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ABSTRACT

This study addressed the listening anxiety issue experienced by students of
Faculty of Language and Literature (FLL) of Satya Wacana Christian
University. This study attempted to answer the research question: ‘What are
FLL students’ types of anxiety faced in English Listening classes?’ The
participants of this study were 50 students from both English Language and
English Literatures program of FLL. They were asked to fill in a
questionnaire related to listening classes and their anxieties. Through
qualitative-descriptive analysis, it was signified that there were three most
common listening anxieties: getting upset when they were not sure whether
they understood what they were hearing especially unknown grammar,
being anxious when they were unable to understand what the speaker was
saying though they understood each word, and getting nervous whenever
hearing to a passage with an unfamiliar topic. However, the findings also
implied that the students had positive feelings and perspectives of listening
classes despite the anxieties and difficulties they experienced. This study
might lead to a better understanding of FLL students’ listening anxiety
resulting in a more comfortable and engaging listening class.

Key word: Types of Anxiety, Listening Class

INTRODUCTION

Most Indonesians learn English as their second or foreign language (FL). Therefore,

learning English can be such a demanding task because many are not familiar to use English

every day. Anxiety is one of the factors which makes such learning process seems to be

difficult. Most of the learners experience a feeling of anxiety during the process because

some of them may be afraid of failing the class. However, Riasati (2011) stated that although

the degree and intensity of anxiety may vary from one person to another, it cannot be denied

that it does not exist at all.
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All skills (speaking, reading, writing and listening) are important and should be given

attention to. Although both reading and listening are receptive skills, however, in my opinion,

listening skill seems to create higher anxiety compared to others. Listening may be harder

because it is highly possible that students have more difficulties comprehending the spoken

language. When students are reading, they have something to refer back when they are lost in

the middle of the passage. It is easier because they have something to read. Meanwhile, when

students are listening to English, it is difficult to go back and re-listen to the recording in

class, because they have to ask the lecturer and if it is allowed, they have to wait until the

recording finishes. This is in line with a study by Chang and Read (2006) where they stated

that students might have difficulties “especially in one-way listening situations, where they

do not have the opportunity to see – let alone interact with – the speaker” (p. 375). They have

no one to consult to if they have difficulties and that they need to construct the meaning by

imagining the conversation they hear. Chang and Read (2006) added that the difficulties were

caused by their limited knowledge of the language system and experience hearing fluent

natural speech in the target language. Therefore, in listening classes, the students can only

guess the meaning about what they have listened as much as they can. These limitations can

make them anxious.

In addition, Vogely (1999, as cited in Golchi, 2012) stated that it was clearly

emphasized that “one of the most ignored but potentially one of the most debilitating types of

anxiety is the anxiety accompanying listening comprehension” (p.116). In addition, Chastain

(1979, as cited in Golchi, 2012) agreed that listening was such a complicated skill which led

students to fear of getting the idea thoroughly and correctly. Learners may feel anxious due to

some difficulties related to listening to foreign language texts. Oxford (1993, as cited in

Golchi, 2012) indicated that listening was more than just a skill which required the students
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not to only understand the sounds. He further added that it was a difficult skill to master in

one’s own language because listeners were let alone in another language.

Elkhafaifi (2005) stated that “the role of anxiety, its potentially detrimental effect and

the unfamiliar writing, phonological systems, and foreign cultural context appeared to

produce greater anxiety in learning less commonly taught languages (LCTL) such as Arabic,

Japanese, or Chinese” (p. 206). However, any unfamiliar language exposure may also

engender anxiety, including English for Faculty of Language and Literature students of Satya

Wacana Christian University (FLL of SWCU). Most of them learn English as their foreign

language. They are not too familiar with the writing and phonological systems of English

because they seldom use it in their daily life. So, learning an unfamiliar language may lead

the learners to experience anxiety.

What was at a stake in this context was that many students seemed to be unaware of the

fact that they were anxious and some lecturers seemed to pay little attention to the fact that

their students were not able to fully exhibit their potential due to the stressful situation they

were in. Ohata (2005) stated that the feelings could be in a form of feeling upset, confused,

intimidated, nervous, worried (about making mistakes and getting left behind), anxious,

afraid, stressful, and overwhelmed about what they heard in English. According to Minahan

and Rappaport (2012, as cited in “Anxiety in students”, 2012), anxiety was a hidden

disability where many times the students looked fine, but then they inexplicably exploded.

Researches involving foreign language anxiety issue had been done to Japanese,

Russian, and Arabic students. However, listening in a foreign language is a less thoroughly

studied skill in general. We knew even less about the interaction between listening and

learning anxiety. Several researchers such as Bacon (1989), Gardner, Lalonde, Moorcroft,

and Evers (1987) and Lund (1991) had studied anxiety and its relationship to listening

comprehension (Krashen, 1982, as cited in Young, 1992). Thus, it can be implied that
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students may have listening anxiety and it inhibited their learning process. To the best of the

author’s knowledge, research on English listening anxiety had not been done previously in

this faculty. Thus, this present study’s goal was to investigate the most common anxiety

experienced by FLL students in English Listening classes. This study might lead to a better

understanding of FLL students’ listening anxiety thus, would make a more comfortable and

engaging listening class. This study addressed the following research question: ‘What are

FLL students’ types of anxiety faced in English Listening classes?’

