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Students’ Learning Motivation in English for Academic Purposes (EAP) Class 

Clarissa Tiara Berninda 

112011079 

Satya Wacana Christian University, Salatiga 

Abstract 

This study aimed to explore students’ learning motivation in English for 

Academic Purposes (EAP) class conducted at the Faculty of Health and Sciences of 

Satya Wacana Christian University, Salatiga, Indonesia. EAP emerged along with the 

increasing needs to learn English for various academic contexts using relevant 

materials. The issue of motivation was viewed as a separate issue which may 

contribute a lot to students’ learning success, in addition to relevant materials. Self-

Determination Theory was used to find out the level of motivation. Close-ended 

questionnaires and interviews were used to collect the data. Generally, the participants 

were scored as high motivated, although specifically English learning was based on 

some types of pressure which the participants incorporate to themselves. The use of 

materials adjusted with specific field of study could increase the participants’ 

motivation. The finding may provide insight for teachers and other practitioners to 

develop a better course design and materials. 

Keywords: learning motivation, English for Academic Purposes, Self-Determination 

Theory framework 

A. Introduction 

Today’s world seems to be developing in a way which supports the use of 

English as an international language. This means, English proficiency is required 

everywhere; not only as a medium of communication but also as a more demanding 

skill in many contexts such as pursuing higher education or maintaining professional 

works in various professions. In response to these increasing needs to learn English, 

in Indonesian education context, English is taught as a foreign language in the form of 

compulsory General English subject which is available from primary to high school 

level. Twelve years exposure of English is considered to be relatively long enough for 

Indonesian students to master it as a foreign language. 
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However, in the higher level of education, not all universities provide English 

for Academic Purposes (EAP) course. EAP is designed to equip the learners with 

English skills which are necessary for their future academic needs in a specific field 

of study. Some examples of the necessary skills are reading Economic journals written 

in English for the Economics department’s students and presenting a medical 

experiment paper in English for medical students.  

Opposed to General English, EAP offers some special characteristics such as 

being unique, administered for adult students with prior EFL learning, and designed 

for learners’ study needs (Rasekh and Simin, 2012, p.2). It is important to note that 

EAP class consists of students who have learnt English before, so it is appropriate for 

college students in Indonesia who have learnt English in their previous school. Other 

characteristics can be found in the EAP classroom in several forms, such as the use of 

materials which are close to the field of study, the specific learners’ study needs, and 

the needs similarities between one student’s to another. 

It is important to design an EAP class based on the result of a careful need 

analysis in the first place. Failure in identifying the students’ needs may lead to 

problems such as different perception of teacher and the students. A study conducted 

by Khajavi and Gordani (2010, p.19) showed that students in Iran perceived speaking 

skill as the most important skill in their academic studies, whereas in EAP program of 

Iran, the primary focus is on reading comprehension. These kinds of problem show 

the importance of doing a proper need analysis. If need analysis failed to be done, 

many problems would occur in the class implementation and it would affect students’ 

motivation to learn.  
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In their book, Hutchinson and Waters (1987) wrote “learners were seen to have 

different needs and interests, which would have an important influence on their 

motivation to learn and therefore on the effectiveness of their learning”(p.8). If such 

problem as in Iran continues to happen, the failure of needs analysis could also be 

followed by the failure in serving students’ needs and interests. At last it would affect 

the students’ motivation to learn in EAP class. Gardner (1972) and Wigfield & 

Wentzel (2007) argue that motivation can influence language learning outcomes 

separately from one’s language aptitude. According to that theory, students in EAP 

class may fail or struggle in their English learning because of the lack of motivation, 

although they actually have the ability to develop their skills.  

Here, motivation plays an important part especially because in the EFL 

context, EAP class consists of students from the same faculty. At one side, teachers 

would easily assume that a class consists of students from the same faculty would have 

similar needs. However, on the other side, teachers should also take into account each 

student’s motivation of learning English since, unlike the relatively similar needs, their 

motivation can be very heterogeneous. This awareness to the diversified learners’ 

motivation is important for language teachers because as Dornyei (2001) points out, 

“motivation is one of the key issues in language learning and that skills to motivate 

learners are crucial for language teachers” (p.1). 

By conducting this study, hopefully there will be answers for the research 

questions: (1) what is the students’ general learning motivation level in EAP class of 

the Faculty of Health and Sciences?; (2) what is the students’ specific learning 

motivation level in EAP class of the Faculty of Health and Sciences?; and (3) do the 

students view the specific materials related to their majors increase their learning 
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motivation? This study aims to find out the general and specific learning motivation 

level of EAP class’ students in the Faculty of Health and Sciences. This study might 

also reveal the students’ motivations which lie behind their English learning in EAP 

class and enrich the practitioners’ knowledge about the students’ motivation. It may 

also provide insights for teachers about how to motivate the students in their learning 

as well as to design better EAP program which consider students’ learning motivation 

as one of the contributing factors to a successful learning. 

B. Literature Review  

1. The Definition of Motivation and Learning Motivation 

What is motivation? According to Dornyei and Ushioda (2001) statement in 

their book Teaching and Researching: Motivation (p.4), motivation is a simple term 

with a wide range of complexity of explanation so that experts and researchers are not 

able to use a single theory to explain the complexity which lies beyond it. Motivation 

refers to what most researchers would agree on, which is something related to the 

direction and magnitude of human behavior, Dornyei and Ushioda, (2001), defined 

motivation as “[t]he choice of a particular action, the persistence with it, and the effort 

expended on it.” (p. 4). In other words, motivation can explain “why people decide to 

do something, how long they are willing to sustain the activity, and how hard they are 

going to pursue it” (p. 4). The use of the term ‘motivation’ within this study also refers 

to its definition by Dornyei and Ushioda. 

Thus, based on the definition of motivation, in the context of language 

learning, learning motivation can be summarized as why people decide to learn a 
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foreign/second language, how long they are willing to learn, and how much effort they 

give to achieve success.  

