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The Analysis of an EAP Textbook Used by the Students of batch 

2014 - 2015 of the Faculty of Economics and Business at Satya 

Wacana Christian University in Salatiga, Indonesia 

Nining Setyowati 

Abstract 

Recently, a number of researchers has done a research about textbook evaluation in 

ESP context (Purnomo, 2009; Tous & Maryam, 2014; Kazem & Fatemeh, 2014; 

Baleghizadeh & Rahimi, 2011), since textbook is important in teaching and learning 

because it required materials and knowledge between students and teachers (Sarem, 

Hamidi, and Mahmoudie, 2013). The aim of this study was to analyze whether the 

EAP textbook used by the students of Faculty of Economic and Business in Satya 

Wacana Christian University, Salatiga, Indonesia meet the students‟ English language 

learning needs or not. The study was done by answering two research questions; first, 

what are English language learning needs of Economic Faculty students? Second, do 

the EAP textbook used in Economic Faculty meet the students‟ needs? 25 themes 

which were related to Economic fields and four skills in English language (writing, 

reading, listening, speaking) were used on the questionnaire to find the students‟ 

English language learning need. The result of the questionnaire revealed that 

speaking skill was the most needed by students. In this case, the result of the 

questionnaire was matched with the result of the EAP textbook analysis. Findings 

pointed out that there were several themes with the skills needed by the students were 

not provided in the textbook. And finally, finding reported that the contents of the 

EAP textbook used by the Economic and Business Faculty may be inappropriate to 

meet all students‟ English language learning needs.  

Keywords: EAP, textbook, textbook evaluation, need analysis, Economic Students 

 

A. INTRODUCTION 

In this globalization era, English is the popular language used in almost every 

aspect of human life, such as in economics and business, health and sciences, 

political, and other purposes (Setyorini, 2005). They have to learn English because 

English can be a media to support people in getting a job or a higher education. In 
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this case, ESP is an approach to language teaching which aims to meet the needs of 

particular learners (Hutchinson & Waters, 1987, p. 21). In ESP program, EAP is one 

of ESP branches which is taught to deal with academically related language and 

subject matter. 

Faculty of Economics and Business at Satya Wacana Christian University in 

Salatiga, Indonesia is one of some faculties that has an EAP course. The purpose of 

EAP course in that faculty is to learn the English language for their academic 

purposes, which is; learning economics course, like English in Economics course and 

other courses whose textbooks are in the English language later in the next semester. 

Here, the faculty uses a textbook as the main resource in teaching and learning EAP. 

Why do teachers and learners use textbooks as the main resource in teaching and 

learning activities? According to Azarnoosh and Ganji (2014), it is because textbooks 

are believed to be an essential component of the classrooms. Teachers usually spend a 

lot of class time on using textbooks. Moreover, textbooks are important because 

according to Sarem, Hamidi, and Mahmoudie (2013) nowadays in educational 

practices, textbooks play a vital role, since they are considered as the means of 

conveying the required materials and knowledge between students and teachers. From 

those answers, it can be meant that textbook is also important in teaching and 

learning activities in EAP course at the Faculty of Economics and Business in Satya 

Wacana Christian University, Salatiga, Indonesia. It is because textbook becomes the 

essential component of the classroom and it considered as the means of conveying the 

required materials and knowledge between students and teachers. Since textbook is 
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important in teaching and learning, it can be a problem for learners if the EAP 

textbook which is selected by the teacher doesn‟t meet the students‟ English learning 

needs in their academic purpose. 

Therefore, for knowing whether the textbook meet the students‟ English 

learning needs or not, the writer conducted two research questions: first, what are 

English language learning needs of Economics Faculty students? And second, do the 

EAP textbook used in Economics Faculty meet the students‟ need? 

The aim of this study was to analyze whether the EAP textbook used by the 

students of Faculty of Economics and Business batch 2014-2015 at Satya Wacana 

Christian University in Salatiga, Indonesia meet the students‟ need or not. First, this 

study aims to find students‟ English language learning needs, because without 

knowing the learning needs this study will not appropriate to analyze the EAP 

textbook used by the Economics students. Furthermore, the result of this research is 

to make the EAP teachers know about the best content of EAP textbooks, especially 

for economics major that they want to use it in their teaching to achieve great success 

of the program. It is because according to McGrath (2006, as cited in Azarnoosh and 

Ganji, 2014), “Textbooks tend to dictate what is taught, in what order and, to some 

extent, how and what learners learn” (p. 171). He considers that textbooks as the most 

important part of teaching. In addition, he also added that evaluating textbooks as a 

task of great importance to the future success of the program. Also, this study may 

draw teachers‟ attention to the importance of a well-designed of EAP textbook for the 
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students of the Faculty of Economics and Business batch 2014-2015 at Satya Wacana 

Christian University in Salatiga, Indonesia. 

 

B. LITERATURE REVIEW 

1. The definition of ESP and EAP 

ESP is defined as an approach to language teaching which aims to meet the 

needs of particular learners (Hutchinson & Waters, 1987, p. 21). In ESP, EAP course 

is one of some branches that ESP has. EAP, according to Brown (2001, as cited in 

Jouybar, 2013), is a term broadly applied to any course, module, or workshop where 

learners are taught to deal with academically related language and subject matter.  

2. The importance of Textbooks 

According to Nezhad, Itarodi, & Khalili (2013), since 1970, and with the 

emergence of humanistic approaches to language learning and teaching, learner-

centered instruction has become the educational entrepreneurs and textbooks have 

become the most important things because they are the most readily available 

resource for students, and as their quality is a determining factor in enhancing or 

diminishing the quality of a language program (Karamouzian, 2010, p. 25, as cited in 

Munir & Nurkamto, 2013). In addition, Richards (2010, as cited in Hanifehzadeh & 

Ebrahimi, 2014) believed that textbooks are the key elements in most language 

programs because they provide the opportunity for students to practice more and get 

more language input in the classroom, because McGrath (2002, as cited in Shah, et al. 
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2014) mentioned that textbook provides content, sets the direction, and guides for the 

lesson delivery. As a result, Davari, Iranmehr & Erfani (2013) stated that textbooks 

are the most important element of any educational programmed, teacher and learners 

can utilize them according to their need because textbook play very significant role in 

teaching and learning (Mahmood, 2011, as cited in Shah et al., 2014).  