LITERATURE REVIEW

Scholars had studied anxiety in language learning environment for many years. In

learning a second or foreign language, students are exposed to a new language system.

Therefore, an issue of anxiety in second or foreign language learning has been one of the

major aspects influencing the learning process.

Definition of Anxiety

Spielberger (1983) stated that anxiety was a kind of feeling containing tension,

nervousness, apprehension and worry which level depended on each person. Similarly,

MacIntyre (1999, as cited in Ohata, 2005) viewed anxiety as “the worry and negative

emotional reaction aroused when learning a second language” (p.3). Furthermore, Horwitz,

Horwitz, and Cope (1986) offered a precise definition of foreign language anxiety. They

explained that it was a self-perception, belief, feeling, and behavior showed by a student

during the learning process due to the uniqueness of a language system. In short, listening

anxiety refers to a kind of feeling and behavior showed through worry or other negative

emotional reaction which comes as the result of incomprehensible listening activities in

learning an unfamiliar language.
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Potential Sources of Anxiety

Young (1991, as cited in Riasati, 2011) offered six interrelated potential sources of

language anxiety. They included personal and interpersonal anxieties, learner beliefs about

language learning, instructor beliefs about language teaching, instructor-learner actions,

classroom procedures and language testing. This might be relevant to listening anxiety issue

as the learners experience listening anxiety from language learning context. He argued that

the sources were associated with the learner, some with the teacher, and others with the

instructional practice. He also suggested that the sources were associated with the learner,

some with the teacher, and others with the instructional practice.

He explained that personal and interpersonal anxieties were the most common sources

of anxieties. It might arise according to one’s degree of self-esteem. For example, when a

learner felt worry about what their peers or friends thought in class, it might show that the

learner had low self-esteem. This source of anxiety arose from their own point of view which

unconsciously affected the relationship between one person to others.

Young (1991, as cited in Ohata, 2005) also explained that learner beliefs about

language learning could contribute greatly to create language anxiety in students. Ohata

(2005) added that anxiety in students happened when their beliefs and reality clash. For

example, if beginning learners believe that listening skill is the most important aspect of L2

learning, they will naturally get frustrated to find the reality of their imperfect score even

after a lot of practice. He added that learner’s beliefs played a major role in forming language

anxiety.

Ohata (2005) also stated that instructor’s beliefs about language teaching could also

become a source of language anxiety. For example, if he/she believes that his/her role in class

is to constantly correct and monitor the students’ errors, some of the students might become
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anxious about their class performance. However, this might no be suitable to what the

learners need.

Other sources of anxieties were instructor-learner interactions, classroom procedures,

and language testing. These sources were related to each other under the manner of error

correction in the class. It could lead to such a provoking anxiety because some students were

more concerned about how their mistakes were corrected (Koch & Terrell, 1991; Horwitz,

1988, as cited in Ohata, 2005). For example, the students would be really anxious to be

corrected in front of other students. They might prefer to be corrected personally.

In addition to Young (1991), Krashen (1985, as cited in Agudo, 2013) stated that

anxiety might inhibit learner’s ability to process incoming language because a stressful

classroom environment might work as a filter preventing language acquisition. He also added

that competitiveness could potentially lead to anxiety, depending on some particular

situations or contexts. Learners were comparing themselves with each other. They might find

it the most frustrating situation when they compared themselves to students whose

proficiency was native-like. Ohata (2005) stated that language classroom setting might be

considered as an ‘anxiety-provoking situation’ to some learners.

There were some other sources of anxieties. Many also seemed to agree with the

anxious feelings which were related to the lack of L2 proficiency and knowledge about

certain topics. This difficulty might result in frustrated feelings. Ohata (2005), in his studies,

stated that they might feel even frightened to be in the classroom because of their

‘unpreparedness’ on the topics in question. Ohata (2005) also suggested that the feelings of

uneasiness would grow much worse when it was accompanied by the competitive pressure to

perform well in L2 even outside the classroom.



12

Kinds and Effects of Listening Anxiety

Ohata (2005) stated in his study that there were at least 5 kinds of anxieties. They were

the fear of negative evaluation / fear of losing face in front of others, lack of self-confidence,

competitiveness, test anxiety, and culturally fixed beliefs about learning and learning

procedures. Ohata (2005) further added that some might fear to be called on to answer some

questions in front of other students, even if they were sure of the topics being discussed.

Learners seemed to express their severe psychological stress in the class unconsciously. They

might also feel that it was embarrassing when their answers were criticized in front of other

students.

