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Introduction 

There are many approaches used in teaching and learning process such as Whole 

Language, Silent Way, Communicative Language Teaching, Teacher-centered, Student-

centered and so on. Student-centered becomes one of the approaches applied in Indonesia 

recently. 

According to Darling (1994), in the field of education, there is evidence to support the 

view that a student-centered approach has positive consequences to learning. Student-

centered approach or what Darling (1994) refers as Child-Centered Pedagogy (CPP) 

promotes class participation and the notion of cognitive processes. Those aspects break the 

belief that teachers are seen as expert in traditional method which is teacher-centered 

approach.  

Some institutions in Indonesia are trying to change the use of teacher-centered 

becomes student-centered. INS (Indonesia Natural School),  junior and  senior high schools 

in West-Java applies student-centered approach in their teaching and learning process. The 

schools often use active learning activities to encourage students become the center of the 

learning. Mulia (2012) in a discussion of the project of the paradigm shift of teacher-centered 

to student-centered suggested that there will be invitations to selected campus and schools 

troughout Indonesia to attend an intriductory workshop on Student-centered Learning and its 

application for better education. The disscusion gives a proff that Indonesia nowadays is 

trying to recomend student-centered approach to be used in our country. 

However, according to Thanh (2000), in his study about student-centered approach in 

Vietnam, since student-centered is new, the transformation from teacher-centered to student-
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centered is not an easy task to do. The study also revealed that aspects of student-centered 

approach could influence the transformation process. Active learning classroom activities 

encourage the atmosphere of teaching and learning process becomes student-centered 

approach. Through the activities, teacher and students explore their role to create student-

centered environment.  

Realizing that the existence of student-centered approach has positive impacts and 

many characteristics of student-centered approach support the successfulness of 

transformation from teacher-centered into student-centered, the writer conducts this research. 

Based on the background above, the question for this study were: What are student-centered 

activities applied in teaching English classroom? ; To what extend the characteristics of 

student-centered activities can be applied in student-centered classroom activities? ; To what 

extend the roles of teachers and students support student-centered classroom activities? The 

aim was to know the characteristics of student-centered activities applied in classroom 

activities and also how the roles of teachers and students support the classroom activities in 

student-centered approach. 

From the study, the writer could know what student-centered activities were 

implemented by teachers in English classroom. Through classroom activities, the writer 

identified the application of the characteristics of student-centered activities. Another purpose 

was the writer could know the roles of teachers and students which support student-centered 

activities. It was expected that the study can give inputs for those who want to be a teacher in 

applying student-centered approach in English classroom or even in other classes. The study 

can also be used as consideration to reexamine student-centered characteristics through other 

aspects. 
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Theoritical Framework 

A. Student-Centered Approach 

Student-centered does not have one universally-agreed definition, despite the fact 

that it is a term often used by many of higher education policy-makers. In spite of the lack 

of defi nition, there is, a principle which has been agreed by all proponents and researchers 

of the SCL approach. According to Attart (2001) student-Centered learning is based on the 

philosophy that the student – otherwise referred to below as the learner – is at the heart of 

the learning process which means that the student is the focal point of the process, the role 

of the teacher remains paramount, particularly when one considers that students are not all 

the same. 

Student-centered learning has been defined most simply as an approach to learning 

in which learners choose not only what to study but also how and why that topic might be 

of interest (Rogers, 1983). In other words, the learning environment accommodates learner 

responsibility and activity at its heart, in contrast to the emphasis on instructor control and 

the coverage of academic content found in much conventional, didactic teaching (Cannon, 

2000).  Additionally, learners find the learning process more meaningful when topics are 

relevant to their lives, needs, and interests, and when they are actively engaged in creating, 

understanding, and connecting to knowledge (McCombs & Whistler, 1997).  

 There has been increasing emphasis in recent years on moving away from 

traditional teaching toward student-centered learning. This paradigm shift has encouraged 

moving power from the instructor to the learner, treating the learner as a co-creator in the 

teaching and learning process (Barr & Tagg, 1995). Instructors who deliver student-

centered instruction include the learner in decisions about how and what they learn and 
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how that learning is assessed, and they respect and accommodate individual differences in 

learners’ backgrounds, interests, abilities, and experiences (McCombs & Whistler, 1997). 

The role of the instructor in student-centered classrooms is to encourage learners to do 

more discovery learning and to learn from each other; the instructor focuses on 

constructing authentic, real-life tasks that motivate learner involvement and participation 

(Weimer, 2002). In the context of the present Core Curriculum, Gonzales et al (2001, 

p.12) said student-centered refers specially to those teaching and learning methodologies 

that will helps our students develop their attitude, the resourcefulness, and the skills 

necessary for them to become life-long, strategic, and motivated learners, eager and able 

to learn outside the classroom with an ability for independent inquiry and a sense for 

responsibility. 

B. Teacher-centered vs Student-centered 

Traditional approach is commonly considered as teacher-centered. There are many 

differences among the approach. Below, there is one of the tables of differentiation 

between teacher-centered and student-centered which is proposed by Cornelius-White & 

Harbaugh (2001). 

