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THE CORRELATION BETWEEN  

STUDENTS’READING SELF EFFICACY AND FINAL GRADES 

IN ACADEMIC READING CLASS 

 

Abstract 

This study aimed to find out the correlation between the students‟ reading self efficacy and final 

grades in Academic Reading class of Language and Art Department SatyaWacana Christian 
University. Forty three students of 2009, who already took the class, were asked to fill the 

questionnaire as the participants. The questionnaire was adapted from Li and Wang‟s (2010) 
questionnaire on Reading Self Efficacy part, with several adjustments to make it appropriate with 
this study. The final grades were from the lecturers who taught the class. All the data then 

analyzed using SPSS 16.0. The data were obtained from Spearman‟s rho correlation analysis. 
The result of this study shows the students felt confident with their Reading Self Efficacy. And 

the correlation result showed that there was a positive significant correlation between students‟ 
reading self efficacy and final grades. 

Keywords: reading, self-efficacy, correlation analysis. 

 

Introduction 

Reading is a basic skill for college students who are learning English as Foreign 

Language (EFL) or as Second Language (ESL). In a second or foreign language, reading carries 

even greater potential importance than in the first language since it is often the only readily 

available exposure to the target language (Celce-Murcia &Olshtain, 2000).It is likely to be true 

to say more time is spent to learn and teach reading than any other skills (Nunan, 1999). Foreign 

language reading is not just someone learning to read in another language, it is more on a case of 

learning to read with languages (Grabe, 2009). It means that the students learning to read side by 

side with learning the foreign language; reading is a way to understand the foreign language. For 

most foreign language readers, the major problem in reading will simply the gap between what 

they know and what a comparably education native speaker knows in relation to the language 

and the content of texts written (Dubin, Eskey, &Grabe, 1986).  
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The gap between the students‟ knowledge and what they know about the foreign 

language itself leads to a question, how is the students‟ perception toward their own reading 

ability in the foreign language. The students‟ perception is the standard rate of their confidence 

on reading in foreign language which will influence their reading performance. This questionable 

perception is based on the fact that many foreign language learners do suffer from a lack of 

confidence in their skills when they face the authentic texts in the foreign language. Some of the 

learners will feel insecure to comprehend a text; they can read it very slowly and look up to the 

dictionary every new word (ibid,). From this fact, it proves although the learners have enough 

ability or skill to conquer the problem, their confidence is still needed. The students‟ confidence 

here is connected to what motivates them to read or not to read. For students, of course, 

assignments and academic goal like „passing the course‟ (with good grade) are their motivation 

for reading. This motivation should be supported with the students‟ (the foreign language 

learners) belief on their own ability on reading in other language, their confidence itself.  

According to Bandura (1986, 1997) the students‟ belief in their ability to succeed in 

specific situations (reading) is called self efficacy. Self efficacy plays a central role in the 

students‟ performance and students‟ efficacy beliefs possess a positive relationship to their 

academic performance (ibid,) which refers to their motivation about passing the course. Then, it 

supports the idea of this study that one of the most important factors that affects one‟s 

performance in reading is the perceived of self-efficacy. Perceived self efficacy is theorized to 

influence performance accomplishments both directly and indirectly through its influences on 

self-set goals (Bandura & Wood, 1989). Performance accomplishment here is when the students 

do the assignments in reading and then it will influence their self-set goal which is passing the 

course (Academic Reading Class).  
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Furthermore, Li & Wang (2010, p.146) defined reading self-efficacy as “learners‟ 

perceptions of their reading abilities to perform various reading tasks”. It means self efficacy is 

only a way to support the students‟ reading ability; it raises the students‟ confidence on their own 

ability. Students‟ reading skill or reading ability can be described as “a cognitive ability which a 

person is able to use when interacting withtexts”(Urquhart & Weir, 1998). This statement 

indicated that the students‟ reading abilities influence the students‟ final grade. As Perfetti (1985) 

said that the ability to read is the traditional criterion of beginning school achievement and later 

academic success. Moreover, at the college level, students‟ levels of reading ability may 

influence their overall academic experiences. At this level, reading ability influences all 

processes of passing the course which will motivate the students‟ performance in reading.  

To provide the students with reading skill, English Department of Faculty of Language 

and Literature of SatyaWacana Christian University provides its students four reading classes. 

