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Abstract 

 At the English Department (ED), Faculty of Language and Literature (FLL) 

of Satya Wacana Christian University (SWCU), every student is prepared to become 

a professional teacher. Nevertheless, becoming a good teacher is not easy. Thus, by 

providing a program which is known as Teaching Practicum (TP), the students are 

given a real teaching experience in class and expected to develop their teaching 

competence. In this study, 7 ED students which are known as Student Teachers (STs) 

who took teaching practicum program on Semester 1- 2013/2014 were selected as 

participants. The aim of this study was to find out the challenges that they faced 

during their TP. The data were collected by analyzing STs‟ Self Reflection Journals 

(SRJs) and interviewing the STs. This study revealed that the STs faced four major 

challenges. The biggest challenge which has the highest level of stress was about 

classroom management and student discipline. The second highest level of stress was 

classroom teaching such as time management, unprepared materials, and mastery of 

subject matter. Next, personal concerns appeared as the third highest level of stress. 

After personal concern, there was evaluation or grading as the least challenge with 

the lowest level of stress.  

 

Keywords: Teaching Practicum, challenges, Self Reflective Journal. 

 

Introduction 

At the English Department (ED), Faculty of Language and Literature (FLL) of 

Satya Wacana Christian University (SWCU), Salatiga, every student is trained to 

become a well prepared and qualified English teacher. To achieve that goal, FLL has 

some preparation programs for the students to develop their knowledge, skills and 

attributes to prepare them better for the actual world of teaching. One of the FLL 

programs that help the students to become a professional teacher is Teaching 
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Practicum (TP). TP is the practicum of teaching English program in FLL, where the 

students under supervision are given a chance to teach English in a school. 

Woodward (1991) described TP as a situation in which a training teacher taught a 

group of students under supervision. The aim of doing TP based on FLL student 

handbook is that the students can get their first-hand experience in becoming a 

teacher, because while doing the TP the students will deal with teaching and school 

staff such as principals, teachers, administrative staffs, and also parents and students. 

Therefore, during TP program students can develop, practice, and refine their 

competence as teachers. 

Nevertheless, becoming a good teacher is not easy, especially for the students 

who are taking TP, known as Student Teachers (STs) because it is their first time 

teaching in a real class situation. During the TP program, STs face several learning 

situation challenges that are unique and different from campus-based learning which 

may have influenced their development in teaching English. Thus, we need to know 

the development of STs from beginning until the end of TP program. Many tools are 

used to assist STs‟ progress including reflective teaching. Richard and Lockhart 

(1994) believed that „reflective teaching‟ was a reflection of what a teacher knew and 

believed, including the teacher‟s thought which provided the underlying framework 

or schema and guided the teacher‟s classroom action. One of ways to stimulate 

reflective teaching and assess STs‟ teaching learning issues is by making Self 

Reflective Journal (SRJ) after they have done their teaching in class. The purposes of 

writing SRJ are to know the mistakes that STs have done while they are teaching, 
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kind of problems during TP program, their strengths and weaknesses, and what they 

have to do in the next teaching. Thus, examining STs SRJ can give insight on what 

kind of challenges STs faced and what sort of knowledge they find most worth.  

One of the TP sites in which STs are trained is Satya Wacana Christian Junior 

High School, or known as SMP LAB. SMP LAB is the only one private Junior High 

School on Semester 1-2013/2014 that was used by FLL as the place of TP site. The 

reasons of the writer concerned to analyze the challenges of the STs that have 

practiced in this school are that the students in SMP LAB are more difficult to be 

controlled and they are bold to argue their ideas. Thus, the writer conducted this study 

to find out what challenges that STs faced in SMP LAB during TP program by 

looking and analyzing their SRJ. 