Student-centered Teacher-centered 
Person-centered Curriculum-centered 

Self-directed Teacher-directed 
Child-centered Teacher-centered 
Process (how) Content (what) 

Constructing understanding Covering subject matter 
Thinking Memorizing 

Experiential method Lecture method 
Active Passive 

Showing Telling 
Cooperative Competition or 

individualism 
Inquiry based Knowledge based 
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Other experts, Huba and Freed (2000) characterized teacher-centered 

paradigm and learner-centered paradigm as the table below: 

Comparison of Teacher-centered and Learner-centered paradigms 

Teacher-centered paradigm Learner-centered paradigm 

Knowledge is transmitted from professor 

to students 

Students construct knowledge through 

gathering and synthesizing information 

and integrating it with the general skills 

of inquiry, communication, critical 

thinking, problem solving and so on 

Students passively receive information Students are actively involved 

Emphasis is on acquisition of knowledge 

outside the context in which it will be 

used 

Emphasis is on using and communicating 

knowledge effectively to address 

enduring and emerging issues and 

problems in real-life contexts 

Professor’s role us to be primary 

information giver and primary evaluator. 

Professor’s role is to coach and facilitate  

Professor and students evaluate learning 

together 

Teaching and assessing are separated Teaching and assessing are intertwined 

Assessment is used to monitor learning Assessment is used to promote and 

diagnose learning 

Emphasis is on right answers Emphasis is on generating better 

questions and learning from errors. 

Desired learning is assessed indirectly 

through the use of objectively scored tests 

Desired learning is assessed directly 

through papers, projects, performances, 

portfolios, and the like 

Focus is on a single discipline  Approach is compatible with 

interdisciplinary  investigation 

Culture  is competitive and individualistic Culture is cooperative, collaborative, and 

supportive 

Only students are viewed as learners Professor and students learn together 

�
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C. Characteristics of Student-centered Activities 

According to Gonzales et al (2001, pg 21-25), the characteristics of student-centered 

activities could be classified by these followings: 

a. Student-centered activities are student-directed. 

Learning activities should promote students’ acceptance of personal 

responsibility for their actions through exercises of personal choice and decision 

making. For example, teachers might give open-ended projects where students’ choice 

might include how to structure, define tasks, what topics to cover, what information 

and resources to utilize, the format for the outcome, and with whom they can work. 

From a standard textbook, students are asked to make a personal dialogue with their 

friends and then perform it in front of the class. 

b. Student-centered activities are personally, socially, and domain relevant. 

Constructivism states that students learn more by experiences and active 

involvement than by observing (Brooks & Brooks, 1993). Classroom tasks and 

activities that connect with students’ interests, needs, and personal goals, and are 

considered important within the accepted domain of the course, will make learning 

more meaningful. For example, in lectures or projects, teachers can use students’ 

personal experience or designing interesting activities depend on students 

understanding of the real-life applications of what they learn in class. 

c. Student-centered activities are long-term and production oriented. 

When students are required to generate new information or create new 

product, they are challenged to use diverse reflective, critical, and creative thinking 

skills. For example, course requirements could allow for multiple and varied 
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representations and products, such as written reports, posters, poetry, oral 

presentation, discussion, and role play, etc. 

d. Student-centered activities are collaborative and interactional. 

Students learn from one another, not only from teacher. They also learn to 

work with one another. The students are encouraged to reflect on their own learning, 

share their insights with their peers, and apply new learning to real-life, authentic 

experiences. When learners are the focus, they become fully engaged in the process 

(McCombs & Miller, 2007). Collaborative learning emphasizes students’ self-

governance of their interactions, allowing them to make decisions about with whom 

they work and how (Pedersen and Liu, 2003). The teacher needs to carefully monitor 

activities and give constant feedback (Darling-Hammond & Bransford, 2005).  

e. Student-centered activities increase students’ learning capacities. 

Teaching methods and learning activities that increase students’ power of 

concentration and elaboration on the material inside and outside classroom, facilitate 

the development of life-long learning strategies. For example, teacher starts the class 

by connecting the days’ topic with a current news headline or using visual teaching 

support related to the topics. Teacher need to sustain students’ interest of the material 

trough challenging questions to stimulate class discussion where students can 

elaborate what they learn from the material. If students are introduced to topics that 

interest them, they’re more likely to be motivated (Jones, 2007, p. 13). 

f. Student-centered learning activities facilitate students’ personal awareness, 

growth, and formation.  
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Gonzales (2001) claimed that the planned learning activities must be infused 

with the goal of promoting students’ ‘inner cultivation’ of their person. The 

activities can be integrated to lessons methods that lead to greater self awareness- 

such as individual or personal reflections, small group sharing, and journal writing. 