In the classroom implementation, English teachers usually focus to teach more 

on the language points such as grammar and the result of learning can be easily observe 

from the students’ grades. Yet, it is harder to tell whether the students are motivated 

to learn or not. It is important to note that in Indonesia, English is taught as a foreign 

language which might give a number of possible reasons on why the students are 

unmotivated, such as they think there is only little situation where they can use English 

to communicate. It is clear to see that motivation plays an important part to achieve 

success in language learning, as it was summarized by Dornyei (2001) “motivation 

related to one of the most basic aspects of the human mind, and most teachers and 

researchers would agree that it has a very important role in determining success or 

failure in any learning situation.” (p. 2). 

Another definition of motivation by Williams and Burden (1997) in Harmer 

(2007) suggested that motivation is a “state of cognitive arousal which provokes a 

decision to act, as a result of which there is sustained intellectual and/or physical effort 

so that person can achieve the some previously set goal.” (p. 98). Some questionnaire 

items were made based on this definition. 

 

2. Orientations: The Basis of Language Learning Motivation 

Research about why people learn a foreign/second language has been done 

since 1980s, and some findings showed that there was something underlies the 

motivation to learn a foreign language called orientations. According to Gardner and 

Lambert (1959, 1972), there used to be two types of orientation: integrative and 
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instrumental. Integrative orientation occurs when people learn a foreign language in 

order to know the culture as well as to have contact with the speaker of that language. 

Instrumental orientation is showed when people learn a foreign language for the sake 

of its usefulness for their practical goal in the future, such as getting a job or graduate 

from a university(In Noels et. al, 2000, p.59 and in Wang, 2008, pp. 633-634). 

In later development, it was found by Clement and Kruidenier (1986) that 

integrative orientation is only found within learners in multicultural contexts, and 

more general types of orientations were made. These orientations includes: (1) travel, 

(2) friendship, (3) knowledge, and (4) instrumental. It is important to know the 

orientation of learning English in order to see its relation to the students’ motivation. 

 

3. Self-Determination Theory 

Self-Determination Theory (SDT), proposed by Ryan and Deci (1985, 2000) 

as cited in Vansteenkisteet. al (2006) is one influential theory in motivational study 

which is widely used in investigating about motivation, personality and development. 

In SDT, there are 3 basic psychological needs: competence, relatedness and autonomy. 

If these 3 needs are fulfilled, intrinsic motivation will be triggered well. One of the 

most highly valued needs in SDT is autonomy, which will occur whenever “the 

learners engage in learning because the activities and content are adjusted to their 

interests and value” (Guiffridaet. al, 2013, p.121).Autonomy is very similar to what 

EAP theory argues; that motivation to learn English can increase by learning some 

materials adjusted to the field of study. Competence and relatedness are not explained 

because their roles in SDT theory are not included in the scope of the present study. 
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For the present study, SDT will not be referred as the theory, but as the theoretical 

framework. 

4. Self-Determination Theory (SDT) Framework 

SDT is also used as a framework in doing research about motivation in a 

language learning context. SDT believes that the quality of motivation can be 

optimized to its highest using a process called internalization, where the learners are 

seen to have a different level of intrinsic motivation (IM) and extrinsic motivation 

(EM). 

Within SDT framework, Intrinsic motivation (IM) refers to the motivation to 

involve in an activity “for its own sake” (Vansteenkiste, Lens and Deci, 2006, p.20) 

or because it is “enjoyable or satisfying to do” (Noels et al, 2000, p.62).Intrinsic 

motivation is correlated with successful internalization, better self-determination and 

competence. Meanwhile, extrinsic motivation (EM) refers to the motivation in doing 

actions to “achieve some instrumental ends such as earning a reward or avoiding a 

punishment” (Noels et. al, 2000, p.62). Extrinsic motivation is correlated with less 

successful internalization and lack of self-determination. 

In the internalization process, motivation is not classified into either IM or EM, 

but is measured more on how determined learners can be in learning the foreign 

language. There are 5 degrees of internalization process, which includes intrinsic and 

extrinsic motivation. (Wang, 2008, pp. 635-636).Table 1 summarizes the degrees of 

internalization process. 

 

 

Table 1. Degrees of Internalization Process 
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 Table 1 was adapted from two different sources regarding SDT framework. 

The term “Degree of Internalization Process” and the description of “Internally 

Motivated” was taken from Wang (2008, pp. 635-636) to emphasize that this 

classification of motivation level lies along a continuum of measurement rather than 

types of motivation. Meanwhile, the terms “Amotivated”, 3 levels of “Externally 

Motivated” along with its description, and 3 types within “Internally Motivated” are 

taken from the SDT framework within SLA context (Noels, Pelletier, Clément, & 

Vallerand, 2001). These terms are chosen to be used in this study to better distinguish 

the character of one degree of internalizations to the other. This degree of 

No. Degree of Internalization 

Process 

Description 

1 Amotivated 

When a person involves in an activity but he 

or she doesn’t have any interest or any 

motivation in doing it. 

2 

Externally 

Motivated 

 

External 

Regulation 

Motivation in which the students would do 

activity that is determined by sources external 

to the person, such as tangible benefits or 

costs. 

3 
Introjected 

Regulation 

Motivation in which the students would 

perform an activity due to some types of 

pressure that they incorporate into themselves. 

4 
Identified 

Regulation 

Motivation in which the students would carry 

out activity because of its importance for 

achieving a valued goal. 

5 

Internally Motivated 
When a person fully internalizes an action as 

a valued behavior and integrates the behavior 

to his/her self, allowing extrinsically 

motivated actions become integrated and self-

determined. (Gagné&Deci, 2005; Ryan 

&Deci, 2000a, 2000b, 2006;Vansteenkiste, 

Lens, &Deci, 2000; Noels et al, 2000, p.62) 

Know- 

ledge 

Accom-

plishme

nt 

Stimu- 

Lation 
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internalization will be used in the study as a basis for developing the data collection 

instrument as well as the data analysis. 