The focus of this study was to identify and present the challenges that STs of 

FLL met during their TP. The research question to be answered in this study is “What 

are the challenges that Student Teachers faced in SMP LAB during their Teaching 

Practicum? The study mainly attempted to analyze the STs‟ challenges that were 

reflected in their SRJ. This study was conducted to provide some insights into the 

supervisory process of the TP program of ED, FLL of SWCU, Salatiga. It mainly 

discovered the challenges during TP program encountered by STs. The study 

hopefully is useful for FLL students who are going to take TP program. Through 

detailed description from the SRJ of STs in this study, students were expected to 

become aware and prepared for the realities of the teaching contexts they are about to 

enter in order to improve their teaching ability. Besides, this study might give 
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benefits for the Micro Teaching teacher to enable FLL students to anticipate problems 

and get well prepared before the TP program. However, as it was carried out on less 

researched area, the study might also serve as a stepping stone for other interested 

researchers. 

Literature Review 

Teaching Practicum 

At the ED, FLL of SWCU, after the students passed Micro Teaching class, 

they were able to get a chance to develop their teaching skills in TP program. 

According to FLL Teaching Practicum handbook (2013), TP is “the capstone 

experience and the required course at ED in which the students will be able to apply 

their knowledge that they have learned in their courses at school”. Similarly, the 

manual of preparation program book of Grand Canyon University (2013) explained 

that the TP is “an opportunity for teacher candidates to observe and participate in 

diverse educational settings and to apply the theories and concepts learned in the 

program course work”. Thus over this program, STs are exposed to professional role 

models who work amongst diverse cultures, and will learn to recognize and meet the 

needs of students from different ethnicities, socio-economic and language 

backgrounds, genders, and exceptionalities. The aims of this course are to give the 

students firsthand experience in becoming a teacher and develop their professional 

philosophy for their future (ED handbook, 2010). As cited in Tuli (2009), Kennedy 

(2006) argued that another purpose of TP was that the STs could practice the art of 
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teaching in a real school context. Thus through TP the STs are trained to be good and 

professional teachers for the actual world of teaching. 

 

Challenges faced by STs in TP program 

The transition from the students who are being taught English in the 

University to teachers who are teaching English in class is not easy, and the 

transformation is expected. Eventhough the aims and the functions of the TP are clear 

and important, there are several challenges that may be faced by STs in the 

implementation of this process. For example, TP program is regarded as a stressful 

experience due to factors such as lack of role clarification, the evaluation procedure, 

not knowing the expectations of the cooperating teacher and the supervisor, and lack 

of time to talk with the cooperating teachers (Murray-Harvey, et al. 2000). Yourn 

(2000) also found that the concerns experienced by beginning teachers could have 

ranged from classroom discipline, motivating students, organization of class work or 

insufficient teaching material. She warned that the challenges faced by beginning 

teachers were real and these concerns potentially limit and frustrate their complex 

teaching situation. In the Australian Journal by Goh and Matthews (2011), the study 

discovered that there were four main themes that became the challenges of STs: (a) 

classroom management and student discipline; (b) institutional and personal 

adjustment; (c) classroom teaching; and (d) student learning. From a Malaysian 

context, Ong, et al. (2004) found that STs were feeling stressed during their TP which 

disallowed them from positively engaging in theory and practice. They identified 
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supervision, assignment rather than teaching, pedagogical and content knowledge as 

challenges that many STs faced during TP program. They also had been 

overwhelmed by the numerous realities of the classroom, and students‟ expectations 

of spoon-feeding. According to Hascher et al. (2004) for the STs, the TP site could be 

a nerve-racking experience with a roller-coaster of emotions felt daily. Thus, it is 

better if there is a chance to reduce the challenges they met and the source of their 

concerns. Briggs and Richardson (1992) as cited in Goh and Matthews (2011) also 

warned that many challenges faced by STs during their practicum could possibly 

have been an omen of future conflicts. Similarly, Chan and Leung (1998) reported 

that it was necessary to focus on the concerns expressed by STs during TP as areas of 

importance for future development in teacher education. 

 

Self Reflective Journal 

As a part of the reflective teaching nature of the TP program, each ST should 

reflect on their teaching for their development (Teaching Practicum handbook, 2013).  

Thus through the reflective process, it can help to develop STs‟ effective teaching 

habits. Knowing the STs‟ development can be done by keeping a journal of their 

teaching, known as (SRJ). In relation to this, Richard and Lockhart (1994) defined 

SRJ as a reflection of what a teacher know and believe including the teacher‟s 

thought which provide the underlying framework or schema and guide the teacher‟s 

classroom action. Other aspects included in writing SRJ are self-assessment, 

collaborative critique, self-reflection and goal setting (Gil-Garcia and Cintron, 2002). 
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During TP program, STs should write SRJ immediately after each teaching session. 