3. Textbook evaluation  

Evaluation is defined by Mertens (2005 in Tous & Maryam, 2014), as “the 

process of the worth of value of something, determining its merit” (p. 47). As 

Mertens (2005, p 47) stated that evaluation is the process of determining the value of 

something. Therefore, Baleghizadeh and Rahimi (2011) noted that one method which 

can help program developer in achieving the goals in any ELT program is the 

evaluation process. According to Sheldon (1988), evaluation is a tool in recognizing 

the weaknesses and strengths of textbooks.  

In terms of textbook evaluation, there are some reasons provided by some 

researchers about why textbooks must be evaluated. First, according to Sheldon 

(1988), the reasons why textbook must be evaluated are: the evaluation will help the 

program developer in making decisions on selecting the appropriate textbook and 

evaluation of the merits and demerits of a textbook will familiarize them with its 

probable weaknesses and strengths which enable the program developer to make 

appropriate adaptations to the material in their future instruction. Second, Ellis (1997) 

stated that textbooks evaluation can be a form of professional empowerment and 

improvement. Third, Tomlinson (1999, as cited in Davari, Iranmehr, & Erfani, 2013) 
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gave some reasons for evaluating material. Those are: to select a textbook for a 

course, to select materials to supplement a course book, to select materials from 

different sources in an eclectic manner, as a basis for adaptation of materials in order 

to make them more suitable for a particular course, as a basis for improving materials, 

and in order to recommend a course book for an institution or a ministry of education. 

4. What are students’ needs in EAP course? 

Before analyzing the textbook used by the first year economics students, it is 

important to know the students‟ needs in EAP course. According to Hutchinson and 

Waters (1987), learners were seen to have different needs and interests, which would 

have important influence on their motivation to learn and therefore on their 

effectiveness of their learning. The standard in achieving this was to take the texts 

from their specialist area – text about Biology for biology students, etc. the clear 

relevance of the English course to their needs would improve the learners‟ motivation 

and thereby make learning better and faster (p. 8).  

In this case, two examples are written. For the first example of the students‟ needs 

in EAP, Sabrina (2013) has conducted a research about students‟ needs in EAP for 

creating a syllabus for first year economics students in Jijel University, Republic of 

Algeria. The result of her study showed that the students needed to learn four skills 

(reading, writing, listening, and speaking). In reading, the students needed to learn 

how to read in English because it helped them to access specifics literature written in 

English. In writing, they needed it because writing was important to answer exam 

questions using correct grammar and spelling. Moreover, students needed to improve 
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their listening skill in order to understand the content of audio materials and teachers‟ 

lectures. Furthermore, speaking was also needed because they had difficulties in 

pronunciation and in the used of words, mainly related to the field of economics. In 

addition, grammar and vocabulary also became another aspect that the students 

needed to learn because they needed to use it in everyday life as well as in their 

economics field.  

The second example comes from Yürekly (2012) who has done a research in the 

Faculty of Computer and Science. Her study used 1,005 freshman students, 17 

freshman EAP course instructors, and 35 departmental teachers, at the University of 

Economic, Turkey. The finding of her study focused on four skills, speaking, reading, 

listening, and writing. In speaking, the students needed to practice speaking more 

because they often encountered some difficulties in group discussion or in academic 

presentation. Moreover, in listening, the students lack of note taking skills when they 

followed lectures held in English during EAP class. In reading, academic reading 

skills with particular emphasis on critical reading in understanding concepts and 

terminology specific to their study area was needed to learn more. Writing was one of 

the most important skills for the students to develop as exams were in English and 

required extended written answers. Thus, the production of coherent and meaningful 

written texts was one of the necessary skills students needed to demonstrate. Besides 

those skills, the students also needed to improve their linguistics competence such as 

vocabulary and grammar. In vocabulary, they needed to understand what their 
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lecturer said in English and also they needed to understand some computer textbooks 

written in English. In grammar, there were no specific weaknesses found.  

Underlining that different learners have different needs and interests in learning 

English (Hutchinson and Waters, 1987), the needs and interests in English for the 

Economic and Business students at Satya Wacana Christian University will also be 

different. That is why Purnomo (2009) stated that in designing an ESP course, “Need 

Analysis” becomes an important part because it can identify the learners‟ needs. 

What is actually the meaning of „Need‟ in ESP? Hutchinson and Waters (1987) 

stated that in the language centred approach it is the ability to comprehend and/or 

produce the linguistics features of the target situation. Furthermore, Needs are 

generally defined as the gap which exists between a present situation, and what it 

should be in the future (Sabrina, 2013).  

Hutchinson and Waters (1987) divided needs into two: target need and learning 

need. Target need is something of an umbrella term, which in practice hides a number 

of important distinctions. In this case, target need are having several terms, those are 

necessities, lacks, and wants. Learning need itself is what the learners need to do in 

order to learn. Thus, Hutchinson & Waters (1987, p. 54) pointed out that need 

analysis is the awareness of the target situation. It is a device to distinguish the 

learners‟ necessities, needs, and lacks to build up courses had a reasonable content 

used in the classroom (Fatihi, 2003, as cited in Purnomo, 2009). Therefore, need 

analysis is used to know the students‟ needs in learning English to make a suitable 

material based on their specialism.  
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Because of that, Hutchinson and Waters, (1986,) said, “By doing need analysis, 

program developer is able to specify the need, reasons, and materials” (p. 54) because 

the aims of need analysis itself is to know what the learners needs to do in the target 

situation and what learners needs to do in order to learn (p. 63). In this case, 

according to Purnomo (2009), in need analysis, dealing with the target needs and 

learners needs will become the foundation in determining how to organize a good 

ESP course or other courses because need analysis can identify the needs of the 

learners and it will be useful to design appropriate materials or textbooks for ESP 

students, so that the learners receive what they really need. In Purnomo‟s (2009) 

study, she used need analysis in determining whether the textbook used by the 

Information Technology students in Satya Wacana Christian University met the 

students‟ needs or not by matching the result of questionnaire, the instrument she 

used in doing need analysis and the textbook evaluation result. 

Questionnaire is an instrument when researchers want to do need analysis. 

Harding (2007) provided an example about need analysis for Business English 

students by using questionnaire. In the questionnaire, he writes several materials 

which are related to Business English course. The students must give a check mark to 

the materials that they really need. From this instrument, he can know what exactly 

the students‟ needs in English in Business English course.  