 

5. English for Academic Purposes (EAP) 

English for Academic Purposes (EAP) has evolved in the last two decades to 

help students and researchers use English in a variety of academic contexts and 

communicative situations, be it for spoken or written context, depending on the 

particular needs and communicative purposes (Hyland, 2006). Since the main goal of 

teaching EAP is to enable the learners to use English in academic context, it is 

necessary to examine the context of learning English where the study takes place. As 

cited by Martinez (2012), Dudley -Evans and St. John (1998) have identified four 

different contexts based on the language in which the courses are taught: (1) situation 

where international students use English in English-speaking countries, (2) countries 

where all education is offered in English, but in everyday life the local mother tongue 

is used, (3) places where some courses in tertiary education are taught in English, 

particularly in disciplines such as engineering, medicine, and science, and (4) situation 

where all education is offered in the native language of the country and English is 

considered to be an auxiliary language. The teaching of EAP in Indonesia is included 

in the fourth case, where “all education is offered in the native language of the country 

and English is considered to be an auxiliary language” (Martinez, 2012, p.3) which we 

refer to English as a Foreign Language context.  

In EAP, it is believed that the relevancy between the language skills and the 

content of the material can fulfill the learners’ needs better. From such relevancy, the 

learners can see the language skill as needs which are close to their field of study. It 
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leads to the belief that the more relevant the language use with the students’ content 

subject, the more motivated the students are. As Hutchinson and Waters argued (1987) 

“the relevance of the English course to their needs would improve the learner 

motivation and thereby making learning better and faster.” (p. 8). 

The importance of motivation itself was highlighted by Dornyei (2001) that 

“…most teachers and researchers would agree that it has a very important role in 

determining success or failure in any learning situation.” (p.2). It was also mentioned 

by Hutchinson and Waters’ (1987) in their book “[b]ut, as we shall see when we deal 

with needs analysis, there is more to motivation than simple relevance to perceived 

needs.”(p.48). Comparing Dornyei’s to Hutchinson and Waters’ opinion, an important 

part to be noted is that motivation has great contribution to learning success but there 

is little evidence that can prove that the relevance to the needs and the content subject 

can increase the students’ learning motivation. 

A study conducted by Wang (2008) who investigated the English learning 

motivation of 469 Chinese non-English major university freshmen showed that 

students with External Regulation learn English mainly for the praise of the teacher, 

for the sake of their examination and for graduation. They viewed English learning as 

beneficial for college students in a way that it can make them keep in touch with the 

latest development in their majors and prepare them for future jobs.  

In research conducted by Noels et. al (2000), the feeling of learning an L2 may 

not necessarily feel personally involved in the learning process; instead they may view 

language learning as a puzzle or a language game that has few repercussions in 

everyday life. To foster sustained learning, it may not be sufficient to convince 
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students that language learning is interesting and enjoyable; they may need to be 

persuaded that it is also personally important for them. 

 

C. The Study 

 

The focus of this study is to find out the learning motivation of English for 

Academic Purposes (EAP) class in the Faculty of Health and Sciences. Thus the 

research questions for the present study are: (1) what is the students’ general learning 

motivation level in EAP class of the Faculty of Health and Sciences?; (2) what is the 

students’ specific learning motivation level in EAP class of the Faculty of Health and 

Sciences?; and (3) do the students view the specific materials related to their majors 

increase their learning motivation? This study wants to reveal the state of motivation 

which the students currently have, how much the students were motivated according 

to Self-Determination Theory, and the reasons underlie their present motivation. 

Survey research was chosen as the methodology because the focus of the 

research is on a group of learners. The researcher wanted the scope of this study to be 

able to include all students participating in the study, as well as some deeper thoughts 

from some of the participants. According to McKay (2006), survey research “offer[s] 

a productive method for gathering a large amount of very specific information on 

teachers’ and learners’ attitudes and behavior.” (p.17). Moreover, it can also “use both 

statistical and qualitative analysis.” (pp. 16-17). Thus, questionnaire and interview 

were used to provide both statistical and descriptive findings so that the research may 

show both the statistical and qualitative data. 
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The total participants for this study were67 students of EAP class in the Faculty 

of Health and Sciences, Satya Wacana Christian University, Salatiga. However, there 

were only 52 participants who completely filled the questionnaire. Thus, 52 

participants were the final number of participant of this study. Most of them are female 

(80.7%), only 19.3% are male. That was probably due to the major that they took as 

well. Thirty persons (57.7%) of them were majoring at Nursing, and most likely 

consisted of female students, while 15 persons (28.8%) were from Nutrition Study, 6 

persons (11.53%) were from Food Engineering, and 1 person (1.92%) was from 

Physical, Health, and Recreation Education. All of the participants were in their first 

year, freshman of 2014. 

EAP class in the Faculty of Health and Sciences is offered every third 

trimester. It is compulsory for all students from the freshman year to take this class. 

There were 6 classes opened, taught by 3 different lecturers, with 24-26 students in 

each class. The 52 participants were all from batch 2014 and in their third trimester. 

They came from 3 different classes. The researcher used cluster sampling to choose 3 

out of 6 different classes, so she randomly chose one of the two classes taught by each 

lecturer. EAP was the participants’ second English class, after Integrated Course 

which they took in the first and the second trimester. However, Integrated Course was 

only viewed as English enhancement tutoring class; EAP was the first English course 

to have their score included in the transcript. For the interview, there were 11 

participants participated. All of them were picked by sample of convenience. It means 

that the interview participants were picked based on their availability for interview 

and their willingness to participate. These 11 participants had filled the questionnaire 

2 weeks before the interview. 



13 
 

The main instrument to collect data was the questionnaire. The questionnaire 

was piloted to 26 persons before distributed to the real participants. There were some 

changes made by the researcher after the piloting. The changes made was that 

transforming open-ended questions into closed-ended because from the piloted 

questionnaire it was learnt that open-ended questions tend to take too much time for 

the participants for thinking, and the questions end up being left blank instead of being 

answered.  

The questionnaire was designed in English but the distributed one was 

translated into Indonesian to prevent misunderstandings and to make the participants 

more comfortable and honest in giving out their answers. 

The questionnaire consisted of 3 sections, with the total of 22 items. The first 

section was about Reasons for Learning Motivation (10 items). All the items in Section 

1 were self-made questionnaire items which were developed based on the literature 

review about indicators of motivation and some factors contributing to students’ 

motivation to learn English taken from William and Burden (1997, in Harmer, 2007). 

