in this step. In the next step, people are advised to fight 

against negative thinking. The last phase is to replace negative and inaccurate thoughts with 

positive and constructive ones (Mayo Clinic Staff, 2011). 

In relation to learners‟ self-image, Bailey (1983), as cited by Ellis (1985) further 

proposes a model of self-image of a learner compared with other learners. All this can either 

impair or enhance SLA. If the comparison results in an unsuccessful self-image, debilitating 

anxiety can happen. In this case, learners reduce or abandon learning effort. Another 

contradictory case called facilitating anxiety may emerge. In this case, learners increase their 

efforts to compare more favorably with others. Thus, learning is enhanced. When comparison 

yields successful self-image, learners experience positive rewards, and they continue to 

display efforts. Learning, thus, is also enhanced.  

Conducive Learning Environment 

Self-image concept is, unquestionably, closely related to self-confidence. Good self-

image leads to good self-confidence. Having self-confidence means confiding in one‟s own 

abilities. Virginia Wolf, the famous poet even claimed that “Without confidence, we are as 

babes in the cradle.” 
1
 This must also be supported by another thing which cannot be 

separated from the development of learners‟ self-confidence in the classroom setting, that is, 

                                                 

1
 http://www.thefreedictionary.com/self-confidence retrieved 6 June 6, 2012 
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conducive learning environment. McLaughlin states (2012) that a positive classroom 

environment is really important and needed by learners, as she quoted from the Queensland 

Department of Education (2005): 

A warm, safe, and caring environment allows students to influence the nature 

of the activities they undertake, engage seriously in their study, regulate their 

behavior, and know of the explicit  criteria and high expectations of what they 

are to achieve.   

 McLaughlin further states that teachers need to help their students to become learners 

who confide in themselves, feel comfortable in asking questions, and teachers must avoid 

labeling students. Understanding students with different backgrounds, interests, goals (either 

personal or of learning English) and different personalities is really needed to develop a 

mutual relationship between teacher and the students (Ebata, 2008). In this way, teacher can 

apply certain teaching and communication strategies; a “trusting relationship” between the 

teacher and students is thus built. Finally, the classroom will become an enjoyable and 

comfortable place to learn positively.   

 Related to the characteristics of teachers who are preferred by students and can make 

them feel comfortable, Ebata (2008) and McLaughlin (2012) conducted a survey on their 

students, and the answers were more or less the same. Students like teachers who are caring, 

friendly, understanding, funny, tolerant, respectful, willing to provide help, had clear and 

reasonable expectations, and could create a relaxed atmosphere.  

In conclusion, a conducive classroom environment will encourage learners to do better 

and thus help learners to have higher self-esteem. In turn, this will make learners have higher 

self-confidence, they believe in their own abilities and the kind of having I-can-do-it 

principle. Finally, this will make learners achieve and perform better. The teacher is the key 

person who can help create this kind of situation. The next parts discuss the findings of this 

study, most of which were derived from the participants‟ journals and statements in the on 

line interview. 

 

Discussion  

 1. Some problematic matters in the class  

In this part, significant problems that the students encountered in the classroom are 

discussed. 
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 a. Students’ main difficulties in writing 

In my efforts to give a clearer picture of the students‟ background is elaborated here. 

Asked about their difficulties in writing in general, all students mentioned that they did have 

problems in this frightening course. As a whole, there are 3 big problems that the students 

faced; they are:  difficulty in generating ideas, grammar in their writing, and problems with 

citations and paraphrasing. The majority of students mentioned that generating ideas was the 

biggest obstacle they faced. 

 b. Students’ self perception: How is their confidence as learners of English? 

The aim of this question in the journal was based on my curiosity:   I wanted to see 

how my students thought and felt about their position in the classroom, among other learners 

of English. Various answers were given by my students.  

As from my direct observation in the classroom, I can say that my students got 

various levels of self-esteem and self-confidence. Let me start with a group of students who 

were repeaters (these students had previously taken the same course and failed). There were 

three students repeating this course, since they had failed previously. One repeater (Student 

K) from class year of 2009 was very confident and perceived everything positively. Presented 

below are Student K‟s optimistic words which I believe had inspired himself to succeed in 

the class: 

Extract 1: Student K‟s second journal 

I see myself in Academic Writing class as a person who has already known 

this subject very well. The reason is that I am repeating this class now. I 

have taken this class before and I know the reason well…I won‟t repeat my 

mistake again. Therefore, I will make the essay seriously. I want to get an A 

in this class.  