Then it should be consulted to the mentor teacher (guru pamong) for comments that 

can develop STs‟ teaching skills. From writing SRJ, there are many benefits that STs 

can get such as to develop their teaching strategies in class, improve their teaching 

skills, get ideas what they want to do for the next teaching, and so on. In relation to 

this Richard (1990) said the benefits of writing SRJ, in which the events and ideas are 

recorded for the purpose of later reflection and the process of writing itself help 

trigger insights about teaching. Thus writing in this sense serves as a discovery 

process. The statement of Richard was also supported by Gibbs (1998). He pointed 

out that reflection was a process in which STs became aware or were supported to of 

the theory and motives behind their own teaching, to reflect on and to take some 

deliberate steps to develop. However, as stated in the Teaching Practicum handbook 

(2013), by writing SRJ the STs are expected to: 

1. Be informed about the language teaching issues from the field, 

2. Learn from the peers on an issue in language teaching and learning, 

3. Get research ideas in relation to one issue they agree with, 

4. Reflect upon and share their classroom experiences, 

5. Analyze classroom management problems and apply effective strategies, 

and 

6. Set goals for continuing professional growth development. 
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Hea-Jin Lee (2005) in his study also added that the central goal of writing SRJ was to 

develop STs‟ reasoning about why they employed certain instructional strategies and 

how they could improve their teaching to have a positive effect on students. 

Therefore, it was suggested that STs participated in reflective thinking activities not 

only to absorb new ideas but also to get professional progress. Powell (1985); bailey 

(1990) as cited in Richard (1990) supported the ideas of the goal by writing SRJ, such 

as to: 

1. Provide a record of the significant learning experiences, 

2. Help the STs come into touch and keep in touch with the self- 

development process, 

3. Provide STs with an opportunity to express, in a personal and dynamic 

way, their self-development, and 

4. Foster a creative interaction between the STs and their self-development 

process and between the STs itself.  

Previous Findings 

There are a number of studies that have been conducted on this topic. First 

Zhengdong Gan (2013), a teacher of The Hong Kong Institute of Education, 

investigated the challenges of sixteen nonnative pre service ESL teachers in a 

Bachelor of English Education (BEdEL) program from Hong Kong who experienced 

in an eight-week teaching practicum. Qualitative data from semi-structured 

interviews and reflective journals were collected from all 16 participants to obtain a 



13 

 

detailed description of the participants‟ perceptions of their field-based practicum 

experiences. The results indicated that the pre service teachers‟ practicum had 

problems due to difficulties in experimenting with pedagogical practices they were 

taught in the BEdEL program, and classroom management appeared to be the biggest 

concern. Second, Numrich (1996) described the results of an analysis of 26 diary 

studies by ESL STs who were taking a TP in a master‟s degree program in TESOL in 

America. The participants in this study were either STs who were just entering the 

field or STs who had ESL teaching experience with less than 2 years. The STs 

expressed frustration in their diaries where time management, giving clear directions, 

responding to students‟ various needs, teaching of grammar, and assessing students‟ 

learning were raised as their problems during TP. Finally, Celik (2008) in the study of 

133 STs of Turkish during their TP reported that the potential stress areas were 

analyzed under six categories: personal, communication-centered, evaluation-based, 

external, lesson preparation and teaching related. The results indicated that nearly half 

of these stress areas were at the medium level, that personal concerns generated the 

highest level of stress, and that evaluation-based concerns led to the lowest level of 

stress. 

 

The Study 

This study is a qualitative research. The qualitative data were gathered by 

analyzing STs‟ SRJs thematically.  
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Context of the Study 

The setting of the study is the ED of the FLL, SWCU which prepares their 

students in teaching English. The reason the writer used FLL as the place in this 

context was that the FLL is a real example of an institution which required the 

students to take TP program as the required course to complete their study program 

and get their Sarjana Degree.  