Anxiety could affect students in different ways. MacIntyre (1998, as cited in Riasati,

2011, p.909) offered five effects of anxiety. Two of them were about academical and

personal effects. Academically, MacIntyre (1998, as cited in Riasati, 2011) stated that

“language anxiety is one of the best predicators of language proficiency since high levels of

language anxiety are associated with low levels of academic achievement” (p.909). This

showed that anxiety did influence the students’ performance. Further, he added that

personally, anxiety could lead to a traumatic experience during the learning process under

some circumstances. Further, as a result of anxiety, Bailey (1983) added that anxious learners

might express their feelings through avoidance behavior, such as skipping classes, failing to

prepare for classes, or avoiding eye contact with the teacher.

According to Robichaud (2007), anxiety also showed its effects not only through

physical symptoms (how the body responds) but also through thoughts (what we say to

ourselves) and behaviors (what we do / our actions). She described it as what was shown in

Figure 1.
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Figure 1. How Anxiety Works Provided by Robichaud (2007, p.4)

The anxiety starts from the thought, then it is continuously showed through physical

symptoms and behaviors. Sometimes, both lecturers and students are unaware of this

phenomenon.

Relevant Studies on Listening Anxiety

There have been some relevant studies about listening and or language anxiety. The

two of them were Elkhafaifi (2005) and Riasati (2011). Elkhafaifi (2005) studied listening

comprehension and anxiety in the Arabic language classroom. His goals were to determine

whether general foreign language anxiety and listening anxiety were separated phenomena in

the Arabic language classroom, to examine relation of learning and listening anxiety, and to

evaluate the differences in these two types of anxiety across learner characteristics (gender,

year in school), and type of Arabic course (elective, required, or major). A total of 233

students from 6 universities took part in the study. They completed a background

questionnaire and two anxiety assessment measures in their Arabic classes and the researcher

asked for their final course grades and listening comprehension grades. The results indicated

that FL learning anxiety and listening anxiety were separated but related phenomena that both

correlated negatively with achievement. These results suggested that by reducing student

anxiety and providing a less stressful classroom environment might enable teachers and

Thoughts
e.g., What if I forget what I want to say during the presentation?

Behaviours Physical Symptomps
e.g., find an excuse to get out of it e.g., stomache ache, cold sweat
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Arabic programs to help students improve both their listening comprehension proficiency as

well as their overall course performance.

The second study by Riasati (2011) was about language learning anxiety from English

as Foreign Language (EFL) learners’ perspective. It especially aimed to figure out what

factors made learners more anxious in the language learning environment. Three individuals

were interviewed through a semi-structure interview to gather the data. The results implied

the causes of language learning anxiety from the learners’ perspectives as well as the effects

of anxiety. The causes of language learning anxiety were from provoking listening activities

during the class. The factors were the speed with which the speakers speak, different

intonation patterns, and unfamiliar words and expressions.

There were similarities and differences between both studies above. The similarities

were that they both worked on the same issue: listening anxiety. The differences were located

in the instrument they used whereas Elkhafaifi (2005) used FLLAS (Foreign Language

Listening Anxiety Scale) to collect the data while Raisati (2011) used a semi-structure

interview to the three participants.

Here, this present study also investigated listening anxiety. The context was specially

designed for FLL of SWCU students from Batch 2014. The goal of this present study was to

investigate the listening anxieties experienced by the participants. The instruments used was

FLLA questionnaire which has previously been adapted.

THE STUDY

This study addressed the listening anxiety issue experienced by the FLL of SWCU

students from the English Language and English Literatures programs in listening classes. It

was done in qualitative-descriptive manner as the researcher examined a research question:

‘What are FLL students’ types of anxiety faced in English Listening classes?’
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Context of the Study

This study was done at FLL of SWCU. The location of the context was in Salatiga,

Central Java, Indonesia. It is a faculty which has several listening classes. Students from

English Language Education (ELE) program take Extensive Listening, Intensive Listening,

and Academic Listening classes while students from English Language and Literatures (ELL)

program take Interpersonal Listening, Public Listening, and Academic Listening classes.

In ELE program, Extensive Listening class develops students’ listening and

understanding abilities of English verbal texts. In this course, students are given tasks to

choose and understand various kinds of texts about current world news, children’s stories, or

short stories. In Intensive Listening class, students are expected to use various strategies to

improve their listening abilities in a social context. In Academic Listening class, students are

expected to improve their listening abilities in English language, especially related to

academic topics.

In ELL program, Interpersonal Listening, students learn about language functions that

are generally used in conversations. In Public Listening class, students are provided with

language use in public contexts. In Academic Listening class, students are provided with

materials dealing with literature (poems, monologs, etc.) and business matters (negotiating,

making appointments, etc.). Students listen to various kinds of recordings in the form of

lectures, academic discussion, and seminars.