After need analysis, material evaluation is the following method in determining 

whether a specific material meets the students‟ need or not. According to Hutchinson 

and Waters (1987), a careful evaluation, then, can save a lot of expenses and 
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frustration. In terms of evaluation in ESP, evaluation is basically matching process: 

matching need to available solution. According to Hutchinson and Waters (1987), 

evaluation is divided into four major steps: defining criteria, subjective analysis, 

objective analysis, and matching. Subjective analysis is „what realizations of the 

criteria do you want in your course?‟, while objective analysis is „how does the 

material being evaluated realize the criteria?‟ „Matching here is „how far does the 

material match your needs?‟ Evaluation process should be systematic and is best seen 

as a matching exercise: matching your analyzed needs with the available solutions. 

The process of matching is also done as objectively as possible by looking at the 

needs and solutions separately, and then in the final analysis, any choices will be 

made on subjective grounds. It is important that subjective factors should not be 

allowed to disguise objectivity in the early step of analysis. 

 

C. METHODOLOGY 

1. Method of the research 

In this study the writer used qualitative and quantitative method. The 

writer used qualitative method to evaluate the EAP textbook which was used by 

the students of the Faculty of Economics and Business by giving the description 

of the EAP textbook. Quatitative method were also used to count the result of the 

questionnaire to know the students‟ perceptions toward English language learning 

needs, and also to know the English language learning which was used in the 

EAP textbook. The result of the research determined whether the textbook that 
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they used met the learners‟ English learning needs especially for their academic 

purpose or not as Purnomo (2009) stated on her study.  

2. Setting of the research 

This study was aimed at analyzing the EAP textbook used by the Faculty of 

Economics and Business at Satya Wacana Christian University in Salatiga, 

Central Java, Indonesia. This book was used by three majors: Management, 

Accountancy, and Economics Science for batch 2014-2015. The writer chose this 

faculty because the students of batch 2014-2015 were taking English for 

Academic Purpose or EAP course during the time of data collection. 

3. Sample 

For the sample, first, the writer used an EAP textbook “Bahasa Inggris 

Akademik: Learning material for Economics students” from Satya Wacana 

Christian University in Salatiga that was used by the students of the Faculty of 

Economics and Business batch 2014-2015. This textbook was developed by the 

EAP teachers at the faculty. The content of the textbook consisted of eleven units 

plus three chapters. The total pages of the textbook were 113 pages. The writer 

chose the EAP textbook of the students of batch 2014-2015 because all of 

Economics students used this book.  

The contents were adopted from “Quest- Reading and Writing in the 

Academic World”. The author of book one and book three were Hartman & Blass 

(1999) while book two was Hartman (1999). This book had three levels. The 

contents of level one consisted of three units with different themes of Business, 
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Biology, and U.S History. Level two consisted of four units with different themes 

of Global Business, Art, Psychology, and Health. Level three also consisted of 

four units and different themes of Anthropology, Introduction to Literature, 

Economics, and Ecology. Here, the EAP course coordinator only chose one theme 

from every level of the books that was related to Economy.    

Second, the writer obtained the information of the number of students from 

the EAP course coordinator in the Faculty that there were around 800 students 

who had already taken the EAP course at the Faculty of Economic and Business, 

400 from batch 2014 of all majors (Accountancy, Management, and Economic 

and Science) and 400 from batch 2015 of all majors. Every class (GE100A to 

GE100I) had 50 students. Convenience sampling was used because of the 

availability of the students of batch 2014-2015 that already took EAP course who 

were at the in Economic‟s Faculty building during the period of data collection, 

which lasted for four days, and resulted in 60 students.  

Instruments of the research. 

a. Questionnaire 

Considering the number of participants and the issues asked, a 

questionnaire was used to collect data on students‟ needs in learning EAP 

and whether the textbook facilitated the students‟ needs. The questionnaire 

was adopted from Harding (2007). In the questionnaire, the participants 

answered some questions by choosing one or more of four options (based 

on the 4 skills they needed: writing, reading, listening, and speaking). The 
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questionnaire given to the students were written in Indonesian to make it 

easier for the participants to answer the questions. The questions of the 

questionnaire were: 

1. What are actually academic skills that you need in learning English? 

a. Writing 

b. Speaking 

c. Reading 

d. listening 

2. For number two and so on please check one or more of several 

language skills (reading, writing, listening, and speaking) that you 

need in learning English. 

No. Topic  W  R  L  S  

1. Business news     

2. Entrepreneurship      

3 Trade …     

 

The themes used came from Harding (2007). He prepared some themes 

which was related to Business English course. 

b. Material evaluation (Matching) 
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After finding the students‟ needs from analyzing the questionnaire‟s 

answers, the writer did a material evaluation that was matching the 

students‟ need with the contents of the textbook such as how far the 

material matched the students‟ need in learning EAP course. The 

material evaluation was done using the framework offered by 

Hutchinson and Waters (1987) consisting of subjective analysis (what 

realizations of the criteria do you want in your course?) and objective 

analysis (how does the material being evaluated realize the criteria?). 

4. Data collection. 

The data collection followed this procedure. First, the writer made the 

contents of the questionnaire. Second, the writer looked for the EAP textbook 

used by the students of the Faculty of Economics and Business batch 2014-2015 

and also the syllabus. Then, the writer looked for 60 participants of Economics 

students‟ years 2014 to 2015 that already took the EAP course in the Faculty of 

Economics and Business in Satya Wacana Christian University for answering 

some questions of the questionnaires.  

5. Data Analysis. 

First, the writer analyzed the questionnaire results. Second, the writer 

analyzed the textbook. Third, the writer matched the questionnaire results and the 

textbook evaluation results. Fourth, the writer concluded whether the textbook 

met the students‟ needs or not, using the framework of Hutchinson and Waters 

(1987). 
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D. FINDING AND DISCUSSION 

In this section, the result of the data analysis was presented and discussed. The 

data was categorized into three sections. The first section was the students‟ English 

learning needs in EAP course. The second section was the textbook analysis. The 

third section was the matching of the questionnaire results and the textbook analysis 

report. 

A. Students‟ English learning needs in EAP course. 

Figure 1 presents the results of the students‟ perception on the skill that they mostly 

needed in general (question number 1 of the questionnaire) to answer the first 

research question, “what are English language learning needs of Economic Faculty 

students?” 

Figure 1. English language learning skill needed by the students in  

 

9% 

24% 

15% 

52% 

writing

reading

listening

speaking
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Figure 1 shows that out of the total of 60 students, the skill that was mostly needed by 

the students was speaking (52%), followed by reading (24%) and listening (15%). 