While TP program itself is a capstone experience in the FLL, in which the 

students get a chance to apply their knowledge that they have learned in their courses 

at school. The aim of this program is to prepare a well-trained English teacher. The 

TP program requires the STs to teach at least 6 times at school in Salatiga, assemble 

an individual portfolio, and compile a group reflection at the end of the TP program. 

The STs have more or less 14 weeks to observe the teachers and their friends, and 

basically practice their teaching and learning skills at the TP sites.  

There are some schools that the FLL uses as a TP site. One of them is Satya 

Wacana Christian Junior High School, or known as SMP LAB. The writer was 

interested in analyzing the challenges of the STs in SMP LAB because of some 

reasons. First, it is the only one private Junior High School on Semester 1-2013/2014 

that was used as a TP site. Then, almost all of the FLL students think that the SMP 

LAB students are more difficult to be controlled and they are bold to argue their 

ideas. Thus many the FLL students find SMP LAB as a challenging or even scary TP 

site.  
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Participants  

The participants in this study were 7 STs at the ED of FLL of SWCU. 

Actually, they were 10 STs including the writer, but because the writer was not 

included and there were 2 STs who did not make SRJ correctly, so there were only 7 

participants in this study. The selected participants were the FLL students who took 

TP program in SMP LAB on Semester 1- 2013/2014. The writer chose TP which was 

held on Semester 1 because the end time of the TP met with the time when the writer 

started this study. The participants were 5 females and 2 males; they spoke 

Indonesian and Javanese as their mother tongue. Their ages were about 18-22 years 

old and English was a foreign language for them. Those who passed this program 

would be interviewed in order to collect further data if their content in SRJ was not 

clear and needed more explanation.  

 

Data Collection Instruments  

This study used written documents, SRJs of STs to collect the data about the 

challenges faced by STs in SMP LAB during TP program. As a part of the reflective 

teaching nature of the TP program, each STs should reflect on their teaching for their 

teaching skill development. STs were required to write SRJ immediately after they 

taught in class and compiled it in portfolio at the end of TP program. There were 6 

SRJs that they had to write during their TP program, so in total there were 42 SRJs 

that the writer had to analyze.  
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Another data instrument that the writer used was interview. There are things 

that need to be considered here, not all of the STs were interviewed and not all of the 

content was asked by the writer. The interview was used if the writer had difficulty to 

understand the content of the SRJ that STs made, since there was no specific format 

or guided question in writing it. The writer used unstructured interview to obtain a 

detailed description of the STs‟ perspective and perception of their experiences in TP 

program, since each ST‟ content in their SRJ that needed to be asked were different 

each other. Each interview was recorded, and conducted in the STs‟ first language 

(Indonesia), and was translated into English entirety.  

Data Collection Procedures 

The data required to answer the research question was collected through SRJ 

and interview. 

 Self Reflective Journal (SRJ) 

The writer collected the 42 SRJs from 7 STs at the end of their TP program on 

December 2013. Some of them were sent their SRJs via email, and some were given 

in hard copies.  

Interview 

To collect the data from the interview, first the writer made appointments with 

STs. Next the writer asked about detailed description of the STs‟ perspectives and 

perceptions based on practicum experiences and the content in their SRJ. While 
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asking the questions the writer used STs‟ first language (Indonesia) and recorded the 

conversation. 

 

Data Analysis Procedures 

To analyze the STs‟ SRJs the writer read and re-read to find common themes 

that emerge related to the STs‟ challenges during TP program. Then the writer 

analyzed the SRJs more carefully to find similarities and differences in the written 

documents. „Chunks‟ of text with similar or different themes were highlighted with 

different pens colors. After that the writer highlighted texts and then re-typed into 

separate documents, representing initial themes. Each document was read in totality 

to obtain an „image‟ that was documented by the STs. Each theme again was divided 

into different concerns. Specific comments in the SRJ were required to provide 

quotations that represented each resulting concerns. 