The second section was about Orientation in Learning English (5 items). The items in 

the second section were adapted from a study conducted by Ourania Katsara in 2008 

entitled “Aspect of Motivation in the context of an ESP Course”. While the last section 

is about Motivation in EAP class (7 items). The items in the third section were adapted 

from a study entitled “Why are you learning a second language? Motivational 

orientations and self-determination theory”, conducted by Noels, Pelletier, Clement 

and Vallerand in 2000. More detailed version of the questionnaire is presented on 

Appendix B, while the translated questionnaire is presented on Appendix A. 
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The data were analyzed and displayed differently than the questionnaire 

sections. First, to answer the first research question about the participants’ general 

learning motivation level, 4 items were used to count each student’s score. The four 

items were taken from Section 1, which are item no. 1, 2, 7 and 10 because they contain 

some indicators of motivation. Each item has 4 different options in the form of Likert 

Scale (each score 1-4). The score was summed up for each student to represent their 

general learning motivation level. The average score were also counted in order to see 

the result of the majority. 

The general learning motivation level was measured based on some indicators of 

learning motivation, taken from Williams and Burden’s theory (1997) in Harmer 

(2007) who argued that motivation is a “state of cognitive arousal which provokes a 

decision to act, as a result of which there is sustained intellectual and/or physical effort 

so that person can achieve the some previously set goal.” (p. 98). This was a theory 

which defined motivation, so that it was narrowed down into several elements which 

should exist within motivation. The elements concluded from the theory were: “state 

of cognitive arousal which provokes a decision to act”which was considered as the 

participants’ self-awareness about the importance of English (Q1), the “previously set 

goal” was considered as the goal or target that they have in EAP class (Q2), while the 

“sustained intellectual and/or physical effort” was considered as the eagerness to learn 

English (Q10). The three elements were then translated into questionnaire items.  

The questionnaire item no. 7 (Q7) was used to find out the participants’ 

enthusiasm towards specified materials. The questionnaire item no. 7 was included to 

count the score of general learning motivation level because enthusiasm toward 

specific material is also considered as an early indicator of motivation. However, 
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detailed result of Q7 is discussed on the third section of the data analysis which showed 

the finding about whether or not the students view the specific materials related to 

their majors increase their learning motivation. 

To answer the second research question about the participants’ specific 

learning motivation level, item 17-22 were used to see which types of motivation 

(Internal or External) the students are mostly motivated to and to which types or level 

they mostly belonged to. Further Discussion about how motivated the students were 

talking about the reasons underlying their motivation. There were 5 items from Section 

2 (items no 11-15) used to reveal the general reasons for the students to learn English. 

Meanwhile, 5 items from Section 1 (items no 3, 4, 6, 8, 9) were used to reveal more 

specific reasons of their learning motivation which were related to some factors such 

as teacher, teacher behavior, class activity, material, assignments and grades. 

To answer the third research question about whether the students view the 

specific materials related to their majors increase their learning motivation, result from 

item no. 5 and 7 were discussed, followed by some descriptive analysis from the 

interview result.  

 

D. Findings and Discussion 

1. The General Learning Motivation in EAP class 

The answer for the first research question “what is the students’ general 

learning motivation level in EAP class of Faculty of Health and Sciences?” was 

revealed in this section. Among 22 items in the questionnaire,4 items were used to 

measure the students’ learning motivation, which were item number 1, 2, 7, and 
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10.Items no 1, 2, 7 and 10 represent some general indicators of motivation which are 

self awareness of English importance for academic needs (Q1), goal/target of 

achievement (Q2), enthusiasm towards specified material (Q7), and eagerness to learn 

English (Q10). 

For each of the items above, the researcher gave score 1 for Strongly Disagree, 

2 for Disagree, 3 for Agree and 4 for Strongly Agree. Thus, the highest score to 

describe each participant’s learning motivation was 16. Therefore, participants with 

score 9-16 were included as high motivated and those with score 8 and under were 

considered as low motivated. The data is presented in Table 2: 

Table 2. Participants’ Score of General Learning Motivation Level 

Score of motivation 

(…/16) 

Number of 

student 

Percentage 

(%) 

Total 

Participants 

scored 13 

and above 
9-10 3 5.76 

11-12 15 28.84 

13-14 27 51.92 
65.38% 

15-16 7 13.46 

  

As the result showed in Table 2, none of the participants scored as low 

motivated. Generally, all the participants’ learning motivation showed that they were 

high motivated, with 9 as the lowest motivation score and 16 as the highest. The 

score’s average was 12.9. The majority of the participants (65.38%) even scored 13and 

above. This research’s finding shows that even the participant with the lowest 

motivation score was still considered as high motivated student.  

Looking at the answers of the participants for each questionnaire item, the 

result of Q1 showed that the participants were 100% Agree and Strongly Agree about 

the importance of English in their academic study. This means all of the participants 
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have already viewed English as an important subject for them to fulfill their academic 

study needs. By looking to the result of Q2, 92.3% Agree and Strongly Agree that they 

had set up a goal for themselves in EAP class. Meanwhile, Q10 is the only questions 

with 4 levels description of eagerness to be successful. Table 3 presents the detailed 

result of Q10. 

Table 3. Eagerness to Learn English 

Q10. From the following statements, 

which one can best describe your 

eagerness to be successful in EAP 

class? 

Number 

of 

student 

Percentage 

(%) 

Total 

Agree + 

Strongly 

Agree 

Score: 4 

“I want to be successful in this class, so 

badly that I would always give my best effort 

in doing every task.” 

26 50  

88.5% 

Score: 3 

“I want to be successful in this class, so I 

would do what I can to achieve good result.” 

20 38.5 

Score: 2 

“I want to be successful in this class, so I 

will do what the lecturer want me to do in 

order to get a minimum grade and pass this 

course.” 

5 9.62 

 

Score: 1 

“I don’t care whether I would be successful 

or not, it doesn’t matter for me.” 

1 1.92 

 

 

From the result, 88.5% chose 2 highest level of eagerness, showing that they 

were eager to be successful and were willing to make an effort for it. Only 11.5% 

showed negative attitude toward EAP class, such as getting only minimum grade and 

being ignorant of getting bad result. 