D. Student-centered Activities 

�� �Student-centered characteristics can be seen from several aspects. The aspects appear 

in student-centered activities. Lom (2012) stated that the challenges of learning combined 

with strategic classroom activities that focus on the learner can transform a traditional 

lecture into a more effective learning experience for students without sacrificing time or 

content. In her article about simple strategies to incorporate student-centered activities, 

Lom (2012) classified the following activities are most common used in student-centered 

approach: 

a. Think-Pair-Share 

The Think-Pair-Share method is frequently attributed to Frank Lyman 

(1981). It is a tried and true strategy for group learning that has been used very 

effectively and very widely in postsecondary education (Nilson, 2010). Think-Pair-

Share encourages all students to think, it allows all students to talk. Thus, students 

experience the advantages of explaining their responses to a peer, vetting their 

thoughts, and revising.  The explanation about the activity is like this: 

 

The instructor poses a question or prompt to the whole class 

with the explicit instruction that all students are expected to think 

independently about their answer(s) in silence (and possibly jot 

notes for themselves). After a minute or so (the duration will 
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depend on the complexity of the prompt), the instructor directs the 

students to pair up with a nearby or assigned student. In pairs (or 

trios) the students compare their thoughts. Depending on the 

prompt, the instructor may guide the pairs to reach a consensus, 

pick the most convincing response, generate many responses, etc. 

After the students have talked in pairs the professor gets 

everyone’s attention and asks pairs to share their responses with 

the full class. The instructor may select pairs by cold calling, 

asking for volunteers, requesting diverse responses, going around 

the room, etc. The instructor may also assign students to record 

the responses. (Lom, 2012) 

b. Roundtable 

According to Lom (2012), roundtable activity ensures that every student in 

the classroom is generating and contributing to a discussion simultaneously. 

Roundtable can quickly transform the energy within a lecture hall because multiple 

groups are engaged in conversations. This activity is explained as below: 

The instructor asks students to collaborate in small 

groups on a specific prompt that can generate multiple 

responses. Students share a single piece of paper that gets 

passed around their circle rapidly. The goal is to generate 

as many responses as possible from all members of the 

group in a defined period of time. A small prize (candy, 

extra credit point, etc.) may be offered to increase the 

stakes if desired. Roundtables are often followed by a 

reporting mechanism in which the professor calls on 

groups to share their responses. The report-out instructions 
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might ask for no repeated answers, the most predictable 

answer, the most creative answer, etc. Finally, the 

instructor may choose to collect the Roundtable papers 

after the exercise to get a full record of all the small group 

conversations. (Lom, 2012) 

 

c. Minute Papers 

This technique has been widely used in large and small lecture courses 

(Harwood, 1996; McKeachie, 1999; Bressoud, 1999; Stead, 2005). As a short 

writing exercise, Minute Papers provide both the teacher and the students with a 

quick summary of what was learned in class. Minute Papers also serve as a way to 

identify points of confusion that might not be immediately obvious. The activity is 

explained as below: 

In a few minutes of class the instructor asks the 

students to write a quick response to a question regarding 

the day’s lecture. This exercise is typically done at the end 

of class and turned in as students exit. Minute Papers 

prompt students to review the day’s lesson before they 

leave the room. Questions for Minute Papers might 

include, “what was the take-home message?”, “what was 

the most confusing concept?”, “what question could you 

ask about today’s material?”, “what will (or will not) 

stick in your brain from today’s class?”, or “what points 

do you want to make sure you retain for the next exam?”. 

(Lom, 2012) 
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d. Reader’s Theater 

The Reader’s Theatre technique is frequently used in elementary schools as 

an activity that encourages new readers to improve reading confidence, fluency, 

and comprehension (Martinez et al., 1998). This flexible teaching technique is also 

used in high schools to develop performance skills and enhance literary studies 

(Coger and White, 1973). The activity is explained as below: 

 

The instructor selects text relevant to the day’s topic 

and assigns students in the class to read the text out loud. 

The text may be a short story, a passage, or a collection of 

statements. Depending on the length of the selected text 

and the size of the class all students may be assigned 

reading responsibilities or only a small fraction of the 

students may read out loud. If appropriate, the student 

readers may be encouraged to add drama, flair, or humor 

to their readings. This technique is particularly helpful for 

starting discussions, introducing new topics, or shifting 

gears during a long class period.  (Lom, 2012) 

e. Jigsaw  

Jigsaw classrooms have long been used as a cooperative and collaborative 

learning strategy in all levels of education. Originally developed by Aronson for 

reducing racial conflict and promoting positive relationships across ethnic 

boundaries (Aronson and Patnoe, 2011). The activity is explained as below: 
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A class is divided into multiple teams of students. The 

instructor gives each team a slightly different but well-

defined task with clear instructions that each member of the 

team will do to represent the group at the end of the work. 

Each team then collaborates on the task, developing expertise 

in the designated area. The instructor is available for 

questions and guidance as the groups work to learn their 

material. Then the instructor rearranges the groups to create 

new groups that are composed of one member from each of 

the original groups. Within the new groups each student has 

designated expertise and is responsible for teaching the 

information learned in the original group as well as learning 

the information from the other groups. (Lom, 2012) 

f. Short Quizzes   

Quiz questions can stimulate thought during a lecture. Students are 

encouraged to think actively about the material at hand by pulling students out of 

passive, receptive modes into more engaged and contemplative modes. Lom (2012) 

claimed that short quizzes are useful mechanism for ensuring students prepare for 

the class by doing their reading and notes. The activity is explained as below: 

The instructor puts a question with a single correct 

answer out to the whole class and expects all students to 

respond. Quizzes are typically exercises completed by 
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students working independently, but can readily be adapted 

into team activities (such as Think-Pair-Share).  

