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Pre-Service Teachers’ Attitudes towards Teaching Grammar during Their 

Teaching Practicum 

 

Deddy Ika Prasetyo 

Abstract 

As ED students learning to teach English, they need a real life situation experience 

about teaching called teaching practicum. The teaching practicum gives students images 

and motivation before they work as teachers. In regards to that, it is necessary to find 

more studies about pre-service teachers. This study aims to find and describe pre-service 

teachers’ attitudes toward teaching grammar during their teaching practicum which 

makes this study descriptive. The subjects of this study were ten ED students who were 

taking the teaching practicum in SMP N 1 Banyubiru and SMP N 2 Tuntang. In this 

study, standardized open-ended interview used to obtain the data which were gathered on 

10th – 31th December, 2014. The questions were adapted from Nguyen and Hudson 

(2010) and Jolanta (2007) who also conducted a research on pre-service teachers. The 

results of the interview were analyzed using a content analysis technique. Most of the 

participants had positive attitudes toward teaching grammar. Participants’ opinions and 

feeling are described in this study. From the finding of this study, some suggestions were 

also proposed to increase the pre-service teachers’ quality. 

 

Keywords: Attitude, Grammar, Pre-service Teacher, Teaching, Teaching Practicum. 

 

A. Introduction 

English Department is the place where people what to study to teach English. In 

their study of becoming English Teacher, they must have a practicum as pre-service 

teacher in some schools. Teaching practicum gives pre-service teacher real life situation 

to apply what they have been learning as a student into a practical service in some school 

just as Kirbulut (2012) stated that universities have a responsibility to provide clear 
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training for pre-service teachers. The real life situation makes the pre-service teachers 

prepared to meet the challenges and the standard of teaching. But, in teaching practicum, 

there are mismatches between the expected and actual level of competence, and educators 

claim that pre-service teacher education is largely inadequate (Pham, 2001). These issues 

create a need of studies more on pre-service teacher education and this study will be 

focused on pre-services’ teaching practices during practicum. There are studies by Street 

(2003), Nguyen and Hudson (2010) about different aspects of pre-service teachers’ 

learning to teach with their attitudes and the study had documentations about how pre-

service teachers prepare for their learning to teach. Most of the pre-service teachers on 

their studies had good motivation and attitudes towards teaching English, but their studies 

were done in Vietnam so it needs to be reformed in the context of Indonesia. During their 

teaching practicum, pre-service teachers will deal with some subject in English. Grammar 

is one of the subjects that they need to teach to their students as Larsen (2001) claimed 

that grammar is important in order to achieve other skills of English. Hence this study 

focuses on teaching grammar. The aim of this study is to know what kind of attitudes 

toward teaching grammar that pre-service teachers have during their teaching practicum 

answering this following research question “What attitudes do ED pre-service teachers 

hold toward teaching grammar during their teaching practicum?”. 

 

B. Theoretical Framework 

1) The Importance of Grammar 

According to Rutherford (1987), grammar is “a necessary component of any 

language teaching programs” (p.9), and grammar plays an important role in language 
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teaching. English language teachers have the responsibility to develop in learners the 

knowledge and skills of grammar. Grammar is very important within the English 

language, since it is like the glue that holds the language together. With the use of 

incorrect grammar sentences can become meaningless and their message is unclear. This 

means that learners aren’t able to communicate effectively and the person who is reading 

learners’ work may well be quite confused as to their meaning.  

In 1960’s after Chomsky came with ideas about the cognitive rather than 

behaviouristic approach of gaining knowledge, the focus on grammar in language 

teaching was challenged with the emergence of teaching methodologies based on 

different learning theories, such a challenge influenced not only the content and the 

curriculum in language teaching, but also the implication for teaching grammar, As a 

result a fresh look at grammar was necessary causing linguists and language educators to 

rethink the status of grammar in language teaching and learning. This led to a constant 

debate among language educators and linguists regarding the nature and type of grammar 

instruction, which affected the understanding of how second languages should be taught 

or learned (Zain, 2007).  

The advent of communicative language teaching has a tremendous impact on the 

way language should be taught and learned. It is a turning point for linguists and 

language educators to seriously review the role of grammar in language teaching (Celce-

Murcia, 1991). This is because there are two different views about teaching grammar, 

that is, explicit and implicit grammar teaching (Howatt, 1984). As a result, Jolanta (2007) 

stated that ideas emerged about language being acquired without explicit teaching of 

vocabulary or the rules of grammar, but due to exposure to comprehensible input in the 
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target language. Consequently, it was believed that learners of the target language will 

acquire its grammar as a consequence of use of the language and explicit grammar 

teaching is not needed. 

The Communicative Approach to language teaching emphasizes on meaning and 

how language is used or the functional aspects of language. This emphasis leads to the 

implication that grammatical accuracy is less important in communication (Zain, 2007). 

However, as cited from Zain (2007) Close (1991) stated that communication can 

generally be achieved most efficiently by means of grammatical sentence or by a series of 

such sentences logically related, implying the important function of grammatical 

competency in communication. 

 

2) Problems During Teaching Practicum 

Learning to teach is a complex process within a school context that involves 

social interactions between teachers and students. The school context plays an important 

role in developing teaching practices. Moreover, the development and implementation of 

school curriculum can creates more effective teaching practices and pre-service teaching 

education (Hudson, 2005). Pre-service teachers should be exposed to expertise within 

school that considers their needs for learning how to teach and they need scaffolding on 

teaching English though school based program. 