Participants

The participants were fifty students of ELE or ELL program. Fifty students were

chosen because they were enough to represent a total of  180 students from Batch 2014. This

amount was also considered enough to get data. Purposive sampling for selecting the

participants was used because they should meet certain criteria required. They were the
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second year students (Batch 2014) who had taken all listening classes in FLL of SWCU. A

sample of convenience was also used as the selection of the participants was based on the

willingness and their accessibility to complete the questionnaire.

Data Collection Instruments

The researcher used only one instrument which was a questionnaire. There were several

reasons why the researcher chose questionnaire. First, besides it was practical and could be

collected from a large number of people in a short period of time and in a relatively cost

effective way, distributing questionnaire could limit affect to its validity and reliability.

Second, it could be analyzed with rich and elaborated details. Third, it also helped the

researcher to ensure that the responses were detail and accurate.

The study used mixed-type questionnaire. The questionnaire of this study consisted of

20 close-ended and 3 open-ended questions. They were used for eliciting information on

students’ anxieties in English listening classes. Each participant recorded a response to

‘strongly agree’, ‘agree’, ‘disagree’, ‘strongly disagree’ options and answered the open-ended

questions in the space provided. The first two parts of the questionnaire elicited the purpose

of the study and basic demographic information, including gender, student number, and their

GPA. The third and fourth part of the questionnaire asked the participants to rate their skills

(speaking, listening, reading and writing) based on the importance and their preference and

ask the participants to tick listening classes they had taken. The researcher adapted a Foreign

Language Listening Anxiety questionnaire used by Elkhafaifi (2005) to fit the present

research context (see Appendix 1 for the questionnaire).

The researcher also piloted the questionnaire to 13 participants. They were chosen

because they represented 25% of the total participants. After making some revision, the

questionnaire was distributed to all 50 participants without including the pilot participants.
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Data Collection Procedures

Firstly, the researcher looked for 50 participants by approaching the participants after

they attended the listening class and asking for their approvement to help the researcher to

complete the questionnaire. This was done in order to get the target participants of the

research. It was not done only to a class, but to 3 different classes so that the researcher could

get more than 50 questionnaires and carefully check 50 questionnaires which were

thoroughly completed. The participants were openly informed about the purpose of the study,

and they were all willing to take part. They were then asked to give honest answers, as the

researcher guaranteed them anonymity. The questionnaire was then collected, recapped, and

analyzed in qualitative-descriptive manner.

Data Analysis Procedures

After getting all the data needed, the researcher carefully read and started to input the

data to Microsoft Excel. The researcher also coded and categorized the data based on some

important keywords. The data was divided into several different subheadings and sub-

subheadings. Next, the data was displayed in figures and description so that the readers would

understand the findings better.

FINDINGS AND DISCUSSION

After obtaining the data, the researcher managed to combine the codes or keywords in

the data to two subheadings. They were the description of the participants and overall

listening anxieties. Under the first subheading, there were two sub-subheadings explaining

the profile of the participants of the study and their feelings and perspectives toward English

listening classes. The second subheading covered the most and less common listening

anxiety. Below were the details of the findings and discussion.
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Description of Participants

Participants of the Study

Figure 2. Participants of the Study

As we could see in Figure 2 that the participants of this study were 17 male and 33 female

students. There were 34 participants from ELE program and the rest 16 participants were

from ELL program. In addition, their GPA ranged from 2.5 to 3.9. The average GPA of the

participants was 3.4.

Participants’ Feelings and Perspectives Toward English Listening Anxieties

Figure 3. Participants’ Feelings and Perspectives

Figure 3 showed more than 50% of the participants showed that they enjoyed listening

to English, felt confident when they were listening to English and satisfied with current level

of listening comprehension in English that they have achieved so far. The finding showed

that the participant had positive feeling toward English listening classes. On the other hand, it

also showed the participants’ perspectives toward English Listening classes. It showed that

they did not think that listening to English was so difficult once they got used to it.
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These feelings and perspectives were strengthened by the result of the English skills

they had rated previously in the questionnaire based on their importance and preference.

Below, Figure 4 and 5 would describe the result.

Figure 4. Skills Rated Based on the Importance

Figure 5. Skills Rated Based on the Preference

The results shown in Figure 4 and 5 showed that most of the participants rated speaking skill

as their first choice, either based on the importance or their preference. The next rank was

followed by listening, reading, and writing skill.

According to Riasati (2011), teachers or lecturers had an important role in making the

class environment anxious or comfortable. It was fully their choice to be either bad tempered

and impatient or friendly and patient. The teachers’ or lecturers’ choice might determine the

students’ feelings toward the class which would make them either comfortable or

uncomfortable during the class. In short, so far the lecturers in FLL had managed to create

enjoyable learning process for their students although there were still some students

experiencing listening anxiety.
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Overall Listening Anxiety

The questionnaire consisted of 20 close-ended questions and 3 open-ended questions.