� �

E. Teacher and Students Roles in Student-centered Approach 

Student-centered activities are arranged to create classroom activity where 

students can explore more within the teaching and learning process. As the heart of the 

process, students have several roles to achieve the goal of the teaching and learning 

process. However, teacher is also the important aspects in student-centered classroom 

approach. Those two aspects will be explained as below: 

a. Teacher role   

Learning process is commonly done by two parts which are teacher and 

student. Even it is called as student-centered approach; this approach still needs 

teacher to make learning process successful. Gonzales (2001) stated that as student-

centered environment, teachers are recognized as facilitator not just repositories of 

knowledge. The role can be found in classroom environment where teacher facilitates 

students’ personal discovery trough discussion, consultation, and mentoring. 

According to Burbules and Linn (1991), learner-centered is supported by the teacher’s 

role as guide who assists the learner in the difficult process of constructing his/her 

individual system of knowledge. For instance, teachers will need to show students 

how to become responsible for their learning by giving them opportunities to frame 

questions effectively on their own, to see how problems can be represented, and to 

determine how to gather information relevant to these problems.  
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Facilitating and guiding students in student-centered approach help teacher to 

achieve the goal of the learning process. Another role of teacher to make students 

learn successfully in student-centered classroom is by motivating students. Dornyei 

and Csizer (1998) suggested that teachers as motivator takes role in motivating 

students to acquire English. They arouse and maintain their students' interests by 

constantly assessing the needs and goals of their students and tailoring their 

instruction accordingly. They provide stimulating, interesting lessons that respond to 

the emotional, cognitive, and linguistic needs of the learners.  

Dornyei and Csizer (1998 :215) offered a set of rules to motivate learners, 

based on a survey of Hungarian foreign language teachers. All the following items 

focus on what the teacher can do to stimulate intrinsic motivation. 

• Set a personal example with your own behavior. 

• Create a pleasant, relaxed atmosphere in the classroom. 

• Present the tasks properly. 

• Develop a good relationship with the learners. 

• Increase the learner's linguistic self-confidence. 

• Make the language classes interesting. 

• Promote learner autonomy. 

• Personalize the learning process. 

• Increase the learner's goal-orientedness. 

• Familiarize learners with the target language culture. 

�

�

�
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b. Student role 

Student-centered approach puts the heart of learning process in students. In 

this approach students accept teacher as facilitator, guidance and also motivator. They 

are not simply walking encyclopedia, dispensing information that they need. Napoli 

(2004) stated that students are the meaning seeker, they construct their own meaning 

by talking, listening, writing, reading, and reflecting on content, ideas, issues and 

concerns. Another expert, Gonzales (2001) said the similar argument that students are 

encouraged to be truth seekers and meaning makers.  

Frenay (1998), suggested in student-centered classroom students will be 

required to participate in their own learning process; that is become active learners, 

and focus on transferring information and knowledge to other disciplines and to real 

life situations. Meaning seekers and active learners help students to be the main part 

of the learning process. Furthermore, Huba and Freed (2000) in their table about 

comparison of teacher-centered and learner-centered paradigms stated that students 

are sitting in the classroom not only for hearing and answering, but they could act 

further more as critical thinkers. Students construct knowledge through gathering and 

synthesizing information and integrating it with the general skills of inquiry, 

communication, critical thinking, and problem solving. 
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The study 

In this section, the types, context, participants of the study, data collection instrument, 

data collection and analysis procedures will be explained which were used in this study. 

a. Context of  The Study  

The study took place in a private senior high school which has been accredited an 

A in Bawen, Central Java. The writer decided to choose these schools because the writer 

used to study at the school and has access to this school.  The class observations focused 

on the only two English teachers in the school and the tenth and eleventh grade since 

teachers much applied many kinds of classroom activities in those grades. The twelfth 

grade had already prepared for the examination test. Each grade was divided into four 

groups. This study was dedicated to this school because the writer was an alumnae of the 

school.  

b. Participants of the study 

The participants of the study were two English teachers and students of tenth and 

eleventh grades in a private senior high school. Each class had around 25 students.  The 

two teachers were chosen because there were only two English teachers in the school. 