They are Reading Skill, Critical Reading, Reading Across Genre and Academic Reading. These 

four classes have their own specification in reading ability. To make the students learn step by 

step, the curriculum divides the class from the basic to advance; Reading Skill – Academic 

Reading. 

Therefore, this study examined correlation between the students‟ reading self efficacy 

and their final grade in Academic Reading classes. This study adapted from the two previous 

researches in the field of reading strategy and reading self efficacy. First was by Hui-Fang Sang 

(2010) from I-Shou University, Taiwan, and second was by Yusheng Li and Chuang Wang 

(2010) from Binzhou University, China. Both of the research explored the relationship between 

reading self efficacy and the use of reading strategies. This study made some changes and 

adaptations in part of self efficacy aspects. 
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Reading Theory 

There is a statement that good readers can connect their knowledge and experience with 

the author‟s information in the texts. The readers relate their knowledge and personal experience 

to the information from the texts, and then the comprehension achieves when the readers‟ 

knowledge and experience give the understanding of the text‟s main idea (Robb, 1995). This 

statement leads us to the idea that reading is like a conversation between two people, the reader 

and the writer, through the text (Robb, 1995).  

Yu-hui (2010) stated that reading is considered as a complicated process, an actively 

thinking mental activity, a process to experience, predict, verify and acknowledge information 

according to readers‟ previous information, knowledge and experience, and also interactive 

language communication between reader and writer through text.  

Since reading is a communication between reader and writer through text, Yu-hui (2010) 

defines three ways of how a text as information is built in the readers‟ mind: 

1. Bottom-up model 

In this model the readers get information from the reading material by recognizing letters, 

words and sentences gradually, and then combine these recognitions to comprehend the 

information of the reading material. This often occurred when the readers‟ knowledge is 

inadequate. 

 

2. Top-down model 

The concept of this model is the readers‟ previous syntax and semantic knowledge is used 

in order to make confirmation and modification during the reading process. It means that 

the readers get general point of view of the text through clues in the text, so the readers 
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do not read word for word but quickly and efficiently because they already have syntax 

and semantic knowledge. 

3. Interactive model 

This model is a combination between those two previous models; this model defines 

reading as an interactive process. This interactive process means that a text could affect 

readers by its words, content, and structure while readers relate their background 

knowledge to act on the text. Interactive is a two way process, a conversation between 

writer and reader, even though the writer is not present.  

The combination between top-down to predict the meanings and bottom-up to check the 

meanings are complementary ways of processing a text. The readers raise the meaning of 

the text using many types of language, knowledge of letters, words, syntactic patterns, 

semantic meaning, interaction of direct and implicit information, etc. 

As many reading experts agree that the interactive model provide flexibility to be the 

most frequently used for engaging with the text (Toledo & Meyer, 2009; Carell, Devine &Eskey, 

1988). The pattern of parallel interaction is essential to fluent reading (Breznitz, 2006). It is 

because the reading process itself involves many components rather than simply decoding 

printed words into a meaning. Since this model is not only focusing on knowing and checking 

the meaning of a text, it is focused on how the readers or students know the meaning from any 

other way that the text provided. The text itself provides information that the author wants the 

reader to understand in certain ways, in this level the readers should brings a wide range of 

background knowledge to reading, to interpret what the author propose. 

However, for many students, reading is not about testing or knowing the meaning 

correctly, but about enjoyment (Lever & Chain, 2008). Students have little control over what 

they read during school hours, and once at home, the leisure time they could spend reading 
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“competes with television and organized sports” (Mckool, 2007, p. 118). When students enjoy 

reading, they can become engaged in the text, soaking in every word (Grace & Kelly, 2009). 

Indeed, the students need enjoyment to get the relationship with the text and then it will relate to 

their self efficacy in reading, their own perception on how good they are in reading. This self 

efficacy belief will influence the students‟ performance in reading.  

Reading Self Efficacy 

A person‟s academic self-beliefs, specifically his/her reading self-efficacy, is related to 

motivation (Quirk, Schwanenflugel, & Webb, 2009). Bandura (1997); Guthrie (2004), stated that 

there are three factors which influence students‟ reading self-efficacy. The first is the students‟ 

performance; it is when the students succeed in accomplishing reading tasks it makes their self-

efficacy grows. The second is others‟ success in accomplishing task, when the students seeing 

the others finish a task and theyoften think that they also can do the task themselves. Usually it 

happens in peer. Teacher modeling also can help students learn to complete a task. The last is 

encouragement from others. Especially teachers, who provide encouragement and support, can 

increase students‟ motivation. 