The language learning skill that was needed the least by the students was writing with 

only 9% of the students who chose the skill.  

Speaking was mostly needed by the students because students may believe 

that good communication using the English language is the priority in the future 

career. It may be for doing an interview to get a job or presenting products to 

overseas client in doing business. It could be because ccording to graduate profile of 

Economic and Business Faculty, the graduate students have to be able to apply the 

knowledge gained to the development of community life. It may also because the 

students need to be able to participate in English like asking questions, answering 

questions, or participating in discussions during English course later in the next level, 

because according to profile graduate of ICMAP of Economic and Business Faculty 

students are required to take students exchange program.  

Writing was the skill needed the least by the students. It may be because in the 

faculty, students rarely write an assignment or answer an exam questions in English, 

it may be based on the nature of the program which is international and most courses 

use English as the medium of instruction. 

  Table 1 also presents the answers the first research question, “what are the 

English language learning needs of Economic Faculty students?” categorized by the 

themes covered in the textbooks used in the English courses. The results were from 
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the questionnaire which was adopted from Harding (2007). In the questionnaire, the 

students chose more that one skill (writing, reading, listening, speaking) that they 

needed which made the number which resulted in the number of the data to be more 

than the number of the participants. 

Table 1 Skills‟ needed by students by themes (Harding, 2007) 

No Themes 
Skill 

Writing Reading Listening Speaking 

2  Business News                                             12 38 25 15 

3 Entrepreneurship                                          11 26 9 47 

4 Management                                                23 25 13 34 

5 Marketing                                                     8 12 13 52 

6 Business English for Social Purposes          8 22 14 48 

7 Company Structures                                     36 33 10 15 

8 Trade                                                            10 17 21 42 

9 Banking and Finance                                   39 36 16 18 

10 Economic Policies                                       14 36 26 9 

11 Production                                                    36 25 15 19 

12 Ethics in Business                                        10 32 25 32 

13 Interview                                                      10 7 21 58 

14 Meetings                                                      11 11 25 54 

15 Presentation                                                  9 11 23 59 

16 Telephone In English                                   3 22 4 58 

17 Writing E-mail                                            60 24 0 1 

18 Making Reports                                          60 18 3 3 

19 Reading articles, journals, abstracts, and 

trade publication                   
8 59 2 3 

20 Writing Memos/Messages                          60 8 1 0 

21 Business Letters                                          59 12 2 1 

22 Making Cover Letters, CV, Proposal         59 55 14 2 

23 Quick reading for specific information and 

key point in English language               
8 55 14 2 

24 How to deliver expressions of 

agreeing/disagreeing, persuading,  

clarifying                                                      

7 4 11 59 

25 Finding main ideas or key points in the 

listening section                               
5 16 5 55 

 TOTAL 566 584 382 636 
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Table 1 shows that the skill needed the most by the students by themes was 

speaking skill which was accounted for 636 marks, followed by reading skill (584), 

and writing skill (566). The skill needed the least, which was selected by the students 

by themes, was listening skill with only 382 marks. 

From the table above, speaking skill was the most skill needed by the 

students. It was seen that there were more than 6 themes that were chosen more than 

40 marks, i.e. Entrepreneurship (47), Marketing (52), Business English for Social 

purpose theme (48), Trade theme (42), interview theme (58), Meetings theme (54), 

presentation theme (59), telephone in English (58), and How to deliver expressions of 

Agreeing/Disagreeing, Persuading, Clarifying (59).  

The themes selected with speaking skill in focus above are related to their 

future or their next level of English course, for example, on Interview theme, almost 

all students choose the speaking skill because students may believe that interview in 

English is needed in applying for a job. Another example is that most of the students 

selected speaking skill on Entrepreneurship because they may assume that in the 

future, if they want to be an entrepreneur, good communication skill is the best way 

to attract overseas clients in doing business together. According to the mission of the 

faculty, graduates of the faculty must become a future leader who is proficient in the 

fields of their profession and having integrity in what they are doing and behaving 

ethically moral. Other example, most of the students selected speaking skill on 

Business English for Social purpose theme (48), Meetings theme (54), presentation 

theme (59) because students might think that having good communication skill in 
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presenting a product or meeting with overseas client is valuable because students 

know that when doing business with overseas clients they cannot use Indonesian 

language in accordance with graduate profile of ICMAP in which the graduates must 

fulfill the standard of scientific quality and international qualification. 

The second mostly needed skill selected by the students by themes was 

reading (584). It was seen from three themes that were selected by more than 50 

marks i.e. Reading articles, Journals, Abstracts, and Trade Publication theme with 

(59) marks, Making cover letters, CV, Proposals (55), Quick reading for specific 

information and key point in English language (55).  

Those themes are still related to their academic matter, for example, when 

doing an assignment, students may know that some references that are related to their 

assignment are written in English, and their own future career because the students 

also seem to know that much information or new knowledge are in English. 

According to the purpose of the Management as well as the Economic and Science 

program at the Economic Faculty, the graduates of the programs must possess 

managerial abilities, which is characterized by the mastery of management theories; 

analytic capabilities, which are supported by mastery of the scientific method; as well 

as the ability to practice Economic theories and economic analysis tools adequately 

and competently. Thus, from that program purposes students need to read extensively 

to be a competent graduate and due to many references that are in English, students 

need to learn some reading strategies to cope with the information, which is in 

English.  
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Furthermore, writing was in the third place needed skill by the students by 

themes after speaking and reading skills with 566 marks. It was seen from the five 

themes selected by more than 50 marks: writing E-mail (60), making report (60), 

writing Memos/Messages (60), Business Letters (59), making cover letters, CV, and 

proposal (59).  

Those themes may be related to their future career, for example, if students 

work in a company, being able to write a report when doing business or write an e-

mail with smooth English language (grammatically correct and good word choices) 

and clear explanation is an important thing in dealing with international business.  

The skill needed the least selected by the students by themes was listening 

skill with only 382 marks. There was one theme (Finding Main ideas or key points in 

the listening section) with 55 marks. In relation to their future, listening skill might be 

needed by the students when they have to comprehend the overseas clients during a 

conversation, a meeting, or a presentation because according to the faculty graduate 

profile, graduate students have to be able to meet the standard of scientific quality and 

international qualifications. Having good comprehension during listening to overseas 

clients‟ presentations or conversation may be a good standard for the students in the 

international business. 