From his words, I can conclude that this student had positive self-image, reflected in 

his confidence. 

Another repeater (Student A) was very unconfident; he felt that he was “the dumbest” 

student in class. This was rooted at his class year; in this class, Student A was the oldest, that 

is, he came from class year of 2005. Besides that, there was some personal matter, that is, he 

had got married, and got a baby. Being a father was, in my mind, something that made him 

“different” from other learners in the class who were much younger and still single.  
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In contrast to Student K, Student A, another repeater that I discussed above, 

mentioned that he got a kind of “declining” self-confidence. First, he mentioned that he was 

confident; being the oldest class year in the class and having learnt many writing skills. Yet 

as the class progressed, he started to feel that he was the most stupid student in class, and he 

had to push himself. He also tried to advice himself to be strong, though he realized that he 

was not as smart as others and he felt that other students often gave a cynical look at him. The 

following statements will clarify his promise to himself that he had to “win” his conflicts: “I 

do realize that I‟m not as smart as some students… I have to look strong (not fragile like this, 

complaining and venting about nothing) in every class…I feel like I deserve the title “the 

loser of the year””. 

It seems that Student A had very low self-confidence, though it is still changeable. In 

the classroom, he also seemed to be quiet and did not answer or say something unless I asked 

him. In the fifth week, this student came to me for an individual consultation, and I treated 

him like other students too, and I did not want to make him feel that he was “different”. 

 The other student who repeated this class, Student D, said that she felt that she was 

more prepared, and she felt she was just an ordinary student. Being a repeater, she also 

claimed further that she was more experienced than others, though in fact she did not like 

writing.  From her personality, I can say that she was a type of slow-motion, relaxed learner 

who was not worried about her academic life.  

Other students who had problems with self-confidence were Student V and Student 

O. Student V felt that actually she was better than her friends, but she was afraid to tell others 

what was in her mind; she was afraid of making mistakes. Student O mentioned that she was 

an introverted, silent, and fearful student. Yet, when she found difficulties, she would be 

brave to ask the teacher or her friends, and she said that she liked quiet classroom 

atmosphere, like this Academic Writing class. 

One student, Student W, mentioned that she felt afraid to be in this class, particularly 

because she came from the youngest class year in this class (2009), while others were from 

the older generations. She thought that older generation students got more knowledge and 

background, so it was difficult to compete with them, but she promised herself to do her best. 

The following group of students was those who experienced increasing spirit and 

growing confidence, meaning that they were getting better or improving in the way they saw 
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themselves in the classroom. They were Student Q, Student U, and Student C. Student Q 

came from class year of 2008, and at first, she felt that the course was so difficult, and she got 

stressed. This was mainly due to the long sessions of the class, that is, 4 hours in a row per 

week. Another thing is that students were required to produce an 8-page academic 

argumentative paper, complete with the relevant references, which was not an easy task. As 

time went by, Student Q said that her view changed, and grew more confident and felt that 

she was just like others.  

In line with her is Student U, from 2009 class year. Student U was a unique student 

because she was a leaner with very slow pace of adaptation. Her “nesting pattern” was a very 

important factor in her learning (Ellis, 1985). At the first time, she felt frustrated and inferior 

since 2009 students were a “minority” in this class. There were only 5, out of 23 students. 

She managed to adapt to this frustrating situation in more than 2 weeks. First, she felt that 

older class years reflect better cognitive ability, “I felt they were smarter than me”. But 

approaching the middle of the semester, this student could overcome her nervousness, being 

the youngest class year in the class, she built up her own confidence and she felt better: “…I 

tried to talk to myself that I want to succeed and pass this class, I should be a positive 

thinker. As a result, now I can see myself the same as others…in this class, we compete to be 

the best.”  

The last student who experienced growing confidence was Student C. In contrast to 

the previous 2 students, Student C felt inferior because she was from 2006 class year. First, 

she often felt embarrassed every time she made mistakes in her pronunciation. But then as the 

course progressed, she grew more comfortable and confident; her friends helped her a lot. “I 

am thankful because my friends help me in the class and made me feel comfortable and 

welcomed. I can join the discussion with them and I can get along with them.” 