 

For the interview, the writer transcribed the interview recording after getting 

the information needed, compared it and added the information in their SRJ to be 

analyzed again. As the final step of the data analysis, the writer analyzed and 

summarized the data that had been categorized and converted into sub categories of 

problems and gave detailed explanation of each sub categories. 
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Findings and Discussion 

 The purpose of this study is to identify and present the challenges of STs 

during TP program. From 42 SRJs of 7 STs, there are four major themes that were 

identified from 17 derived concerns. They are listed in Table 1. 

Table 1: Derived concerns from student teachers‟ self reflective journals 

Emerging themes Derived concerns Occurrences 

 

1. Classroom 

management and 

Student discipline 

 

a) Classroom management 

 

24 

b) Lack of discipline among students 23 

c) Students behavioral problem 24 

   

2. Classroom teaching 

a) Time management 7 

b) Unprepared /Incomplete material 6 

c) Voice problem 5 

d) Unclear explanation 5 

e) Mastery of the subject matter 5 

f) Time reduction 4 

g) Using different method, approaches 

and technique 

3 

 

h) Lack of using AVA 2 

   

3. Personal concern 

a) Feeling fear/ nervous of facing the first 

class 

7 

b) Childish behavior 3 

c) Communicating problems with mentor 

teacher 

2 

   

4. Evaluation or 

Grading 

a) Getting bad grade from mentor teacher 3 

b) Getting good grade from mentor 

teacher 

2 

c) Being observed by supervisor 2 

d) Being interrupted by mentor teacher in 

class 

2 
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Classroom Management and Student Discipline 

The most worrying issue that appeared was classroom management and 

student discipline. The STs in their SRJs showed that they did not know about the 

differences between classroom management and student discipline in class, thus they 

liked to use those terms at the same time. Levin and Nolan (2000) in Goh (2011) 

explained that classroom management is preventing problems to arise in the 

classroom such as maintaining order and cooperation; while the act of managing and 

handling students‟ behavioral problems is disciplinary problems. When they stated 

that they had difficulties to control the students, it meant that they had problems in 

managing the classroom. Examples of the STs‟ reflections were: “The students, they 

reacted noisily, they got wild and uncontrolled, and the worst I could not control my 

class” (Odry, 7c). Another student wrote “I was afraid not to be able to handle the 

class, because there were a lot of students who were screaming to each other, 

standing, and doing a little chit-chat with others and even eating some snacks while I 

taught them” (Argo dhea, 8b). It was also experienced by Nanda when she taught in 

class 7b: ”They were talkative, but I could not handle them well. I failed in managing 

the classroom”. While Andrew told that eventhough he already knew some kinds of 

method in teaching English, it did not really help him, ”Although  I have learnt some 

proper methods to help me deliver the material in class, it was just a theory. In 

practice I had a difficulty in handling the classroom situation”. 

Many STs also wrote that they also had to deal with students‟ disruptive 

behavior in class. The fact that arose in SMP LAB was that students in grade 8 need 
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special attention rather than in grade 7. Thus sometimes it made some STs surprised 

when they had to face students‟ behavior. Monic who taught students in class 8a 

wrote:  

“I felt awkward. My expectation was that they are nicer than students in VIIIC but 

actually not at all.  

First, they were so talkative. The student who is smart was cocky to me. He answered 

me roughly when I asked him about his work. I tried to warn him to do his work but 

he didn‟t respect me. 

Second, most of them were hyperactive. I had to sit beside one student who played 

with his friend while I was assessing others. He did it repeatedly until I warned him. 

I was wondering why all of the students in this class talk roughly almost all the time. 

The thing that made me annoyed was when I tried to be nice but they did not respect 

me at all.” 

 

Another ST, Lintang, when she was in 8b, wrote in her SRJ, “First, they seemed to be 

so active and could be controlled. But today, they were so wild and hard to be 

controlled”. Some of the STs also felt that the students did not like to respect the STs 

as much as their regular class teachers. “They did not respect me at all even I tried to 

be nice. But, they would act differently when their teacher was in class” (Odry, 8c). 