To sum up, from the questionnaire results, speaking is the skill needed the 

most by the students, whether it is from the skill needed in general (figure 1) or from 

the skill needed by themes (table 1). Speaking is the most skill needed because more 

than 6 themes with its number of selection which shows that they need to practice 
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English to face the work world especially in international business and academic 

matter in the next level of English. Reading becomes the skill needed after speaking 

skill, whether it is from the skill needed in general (figure 1) or from the skill needed 

by themes (table 1). This skill is needed because students often face many references 

in English language. Thus, students might want to learn reading strategies to cope 

with the information or new knowledge in English. In this case, the result of both 

figure 1 and table 1 for writing skill are different. In figure one writing is the least 

needed skill because students might think that in academic matter they rarely write an 

assignment or answer an exam question in English. Then, after using themes, writing 

skill is in the third place after speaking and reading because the students may think 

that in the future career they also need this skill, e.g write an E-mail, a report, CV, or 

proposal in some occasion in doing international Business with overseas clients. The 

skill needed the least is listening skill. It might be needed by the students later in their 

future career, e.g to comprehend a conversation with overseas clients so that they can 

get the point of the conversation. 

 

B. Textbook Analysis 

This study analyzed the themes and the English language learning skills given 

in the content of the EAP textbook by finding out the themes of each unit/chapter and 

the English language learning skills emphasized in each theme.  
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The complete structure of the EAP textbook was presented in Appendix 2. 

The textbook consisted of 11 units and 3 chapters. Every unit and chapter in the 

textbook contained several short reading texts with different themes which were 

related to Economic field. The activities in each unit focused on several English 

language learning skills (writing, reading, grammar, vocabulary). Appendix 3 

presented the sample content of the unit/chapter. The organization of the materials in 

the textbook focused on the academic content and the language skills. It might be 

seen from the learning philosophy that the writer of the textbook used, that this 

textbook helped students get “up to speed” in terms of both academic content and 

language skill (Blass & Hartmann, p. 1).  

Figure 2 presents the percentage of the skills coverage in the overall textbook based 

on Appendix 2.  
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Figure 2. Skills Covered in the Textbook 

 

Figure 2 shows that there were four skills emphasized in the textbook (Writing, 

Reading, Grammar, Vocabulary). From the total English language learning skills 

activities, it was seen that reading had the largest proportion on the textbook (50%), 

followed by grammar activities (23%), writing activities (19%), and vocabulary 

activities (8%). In this case, there were no listening and speaking skills provided on 

the activities of the textbook. Reading was the most covered skill in the activities of 

the textbook, because most of the units/chapters on the textbook contained theories, 

reading short text activities and several reading-related tasks (comprehension 

questions, finding main idea and supporting details) (see Appendix 2).  

 Grammar was the second mostly covered skill in the activities of the textbook 

because it might be one of the strategies chosen in improving students‟ reading 

Writing 
19% 

Reading 
50% Listening 

0% 

Speaking 
0% 

Grammar 
23% 

Vocabulary 
8% 
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ability. It may be assumed that through grammar exercises students may be force to 

read effectively, for example, to read some explanations before doing a grammar task. 

Writing skill was in the third place as the skill mostly covered in the activities of the 

textbook. It might be because there are less writing activities provided in the textbook 

on the units/chapters. Vocabulary became the least provided skill in the activities of 

the textbook because it may be provided to support reading activities such as to 

introduce new word on a text, to give meaning of a phrase, etc. On the activities of 

the textbook, there were no Listening and speaking skills covered. It was because the 

focus of the textbook was improving students‟ reading ability.  

Table 2 presents the summary of themes and skills emphasized in the textbook 

in details by unit/chapter. The table shows that in each unit and chapter there were 

several themes covered in the activities in certain English language learning skills.  
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Table 2. Themes and Skills Emphasized in the EAP Textbook 

Units and Chapters Themes 
Skills in Activities 

Writing Reading Listening Speaking Grammar Vocab 

1. The Structure of the 

Paragraph 

Business News 

Marketing 

Telephone in English 

Banking and Finance 

Business English for 

Social Purpose 

  - 3 - - - - 

2. The structure of the 

Paragraph  

Ethics in Business 1 1 - - - 1 

3. Text outline and 

summary 

Business News (2) 2 7 - - - 1 

4. Strategies for coping 

with Unfamiliar word 

Business News - 2 - - - - 

5. Paragraph Rhetoric Banking and Finance 

(2) 

(International) Trade 

- 2 - - 1 - 

6. Identifying and 

Producing Phrases  

Business news 

Trade 

2 2 - - 2 - 

7. The structure of 

sentence 

Management - 1 - - 2 - 

8. Making Sentences in 

English 

Business news 1 - - - 1 - 
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Units and Chapters Themes 
Skills in Activities 

Writing Reading Listening Speaking Grammar Vocab 

9. Making a paraphrase  Ethics in Business 2 1 - - - - 

10. Making an English 

summary 

Business News - 1 - - - - 

11. Another practice in 

making summary 

Business News 

Marketing 

- 3 - - - - 

Chapter 1 career planning Making CV 

Career plan 

3 5 - - 4 1 

Chapter 2 the free Enterprise 

System 

Entrepreneurship 

Marketing 

Business English for 

Social Purpose 

Economic Policies 

Trade 

6 13 - - 11 2 

Chapter 3 The Global 

Economy 

Marketing 

Business news 

Trade 

- 4 - - - 2 

TOTAL  17 45 0 0 21 7 
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In the textbook, Chapter 2 had the highest number of skills covered. It was seen 

from the amount of the activities covered in each skills emphasized in the textbook. 

In this chapter, reading was the most emphasized skill (13) because there were 

several kinds of short reading texts with different themes. Several exercises after 

reading texts were also provided in this chapters i.e comprehension tasks, finding 

main ideas and supporting details of texts to improve their reading ability, and 

guessing meaning from texts provided. Moreover, several reading strategies 

(skimming, highlighting) were also explained (See Appendix 2).  

Furthermore, grammar became the second emphasized skill after reading 

because there were also some explanations, examples, and exercises about grammar 

i.e explanation of tenses (simple present and past), modals of advice and adjective 

with their examples, how punctuations were used, understanding part of speech, 

examples of transition expressions.  