The last group of students could be classified as confident students, or students with 

high rank of self-confidence. I observed that there were 3 students with this characteristic, 

they were Student K, a repeater whom I have discussed above, Student T, Student R, Student 

X, and Student S. Student X, as I mentioned previously, felt that he was “different” from 

others in terms of age, background, education level, present duties, and country of origin. He 

came from Korea and had been working in a garment factory as a General Manager. He was 

29 and took an undergraduate degree in order to get better salary and higher position in his 

office. That is why he had a very strong instrumental motivation, that is, motivation that 
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occurs when the goal of learning a language is functional (Ellis, 1985: 117) and he was very 

optimistic. 

Student R was very wise in understanding her own “position” as one of the youngest 

students in class. She believed that even though others were from the older generations, it did 

not mean that they were better. “…I believe that they are not so much better than me… I am a 

student, so I think there is no need to feel unconfident with others who are studying too.” In 

the classroom activities, this student also looked confident and the various class years being 

in her class did not bother her at all.   

In line with her was Student S and Student T. Student S admitted that he was an 

enthusiastic student with “a bunch of spirit in writing”. He was a typical nice student, who 

always came to class regularly, never came late, and very attentive to my explanations. He 

was a calm and confident learner, and optimistic too. Being a student from class year of 2009 

did not make him feel inferior.  

Student T was another student with high confidence level. She was serious in this 

class mainly because she knew the academic paper that she produced would be the “embryo” 

of her thesis later on. In short, she was similar to Student S: a good, attentive, diligent student 

who never came late and always tried to answer the teacher‟s questions. She had very high 

motivation to get a good grade for this course.  

 2. Students’ efforts to enhance their spirit and performance 

In this part, I will share my participants‟ opinions on their efforts or strategies to 

survive amidst the tight competition in the classroom. As I mentioned before, the participants 

of my research came from various class years/ angkatan. I believe, as Ellis (1985) mentions 

in his book, that individual learner differences, including self-image, self-confidence, and 

individual learning techniques, do influence learners‟ performance in their second language 

learning.  

In order to get answers from my students, I addressed this question ”What are you 

going to do to boost your self-confidence and motivation in learning?” Before assigning them 

to write the third journal, I gave the students some tips on how to boost their self-confidence. 

The following part is the analysis of their answers. Due to the limitation of space and time, I 

will highlight interesting or intriguing things from the 3 students only in this part. 
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The first student that I would like to describe is Student T. As mentioned earlier; she 

was a typical diligent student who was not afraid of the existence of older classes/ angkatan 

in the class. She mentioned that she did three things to boost her own spirit in this writing 

class. First, she prayed, the next thing she did was sharing to her close friends, family 

members, or teachers. And the last thing she did was she told herself that making mistakes 

was just normal and everybody did that. Blaming herself was one thing that she would never 

do. As long as I observed this particular student in the classroom, I also admit that she did not 

have many problems in absorbing the information I gave her in my lectures, and she also 

sometimes helped her friends who needed her opinions confidently. She was a type of A 

student. 

In contrast to Student T, Student U was still struggling with her own confidence in 

facing any problem dealing with any assignment given. Several times she changed her topics, 

while others had proceeded and were about to produce an outline. She was so unconfident of 

herself. In her journal, she wrote that actually she was not a learner who easily gave up with 

the difficult situations around her. However, she was trying hard to increase her spirit and 

performance in the classroom. She mentioned that she would keep practicing and praying. 

Next is she tried not to be afraid of making mistakes, and finally, she said to herself that she 

already did her best. For Student U, her friends and teacher in the classroom helped her to be 

a better person: “Honestly, I enjoy it (being criticized by friends and the teacher) because I 

can learn something that will help me to be a better person and it is better for my study”. 

The last student that I would like to observe here is Student X, who felt that he was 

different due to his nationality, age, and status as a General Manager in a garment factory. In 

the classroom, he tended to be “alone”, away from his younger friends. Despite the fact that 

this student seemed not to like to mingle with others, he had a very high extrinsic motivation; 

that is, he wanted to get a promotion for a higher position, and of course, for better salary. 