Teacher A taught the tenth grades, and Teacher B taught the eleventh grades. Teachers 

conducted many kinds of classroom activities in those grades.  

c. Data collection instrument 

To conduct this study, the writer used observation methods. In this case, the 

writer uses field note observation and video to record how the teachers conduct learning 
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process in classroom. The writer used sampling protocol. The writer observed each 

teachers 4 times. Each observation was 90 minutes.  Then, each teacher was observed for 

360 minutes. Therefore the two teachers were observed for 720 minutes. 

d. Data collection procedures 

The data were collected by doing some procedures. First, before doing the 

observation, the writer asked permission to do a research in the private schools in. After 

getting the permission, the writer started to do classroom observation in some classes 

which had been scheduled with the teachers. From the observation, the writer obtained 

information about what characteristics of student-centered activities were used by teacher 

A and B in their classroom as seen through the student-centered activities and also the 

roles of teachers and students in supporting the activities. 

e.  Data analysis procedures 

The data were analyzed qualitatively. First, the data from the video of classroom 

observation were transcribed. After that, the writer started to analyze the data. The data 

were categorized based on student-centered activities were used in classroom 

observations. Then, from the student-centered activities applied, the writer analyzed the 

implementation of characteristics of student-centered activities and also the roles of 

teachers and students which supported the classroom activities. The data were analyzed 

using sampling protocol. From those data, the writer was able to know what student-

centered characteristics applied by teachers in high school through classroom activities. 

�

�

�
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Findings 

The data that had already been gathered through the class observations were analyzed 

and interpreted.  

A. The use of student-centered activities 

This first section discusses about the research finding and discussion in attempt to 

answer the first reasearch quetion: “What are student-centered activities applied in 

teaching English classroom?” From the eight observations, the result shows that there 

were several student-centered activities done in classrooms. Those activities are Think-

Pair-Share, Minute Papers, Jigsaw, and Short Quiz activities as revealed in Table 1 

below: 

Table 1 

The frequency and occurance of the use of student-centered activities 

No Teacher  
CO* 

Student-centered Activities 
TPS* Roundtable RT* MP* Jigsaw SQ* 

.1. 
 
A 

1   � � 

2 �    
3 �    
4   �  

.2. 
 
B 

1 �    
2     
3     � 
4 �    � 

Percentage of each 
activity 

37,5% 0% 0% 25% 12,5% 25% 

Total percentage 17% 
*CO: Classroom observations; TPS : Think Pair Share; MP: Minute Papers; SQ: Short 
Quizzes; RT: Reader’s Theatre   
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From the table above, the use of student-centered activities was applied 17%. Not 

all of the student-centered activities were used in the class. Roundtable and Reader’s 

Theatre were not applied in the classroom observations. The most common used activity 

was Think-Pair-Share. The activity applied 3 times by the two teachers.  

As Nilson (2010) stated that Think-Pair-Share has been used very effectively and 

widely in postsecondary education, it becomes a true strategy for group learning. Most of 

the activities done in the classroom used group working. As Indonesian students that 

belong to Asian, the students in my study had similarity with the Vietnamese students in 

Hoftstede (2003) study who tend to be culturally oriented towards collectivism rather 

than individualism. In Teacher A’s class for expressions of anger lesson, although they 

were doing the tasks of finding expressions of anger from a text, they were asked 

individually to add one expressions based on their knowledge. The expressions later 

were discussed as whole class where the others students could exchange their idea in the 

discussion.  The activity showed that in a group working, students also had their own 

responsibility towards the lesson. They did not only depend in group decision, but they 

also exchanged their own idea in class discussion.  

Minute Papers activity applied in the classroom observations. It occurred 2 times 

in Teacher A’s classes. Teacher A gave student a piece of paper with some questions 

about their feeling , understanding, or even asking for suggestion for the next teaching 

and learning process. Not every meeting this activity was done. Teacher A did not have 

specific time for having Minute Paper activity. From a short conversation with Teacher 

A, I understand that writing Minute Paper was usually done at the end of each topic to 

help teacher see students’ understanding, problems, and suggestions. This is in line with 
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Huba and Freed (2000) where in Learner-Centered Paradigms, professor and students 

evaluate the learning process together. Therefore, Minute Paper can be a way for Teacher 

A to evaluate the learning process together with her students.  

Another way to evaluate the learning process was done by applying Short 

Quizzes activity. It was applied 2 times in Teacher B’s classroom. Teacher B required 

students to have a quiz book. The book was used for Short Quizzes activity. It was a 

reason why Short Quizzes activity had more capacity in Teacher B’s classes. The quiz 

was done at the end of the lesson. It was only 10 minutes quiz activity. From the quiz, 

Teacher B could know whether students understood the materials well or not.  

The last activity applied was Jigsaw. This activity was applied once in Teacher 

A’s class. Jigsaw encouraged students to master materials in a group, share it to other 

groups, and get new materials from others group to make students’ knowledge became 

complex and wider. By those kinds of activities, students became more collaborative and 

interactional which was advised for student-centered learning environment.  