80% of the close-ended questions consisted of negative feelings or emotions toward listening

classes, such as feeling upset, intimidated, nervous, bothered, worry, and etc. They were

shown in the questions number 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 15, 16, 17, 19, and 20 (Figure

6). Meanwhile, the rest 20% questions consisted of feelings or perspectives toward English

listening classes. They were shown in the questions number 12, 13, 14, and 18 (Figure 3)

which had been reported above.

Figure 6. Overall Listening Anxiety
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According to Figure 6, participants experienced three most common listening anxiety:

getting upset when they were not sure whether they understood what they were hearing,

especially unknown grammar; being anxious when they were unable to understand what the

speaker was saying though they understood each word, and getting nervous whenever hearing

to a passage with an unfamiliar topic. There were also 12 kinds of anxieties which were less

commonly experienced by the participants. The discussion about these findings would be

explained below.

Most Common Listening Anxiety

Figure 7. Most Common Listening Anxiety

Figure 7 showed the result of four questions containing the most common listening

anxiety. Questions which could be considered as the most common listening anxieties should

meet certain criteria. The first one was there should be a positive relation between the

question and the result which indicated absolute anxiety. The second was at least 50% of the

participants agreed. If a question did not meet one of these criteria, the anxiety contained

within the question could not be considered as the most common listening anxiety

experienced by most of the participants.

We could see in Figure 7 that as many as 34 participants agreed that they got upset

when they were not sure whether they understood what they were hearing in English

(Question 1). As many as 33 participants also agreed that when they listened to English, they
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often understood the words, but still could not quite understand what the speaker was saying

(Question 2). There were 27 of them who agreed that they were nervous when they were

listening to a passage in English when they were not familiar with the topic (Question 5). In

addition, as many as 25 participants stated that they got upset whenever they heard unknown

grammar while listening to English (Question 6). Below were the details about the most

common listening anxiety experienced by the participants.

Students Got Upset When They Were Not Sure Whether They Understood What They Were

Hearing, Especially Unknown Grammar

There were 34 participants were anxious when they were not sure whether they

understood what they were hearing in English and the rest 16 were not (Question 1). In fact,

in a conversation, both sender and receiver of the information should be sure about what they

are talking about and understand what they are listening to. Listeners in listening classes are

not involved in the conversation. However, the exposure of the recording aims the students to

be able to understand the meaning. It includes the urgent need to understand the meaning,

context, or the purpose of each statement during the conversation. Rost (2002, as cited in

Legac, 2007) stated that listening included “highly complex neurological, linguistic,

pragmatic, and psycholinguistic process” (p.218). Listening to English seemed to be such a

complicated process. They were anxious when they were not sure whether they understood

what they were hearing in English.

There were 25 who disagreed that they got upset when they encountered unknown

grammar. The participants had been learning English for years starting from their school

years. They were taught fix forms of many grammar patterns and it was possible that any

unique pattern of grammar which was not familiar to them would surprise them as it was

beyond their knowledge. They did not seem to be ready to encounter any new pattern of



23

grammar. This finding was in line with a study by MacIntyre (1999, as cited in Ohata, 2005)

which found that “the worry and negative emotional reaction aroused when learning a second

language”. Feeling upset was the result of one of their anxieties in the class when they were

learning English, where English was mostly learned as a second or foreign language by the

participants. Actually, this was also in line with what Horwitz, Horwitz, and Cope (1986) had

found that the behavior showed by the students during the learning process was due to the

uniqueness of a language system.

Students Were Anxious When They Were Unable to Understand What the Speaker Was

Saying Though They Understood Each Word

There were 33 participants who showed that they had difficulties in constructing the

meaning of each word to the meaning of the sentence / text/ conversation while the other 17

participants did not. Further, there was an answer from Participant 37 who strengthened this

finding from open-ended question number 2 which questioned whether it was a need to

understand everything they heard. He stated that “They [listening classes] were the hardest

classes since I often couldn't understand well what the speakers're saying”. The result was

also in line with what Legac (2007) stated. He revealed that listening was such an active

process because listeners did not only receive, but also creating a meaning of the sounds they

have listened. The participants needed to create meaning through their imagination. Lund

(1991, as cited in Vandergrift, 2006) also added that there was a metaphor which was best fit

for the comprehension process: jigsaw puzzle. It was because the students might begin the

puzzle with fewer pieces because in the beginning of the recording, the meaning was less

clear and they had nothing visual to consult.
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Students Were Nervous When They Heard a Passage with Unfamiliar Topic

There were 27 participants who agreed that the unfamiliar topic made the participants

felt nervous when they were listening to English and the other 23 participants did not agree.

This finding was in line with the answers from Participant 15 and 12 who answered question

1 in open-ended question which asked about what they thought about listening classes.