That is why he kept trying to be optimistic in the classroom and always worked hard. Here 

are the sentences that I quoted from his third journal: 

Extract 2: Student X‟s statements 

One of the best ways to make us have more spirit in the classroom is to love 

learning and make learning as a fun and enjoyable activity. If we put in our 

mind that learning is fun and enjoyable, it will be easier for us to comprehend 

what we have learnt…we do not need to be afraid of making mistake during 

learning; even we can learn more by doing mistakes. By studying hard, 
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learning regularly and keeping moving forward after making a mistake, our 

performance will be developed. In brief, we should put in mind that learning 

English is something fun and enjoyable, and we do not need to be afraid to 

make mistake, it will help us to have more spirit in learning and to push our 

progress in learning. 

  Personally I am impressed by this student‟s optimism. He emphasized that no matter 

how difficult it was, he would keep going. 

 3. How the surrounding environment contributes to students’ self-confidence: The 

significance of friends, teachers, and classroom condition 

 

This is the part in which I will report students‟ responses towards my question about 

how their surrounding – teacher and friends – affected them. There were various answers in 

the students‟ journals, which I considered as different individual learner‟s responses to their 

surroundings. 

The first group of students was students who thought that the presence of friendly 

friends and teacher affected their feelings and learning very much. One of my participants 

was Student R who stated that her teacher and friends helped her in increasing her 

confidence. However, she further admitted that it was not enough to make her feel confident 

in the classroom, because self-confidence is also determined by one‟s own thought of 

him/herself and positive thinking in facing anything. For her, her teacher in the Academic 

Writing class was really helpful. One of the ways she was helped was through tips to increase 

self-esteem that I distributed to the students. Student R also got encouragement from friends 

when she did her presentation. Positive responses, helpful suggestions, and friends who never 

underestimated her ability were key points that helped her. She also commented that she 

would never have courage to deliver her ideas if she had fierce and irritating teacher. 

In line with Student R was Student F who said that the presence of kind teacher and 

friends was a key point for her. For Student R, having an understanding teacher who could 

appreciate students‟ opinions and capabilities, and was not perfectionist, helped her feel 

confident. She would feel even more comfortable with teachers who are relaxed and 

interestingly explain the materials (on-line interview, June 4, 2012). Student U personally felt 

that motivating teacher and friends became one important factor that made her feel 

comfortable and confident in the classroom. Both teacher and friends‟ inputs took part in her 

success in the same portion (on-line interview, June 12, 2012). The same voice came from 

Student W, who stated that friends and teacher‟s inputs gave her spirit and became an 

important matter in her success.  



 

Research in Teacher Education : What, How, and Why?, November 21-22, 2012, UKSW 443 

 

Another opinion came from Student E. She felt comfortable in the class; inputs and 

feedback from friends and teacher became a help for her, as I cited in the following part. 

Extract 3: Student E‟s statement: 

I thought I become better in this writing class; my friends and lecturer help me 

improve my writing. I know many friends, so I feel comfortable in class. At the 

same time, the class is really warm. The lecturer helps me by providing inputs 

and correcting my writing. 

 

In short, Student E felt comfortable in the classroom with good teacher and friends. 

This is in accordance with So‟s opinion (2004) that emotions can be generated, regulated, and 

responded in either good or bad ways. Similar opinions also came from Student K, Student Q, 

Student X, and Student H. For Student K, humor and jokes were important to avoid stress: 

“My friends often give me courage by saying that everything will be OK and I am going to 

make it. The humor and jokes that they say can give me spirit, so I can perform better with an 

unstrained face. My teacher also gives me positive feedback after we perform.” For him, 

friends‟ assurance, jokes, and teacher‟s feedback all mattered for him. A similar experience 

was felt by Student Q. She liked to have a little discussion with her friend before her 

presentation and it helped her feel safe and comfortable. 

Another interesting and surprising finding that I got from the students‟ opinions in our 

on-line interviews was the fact that some certain “physical classroom conditions and 

situations” affected their comfort in learning. Student U mentioned that a quiet class which 

was not crowded contributed to her feeling of comfort in learning. Student W also stated the 

same thing. For her, a spacious classroom with good air circulation and enough light helped 

her feel comfortable. Audible teacher voices and clear explanations from the teacher did 

contribute to her understanding of the materials. For Student R, who got sleepy and lost 

concentration easily, a classroom without an air conditioner was what she needed. With a 

long session (4 hours in a row), from 11 to 15, a break that I gave in the middle of the session 

for 30 minutes helped her refresh her mind.  