This scenario also appeared in a study by Gan (2013) where the common concern 

through reflective thinking of all 16 STs is classroom management, which involves 

dealing with misbehavior and students‟ discipline. Gan reported eventhough they had 

learned some theories about classroom management, they felt extremely confused 

when faced with chaotic situations in class and discipline problems posed as an 

element of shock for them. 
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Classroom Teaching 

 The highest concern of STs in this theme is time management. Many of STs 

wrote in their SRJ that they were confused to manage their time that they had for 

delivering the materials in class. Lintang in her first individual teaching faced this 

problem, “First thing that I did was introducing myself and distributing a name tag 

for them, but this reduced my reading section. As the consequences, my first teaching 

hour did not match with what I‟ve planned before”. Well, when Lintang shared about 

her difficulty to manage her time, Monic was very strict with the time eventhough the 

students were uncontrolled. She wrote: “…I am so strict of time management in 

teaching and I hate wasting time…” 

Beside time management, some STs also stated sometimes they were not 

prepared on the day of their teaching. In the interview, one of the STs said that she 

was unprepared for her teaching. “I taught this class right after I finished teaching VII 

B. I was panic because I did not have enough time to change the name tags that I used 

in the previous class” (Nanda, personal interview, February 25, 2014). While Rio 

wrote in his SRJ that “I was feeling so unprepared during the teaching since I was a 

bit late and it caused me tired and sweaty where it was bad for me”. 

Voice is one of the main points that STs should have. Unfortunately, many of 

STs had problem in their voice; being not loud enough made their students could not 

hear their explanation, and even it made their instruction unclear. Andrew shared his 

experience, “My voice was about too soft and it needed to be improved”. While 

Monic stated in her SRJ, “There were some parts of me that needed to be fixed, like 
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my voice. I thought my voice was clear enough, but actually the students in the back 

still couldn‟t hear me.” 

Not only sound which makes their explanation unclear but also their ability in 

explaining the material is needed when they taught in class. Like Argo dhea‟s 

experience when she was in 7b, her explanation was unclear thus that made the 

students confused what they have to do. “When it was in speaking class, I made a 

game like „eat bulaga‟ game for my students, but I did a mistake. I did not explain the 

game rules clearly, so that they did not get my point”. While Nanda: 

“I asked them to play a game using the simple present tense. I asked them to make a 

U formation, but I forgot to ask them to move the chair slowly and quietly. As a 

result, they were so noisy. When I gave the instruction, some students did not listen, 

so they couldn‟t play the game well. Maybe it was also because my instruction was 

not clear enough.” (February 25, 2014) 
 

STs also gave detail concerns about the limitations of mastering the subject 

matter. Andrew, one of the STs, explained that he was not confidence when he taught 

students in 8b about tenses because he is not good in grammar. “The topics for my 

teaching were health and past tense vs present perfect. I was afraid to teach these 

tenses since I myself was still confused with this one”. Thus, during his teaching the 

students still did not understand what he was talking about.  

Sometimes STs did not know that their time was cut, and it made them unable 

to finish their materials. “Unfortunately, there was a teaching time reduction from 40 

minutes each meeting to 35. That was why there were some activities in my lesson 

plan that could not be done” (Lintang in her interview). Odry who also had the same 
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experience wrote, “Sadly my teaching hours had been reduced 20 minutes ... and I 

was afraid if my materials could not be presented all because the lack of time”.  

By chance, during TP program there was one of the teachers from SD LAB 

(Christian Satya Wacana Elementary School) who did a research and he asked for 

some STs to help him. So, the STs who did teaching in class that he observed had to 

use his method while they taught in class. STs who used this method admitted that 

they found difficulty in applying the method in class. Odry told, “Actually, we 

commonly used this method. But the name and the way it practiced are too 

complicated”. Argo dhea also added, “I have to be careful in applying this method, 

because if I missed one of the steps it will fail”. 

The last concern in classroom teaching is lack of using AVA. During STs 

teaching and learning in class, they needed AVA as a tool to help them in delivering 

materials. Still, for some of STs it was a concern for them. Rio wrote, “My weak 

points were … and needed better AVA for my teaching”. Another ST who had the 

same experience was Odry when she taught 8c, “My mentor said that I had to develop 

my AVA, because my AVA was just a worksheet”. 

The same with the previous study by Numrich (1996) in which he found from 

26 diaries of STs that they expressed frustration of time management, giving clear 

instruction, and teaching of grammar. 
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Personal Concern 

 During TP, STs also had a problem with their personal concern such as 

feeling fear/ nervous of facing the first class, being childish, and communicating 

problems with mentor teacher. 