Writing was also emphasized with some exercises given for the students to 

practice. The activities included in this skill were writing description of a 

person/object, creating advertisement, practicing in sentence combining, etc. Besides 

those activities, writing strategies were also provided in this chapter. Vocabulary was 

the least emphasized skill in the activities. This skill was emphasized particularly on 

vocabulary check and finding an unfamiliar word and its meaning in Indonesian 

language to support the students in understanding the reading texts given. (See 

Appendix 2). 
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As Chapter 2 of the textbook covered the highest number of skills, this chapter 

was discussed in details. In Chapter 2, reading skill was the activities that mostly 

provided of all units/chapters (13) because this chapter presented more about some 

theories related to Economic field and the comprehension of those texts (see 

Appendix 3). Grammar activities were the second most activities provided (11). It 

was because through grammar activities students could practice reading more through 

the explanation and the exercises, and because the exercises also came from the 

reading materials. This may indicate the grammar approach learning through reading. 

Furthermore, writing was in the third place among the four skills provided in the 

activities (6). It was because writing was only applied to understand the theories 

provided through reading activities. Vocabulary was the least activities provided in 

the chapter (2). It might be because vocabulary activities were only used to improve 

students' ability in understanding the reading material. (See Appendix 3) 

 

C. The Matching of the Questionnaire Results and the Textbook Analysis 

Report. 

In order to determine whether the EAP textbook met the students‟ needs or not, 

the study matched the result of the content of the EAP textbook analysis with the 

results of needs analysis. Table 3 presents the results of the general matching between 

the content of the textbook and the students‟ perceived needs. The percentage was 

calculated as the ratio of the number of students' answers of needed skills or the skills 

provided in the textbook against the total number.  
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Table 3. General Matching between Skills Provided in the Textbook and perceived 

(in Percent) 

Skills Skill Provided Perceived Needs 

Writing 19% 9% 

Reading 50% 24% 

Listening 0 15% 

Speaking 0 52% 

Grammar 23% 0 

Vocabulary 8% 0 

Total 100% 100% 

 

Table 3 shows that the EAP textbook fulfilled students' need in reading skill, and 

the fulfillment was even better because the reading skill activities provided in the 

textbook was 26% higher than the percentage of the students's needs in reading. 

Similar case was for writing skill with 9% higher provision of activities than the 

need. On the contrary, listening and speaking skill which was needed by the students 

were not provided in the textbook. There were respectively 15% and 52% of students 

who expressed that they needed the skills, but there was no listening and speaking-

related activities provided by the textbook. Interestingly, grammar and vocabulary 

related skills which were not needed by the students were provided on the textbook, 

with 23% and 8 % provision respectively.  

 

To compare in details the skills provided in the textbook and the skills that the 

students needed, a matching analysis on each unit/chapter was conducted. Due to the 

time constraint of the study, the comparison was only to see if the skill required was 
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presented on the textbook, without considering the depth of coverage of the skills. 

Table 4 presents the result of the comparison.  

 

Table 4. Matching between Skills Provided in the Textbook and Skill Required by 

Unit/Chapter 

 

No. Themes Skill provided Perceived Needs 

W R L S W R L S 

1 Business News -   - - -   - - 

2 Entrepreneurship     - - - - -   

3 Management   - - - - - -   

4 Marketing     - - - - -   

5 Business English for 

Social Purposes 

    - - - - -   

6 Company structures -   - -     - - 

7 Trade     - - - - -   

8 Banking and Finance   - - -     - - 

9 Economic Policies     - - -   - - 

10 Production - -  - -   - - - 

11 Ethics in Business -   - - -   -   

12 interview - - - - - - -   

13 Meetings - - - - - - -   
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No. Themes Skill provided Perceived Needs 

W R L S W R L S 

14 Presentation - - - - - - -   

15 Telephone in English -  - - - - - -   

16 Writing E-mail - - - -   - - - 

17 Making reports - - - -   - - - 

18 Read journals, articles, 

abstracts, and trade 

publication 

- -  - - -   - - 

19 Writing Memos/ Messages - -  - -   - - - 

20 Business Letters - - - -   - - - 

21 Making cover letters, CV, 

Proposal 

- -   - -   -  - - 

22 Quick reading for specific 

information and key point 

in English language 

- -  - - -    - 

23 how to deliver expressions 

of agreeing/disagreeing, 

persuading, clarifying 

- - - - - - -   

24 Finding main ideas or key 

points in the listening 

section 

- - - - - -   - 

 

Table 4 shows that in terms of reading skill, there were only one theme in 

which the skill provided and the skill needed were matched, i.e. Business News, 

while in other themes, the skills provided and the skills needed did not match.  
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In Business news theme, the skill provided and the skill needed were matched. 

It may be because, in terms of business news, students must be keeping themselves 

up to date with the latest news about business. Naturally, in the future, if the students 

become business persons they need to know the latest news about other businesses 

perhaps to improve their own business, and to know the latest news about business, 

which usually appear in magazines, newspapers, or journals, and it is often in 

English. Thus, in order to be able to understand the news, they need to have good 

ability in reading.  

Furthermore, the table above shows that apart from Business News theme, in 

others themes, the skills provided and the perceived needs did not match each other. 

In Management theme, it was seen that skill provided (writing) and skill needed by 

the students (speaking) did not match. It was because the activities covered in the 

textbook in Management theme focused on writing, while the students perceived that 

in Management theme they needed to improve their speaking skill. It may be because 

in the future, if the students want to be a manager good communication skill is 

needed in doing international business. Moreover, in finding main ideas or key points 

in the listening section the students needed listening skill in that theme, but the EAP 

textbook did not provide the theme, and also the textbook did not provide listening 

activities. The students may perceive that they will need this skill to support their 

future career, i.e. to comprehend a conversation, a presentation, or a meeting during 

communication with overseas clients. Furthermore, in Trade theme, the skill needed 

by the students was speaking, but, in the textbook the skills provided was writing and 

reading. In this theme, the students may think that they needed to develop speaking 
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skill to prepare them in the future career, i.e to attract overseas clients in international 

trade.  

To sum up, from the result of the matching process, in general matching 

between Skills Provided in the Textbook and perceived needs, there are only two 

skills provided in the textbook with reading skill which has the highest proportion in 

the textbook (50%) out of four skills needed. Moreover, the percentage shows that 

speaking skill which is needed the most by the students (52%) is not provided in the 

textbook. In addition, out of out of 24 themes provided in the textbook, there are only 

11 themes needed by the students. Also, there is only one theme in which the skill 

provided and the skill needed that match.  