Participant 15 stated that “I often feel so hard to hear what the speaker said. Especially if the

topic is still unfamiliar”. Participant 12 further added that “It was enjoyable but sometimes if

the topic isn't similar [familiar] for me it makes me lazy to hear what the speaker was

saying”. Being nervous might result in being afraid and frustrated feelings. As what had been

stated by Ohata (2005), they might feel even frightened to be in the classroom because of

their ‘unpreparedness’ on the topics in question. Therefore, it was a need for the teachers or

the lecturers as facilitators to equip the students with cultural information or background

based on the material. This could be in a form of leading questions or short stories before the

class begun. Scarcella and Oxford (1992, as cited in Legac, 2007) added that listening anxiety

occurred when students encountered a task which they felt was too difficult or unfamiliar for

them. By doing such things, it was expected that this anxiety experienced by most of the

participants could slowly decrease.
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Less Common Listening Anxiety

Figure 8. Less Common Listening Anxiety

Figure 8 showed the result of the questionnaire containing less common listening

anxiety experienced by the participants. Questions which could be considered belong to this

category should not meet certain criteria. It was because almost all questions indicated

students’ English listening anxieties. This category showed that less than 50% of the

participants were anxious. Below were the details of each question starting from the question

with the most to the least response from participants.

Students Got Confused and Could Not Remember What They Have Heard

There were 24 participants who agreed and 26 participants who disagreed with this

finding. It implied that some of them were still struggling during the lesson. One of the goals

in listening class was being able to remember what they had just heard so that the students
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would be able to convey the information and answer the questions. However, some of the

participants were anxious that they could not do it maximally. It might be because they lost

their focus during the class or probably because they did not understand what they have

heard.

It Was Hard for the Students to  Remember What They Were Listening to When They Got

Past the Strange Sounds in English

There were 24 participants who agreed and 26 participants who disagreed with this

finding. The existence of the strange sounds in English could not be denied because English

was not used in the participants’ daily life. Most of the listeners would wonder what the

meaning of the word was. It seemed that they kept thinking that they forgot to remember the

next sounds they heard. This might lead them to experience anxiety. As a result, they might

be afraid that they could not remember what they had just heard.

The Hardest Part of Learning English Was Learning to Understand Spoken Language

There were 23 participants who agreed and 27 participants who disagreed with this

finding. In this case, the term ‘understanding spoken language’ could be the same thing as

what learners did in the listening classes. They tried to understand the material in the

recording. This implied that although most of the participants had been learning English for

years and had taken all English listening classes, they were still anxious to listen to spoken

English.

Students Got Nervous and Confused When They Did Not Understand Every Word in English



27

There were 22 participants who agreed and 28 participants who disagreed with this

finding. Actually, this was strengthened by some answers in the open-ended question number

2. Below, Figure 9 explained more about the result.

Figure 9. Participants Response Whether to Understand Everything They Hear or Not

Figure 9 showed that  most of the participants did not agree that it was a must to

understand everything. They further added that all they needed to know or understand was

the context and the main points of the conversation. In fact, they also stated that it might be

tiring and frustrating to understand everything. They also stated that listening was a process

while the recording kept going. They said that they might miss important information if they

thought too much about the difficult words. However, there were 20 participants who stated

that it was important to understand everything they heard in English. They argued that by

understanding everything they heard, they would know what the speaker meant. Meanwhile,

the rest 2 participants did not indicate whether they thought that it was compulsory or not to

understand everything they heard in English.

It Bothered the Students to Encounter Words They Could Not Pronounce While Listening to

English

There were 15 participants who agreed and 35 participants who disagreed with this

finding. It might be because they still hold a belief whereas if they knew how to pronounce

the word, they would understand the meaning. Therefore, when they could not pronounce the

word, it bothered them and would make them anxious.
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Students Would Be Happy Just to Learn to Read English Rather Than Having to Learn to

Understand Spoken English

There were 15 participants who agreed and 35 participants who disagreed with this

finding. Learning to understand spoken English was almost the same by learning in listening

classes. As what had been mentioned previously, participants ranked listening skills in the

second place and reading skill ranked in the third place out of four skills based on the

importance and preference. As many as 15 participants preferred reading than listening. It

might be because they thought that reading had less anxiety than listening as they had

something to refer back when they were lost in the middle of a passage. On the other hand,

when they were listening, they had nothing to refer back or to read. They had no one to

consult to or ask. That was probably why some of them were hapy just to learn to read rather

than to understand spoken language.

It Was a Must to Know so Much About English History and Culture to Understand Spoken

English

There were 15 participants who agreed and 35 participants who disagreed with this

finding. This indicated that some of the participants still held the belief that in order to

understand spoken English, they needed to know so much about the history and culture. It

might be true because, in a conversation, the cultural information and context of the

conversation usually seemed foreign for the participants who learned English as second or

foreign language. Some of the participants did not have enough information about this, and it

led to a feeling of being inferior compared to others. That was why some of them were

anxious.
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Students Were Worried About All the New Sounds They Had to Learn to Understand Spoken

English

There were 13 participants who stated that they agreed and 37 who disagreed with this

finding. In learning a language, encountering new sounds was common. However, for the

participants, this might lead them to experience anxiety. Most of them learn English as a

foreign language. They were not too familiar with the sounds as it was not used frequently.in

listening class, students were exposed to several recordings. They would encounter many

words and expression. Some of them might be new for them. That was probably why some

students were worried that they had to learn more.