 Feeling nervous, especially when it was the first time of the STs in teaching 

the class appeared as one of the biggest concern for them. “I was trembling and 

nervous since it was my first individual teaching practice in class 7c” (Argo dhea). 

Nanda had the same experience when she was in 7b also told, “When I entered the 

class, I felt very nervous eventhough it was a team teaching” (Nanda, personal 

interview, February 25, 2014).  

Besides feeling nervous Nanda had another problem. She was felling 

difficultly to control her habit for being childish. She wrote: “I also found it was 

difficult to be serious in class and sometimes I laughed too much. I didn‟t know why, 

but it was my habit to become childish when I was facing younger students”. The 

interesting fact in this TP program was that she was still eighteen years old and 

became the youngest STs. 

When the STs were in their TP site (school) they had to socialize not just with 

their mentor teachers but also with their school staff, and maintain a good relationship 

with them. Unfortunately, there was a problem arising between the STs and mentor 

teachers and it affected their relationship with them. Rio explained: 

“It was a miscommunication and my mentor teacher did not understand what I 

meant. It happened when he ordered me to help accompanying the students when 



25 

 

they had to go to Semarang for attending a competition. And my relationship with 

her was getting worse then” (Rio, personal interview, February 26, 2014). 

 

The same with Rio, Andrew shared his experience in her SRJ, “Sometimes there was 

a lack of communication between STs and our mentors, and it made 

misunderstanding, especially when there is information for us. So it made us 

confused”. 

The personal problems also happened in the study of Celik (2008) where 

during their TP, 133 STs reported that the potential stress areas were analyzed under 

six categories, and one of them was personal concern. Celik stated that personal 

concerns generate the highest level of stress. 

Evaluation or Grading 

The least challenge was faced by STs is evaluation or grading. Being 

evaluated by mentor teachers or even the supervisor is one of the problems that STs 

faced. During STs teaching session in class, one of the mentor teachers would 

observe and give opinion and also suggestion for them. Then mentor teachers would 

grade the STs based on the criteria in the observation book. However, the grade that 

was given by the mentor teacher might give either a good or even a bad impact on the 

STs‟ feeling. Odry was one of STs who felt happy when she got a good mark from 

her mentor teacher, “In this teaching I was really happy because I got a better grade 

from Mrs. Ike and Mr. Seto”. It was different from what Nanda felt. In her SRJ it was 

identified that she thought that she actually deserved to get a better grade than what 
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she got. “I never believe what I got today. I only got 23 out of 40. Is there something 

wrong with me? Why others could get more than what I got?” But eventhough 

Andrew got a bad mark, he was not disappointed; it made him feel more excited than 

sad. He explained, “Getting a bad grade didn‟t make me upset, instead it challenges 

me to be better in the next teaching” (Andrew, personal interview, February 26, 

2014). 

Another concern in this theme is being observed by their supervisor. 

Sometimes the supervisor would come to the school and observe the ST while he/she 

taught in class. But some STs felt that the attendance of their supervisor in class made 

them nervous. Like what Lintang wrote: “There was one thing that surprised me 

today. My supervisor from my faculty came to the class and observed me. I did not 

know what to do and I became nervous”. Rio also had the same feeling with Lintang 

told, “I was really nervous since Mrs. Victoria was there observing me” (Rio, 

personal interview, February 26, 2014).  

It was common during the practicum that mentor teachers occasionally 

spotted some grammatical errors, mispronunciation, or even in explanation while they 

are observing the STs. Mentor teachers would tell or maybe interrupt the STs while 

they were delivering the materials. This made some STs annoyed, because sometimes 

the mentor teachers would ask or give comments about the thing that actually had 

already been given by STs when they were not in class. Monic who ever faced this 

situation explained, “She is very bothersome. Why she was never in class during my 

teaching? Because when she came back she would ask me why I missed one activity, 
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but in fact I already did it when she was not in class” (Monic, personal interview, 

February 27, 2014). Rio in his SRJ also stated that it made him nervous because when 

he delivered the material, he was the center of the class but then when he was 

interrupted by the mentor teacher and it also irritated him.  