From Q1, Q2 and Q10, the majority shows that the participants were aware of 

the importance of English and also had certain goal that they wanted to achieve in 
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EAP class. The result also indicates that they had high eagerness to reach their goal 

and being responsible by giving effort they considered as their best. These three points 

were early indicators for a good general motivation level in learning English.  

 

2. The Specific Students’ Learning Motivation Level (according to Self-

Determination Theory) 

The first section of the data analysis showed that the participants were 

generally in high motivated level. This section was made to answer the second 

research question “what is the students’ specific learning motivation level in EAP class 

of Faculty of Health and Sciences?”. Each item in number 16-22 of the questionnaire 

represented a type and level of motivation. These types are Amotivation, Internal 

Motivation (IM) and External Motivation (EM). These 3 types lied along a line of 

motivation level according to Self-Determination Theory, using the Degree of 

Internalizations. Table 4presents the result of the questionnaire that correspond with 

specific learning motivation level in the EAP class of Faculty of Health and Sciences: 

 

 

 

 

Table 4. Participants’ Specific Learning Motivation Level 

Degree of Internalization 

Questionnaire Answers Total 

Agree + 

Strongly 

Agree 

Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

1 Amotivated 

6 

(11.5%) 

34 

(65.4%) 

10 

(19.2%) 

2 

(3.85%) 
23.05%* Q16–“I don’t know. Maybe 

because I have to. Although 

I cannot come to see why I 
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study English, and frankly, I 

don't care why.” 

2 Externally Motivated 

–External Regulation 
1 

(1.92%) 

20 

(38.5%) 

27 

(51.9%) 

4 

(7.69%) 
59.59% Q17 –“Because English 

can be useful in making me 

have a better salary in my 

future job.” 

3 Externally Motivated  

–Introjected Regulation 

0 

(0%) 

2 

(3.8%) 

33 

(63%) 

17 

(33%) 
96% 

Q18 –“Because I am aware 

that I would need English 

for my future studies, so I 

have to learn whether I like 

it or not.” 

4 Externally Motivated 

–Identified Regulation 
0 

(0%) 

10 

(19%) 

27 

(52%) 

15 

(29%) 
81% 

Q19 – “I want to be the kind 

of person who can speak 

more than one language.” 

5 

 

Internally Motivated 

0 

(0%) 

5 

(9.6%) 

36 

(69%) 

11 

(21%) 
90% 

Knowledge 

Q20 –“For the satisfied 

feeling I get in finding out 

new things and knowledge.” 

Accomplishment 

Q21 –“For the satisfaction 

I feel when I am in the 

process of accomplishing 

difficult exercises in 

English.” 

0 

(0%) 

14 

(27%) 

34 

(65%) 

4 

(7.7%) 

 

 

72.7% 

Stimulation 

Q22 –“For the ‘high 

feeling’ that I experience 

while speaking in English. 

(high feeling: high 

confidence, feels exclusive 

and satisfied of your 

ability)” 

1 

(1.9%) 

8 

(19%) 

37 

(67%) 

6 

(12%) 
79% 

The result from Table 4, indicated that according to Self-Determination Theory 

framework, the participants’ specific learning motivation showed three highest levels 

they belonged to: Externally Motivated –Introjected Regulation (96%) is the highest 
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among all levels, followed by Internally Motivated – Knowledge (90%) as the second 

highest, and Externally Motivated – Identified Regulation (81%) as the third highest. 

The level of motivation which was selected as the highest by the participants 

was Externally Motivated - Introjected Regulation, which meant that 96% of the 

participants were externally motivated. Introjected Regulation itself was the type of 

motivation in which type of motivation in which the students would perform an 

activity due to some types of pressure that they incorporate into themselves (Wang, 

2008). As the highest number among all types of motivation, the researcher wants to 

highlight the fact that it is great that the participants were motivated to learn English, 

but the source of motivation itself still came from the pressure to learn English. There 

is an impression that the participants learned English because they had to learn it. 

Fortunately, in doing so, they were still highly motivated. This was supported by the 

result from the first research questions; no one seemed to have low-motivation score.  

Only their mind still unconsciously thought that learning English was a 

demand, rather than some advantages for them. Naysayer might say that any levels of 

motivation could be reasonable as long as it triggered the students to make some effort. 

Yet, given a lot of statements which represented many levels of motivation, the 

majority showed that they were motivated by external sources rather than personal 

desire to learn English. In relation to this finding, the teachers should know how to 

motivate students and make them view English learning as something useful for 

themselves personally. 

Meanwhile, the second highest result (Internally Motivated – Knowledge) 

showed that the participants were also internally motivated. They loved getting new 

knowledge from their English learning in EAP class. Considering that two of the 
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highest selected levels of motivation were external motivation, it is surprising since 

the result of Q20 (Internally Motivated - Knowledge) even exceeding Q17 (Externally 

Motivated -External Regulation), about how English may make them having a better 

salary in the future (59.59%). A possible explanation is that the participants only 

viewed English as a valuable knowledge to acquire in the present time rather than 

thinking about its usefulness in the future time. It is also reasonable because EAP is 

not as specific as ESP so that it does not require the participants to think about any 

target situation which may appear in the future. 

The third highest level of motivation indicated by the result is for Q18, 

Externally Motivated -Identified Regulation (81%). The third highest result 

emphasized again how much the participants were externally motivated, by showing 

high agreement to the idea to be somebody who can talk more than one language.  