There are many theories of motivation (Grabe, 2009), and one of the theories is Social-

Cognitive Theory which is related to person‟s self efficacy. Social-Cognitive Theory describes 

motivation as the combined influence of cognitive abilities, environmental factors, and behaviors 

in a given situation. As a theory of motivation, it is related to achievement of self perception 

which is the center on the concept of self-efficacy. In this concept, self efficacy defines as a 

person‟s belief about his or her ability to learn or perform actions successfully. Self efficacy is 

proposed as a major component of social cognitive theories by educational psychologist. How 

people feel about themselves and their abilities to learn or to perform affects effort expenditure, 

persistence, and learning. People estimate their self efficacy from past successes or failures, 
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vicarious experiences, information from others, and physiological responses (e.g., fear or 

performing). These aspects are all environmental factors (Bandura, 1997; Schunk& Zimmerman, 

2006). 

According to Ross and Fisher (2009), motivation is related to self efficacy which drives 

attention, and attention drives learning. 

 

The explanation is, since self efficacy is part of motivation, it is important for the students to 

have a high self efficacy on their ability to gain their confidence. If the students get confidence 

with their ability, they automatically will pay attention to the course. This attention will make the 

students to be focused and help them in the learning process. The learning process itself at the 

end helps the students to do the assignments and they will successfully passing the course in this 

case is Academic Reading class. From the explanation, it illustrates that self efficacy plays 

important role in determining the students‟ motivation. The illustration has proven by many 

researches in reading who found that high perceived and motivated students are more confident 

to conquer the difficulties in reading performance than low perceived and motivated students 

(Shang, 2010).  

On the other hand, students‟ reading self efficacy also could influence choices made and 

efforts in reading performance. Based on a number studies from different domains, Bandura 

(1997) demonstrated how individuals‟ beliefs about their self efficacy influence their 

performance, effort, and persistence as well as their choices tasks to perform. Pajares and 

Valiante (1996) found that skill, ability and previous accomplishments are significant predictors 

of self-efficacy and academic performance.There is also a significant body of research studies 

that have clearly demonstrated that students' self-efficacy beliefs relate to their academic 

Motivation  Self Efficacy Attention Learning 



12 
 

performance (Zimmerman, 1989; Schunk, 1991; Zimmerman, Bandura, & Martinez-Pons, 1992; 

Bandura, 1997; Pajares, 2002; Webb-Williams, 2006). These studies suggest that high self-

efficacy is positively associated with academic achievement. Besides, a self efficacious student 

will participate more readily, work harder, persist longer, and have fewer adverse emotional 

reactions when encountering difficulties than a student who doubts his or her capabilities. 

Specifically, students who had high self efficacy beliefs were persistent when faced with 

challenges and were more successful in academic achievement (Schunk, 1990; Wang &Pape, 

2007). 

Furthermore, Multon, Brown, and Lent‟s (1991) meta-analysis of decades of research 

studies showed a positive relationship between self efficacy beliefs and academic achievements. 

It is supported with Henk&Melnick‟s (1995) statement that is reading self efficacy may produce 

much impact upon readers‟ overall orientation toward the reading comprehension process and 

achievements. Academic achievement in this study relates to reading achievements on reading 

class; doing assignments and passing the course.Reading achievements here can be related to the 

students‟ self-set goal which is their final grade on reading class. Based on that relation, this 

paper is going to investigate further about the students‟ reading self efficacy and their final grade 

in reading class. 

The purpose of this study was to explore the relationship between reading self efficacy 

and final grade in reading class. The following research questions were pursued: 

1. What is the students self efficacy of their reading ability? 

2. Is there any significant relationship between students‟ self efficacy on reading and their 

final grade in reading class? 
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The Study 

 The data, which were used in this study, were primary data because they were obtained 

directly from the objects of the study. The data set for the study was from a questionnaire about 

students‟ reading self-efficacy. According to Pajares (1997), in order to be both explanatory and 

predictive, self efficacy measure should reflect various specific tasks within that domain. The 

reading self efficacy questionnaire used in this study had 10 questions (Appendix A) which 

related to the students‟ previous material in their Academic Reading Class.  