Students Got Very Uncomfortable When They Had to Listen to English in a Group

There were 12 participants who agreed and 38 participants who disagreed with this

finding. Actually, it was quite surprising. It showed that listening in a group might trigger a

kind of anxiety where they were afraid of being in a state where it was too competitive. This

was in line with what Ohata (2005) had stated previously that competitiveness was one of 5

kinds of anxieties. They might not feel comfortable because they might lack knowledge or

they might feel inferior toward other classmates. That was why some of the participants were

anxious being in a group when they were listening to English while the others were not

anxious.

Students Felt Intimidated When They Had a Passage in English to Listen to

There were 8 participants who agreed and 42 participants who disagreed with this

finding. This was quite surprising due to the fact that listening to a passage in English was

such a common thing for FLL students. They were exposed to spoken English almost every

day in every lecture in FLL, not only in listening class. They should be familiar to hear a long
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explanation from the lecturer. However, there were still some students who felt intimidated to

hear a passage in English. They might be worry to hear a long spoken English that they

needed to work hard to understand it.

Students Usually Ended Up Translating Word by Word When They Were Listening to English

There were 7 participants who agreed and 43 participants who disagreed with this

finding. Translating word by word might be the easiest way to understand spoken language.

However, it might not seem so. Legac (2007) stated previously that “it is an active process for

the listener because he / she does not simply receive what the speaker actually says, but

constructs a representation of the meaning” (p.218). Translating word by word might help in

lexical level, but in order to construct the meaning of a whole passage required extra work.

These might result in a different perception of the participants where some became anxious,

and some of them did not.

Students Thought That English Culture and Ideas Seemed Very Foreign

There were 4 participants who agreed and 46 participants who disagreed with this

finding. This was also pretty surprising that despite the fact that the participants had been

learning English for years, some of them still had the belief that English culture and ideas

seemed very foreign to them. This might answer all the questions asking why there were still

many participants who were anxious, it might be because some of them still think that it was

not their culture. They did not think that they belonged to the community because they did

not really speak using their language and live the culture. They might also think that they did

not think the way English user did. That was probably why they still thought that English was

foreign for them.
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CONCLUSION

The goal of this study was to answer the research question: ‘What are FLL students’

types of anxiety faced in English Listening classes?’ There were three most common

listening anxieties experienced by the participants. First, they actually got upset when they

were not sure whether they understood what they were hearing, especially unknown

grammar. Second, they were being anxious when they were unable to understand what the

speaker was saying though they understood each word. The problem might come out because

the participants still had difficulties in constructing meaning from word-level to sentence or

text-level. Third, they actually got nervous when they were listening to a passage in English

when they were not familiar with the topic.

The findings did not only show the most common listening anxieties experienced by

most of the participants, but there were 12 less common listening anxieties experienced by

the participants. Some participants agreed to the listening anxieties, but some others did not.

The first anxiety was that they still found it was confusing and hard to remember what they

had heard, even by the time they got past the strange sounds. Some of them also felt

intimidated when they were listening to a passage. They also got nervous when the topic was

not familiar. When they did not understand the word, they got nervous and confused. It also

bothered them to encounter words they could not pronounce. Many ended up translating word

by word. The strange sounds they heard also made them worry. As a result, although they

were learning to understand spoken language through several listening classes, they still

found it the hardest part of learning English. Some stated that they would just be happy to

only to read English rather than to understand spoken English. Several participants also

revealed that they felt very uncomfortable when they had to listen to English in a group

which meant together with their classmates in this context. Although most of the participants

had been learned English for many years starting from their school years, they still found that
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English culture and ideas were very foreign to them. They thought that they had to know so

much about English history and culture in order to understand spoken English.

The findings of this research also revealed the participants’ feelings or perspective

toward English listening classes. Most of the participants agreed that they enjoyed and felt

confident when they were listening to English. They also agreed that once they got used to it,

listening to English was not so difficult. Some even stated that they were satisfied with the

level of listening comprehension in English they had achieved so far.

This present study did not encounter a problematic limitation. However, actually the

researcher had ever distributed a questionnaire which asked the participants to response to 3

options: ‘agree’, ‘so-so’ and ‘disagree’. Yet, in the middle of the process of collecting data,

the researcher realized that ‘so-so’ option was not feasible and could not be used to determine

whether the participants were anxious or not. Therefore, the researcher re-distributed the

questionnaire to the same participants to response to ‘strongly agree’, ‘agree’, ‘disagree’,

‘strongly disagree’ options to make the result clearer.

It was suggested for further research to investigate listening anxieties and to employ

data collection procedure by using SPSS in order to give a clearer description of the result.