The specific motivation level was supported by the results of Q11-Q15 of the 

questionnaire. Two highest percentage were on two points which were Travel and 

Instrumental (Study) with 98% each. High percentage (98%) is showed toward the 

usage of English in the participants’ future study. This number was high and showed 

such a gap to Q15, about the usage of English in their future job (69.7%). Through the 

way the participants viewed English being useful for their future study rather than their 

future job, the researcher argue that the EAP class where they currently study was able 

to raise the students’ awareness of the high demand for mastering English. Studying 

English in EAP class made them focused in learning English for their academic needs, 

giving them no choice but to learn it. This finding is in line with the result of Q20 

when compared to Q17, confirming that the participants viewed English as a valuable 

knowledge rather than its use in the future of their job or their salary. 
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By examining the participants’ more specific learning motivation, there were 

some factors contributed to the participants’ current learning motivation. While the 

majority’s general reasons to learn English were to fulfill their study needs and to be 

able to communicate overseas, there were some more specific factors for their 

motivation. Those factors are represented in the questionnaire items no. 3, 4, 6, 8 and 

9. Table 5 sums up the factors in which the participants viewed them possible to 

increase motivation: 

Table 5. Factors Contribute to Participants’ Specific Learning Motivation 

Questionnaire 

Item 

Factors contribute to 

participants’ learning 

motivation 

Percentage 

(%) 

Rank 

3 Teacher’s teaching style 88 2 

4 Class activity 84.6 3 

6 Material’s level of difficulty 68.8 5 

8 Assignments 80 4 

9 Grade 90 1 

 

The grade (90%) as the major result of learning is viewed as the highest factor 

which may increase learning motivation. Placed on second and third rank, the 

participants thought that teacher’s teaching style (88%) and class activity (84.6%) 

were two other most important factors which increased their motivation. Assignments 

(80%) and material’s difficulty (68.8%) were chosen as two weakest factors 

contributing in the increase the participants’ learning motivation. 

 

3. Students’ Learning Motivation related to the Adjusted Materials 

Another important part of this research was also to find out the answer of the 

third research question, whether or not the students view the specific materials related 
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to their majors increase their learning motivation. The data from questionnaire item 

no. 7 was presented in Table 6. 

Table 6. Adjusted Learning Material and Learning Motivation 

Q.7 The learning material which has 

been adjusted to Health and Sciences 

content subject increases my learning 

motivation. 

Number 

of 

student 

Percentage 

(%) 

Total 

Percentage 

Strongly Agree 9 17 86% 
Agree 36 69 

Disagree 7 13  

14% Strongly Disagree 0 0 

 

Q7 shows that when faced with more specific material related to Health, the 

participants’ motivation increased, proven with the provided answer that 86% 

answered Agree and Strongly Agree to the statement presented in Q7. This finding 

confirms what was argued by Hutchinson and Waters (1987) that “the relevance of the 

English course to their needs would improve the learner motivation…”(p.8). 

When further interviewed, some participants who chose Agree and Strongly 

Agree explained how they were motivated by the adjusted material. Mostly, their 

opinion was based on their awareness that English is somewhat needed to continue 

their study in Faculty of Health and Sciences. They mentioned about the books and 

materials from other classes which also used English occasionally, the lecturers who 

prepared English-only slides when teaching, how they would need to use the skills 

they have learnt in the future study, the pressure to master English to keep up with the 

modern society, etc. Those were some considerations which push them to realize their 

immediate needs to study English. It was how EAP class provided the necessary skills 

which increase their motivation to learn English even though it was not easy for them. 
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Meanwhile, some participants from 14% who disagreed with the statement 

shared why they think the adjusted material could not increase their motivation. They 

mentioned about unattractive topics, or the material being too difficult for them, 

especially the vocabulary. Other interesting point of view appeared when one said that 

learning English for her was just a hobby, an additional ability that she had in herself, 

without any considerations of it to make her get a better job or salary later. Another 

one stated that she enjoyed learning English in any topics and how learning English 

with adjusted material to her major sometimes only made her uninterested in the topic. 

According to the result of the questionnaire item no. 5, only 88% of the 

participants chose Agree and Strongly Agree that the materials had been adjusted to 

their field of study. There were 12% who, according to their questionnaire answers, 

disagreed that the materials were adjusted to their major. When further interviewed, 

the participants who answered “Disagree” shared similar reasons: they found that the 

materials were still too general in discussing about health issues and not related close 

enough with their own major, especially for two majors: Food Engineering and 

Physical, Health, and Recreation Education. Meanwhile, some participants who chose 

Agree argued that the materials had been adjusted to their needs of study, rather than 

the content subject of their major. When asked about what skills they had mainly learnt 

in the EAP class, they mentioned: writing an essay, analyzing scientific journal and 

even composing individual scientific journal.  

Thinking about the answers and opinions, it was sensible that actually the adjusted 

material with the participants’ field of study does increase the motivation to learn. It 

was supported strongly by the opinion that at least the participants learned the English 

skills they need for academic purposes. Yet, there are still some points which need 
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more attention by practitioners when designing or teaching EAP class: to consider 

choosing topics which serve most majors existed in one class and to make the 

material’s level of difficulty bearable for all the students. 

E. Conclusion 

 This study aimed to find out the students’ learning motivation in EAP class, 

Faculty of Health and Sciences. The results showed that all the participants were 

generally in high motivation level, as none of them scored as low motivated. 

According to the Self-Determination Theory, the participants showed that they tend to 

be externally motivated, which mostly lied in the level of Introjected Regulation. It 

meant that the participants learned English just because they thought they had to, as 

an action of some external sources that made them feel that they had no option but the 

learn English. 

 Their Introjected Regulation was supported by very general factors such as 

travelling and the usefulness of English in their future study. An interesting part of the 

result was that the participants viewed English more as a valuable knowledge for them 

rather than a tool to have a better job and salary in the future. Yes, they were aware of 

the usefulness of English in such a way but they learned English more as a compulsory 

subject to keep up with their academic needs and their desire to new knowledge.  

In relation to this result, EAP lecturers and teachers may want to motivate the 

students to have a deeper comprehension of why learning English is important; as an 

additional skill to their professional skill as well as their personal development.  

Meanwhile, some factors ranked as the highest factors influencing the 

participants’ motivation were grades, teacher and class activity.EAP teachers and 
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program designers might want to also focus on those three factors to always be in their 

optimal condition.  

This study also showed that adjusting the material into relevant academic 

needs in a specific field of study is able to increase the students’ learning motivation 

as it drew higher awareness of the English importance in the participants’ specific 

study context. The majority of the participants argued that they were motivated to learn 

English because they can better relate the English skills they have learned into the 

relevant situation which may appear in their study. However, a minority of the 

participants suggested more concern towards the different majors learning EAP 

together. EAP could be more motivating if the topics of the class discussion are taken 

from all majors rather than one general topic which cannot fit all majors.  