The instrument used in collecting the data was reading self-efficacy questionnaire. This 

questionnaire was adapted from the previous questionnaire which was conducted by Li and 

Wang (2010), An Empirical Study of Reading Self-Efficacy and the Use of Reading Strategies in 

the Chinese EFL Context. The questionnaire adapted only on the reading self efficacy part with 

several adjustments to make it suitable for this research, such as the answers‟ columns consisted 

with seven columns were changed into only five columns; to make it easier for the participants to 

choose. There were originally 14 items in the questionnaire but only 10 of them were suitable for 

this research. The questionnaire used ordinal scales in order to investigate the students‟ self-

efficacy in their Reading Class. The questionnaire was a 5-point Likert-type scale and the 

participants were asked to choose one of those five choices. The choices was 1 (I cannot do it), 2 

(Maybe I can do it), 3 (Basically I can do it), 4 (I can do it), 5 (I can do it well).  

The participants of this study were college students of Academic Reading Class from the 

2009 academic year, who already passed the class. Academic Reading was the advanced 

classification in reading skill while the students of 2009 were still in the mid of college years but 

they already took this class. Since, the class was already completed (Semester One 2011/2012) 

the other class that had many of the students of 2009 in the new semester was Drama classes. 
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From all the Drama classes actually there were around 75 students of 2009 who willingly filled 

the questionnaire, but unfortunately there were only two Lecturers in Academic Reading Class 

who had the final grade. So, there were only 43 students who had the complete data for this 

study.  

The questionnaire sheets were given in the Drama classes since the Academic Reading 

classes had completed a year ago. The students answered 10 questions about their self-efficacy 

on the material given in their Academic Reading class by circling the number scale in the 

column. They only had to put a circle in each question based on what they experienced when the 

listed material was given.  

Then, after they finished answering the questionnaire sheets, the questionnaire was 

collected and analyzed with their final grade in Academic Reading Class. The final grades were 

from the lecturers who taught them in the previous two semesters. The Academic Reading final 

grades were obtained from journals (10%), presentations (15%), paper (20%), and individual 

project (55%).  

The data (Appendix B) were analyzed using SPSS 16.0.. It was used to analyze the 

students‟ reading self efficacy. Spearman‟s rho correlation analysis was used to find out the 

correlation between the students‟ reading self-efficacy and their Academic Reading final grades.  

However, the data type was different between the data of the questionnaire that was 

ordinal and the data of Academic Reading final grade that was interval. Because of the 

difference, the final grade was converted into ordinal scale in order to analyze the data using 

Spearman rho correlation (Brown, 1988). 

Table 1. Conversion of Academic Reading grades 
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Final grade Scale 

0 – 20 1 

21 – 40 2 

41 – 60 3 

61 – 80 4 

81 – 100 5 

 

The final grades of Academic Reading were divided into 5 groups in order to make them ordinal 

as a requirement for the correlation. Each group of the final grade had an interval of 20 points, 

for instance a student with a final grade 81 was put into scale 5. The converted final grades were 

then matched with the questionnaire data that had 5 scales, as seen below. 

Table 2. Scales of Questionnaire 

Questionnaire Categories Scale 

I cannot do it 1 

Maybe I can do it 2 

Basically I can do it 3 

I can do it 4 

I can do it well 5 

 

The questionnaire data was analyzed by summing up each student‟s answers, and then 

divided by 10 to get the average score of the student‟s self efficacy. These final average scores 

was (Appendix B) then used in the correlation analysis. 
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Result and Discussion 

After the final grades (interval) were grouped into 5 categories (ordinal), the two data sets 

were correlated using SPSS 16.0. The following statistical procedures were followed: 1) 

descriptive analysis, including means and standard deviations, were computed to summarize the 

students‟ responses to reading self efficacy; 2) Spearman‟s correlations coefficients were 

computed to explore the relationship between reading self efficacy and students‟ final grades.  
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This is the result of the students‟ self efficacy using the descriptive statistics. 