Further research might discuss the most common sources and causes of listening anxiety, the

correlation between the source and the effects, and etc.

The result of this study was expected to give benefit for the lecturers teaching listening

classes. Some participants stated that the classes were boring, tiring, difficult, confusing, and

frustrating. The lecturers could create a more engaging class by also considering their

anxieties and strategies to overcome the problem.

Bingol, Celik, Yildiz and Mart (2014) suggested several listening strategies to develop

students’ comprehension. There were several anxieties that could be decreased using certain

strategies. First, based on the participants’ difficulties to understand difficult words, the
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teacher might help by helping them trying to guess the meaning from the context. Second,

some students found it hard to understand what the speaker was saying though they

understood the meaning of each word. Teachers might need to teach the student to use a

graphic organizer as a concept map to connect every detail. Third, many participants were

still anxious to learn to understand spoken language. Vandergrift (2003) suggested a socio-

affective strategy to lower anxiety. This strategy was concerned with the learner’s interaction

with other speakers and attitude towards learning. The teachers might give the students to

practice the exercise in the material with other students so that it would increase their

confidence.

Teachers could also make a stress-free language learning environment in which

students can learn the material confidently. The teacher could run a pair work or group work,

establish a friendly relationship with the students, remove the students’ fear of test and

scores, and also increase the learning motivation.
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APPENDIX

Dear participants,
My name is Syarifah Amalia Yasmine. Now, I am conducting a research for my thesis about FLL of
SWCU’ students’ anxieties in Listening classes. I would be very grateful if you would kindly answer
this questionnaire honestly. Your responses to this questionnaire will be treated utmost confidence.
This will not affect your grade and there is no right or wrong answer. Thank you for your cooperation.


Demographic Information
Gender : Male  /  Female (please circle one)
Student number : .......................................................
GPA (IPK) : .......................................................

Please write 1, 2, 3 or 4 in the space provided!
1. Rate these following skills based on the importance! (1 – most important; 4 – least important)

Speaking  __ Listening  __ Reading  __ Writing  __
2. Rate these following skills based on your preference! (1 – you like most; 4 – you like least)

Speaking  __ Listening  __ Reading  __ Writing  __

Listening classes taken: (please tick (√) the options below)
 English Language Education (PBI)

Extensive Listening Intensive Listening Academic Listeninig
 English Language and Literatures (Sastra)

Interpersonal Listening Public Listening Academic Listening

Statement 1 – 20 describe how you feel about listening to English. Please indicate whether you
‘strongly agree’, ‘agree’, ‘disagree’ or ‘strongly disgaree’ toward the statement by putting a
check mark (√) in the box. Please read each statement carefully, give your first reaction to each
statement, and mark (√) an answer for every statement!

NO. STATEMENT STRONGLY
AGREE AGREE DISAGREE STRONGLY

DISAGREE

1.
I get upset when I’m not sure whether I
understand what I’m hearing in English.

2.
When I listen to English, I often understand
the words but still can’t quite understand
what the speaker is saying.

3.
When I’m listening to English, I get so
confused I can’t remember what I’ve heard.

4.
I feel intimidated whenever I have a listening
passage in English to listen to.

5.
I am nervous when I am listening to a
passage in English when I’m not familiar
with the topic

6.
I get upset whenever I hear unknown
grammar while listening to English.

7.
When listening to English I get nervous and
confused when I don’t understand every
word.

8. It bothers me to encounter words I can’t
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Please read each question carefully and answer each question in the space provided! You may
answer in Indonesian or English
1. What do you think of listening classes? Please explain your answer

..............................................................................................................................................................

..............................................................................................................................................................
2. Do you think that it is a compulsory to understand everything you hear in English Listening

classes? Please explain your answer
..............................................................................................................................................................
..............................................................................................................................................................

3. I think listening classes are... (you may tick (√) more than one options)
Confusing Enjoyable Easy
Exciting Difficult Frustrating
Scary Useful Other:.......................................

Consent form
If I need more information on your questionnaire, can I contact you for an interview?
Yes / No (please circle one)
If you say yes, please complete these following information:
Name :
Phone number :
Email :

Thank you

pronounce while listening to English.

9.
I usually end up translating word by word
when I’m listening to English.

10.
By the time you get past the strange sounds
in English, it’s hard to remember what you’re
listening to.

11.
I am worried about all the new sounds you
have to learn to understand spoken English.

12. I enjoy listening to English.

13.
I feel confident when I am listening to
English.

14.
Once you get used to it, listening to English
is not so difficult.

15.
The hardest part of learning English is
learning to understand spoken English.

16.
I would be happy just to learn to read English
rather than having to learn to understand
spoken English.

17.
I don’t mind listening to English by myself
but I feel very uncomfortable when I have to
listen to English in a group.

18.
I am satisfied with the level of listening
comprehension in English that I have
achieved so far.

19.
English culture and ideas seem very foreign
to me.

20.
You have to know so much about English
history and culture in order to understand
spoken English.