There are some limitations for the present study. First, the number of 

participant was limited to only 52 persons so the results of the study were limited to 

the number of samples of this study. Second, the sampling technique used was cluster 

sampling that involved less diversified participants. Third, the interview participant 

was selected by a sample of convenience so that the insights and views about the 

learning motivation related to the adjusted material were drawn only from some 

participants’ thought. If similar studies are to be conducted in the future, more 

participants can be involved in the study and random sampling can be used in order to 

get results which could be generalized to a bigger population. 
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Appendix A 

Kuesioner 

 NIM   : _____________________________________  

Jenis kelamin  : Pria/wanita (lingkari salah satu) 

Bagian Pertama –What are some reasons for your learning motivation? 

Berikan tanda centang () di salah satu kolom yang mewakili pendapat Anda mengenai 

setiap pernyataan di bawah ini. 

No. Pernyataan 
Sangat 
Tidak 
Setuju 

Tidak 
Setuju 

Setuju 
Sangat 
Setuju 

1. Menurut saya, belajar Bahasa Inggris 

penting untuk kepentingan studi 

akademik di bidang yang saya tekuni. 

    

2. Saya mempunyai target atau pencapaian 

tertentu yang ingin saya capai dalam 

kelas EAP. 

    

3. Cara dosen mengajar di kelas EAP 

mempengaruhi motivasi belajar saya. 

    

4. Jenis aktivitas pembelajaran di kelas EAP 

mempengaruhi motivasi belajar saya. 

    

5. Materi pembelajaran di kelas EAP sudah 

disesuaikan dengan bidang studi yang 

saya tekuni (Ilmu Kesehatan). 

    

6. Tingkat kesulitan materi di kelas EAP 

sesuai dengan kemampuan saya. 

    

7. Materi pembelajaran yang sudah 

disesuaikan dengan Ilmu Kesehatan 

meningkatkan motivasi belajar saya. 

    

8. Tugas-tugas yang diberikan di kelas EAP 

meningkatkan motivasi belajar saya. 

    

9. Nilai yang saya dapatkan di kelas EAP 

meningkatkan motivasi belajar saya. 

    

10. Dari pernyataan-pernyataan di bawahini, yang mana yang paling sesuai menggambarkan 

kemauan Anda untuk belajar di kelas EAP? 

(Pilih SATU sajadenganmemberitandacentang di salahsatupilihan di bawahini:) 

 Saya ingin sukses di kelas ini, keinginan itu sangat tinggi sehingga saya selalu memberikan 

usaha terbaik dalam menyelesaikan setiap tugas yang diberikan. 

 Saya ingin sukses di kelas ini, jadi saya akan melakukan apa yang saya bisa untuk mendapatkan 

hasil yang baik. 

 Saya ingin sukses di kelas ini, jadi saya akan melakukan apa yang diminta oleh dosen saya agar 

saya bisa mendapat nilai minimal untuk lulus di mata kuliah ini. 

 Saya tidak peduli apakah saya sukses atau tidak di kelas ini, sukses atau tidak sama saja buat 

saya. 



32 
 

 

Bagian Kedua – What is your orientation in learning English? 

Berikan tanda centang ()di salah satu kolom yang mewakili pendapat Anda mengenai 

setiap pernyataan di bawah ini. 

 

 

Bagian Ketiga – How is your learning motivation? 

Berikan tanda centang () di salah satu kolom yang mewakili pendapat Anda mengenai 

setiap pernyataan di bawah ini. 

No Alasan spesifik untuk saya mempelajari 

bahasa Inggris adalah… 

Sangat 
Tidak 
Setuju 

Tidak 
Setuju 

Setuju Sangat 
Setuju 

16 Saya tidak tahu. Mungkin karena memang 

diharuskan. Meskipun saya tidak bisa 

mengerti kenapa saya belajar bahasa Inggris, 

dan sejujurnya, saya tidak peduli. 

    

17 Karena bahasa Inggris bisa berguna untuk 

membuat saya mendapatkan gaji yang lebih 

tinggi di pekerjaan saya di masa depan. 

    

18 Karena saya sadar bahwa untuk studi saya ke 

depannya saya akan membutuhkan 

kemampuan berbahasa Inggris, jadi saya mau 

tidak mau harus belajar. 

    

19 Karena saya ingin menjadi jenis orang yang 

mampu berbicara lebih dari satu bahasa. 

    

20 Untuk kepuasan yang saya dapatkan saat 

mempelajari hal-hal dan pengetahuan baru. 

    

No Saya belajar bahasa Inggris karena… Sangat 

Tidak 

Setuju 

Tidak 

Setuju 

Setuju Sangat 

Setuju 

11 Karena saya ingin bisa berkomunikasi saat 

saya mengunjungi negara lain. 

    

12 Karena menurut saya, memahami 

kebudayaan Barat dalam berbahasa Inggris 

itu penting. 

    

13 Karena bahasa Inggris dapat berguna untuk 

studi saya di masa depan. 

    

14 Karena saya ingin berteman dengan orang 

asing (dari negara berbahasa Inggris). 

    

15 Karena bahasa Inggris dapat berguna untuk 

masa depan pekerjaan saya. 
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21 Untuk kepuasan yang saya rasakan saat saya 

berproses untuk menyelesaikan latihan-

latihan bahasa Inggris yang sulit. 

    

22 Karena saya merasakan ‘high feeling’ saat 

saya berbicara dalam bahasa Inggris. 

(‘High feeling’: kepercayaan diri yang tinggi, 

merasa sedikit eksklusif dan puas pada 

kemampuan diri sendiri.) 

    

 

Bila Anda bersedia untuk diwawancarai lebih jauh mengenai topic penelitian ini, mohon 

berikan nama dan nomor telepon Anda yang bisa dihubungi dibawah ini: 

Nama   : _________________________________________________ 

No HP   : _________________________________________________ 

 Terimakasih atas bantuan Anda. 
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APPENDIX B 

Questionnaire Blueprint &Interview Questions 

Topic Category Theoretical Literature Item Number Item Content 

Students’ Learning 

Motivation in EAP 

Class and the 

reasons 

1. Indicators of learning 

motivation 

 

(Self-made questionnaire 

items) 

 

Williams and Burden 

(1997) in Harmer (2007) 

suggest that motivation is a 

“state of cognitive arousal 

which provokes a decision 

to act, as a result of which 

there is sustained 

intellectual and/or physical 

effort so that person can 

achieve the some 

previously set goal.” (p. 