“The atmosphere was really intense since one of the observer teachers from SD LAB, 

Pak Seto was somehow interrupting me during my teaching session, which I knew his 

intention in interrupting is for the sake of his observation analysis, but still I thought 

too many people were looking and really putting their detail analysis on me which 

caused me nervous and annoyed”.  
 

Celik (2008) in his study also found evaluation to be another domain in which 

STs could have been seriously concerned. 

 

Conclusion and Suggestion 

 

The aim of this paper was to find the challenges of STs during their TP 

program. In connection with the aim, this study was to answer the research question: 

“What are the challenges that Student Teachers faced in SMP LAB during Teaching 

Practicum?” 

This study revealed that from the 42 SRJs of 7 participants selected, there are 

4 major challenges which were derived from 19 concerns that could be identified. 

The findings showed that the participants of this study mostly have difficulty in 

classroom management and student discipline. As one of the STs said that she was 

afraid not to be able to handle the class because the students were uncontrolled. 

Another student told that eventhough he already knew some methods in teaching 
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learning, those were not helping him in handling the classroom situation. Beside 

managing classroom, some STs also surprised toward the students behavior in class. 

One of them wrote in her SRJ that the students were wild and uncontrolled. 

The second biggest challenge faced by STs was classroom teaching. The 

biggest concern in this theme is time management. During TP program, some of STs 

had difficulty to manage their time while they were delivering the materials in class. 

Another concern faced by STs is voice. Voice is one of the important parts that STs 

should have. Because when their voice was not loud enough to be heard by the 

students, it made the students difficult to understand what they said. The least but not 

the last concern in this theme is the use of AVA. Some of the STs had a problem in 

developing their AVA. Odry, one of the STs who experienced it said that she had to 

develop her AVA because she only used a worksheet. 

After classroom teaching, personal concern appeared as the third major 

challenge. There are three concerns in this theme: feeling nervous, childish behavior, 

and communication problem with their mentor teachers. STs felt nervous because it 

was their first teaching experience during their TP program. Another student 

mentioned that her childish behavior became a problem for her in class. And some of 

them who experienced communication problems with their mentor teachers said that 

it affected their relationship with their mentor teachers.  

In the last position, evaluation or grading appeared as the lowest concern 

during TP program. It was common when the supervisor of the STs came and 

evaluated the STs in class. Nevertheless, they felt the attendance of their supervisor 
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sometimes made them nervous. Besides the supervisor, the mentor teachers often 

spotted some grammatical errors or mispronunciation made by STs when they were 

observing them. They said that it made them annoyed. Another thing that made them 

uncomfortable was the grade from their mentor teachers. “Grade is one of the 

important aspects”, said one of the STs. Thus, the grade given by mentor teachers 

might give whether a good or even a bad impact on STs.  

Based on the result above, there is a need for the educational institution to 

help and prepare the students to become aware for the realities of the teaching context 

they are about to enter. Because there will be several problems that might be faced by 

the students during TP program. In relation to this, Murray-Harvey, et all. (200) said 

that TP was a stressful experience due to factors such as lack of role clarification, the 

evaluation procedure, not knowing the expectations of the cooperating teacher and 

the supervisor, and lack of time to talk with the cooperating teachers. Thus it is better 

if there is a chance to reduce the problem about the difficulties they meet and the 

source of their concerns. 

Although the research has reached its aims, there were some unavoidable 

limitations. First, because of the time limit, this research was conducted only on a 

small size of population that is in one institution only. Therefore, to generalize the 

results for larger groups, the study should have involved more participants in more 

than one institution. Second, it should be 9 participants in this research, but the data 

of the 2 participants were not suitable to be used. One did not make the SRJs, and the 
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SRJs of another student were not suitable to be used in this research because the 

content was irrelevant.  

In addition to widening the scope of the study and the perspectives in future 

research, it could be seen as very interesting to study STs‟ challenges in other places 

of TP program besides SMP LAB. It would be interesting to dig deeper about kinds 

of challenges during TP program and how to overcome the challenges. 
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