E. CONCLUSION 

The study was qualitative and quantitative aiming at discovering English 

language learning needs of the Economic and Business students and analyzing 

whether the EAP textbook used by the Economic and Business students meet the 

students‟ needs. 60 participants were selected to answer questionnaire to find out the 

students‟ English language learning needs and EAP textbook from Economic and 

Business Faculty was used to determine whether the textbook met the students‟ needs 

or not.  

Based on the questionnaire results, the English language learning skills that are 

needed the most by the Economic and Business students is speaking skill. There are 

also 25 themes with specific English language learning skills are needed by the 

students.  
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Based on the EAP textbook analysis result, the textbook only fulfilled two 

English language learning skills needed by the students: reading and writing skill. 

The textbook also only gives 11 out of 24 themes that the students needed. From 

those 11 themes, only one theme fulfilled the students‟ English language learning 

need: reading skill in Business News theme. Besides that, the contents of the textbook 

do not fulfill the students‟ English language learning needs. Thus, in conclusion, the 

EAP textbook used by the Faculty of Economics and Business may be inappropriate 

to meet all students‟ English language learning needs.  

It should be noted that this study is limited in terms of number of participants. 

Further research with more participants will make the data more complete. Besides 

that, the use of questionnaire also limited the finding, and in the future, interview can 

also be used to get more evidence for valid data. Hopefully, this study could bring 

some benefits for lecturers in Economics faculty in creating or selecting the best 

content for EAP textbook for their students. This study also may make teachers more 

aware of the importance of finding out students‟ English language learning needs first 

before designing a course textbook.  
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APPENDIX 1 

Questionnaire for the Students 

 

Kuisioner tentang kebutuhan Berbahasa Inggris Mahasiswa Fakultas 

Ekonomi dan Bisnis, Universitas Kristen Satya Wacana 

 

Kepada Yth. Mahasiswa Fakultas Ekonomi dan Bisnis Universitas Kristen Satya 

Wacana angkatan 2014 dan 2015 

 

Penelitian ini bertujuan untuk mengidentifikasi kebutuhan Mahasiswa dalam mata 

kuliah Bahasa Inggris.  

Jawaban anda dalam kuisioner ini tidak berpengaruh sama sekali tehadap nilai 

anda sebagai mahasiswa Ekonomi. Untuk itu kami mengharapakan bantuan dan 

kerjasama Anda untuk menjawab pertanyaan-pertanyaan berikut. 

Identitas yang Anda cantumkan dalam kuisioner ini hanya akan digunakan untuk 

kepentingan penelitian dan tidak akan disebarluaskan kepada pihak lain. 

Atas batuan Anda dalam penelitian ini kami mengucapkan terima kasih. 

 

Salatiga, 22 February, 2016 

Nining Setyowati 

 

peneliti 
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 Nama: 

 Nim : 

 

1. Dalam pelajaran EAP sebenarnya saya membutuhkan keterampilan (boleh 

pilih lebih dari satu): 

a. Membaca 

b. Menulis 

c. Mendengarkan 

d. Berbicara 

Untuk nomor 2 dan seterusnya, centanglah salah satu atau lebih dari beberapa 

keterampilan bahasa (membaca, menulis, mendengarkan, dan berbicara) yang 

anda butuhkan dalam belajar bahasa Inggris.  

Note: W = writing, R = reading, L = listening, S = speaking 

 

No.  Topik W R L S 

2 Berita Bisnis     

3 Kewirausahaan      

4 Manajemen     

5 Pemasaran     

6 Business English untuk tujuan social     

7 Struktur Perusahaan     

8 Perdagangan     

9 Perbankan dan keuangan     

10 Kebijakan ekonomi     

11 Produksi     

12 Etika dalam Bisnis     

13 Interview     

14 Meetings (rapat)     

15 Presentasi     

16 Menelpon dalam bahasa Inggris     

17 Menulis E-mail     
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18 Membuat laporan     

19 Membaca artikel, jurnal, abstrak dan publikasi 

perdagangan 

    

20 Menulis memo / pesan     

21 Surat menyurat dalam bisnis     

22 Membuat surat pengantar, CV, proposal     

23 Mencari kata kunci dan informasi tertentu secara cepat 

dalam bahasa Inggris 

    

24 Cara menyampaikan persetujuan, undangan, dan 

klarifikasi 

    

25 Menemukan ide utama atau poin-poin tertentu dalam 

mendengarkan teks lisan. 

    

 

 

 



43 
 

Appendix 2. The Complete Structure of the EAP Textbook 

Units and 

Chapters 

Activities and skills Theme 

Writing Reading Listening Speaking Grammar Vocabulary 

1 The 

structure of 

the paragraph  

 - Theory of paragraph 

- Observe sample 

paragrap of Credit 

cards are big business 

- Practicing in finding 

main idea and the 

supporting details: 

thumprint advertising, 

telephone range, 

accounting information 

and financial analyst, 

Calvin Klein – 

internationally-known 

fashion designer  

- - - - - Business news 

- Marketing  

- Telephone in English 

- Banking and Finance 

- Business English for 

social purpose 

2, The 

structure of 

paragraph 

(continued) 

- Making an 

outline based on 

the text (main idea 

and supporting 

details): some tips 

for an Executive 

in search for a job 

- Read a text: some tips 

for an Executive in 

search for a job  

- - - - Guesing meaning 

from the text: some 

tips for an Executive 

in search for a job 

- Ethics in Business 

3 Text outline -Making - Read a text: The - - - - Finding a word or - Business news 
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Appendix 2. The Complete Structure of the EAP Textbook 

Units and 

Chapters 

Activities and skills Theme 

Writing Reading Listening Speaking Grammar Vocabulary 

and Summary summary: The 

global company 

lowest cost isn‟t 

always the answer 

text 

-Rewrite the 

sentences from 1-

10 in the form of a 

paragraph “The 

global company” 

global company lowest 

cost isn‟t always the 

answer 

- Comprehension task 

- True and false 

exercise: The global 

company lowest cost 

isn‟t always the answer 

- Read text: Case study 

:ford and honda 

- Understanding main 

points from Case study 

:ford and honda text 

- Organization of the 

Case study :ford and 

honda text  

a phrase in Case 

study :ford and 

honda text 

- Business news 

4 Strategies 

for coping 

with 

unfamiliar 

- - Techniques in coping 

with unfamiliar words 

- Read a text: trailing 

spouse in facing global 

- - - - - Business news 
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Appendix 2. The Complete Structure of the EAP Textbook 

Units and 

Chapters 

Activities and skills Theme 

Writing Reading Listening Speaking Grammar Vocabulary 

words company to guess 

unfamiliar words 

5 Paragraph 

Rhetoric 

- - Reading sentences 

and decide what 

marker should be used 

to connect the 

sentences: “investment 

bank” 

- Comprehension 

questions from 2 

different paragraphs: 

Documentary credits 

and the risk of exporter 

has to face  

- - Discourse markers: 

Enumerative, 

additive, logical 

sequence, explicative, 

constrative 

- - Banking and Financial 

- Banking and Financial  

- (International) Trade  

6 Identifying 

and producing 

phrases 

- Translating 

indonesian 

sentences to 

English sentences. 