Table 3. The students‟ reading self efficacy 

 

 

 

 

 

 

Table 3 above shows that the 43 participants felt confident enough of their abilities to 

perform English reading tasks in the Academic Reading class as measured by reading self 

efficacy questionnaire. Table 3 shows the average level of participants reading self efficacy, 

3.70, based on the scale of 1-5. The scale was close to 4 (3.70) indicating that actually most of 

the participants felt they could do the tasks in Academic Reading class.  

In addition, self efficacy beliefs are formed by a collective interpretation of four principal 

sources of information: mastery experience; vicarious experience; verbal persuasion; and 

physiological and affective states (Bandura, 1997). But in this case, students‟ self efficacy was 

based on their motivation to pass the course, so the students had to have a high motivation in 

gaining their self efficacy (Grabe, 2009). Participants in this study were all English majors and 

might have gained much mastery and vicarious experience through English reading activities to 

develop such a level of reading self efficacy. The participants might not have experienced 

physiological and affective difficulties yet since they were still in their second year in college. 

The hypotheses of this study were formulated as follow: 

Descriptive Statistics 

 
N Mean Std. Deviation 

Selfefficacy 43 3.7047 .38727 

Valid N (listwise) 43 
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- H0: there is no significant correlation between students‟ self-efficacy in reading and final 

grades in Academic Reading. 

- H1: there is significant correlation between students‟ self-efficacy in reading and final 

grades in Academic Reading. 

If p>0.05, H0 would be accepted because there is no significant correlation between students‟ 

self-efficacy in reading and final grades in Academic Reading. However, if p<0.05, H1 would be 

accepted because there is significant correlation between students‟ self-efficacy in reading and 

final grades in Academic Reading.  

This is the result of correlation analysis using Spearman‟s rho correlation. 

Table 4. Correlation between self-efficacy and final grades in Academic Reading 

 

Correlations 

   Selfefficacy finalAcRead 

Spearman's rho Selfefficacy Correlation Coefficient 
1.000 .304* 

Sig. (1-tailed) . .024 

N 43 43 

finalAcRead Correlation Coefficient .304* 1.000 

Sig. (1-tailed) .024 . 

N 43 43 

*. Correlation is significant at the 0.05 level (1-tailed).  

 

The result of the correlation analysis in the table 4 shows that p was 0.024, according to 

the formula it is indicated that H1 was accepted and H0 was rejected. Since H1 was accepted, it 

meant that there was a significant correlation between students‟ reading self efficacy and final 

grades in Academic Reading class because p was < 0.050 (0.024 < 0.050). On the other hand the 
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correlation coefficient between students‟ reading self efficacy and final grade is low; it was only 

0.324 out of 1.000. Since the correlation was positive (0.324), it shows that there is positive 

significant correlation on students‟ reading self efficacy and final grade. 

 

Conclusion 

The purpose of this study was to observe the level of students‟ reading self efficacy and 

the correlation between students‟ reading self efficacy and final grades in Academic Reading 

class. To know in what level was the students‟ reading self efficacy and whether or not there was 

any relationship on students‟ reading self efficacy and final grades. Answering these questions, 

this study used SPSS 16.0 for descriptive analysis and Spearman‟s rho correlation to calculate 

the data.  

As shown in table 3, the students‟ self efficacy was close to „I can do it‟, 3.70, suggesting 

that the students‟ felt confident with their ability in doing reading tasks listed in the 

questionnaire. It is not surprising that the participants‟ level of reading self efficacy may have 

influenced their final grades in Academic Reading class. It is seen from table 4, that there is 

significant correlation between the students‟ reading self efficacy and final grades. The result is p 

(0.024) < 0.05, which means H1 is accepted. Although the correlation coefficient is very low; 

only 0.324 out of 1.000, which means self efficacy only has small contribution to the reading 

ability, but it surely has a positive significant relationship. 

The result of this study shows that the students in this study generally feel confident 

about their abilities to complete English reading tasks. This is in line with Schunk (1990) 

statement that students who had high self efficacy beliefs were persistent when faced with 
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challenges and were more successful in academic achievement. As seen in the result that 

students‟ reading self efficacy has positive significant correlation with the students‟ final grades. 

Therefore, it is recommended that EFL teachers should realize the important role of reading self 

efficacy in reading instruction and take into consideration of the four principal sources of self 

efficacy to help students develop high levels of reading self efficacy. 