B. The implementation of the characteristics of student-centered activities 

The second section discusses about the research finding and discussion in attempt 

to answer the second research question: “To what extend the characteristics of student-

centered activities can be applied in student-centered classroom activities?” The four 

activities which were applied in the classroom observations, those implemented the 

characteristics of student-centered activities as can be seen in Table 2 below. 
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Table 2 

The implementation of the characteristics of student-centered activities 

No  Activities  Characteristics 
St. 
directed 

Personally, 
socially, 
domain-
relevant 

Long-
term, 
producti
on 
oriented 

Collabo- 
rative, 
interactio
nal 

Increasin
g st.’ 
learning 
capacity 

Facilita
ting st.’ 
awaren
ess 

1. TPS* 1 �   � �  
2 � � � � �  
3 � �  � �  

2. MP* 1      � 
2      � 

3. Jigsaw 1 � �  � �  
4. SQ* 1 �    �  

2 �    �  
Percentage for 

each 
characteristic 

75% 37,5% 12,5% 5
0% 

75% 25% 

Total percentage 46% 
*TPS : Think Pair Share; MP: Minute Papers; SQ: Short Quisses 

 

It can be seen from Table 2 that the characteristics of student-centered 

activities were implemented 46% in the four activities. All of the characteristics were 

implemented, but not every activity applied the six characteristics. The most common 

characteristic applied were student directed and increasing students’ learning capacity. 

The two characteristics were applied 75%. The implementations of the six 

characteristics were shown in these two class observations. 

Class observation 1 (Teacher A’s class) 

 “The activity in this class was about vocabulary in the previous 
meeting. Every student was responsible of one word that had been divided before. 
They came in front to write down the word and its meaning. All the words were 
discussed as whole class. Later, students could give corrections or ideas if they had 
different meaning of the vocabularies. Teacher gave feedback, corrected mistakes 
and also gave extra information about the vocabularies. After discussing, teacher 
asked students to make a sentence from the word that they have. For example, 
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student A had the word ‘reach’, the sentence became ‘Reach your dreams as high as 
you can’. Students needed to think about the sentence. They sometime had to revise 
the sentence until it became correct. Teacher only gave feedback and let students 
discussed with friends to make a correct sentence. Students had many times for 
correcting their own sentence. The sentence would be printed in form of sticker. The 
products would be sorted by Teacher A and the three best were published in school 
wall magazine.” 

      March 6th, 2014 

 

The implementation of student-directed activity could be seen in the part where 

teacher asked students to find the meaning of the vocabularies outside the classroom 

meeting. Teacher expected that through such that task, the activity could promote 

students’ acceptance on personal responsibility for their actions through exercise of 

personal choice and decision making (Gonzales, 2001). When students were ready with 

the meaning list of the vocabularies given by Teacher A, they were ready for discussing 

the materials in class. Through the discussion where students gave and exchanged idea, 

whereas teacher gave feedback and corrected mistakes even gave extra information, the 

characteristics of student-centered activity for: collaborative and interactional activity 

and increasing students’ learning capacity were implemented in the classroom activity. 

Production-oriented activity was applied by Teacher A by asking students to make 

sticker. Sticker was the product of the classroom activity which according to Huba and 

Freed (2000) can directly assess the learning process. It also implemented the personally, 

socially, and domain relevant activity where students created a product as the result of 

the lesson which was familiar with students’ interest and daily life as suggested by Jones 

(2007) that if students are introduced to topics that interest them, they are more likely to 

be motivated. 
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The characteristic of student-centered activities for facilitating students’ personal 

awareness, growth, and formation was conducted in Minute Papers activity. This activity 

was conducted as explained below. 

Class observation 2 (Teacher A’s class) 

In the last ten minutes of the lesson, Teacher A provided a small piece of 
paper for each student in the class. she asked students to answer some questions like: 
Do you understand all of the lesson today?;What part might be difficult for 
you?;what is your problem in understanding the lesson?;could you give any 
suggestions for the next meeting?. Those kinds of questions were arranged as an 
evaluation of the lesson, so that Teacher could know student’s feeling and 
understanding towards today’s lesson.  

      Feb 14th, 2014 

 

From the explanation above, it can be seen that Minute Papers was only 

supported by one characteristic (Gonzales, 2000) which facilitated students’ personal 

awareness, growth, and formation. In addition, through personal reflection gathered from 

every student in class about the lecturing, problems, and suggestions, the relationship 

between teacher and students grows well as suggested by Dornyei and Csizer (1998 

:215). 

C. The application of teachers and students roles in student-centered activities 

The third section discusses about the research finding and discussion in attempt to 

answer the third research question: “To what extend the roles of teachers and students 

support student-centered activities?” This section will be divided into two parts: the first is 

the application of teachers’ roles in student-centered activities; the second is the 

application of students’ roles in student-centered activities.  

The role of teachers in the four student-centered activities can be seen in Table 3 

below. 



24 

 

Table 3 

The application of teacher roles in classroom activities. 

No Activities Teacher roles  
Guidance  Facilitator  Motivator  

1 TPS* � � � 
� � � 
� � � 

2 MP*  � � 
 � � 

3 Jigsaw � � � 
4 SQ*  �  

 �  
Percentage for 

each role 
50% 100% 75% 

Total percentage 75% 
*TPS : Think Pair Share; MP: Minute Papers; SQ: Short Quizzes 

As can be seen in Table 3, the application of teacher roles to support student-

centered activities gave 75% contribution in the four activities. Teacher as facilitators 

was applied 100%. The example how teacher applied the three roles can be seen in 

Teacher A’s classroom as below. 