- Do the task 

phrase by phrase: 

corporate 

competition in 

- Reading text from 

financial times: 

Business organizations 

– technologies of the 

industrial era 

- - - Noun phrase, Verb 

phrase, preprositional 

phrase 

- Making noun 

phrases 

- - Business News 

- trade 
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Appendix 2. The Complete Structure of the EAP Textbook 

Units and 

Chapters 

Activities and skills Theme 

Writing Reading Listening Speaking Grammar Vocabulary 

international trade 

7 The 

structure of 

sentences 

- - Reading management 

text  

- - - identifying sentence 

structure: simple 

sentence (Subject, 

Predicate, object/ 

subject complement), 

compound sentences, 

complex sentences 

- decide whether the 

sentences is simple, 

compound, or 

complext also 

indicate the part of 

the sentence based on 

the concept and the 

form from 

management text 

- - Management  

8  Making 

sentences in 

English 

- Translating 

sentences from 

Indonesian to 

English from 

global economy 

- - - - Concord of the 

subject and the 

predicate 

- - Business news 
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Appendix 2. The Complete Structure of the EAP Textbook 

Units and 

Chapters 

Activities and skills Theme 

Writing Reading Listening Speaking Grammar Vocabulary 

text 

9 making a 

paraphrase 

- Making a 

paraphrase from 

“the art of 

negotiation” text 

- Making 

summary from 

“the art of 

negotiation” text 

- Reading “the art of 

negotiation” text.  

- - - - - Ethich in Business 

10 Making an 

English 

Summary 

- - Read “Economic 

Growth” to make 

summary  

- - - - - Business news 

11 Another 

practice in 

making a 

summary 

- - Read “Hotels and 

Globalization” 

- Read “Kansai: 

Innovation from the 

home of Karaoke” 

- Making summary 

based on those two text 

 

- - - - - Business news 

- Marketing 
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Appendix 2. The Complete Structure of the EAP Textbook 

Units and 

Chapters 

Activities and skills Theme 

Writing Reading Listening Speaking Grammar Vocabulary 

Chapter 1 

Career 

planning 

- Making 

description based 

on pictures 

provided 

- Writing resume 

- Writing a career 

plan 

- Reading “the 

tidewater times 

question man: why do 

you work?” 

- Read “the resume” 

text 

- Read an example of 

CV 

- Finding important 

details from 

“resume/CV” 

- Read “your career 

plan” then find the 

main idea 

- - - Simple presen tense 

in the mechanics of 

writing (the use of 

singular form in a 

verb) 

- Present perfect 

(has/have + verb 3) 

- Simple past (verb 2) 

- Gerunds (verb + 

ing) and infinitives 

(to +verb) 

- Finding a word in 

the reading passage 

“the resume” 

- Making CV 

- Career plan 

Chapter 2 The 

free enterprise 

system 

- Describing some 

advertisements 

presented on the 

picture using 

preposition of 

place 

- Creating an 

- Read “people in 

business” 

- Find main ideas from  

“people in business” 

- Read “how the 

market works: demand 

- - - Punctuation in used 

- Preposition of place 

- Tenses( present 

continous 

(presentence of be + 

verb+ ing), stative 

- Vocabulary check: 

Business term 

- Find a word or 

expression in the 

passage for each 

definition from the 

““International 

- Entrepreneursip 

- Marketing 

- Business English for 

social purpose 

- Economic policies 



49 
 

Appendix 2. The Complete Structure of the EAP Textbook 

Units and 

Chapters 

Activities and skills Theme 

Writing Reading Listening Speaking Grammar Vocabulary 

advertisement  

- Write Element of 

culture in a 

country 

- Practice in 

Giving advice 

- Practice in 

sentence 

combining: 

adjective clauses 

and coordinating 

conjunctions 

- Writing strategy: 

brainstorming, 

choosing a topic, 

narrowing a topic, 

planning.  

and supply) then find 

the main idea from the 

text 

- Reading strategy: 

highlighting the topic 

sentence on 

“Advertising” text 

- Raed “Internatonal 

advertising” 

- Comprehension 

questions from 

“Internatonal 

advertising” 

- Reading strategy in 

making references, find 

a new word  

- Practice guessing a 

new word from “How 

is your cross-cultural 

business IQ?” 

- Reading strategy: 

verb 

- Adjective to 

describe something or 

someone 

- Simple present and 

simple past 

- Modal of advice 

- Adjective clauses 

(relative clauses) 

- Transitional 

Expressions: 

Coordinating 

conjunctions 

- Understanding part 

of speech 

- The passive voice 

- Transition 

expressions: 

adverbial 

culture” text - Trade  
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Appendix 2. The Complete Structure of the EAP Textbook 

Units and 

Chapters 

Activities and skills Theme 

Writing Reading Listening Speaking Grammar Vocabulary 

guessing meaning from 

context 

- Read “International 

culture”  

- Read “multi national 

companies” 

- Read  “how to buy a 

house” then making 

inferences 

- Read “Economic 

systems” text 

conjunctions 

Chapter 3 the 

global 

economy 

- - Read “you say 

potato”, then do 

comprehension 

question 

- Read “Wanted: 

Billingual workers. 

Global Economy forces 

firms to value foreign 

language skills”, then 

- - - - Find a phrasal verb 

from “Wanted: 

Billingual workers. 

Global Economy 

forces firms to value 

foreign language 

skills” text. 

- Find a word from 

definition 

- Marketing  

- Business news 

- trade 
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Appendix 2. The Complete Structure of the EAP Textbook 

Units and 

Chapters 

Activities and skills Theme 

Writing Reading Listening Speaking Grammar Vocabulary 

do comprehension task 

- Reading strategies: 

skimming for sources 

- Read “international 

trade”, section one: 

absolute and 

comparative advantage. 

Section 2: barriers to 

international trade. Do 

comprehension task 
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APPENDIX 3. Sample Unit/Chapter 
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