Although the correlation between self efficacy and final grade is very low, it surely has 

positive relationship. These results indicate that reading self efficacy may have some influence 

on the students‟ motivation in doing tasks and that developing reading self efficacy could 

improve the students‟ motivation in gaining higher grades in their class. In conclusion, the 

present research implies that the development of students‟ reading self efficacy and their final 

grades in class should be emphasized simultaneously in reading classes in the EFL context.  

This study is limited in certain aspects. First, the present study only involved 43 students 

and caused significant but weak correlation between two variables as the result. Since this study 

used convenience sampling it is “difficult to describe the population from which the sample was 

drawn and to whom results can be generalized” (Gay, Mills, &Airasian, 2009). Further research 

may include more participants which may produce more significant result with a stronger 

correlation. Other limitation is, this research was conducted after the class was completed a year, 

so self efficacy may not be considered as reliable and valid. In addition, this study has to be done 

right after the class in order to elicit fresh memory of what the students have experienced in the 

class.    
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Appendix A 

 

Reading Self-Efficacy on Academic Reading Class Questionnaire 

Please read the following questions carefully and make an accurate evaluation of your reading 

abilities in Academic Reading Class no matter whether you are doing it or not. These questions 

are designed to measure your judgment of your capabilities, so there is no right or wrong 

answers. Please fill your name, NIM, and the lecturer when you take the class, your name and 

NIM will not be stated. 

Name  : _____________________ 

NIM  : _____________________ 
Lecturer : _____________________ 

 

Please use the following scales to answer these questions accordingly. Please choose the number 
accurately representing your capabilities. 

1 2 3 4 5 

I cannot do it Maybe I can do it Basically I can 

do it 

I can do it I can do it well 

 

1 Can you finish your assignments of Academic 

Reading all by yourself? 

1 2 3 4 5 

2 Can you read and understand Globalization and 

Language Teaching in order to understand 

conceptual meaning? 

1 2 3 4 5 

3 Can you read and understand Globalization and 

New ELT Challenges in China in order to 

understand reference in the text? 

1 2 3 4 5 

4 Can you read and understand Globalization, 

Methods, and Practice in Periphery Classroom 

in order to learn the strategies for reading 

academic text? 

1 2 3 4 5 

5 Can you read and understand The Impact of 

Globalization on Language Teaching in Japan 

in order to make note on what you read? 

1 2 3 4 5 

6 Can you understand how to summarize English 

text? 

1 2 3 4 5 

7 Can you understand how to paraphrase English 

text? 

1 2 3 4 5 

8 Can you finish your group project 

(presentation)? 

1 2 3 4 5 
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9 Can you finish your individual project 

(portfolio) on Culturally Responsive English 

Teaching in the Globalization Era by yourself? 

1 2 3 4 5 

10 Can you finish your weekly journals all by 

yourself? 

1 2 3 4 5 

 

 Thank you for participating  
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Appendix B 

NO NIM Self Efficacy Final Grade 

1 112009061 3.6 4 

2 112009039 3.9 5 

3 112009056 3.9 4 

4 112009058 4 4 

5 112009081 3.7 4 

6 112009040 4.4 5 

7 112009117 4.3 4 

8 112009006 3.7 5 

9 112009102 3 4 

10 112009018 3.6 5 

11 112009151 4 5 

12 112009119 3.4 4 

13 112009148 3.7 5 

14 112009034 3.5 3 

15 112009001 3.9 5 

16 112009112 4 4 

17 112009038 3.3 5 

18 112009035 4.5 5 

19 112009074 3.6 4 

20 112009063 4.3 5 

21 112009008 3.7 5 

22 112009101 4.4 5 

23 112009162 4 4 

24 112009015 4 5 
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25 112009024 3.4 4 

26 112009039 3.7 5 

27 112009068 3.6 4 

28 112009152 3.2 4 

29 112009064 3.8 4 

30 112009069 3.6 4 

31 112009080 3.7 4 

32 112009055 3.4 4 

33 112009116 3.4 4 

34 112009042 3.5 5 

35 112009147 4.1 4 

36 112009005 3.5 4 

37 112009125 3 4 

38 112009023 3.3 4 

39 112009121 4.1 4 

40 112009016 3.8 4 

41 112009128 2.8 4 

42 112009115 3.7 4 

43 112009052 3.3 5 