        “In the job vacancy lesson, Teacher A asked students to mention 
several kinds of job that they knew. She also asked about where students usually 
found job vacancy. She also brought a newspaper as an instrument for the teaching 
and learning process. This activity was to brainstorm students’ background 
knowledge towards the topic. It helped students to get the point of the lesson before 
moving to the materials. Teacher A guided students to warm their taught up. After 
the brainstorming activity, teacher facilitated students to work in group to figure out 
the structure of job vacancy. In the group students could share and exchanging idea 
to understand the materials given by teacher. “ 

       Feb 14th2014 

 

Teacher as guidance was applied in the activity above. Teacher guided students by 

doing brainstorming activity which could warm students’ taught up before going to the 

main part of the material. Teacher asked question based on student background 
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knowledge that relevant to the material. It helped student trying to frame the material of 

the lesson in their own perceptions. 

Another role which is teacher as facilitator could be seen from how teacher 

facilitated students by showing the real product of job vacancy as the model for the 

lesson from newspaper. Newspaper as the instrument for the teaching and learning 

process encouraged students for being able to identify the structure of job vacancy 

directly and later to produce the imitation of job vacancy by their own idea as the result 

of the lesson.  

Teacher as motivator was shown in Minute Papers activity done by Teacher A. As 

it had been explained in the discussion of characteristics of student-centered activity that 

Minute Papers was supported by one characteristic (Gonzales, 2000) which facilitated 

students’ personal awareness, growth, and formation. In addition, through personal 

reflection gathered from every student in class about the lecturing, problems, and 

suggestions, the relationship between teacher and students grows well as suggested by 

Dornyei and Csizer (1998 :215) in a set of rules to motivate students. 

The roles of students in the four student-centered activities can be seen in Table 4 

below. 
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Table 4 

The application of students’ roles in student-centered activities 

No  Activities Students roles  
Meaning 
seekers 

Active 
participant 

Critical 
thinkers 

1 PS* 1  � � � 
2 � � � 
3 � � � 

2 P* 1  �  
2  �  

3 igsaw 1 � � � 
4 Q* 1  �  

2  �  
Percentage for 

each role 
50% 100% 50% 

Total percentage 67% 
*TPS : Think Pair Share; MP: Minute Papers; SQ: Short Quizzes 

From Table 4, the application of students’ roles in student-centered activities gave 

67% contribution in the four activities. Students as active participant was applied 100%. 

The application of the three roles in student-centered activities was shown in Teacher B’s 

classroom as explained below.  

 “In the activity about caution and warning about smoking and environment, 
students were given some pictures of caution. Students were doing the task in group, 
trying to find out the meaning and message of the caution. They can do it 
individually or in group. Students tend to join with the other friends to solve the 
problem together. Students were allowed to go to library to find other sources or 
dictionary that might help them in doing the task. Later, students were asked to 
create a slogan which suitable for the caution. They taught, shared ideas, and 
discussed the best slogan for each caution. They used their background knowledge 
as the source also since the warnings and cautions were easily found in students’ 
daily life“ 

      Feb 27th, 2014 

This activity encourages students to be meaning seekers as they construct their own 

meaning in reflecting on content about issue around students’ life through talking, 

listening, writing and reading as suggested by Napoli (2004). In the classroom activity, 



27 

 

students were working together to figure out the meaning of the cautions trough many 

sources. They discussed them with others friends and accepting many inputs one to 

another. Furthermore, Huba and Freed (2000) stated that students are sitting in the 

classroom not only for hearing and answering, but they could act further more as critical 

thinkers. Students construct knowledge through gathering and synthesizing information 

and integrating it with the general skills of inquiry, communication, critical thinking, and 

problem solving. The two students’ roles explained before stimulated students to be 

active participants in the classroom activities. Students were responsible of doing the 

task and solving the problem of the task, so that it made them became active to be able to 

master the materials given by Teacher B. 
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CONCLUSION AND RECOMMENDATION 

The conclusion was based on the observations which were conducted by the writer 

in a private senior high school with the participant of two English teachers, Teacher A 

and Teacher B. The aims of the study were: to investigate what student-centered 

activities implemented by teachers in English classroom; to identify the application of 

characteristics of student-centered activities in English classroom; and to identify the 

application of teachers and students roles in supporting in student-centered activities in 

English classroom. 

In the study, the writer found that the implementation of student-centered activities 

occurred 17% from the eight classroom observations. There were 4 out of 6 kinds of 

student-centered activities were implemented in the English classroom. The activities 

were Think-Pair-Share, Minute-Papers, Jigsaw, and Short Quizzes. The application of 

characteristics of student-centered activities occurred 46% for the four activities 

conducted. Each activity had different characteristics. The most characteristics of 

student-centered activities used were student-directed and increasing students’ learning 

capacity. In other case, the application of teachers’ roles in supporting the student-

centered activities occurred 75% whereas the application of students roles occurred 67%. 

From the eight classroom observations, teachers tend to be facilitator and students as 

active participant in the four student-centered activities which were implemented by 

Teacher A and B. 