98) 

1. Students’ self awareness about the importance to 

learn English in their academic study is one initial 

indicator to see their motivation. 

 

1 

 

In my opinion, learning English is 

important for the sake of my academic 

study in my major. 

2. Students who consider learning English as 

something important may set certain goal or 

achievement for themselves.  

 

2 I have certain target or achievement 

that I want to achieve in EAP class. 

3. Students who have high eagerness for learning 

English may have high motivation as well. 

 
 

10 From the following statements, which 

one can best describe your eagerness to 

be successful in EAP class? 

 I want to be successful in this class, 

so badly that I would always give 

my best effort in doing every task. 

 I want to be successful in this class, 

so I would do what I can to achieve 

good result. 

 I want to be successful in this class, 

so I will do what the lecturer want 

me to do in order to get a minimum 

grade and pass this course. 

 I don’t care whether I would be 

successful or not, it doesn’t matter 

for me. 
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Topic Category Theoretical Literature Item Number Item Content 

 2. Orientation in learning 

English 

 

Questionnaire items are 

adapted from 

Katsara, O. (2008). 

Aspects of Motivation 

within the context of an 

ESP course. English for 

Specific Purposes World 

Journal, 3(19), Vol.7. 

 

There was something underlies the motivation to learn a foreign language called 

orientations. Four types of orientation according to Clement and Kruidenier 

(1986): 

 

I learn English because… 

1. travel 

 

11 I want to be able to communicate when 

I visit another country. 

2. knowledge 

 

12 I think it is important to understand the 

English culture. 

3. friendship 

 

14 I want to make foreign friends. 

 

4. instrumental 

13 English can be useful in the future for 

my studies. 

15 English can be useful in the future of 

my job. 

 3. Students’ Learning 

Motivation 

 

Questionnaire items are 

adapted from  

Noels, K. A., Pelletier, L. 

G., Clement, R., 

Vallerand, R. J. (2000). 

Why are you learning a 

second language? 

Motivational orientations 

and self-determination 

theory. Language 

Learning, 50(1), pp 58-

85. 

 

According to Self-Determination Theory, there are 2 

types of motivation; Internal Motivation (IM) and 

External Motivation (EM). 

 

 More specific reasons for me to learn 

English is… 

1. Internal Motivation (IM) 

 

a. IM Knowledge: the motivation for doing an 

activity for the feelings associated with exploring 

new ideas and developing knowledge. 

 

 

 

20 

 

 

For the satisfied feeling I get in finding 

out new things and knowledge. 

b. IM Accomplishment: the sensations related to 

attempting to master a task or achieve a goal. 

 

21 For the satisfaction I feel when I am in 

the process of accomplishing difficult 

exercises in English. 
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Topic Category Theoretical Literature Item Number Item Content 

  c. IM Stimulation: motivation based simply on the 

sensations stimulated by performing the task. 

 

22 For the ‘high feeling’ that I experience 

while speaking in English. (high 

feeling: high confidence, feels exclusive 

and satisfied of your ability) 

2. External Motivation (EM) 

 

a. EM-Identified Regulation: motivation in which the 

students would carry out activity because of its 

importance for achieving a valued goal. 

 

 

19 

 

 

I want to be the kind of person who can 

speak more than one language. 

b. EM Introjected Regulation: motivation in which 

the students would perform an activity due to some 

types of pressure that they incorporate into 

themselves. 

 

18 Because I am aware that I would need 

English for my future studies, so I have 

to learn whether I like it or not. 

 

c. EM External Regulation: motivation in which the 

students would do activity that is determined by 

sources external to the person, such as tangible 

benefits or costs. 

 

17 Because English can be useful in 

making me have a better salary in my 

future job. 

-Amotivation: people have no reason, intrinsic or 

extrinsic, for performing the activity. 

16 I don’t know. Maybe because I have to. 

Although I cannot come to see why I 

study English, and frankly, I don't care 

why. 

 

 4. Reasons of students’ 

current motivation 

 

(Self-made questionnaire 

items) 

1. Teacher and teacher behavior may affect students’ 

motivation. 

 

3 

 

The way the lecturer teaches in EAP 

class affects my learning motivation. 

2. Students’ motivation may decrease by monotone 

class activity and vice versa. 

4 The classroom activity in EAP class 

affects my learning motivation. 
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Topic Category Theoretical Literature Item Number Item Content 

  3. The more relevant the language use with the 

students’ content subject, the more motivated the 

students are. It is supported by Hutchinson and 

Waters (1987, p.8) “the relevance of the English 

course to their needs would improve the learner 

motivation and thereby making learning better and 

faster.” 

5 

 

The learning material in EAP class has 

been adjusted to the content subject 

which I major at (Health and Science). 

6 The difficulty level of learning material 

in EAP class is appropriate for my 

current English ability. 

7 The learning material which has been 

adjusted to Health and Science content 

subject increases my learning 

motivation. 

4. Assignments which are too demanding or too hard 

to accomplish may decrease students’ learning 

motivation. 

8 The assignments given to me from 

EAP class increase my learning 

motivation. 

5. Grade is often considered as one important 

indicator of students’ achievement. To achieve bad 

grade may lower students’ motivation to learn, and 

vice versa. 

9 The grade that I receive increases my 

learning motivation. 

 

Interview questions: 

1. (to those who agree with questionnaire item no. 7) When you were given item no. 7 of the questionnaire, you answered agree or strongly agree 

that the adjusted materials in EAP class can increase your motivation. Can you explain how it increases your motivation? 

2. (to those who disagree with questionnaire item no. 7) You answered the questionnaire item no. 7 that you disagreed that the adjusted materials 

in EAP class can increase your motivation. Can you explain why could not it increase your motivation? 

3. (to those who disagree with questionnaire item no. 5) For the questionnaire item no.7, you said you disagreed that the materials in EAP class 

have been adjusted to your field of study. Can you explain why do you think so? 

 

 