Besides the physical matters like the presence of certain teachers and friends, as well 

as certain classroom conditions, psychology-related matters also took part in my 

participants‟ success in learning, though only few mentioned. A little bit different from her 

peers, Student H realized that good self-image and confidence contributed a lot in the success 

of her learning. Those two things affected her attitude and works. She further admitted that 

by having a good self-image and confidence in attending class, any class, her motivation, 

desire, and willingness to get a good mark increased. Another thing that this student pointed 
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put is that getting same treatments and respect from the teacher made her feel more 

comfortable in doing activities in class, for her, it shows that she had an equal position and 

chance to compete with my friends. She also liked to be called by name by the teacher; for 

her, it was a sign of great attention in the students‟ development and struggle. Being 

recognized and respected in doing her works was important for Student H. For her, 

recognition is an important point in a relationship; including student-teacher relationship. 

About classmates, she further commented that her friends had big power to make her more 

confident. By knowing each other well, she felt that she had a warm class and thus became 

more excited in attending the class or taking part in any class discussion. She was also more 

enthusiastic when asking something she did not know to her friends or when she gave 

solutions to their problems in their work. I believe that all this in turn made her confidence 

grow stronger. This is in line with Mclaughlin‟s statement (2012) that in order to help 

learners to confide in themselves, teachers must avoid labeling students. 

Another phenomenal student participant in this class was Student X. For this 

particular student, the role of teacher was very important. Feeling that he was poor at writing; 

he lost his spirit and courage. He even wanted to drop his class at the beginning. Writing was 

so frightening for him: having no talent in writing and having poor ideas. That was what he 

thought at the first. He was a hopeless writing student in my class.  

As time went by, however, and as I observed week by week, gradually, his spirit went 

up.  Up to the presentation of the outline and thesis, he was still very confused. Intense 

consultation was what he did to make himself get across my ideas of writing a good 

argumentative paper. After several weeks, he admitted that the lecturer‟s help mattered a lot 

in his success, as he mentioned in the following statements. 

Extract 4: Student X‟s explanation on the teacher‟s role 

After several in class meetings, my view about writing was quite changed. My 

teacher always assists me during writing. She opens consultation hour for her 

students. During the consultation hour, she gave me so many valuable 

suggestions. I am not good in paragraph organization, but she teaches me how 

to make it better. Furthermore, she always assists me to write a good sentence 

and to make a coherence paragraph. She is not reluctant to give me some 

criticisms towards my writing, so that I can know my weaknesses and improve 

it gradually. It really helps me a lot. 

 

  It was clear that for Student X, his lecturer really helped him through consultation 

and feedback. In contrast to what these students experienced, however, there were three 

students, Student G, Student L, and Student V who said that they did not care about their self-

confidence, and they felt that the lecturer did not have any significant role in helping them. I 
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should say that these students were apathetic and carefree. They never asked any question, 

never had any consultation, though I believe that they did have problems with their writing. 

They tended to be passive and showed apathy most of the time.  They were kind of showing 

lack of interest in what they, or other peers, were doing. Another piece of research is needed 

to investigate these students‟ attitudes towards their surroundings.  

Conclusion 

As the conclusion of this study, I could see that students with their unique 

personalities had different problems in their writing, one of the problems was related to their 

low self-confidence or negative self-image. They had different strategies to make themselves 

survive amidst the tight competition with other learners. These students also showed different 

reactions towards their environment or surroundings: their teacher, classmates, and other 

learning situations like the conditions of the classroom, air circulation, and the time the class 

was conducted. Different factors in the environment did affect their success in learning and in 

their efforts to boost their own self-confidence. The factors could be physical (the long, 

“torturing” learning hours and the classroom conditions), psychological (their feelings, 

moods, or readiness to face the long-session class), as well as social (the teacher‟s feedback 

and remarks, and the peers‟ supports and criticisms). In all these cases, it was the teacher who 

became the key person to help the students feel comfortable and confident in the classroom, 

and create a conducive learning environment. 

 

 

---------------- 
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