The writer concluded that through student-centered activities, teachers can apply 

the characteristics for student-centered activities and the roles of teachers and students in 

classroom activities supported the student-centered activities in English classroom. 
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Hofstede (2003) stated that student-centered approach is beneficial for both teacher and 

student to create an effective learning process trough activities conducted in classroom. 

The effectiveness of the learning process helps teachers and students to achieve the goal 

of the teaching and learning process. As it can be seen in the study that student-centered 

activities which were implemented by Teacher A and B in the classroom observations, 

they applied the characteristics of student-centered activities and were supported by 

teachers and students roles to be able to achieve the goal of the learning. Therefore, 

regarding to the activities and characteristics of student-centered, this approach is 

appropriate to be implemented in English classroom.  

This study was useful for English teachers so they can apply the student-centered 

characteristics in their teaching and learning process as well as it is applied by Teacher A 

and B in the school observed. This study was also useful for those who want to conduct 

the same research about student-centered characteristics in the future. 

Throughout this study, the writer realized that there are needs to develop a further 

study and research related to student-centered characteristics in Senior High School. 

Therefore, in the future, it is strongly recommended for those who want to conduct a 

similar study, that they can do a similar research with a broader scope involving more 

participants. Further study can also be done by investigating schools which claim that 

they are using student-centered approach. The observers could find what the others 

student-characteristics have already applied since the schools claim themselves that they 

are using student-centered approach. Overall, the writer hopes that the findings on this 

study can be useful and enrich our knowledge on understanding the real student-centered 

approach and its characteristics for teaching and learning process. 
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APPENDICES 

Appendix A 

OBSERVATION 1: MINUTE PAPER AND JIGSAW 

Observation Protocol Day 1 (X2) 

Name of course  : English                                             Name of teacher : Jumiyati Supoyo S.Pd 

Class time : Feb, 14th 2014,  07.00-08.30                      Topic: Job Vacancy 

Class time : 90 minutes                                                 Total number of students : 23  

Time Data Student-centerd characteristics 

07.00-07.10   

07.10-07.20   

07.20-07.40   

   

07.40-07.50 

 

 

 

 

 

 

 

 

 

Brainstorming to the next new materials. (Jigsaw) 

In sending the material, teachers often ask students 

question to brainnstorm students’ knowledge. 

Teacher choose five leaders to lead other friends in 

doing task in a grpup. Each group receive same job 

vacancy, ecah group find certain part of job 

vacancy, different from others 

Grouping can be done by counting 

 

Teacher as guidance 

Teacher as facilitator 

 

08.00-08.10 

 

10 minutes for group working, teacher goes around 

the class, to monitor students’ understanding about 

Teacher role, as motivator 

Collaborative and interact. act 
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08.10-08.20 

the task 

Let students find by themselves the structure of job 

vacancy trough newspaper. 

Representative from each group to group again with 

the other group and tell their part with others 

groupmates. write down the result of  discussion 

 

Activity increase student learning 

capacities 

Student-directed 

Students as critical thinkers 

Students as active participant 

And meaning seeker 

08.20-08.30 Back to first group, exchange idea 

Discuss the result in whole class 

Involving students in the discussion 

Reflection at the end of the class (minute paper) 

What have you learn? What is the difficulty? 

Suggestion for next meeting 

Collaborative and interactional 

activity 

T as guidance 

T as motivator by minute paper, 

good relationship 

S as active participant 

Students’ awareness 
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Appendix B 

OBSERVATION 8 : TPS 

Observation Protocol  day 8 (XI IPS 1) 

Name of course  : English                                             Name of teacher : Maria Ariyani, S.Pd 

Class time : March, 6th 2014,12.30-13.40                   Topic: Expression of anger and annoyance 

Class time : 90 minutes                                                 Total number of students : 20 

Time Data Student-centered characteristics 

12.30-12.40 Braistorming.teacher asks question to students 

personally related to today’s material. 

Personally activity 

T as guidance 

12.40-12.50 Teacher asks students to read some expression of 

anger. She explains about meaning of each 

expression. And then, she asks students to choose one 

expression to be used in context. Teacher goes 

around the class to make sure whether students 

understand the task. 

T motivator 

Teacher role , as guidance 

 

12.50-13.00 Teacher asks students to read condition of a dialogue, 

explain, asks students to guess the content of the 

dialogue and also the meaning. 

Activity increases students’ 

capacity 

S critical thinkers 

13.00-13.10 Still discussing 

Teacher asks students to read dialogue in pairs. 

Teacher corrects students’ mistake. 

T facilitator 

13.10-13.20 Teacher gives chance to other students to read 

dialogue in order to provide all students chance to be 

involved. 
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13.20-13.30 Teacher asks students to re-write dialogue, to replace 

the annoyance thing with others, and then they may 

use other expressions based on students’ creativity. 

Personally and socially activity. 

 

 

13.30-13.40 Students are working in pairs, sometime they are 

sharing ideas with others pairs.  

Collaborative and interactional 

activity 
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