Research on learning to teach has found out the problems that pre-service teachers 

face during their teaching practicum. There are three types of problems that pre-service 

teachers get during their teaching practicum and those were: emotional and psychological 

stress; lack of support; and conceptual struggle about teaching and learning (Wang & 
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Odell, 2002). Emotional and psychological stress is assumed to be the result of the 

relatively low professional status of teaching, the uncertainty of classroom life, and 

difficult working conditions. Pre-service teachers can feel very stressed when they face 

the challenges of carrying out teaching and learning to teach at the same time. A lack of 

support can include a lack of instructions routines, procedures, skills and techniques that 

are related to the context of teaching (Wang & Odell, 2002, p. 515). Pre-service teacher 

may have inadequate knowledge of pupils and classroom procedure that makes them not 

to promote pupil learning, but discourage disruptive behaviour. Then, pre-service teacher 

are challenged by the “concept struggle of teaching and learning” (Wang & Odell, 2002, 

p. 515). Their belief about effective teaching and learning may has a conflict with the real 

world of teaching in the school context. Learning within school context does not match 

the pre-service teachers’ university education. 

 

3) Attitude Towards Teaching Grammar. 

Attitude has three components (Sarwar et.al, 2010; Rosenberg and Hovland, 

1960). The first element is the cognitive aspect of attitude which consists of beliefs and 

ideas (perceptual responses and verbal statements of belief). Ajzen as cited in Bagus 

(2011) stated that cognitive aspect reflects on the thoughts about the matter or an object. 

The belief and the idea toward an object are shaped from what people have seen or what 

they have known. The second element is the affective components include the feelings of 

like and dislike (sympathetic nervous responses and verbal statements of affect). Bagus 

(2011) stated that the emotional reaction in affective component (whether he or she likes 

the object or not) is influenced by the belief and ideas toward the object. When someone 
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has the belief and idea about an object, this belief and idea will create his or her feelings. 

Scholl (2007) mentioned three kinds of affective conditions: 1) Positive Affective State 

(the individual is experiencing positive feelings, such as relaxation, excitement, pleasure, 

or joy); 2) Neutral Affective State (the individual is experiencing little or no noticeable 

feelings at the current time); 3) Negative Affective State (the individual is experiencing 

negative feelings and emotions such as emotional pain, anxiety, guilt, frustration, 

boredom, or anger). The last element is the conative aspect (behavioralaction tendencies). 

It is intention to respond in a particular way (explicit actions and verbal statements 

concerning behavior). Bagus (2011) mentioned that conative aspect shows action or the 

action tendency that someone holds toward an object that is constant with his or her 

belief (cognitive) and feeling (affective) which is formed before. Scholl (2007) explained 

that when someone experiences a negative affect state, his or her behavior is rejuvenated 

to reduce these negative feelings and emotions. However, when the negative affective 

state is going strong, there is a great pressure to relieve it. 

Purpose of this study is to know pre-service teacher attitudes in Indonesia context. 

Teachers’ attitudes are important because they affect the student. Teacher attitudes play a 

significant role in shaping the classroom environment which has an impact on a student's 

self efficacy which in turn influences a student's behaviour. All of these factors which can 

be loosely categorized as environment, personal factors, and behaviour interact and play 

off each other in a cyclical way (Woolfolk, 2007, p. 330). To be more specific, studies 

have shown that teacher mindset can affect the performance of linguistically diverse 

students through affecting the way assessments are given or looked at, the way the 

student reacts to school, where the student is placed for ability groups, and the 
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psychological state of the student. Sometimes students do not want to be taught by a strict 

teacher, but they want someone who is friendly, wise, and able to manage students 

without any harshness.  Teacher would be considered as a good teacher if he or she had 

warmth, empathy, sensitivity, enthusiasm, and humor (Ryan & Cooper, 1984). Since 

attitude is a basic aspect of someone’s personality, teachers’ attitude was important. 

Whether it is positive or negative attitudes that pre-service teachers’ attitude has will 

affect students. Reeves (2006) mentioned that Teachers’ negative attitudes towards 

learners, leading educators to misdiagnose learning difficulties or misattribute student 

failure to lack of intelligence or effort. So whether positive or negative attitudes that 

teacher has, it will affect the students. The teachers are expected to be better in teaching 

so it can raise their students’ ability in English. 

When it comes to the word “grammar”, most of people think of lots of useless, 

boring rules that they were forced to learn in school. It is precisely this attitude that has 

brought about the elimination of grammar in today’s second language classes but 

grammar knowledge is crucial in the process of learning a language, especially if it is a 

foreign language (Jolanta, 2007). That means teachers’ attitudes towards teaching 

grammar are very important. Jolanta (2007) mentioned that teachers are the actual 

performers of English grammar teaching and thus their attitude shapes what is taught at 

schools their attitude towards the importance of English grammar knowledge is of utmost 

interest. Negative attitude will lead students into negative performance and English 

mistakes.  

This study will be focus on pre-service teachers’ attitudes towards teaching 

grammar during their teaching practicum and since this study is about attitudes, the three 
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components (cognitive, affective, and conative) are important aspects because the attitude 

of the subject is assessed by measuring the three components. The cognitive aspects can 

be investigated from the pre-service teachers’ belief about teaching grammar. Then the 

affective aspect can be seen and assessed from their personal feeling about teaching 

grammar. When it comes to conative aspects, this aspect is observed through their 

statements related to the actions according to their experiences in teaching grammar. 

This study may useful to form a better understanding of pre-service teachers’ 

attitudes, also this study may how they are feeling during their teaching practicum, 

especially when teaching grammar, so the teachers are able to fit or be flexible on their 

subject matter. 

 

C. The Study 

Method of Research 

This study used descriptive methodology to describe what kind of attitudes that pre-

service teacher has about teaching grammar during their teaching. This study categorized 

as qualitative research.  

Participants 

This study involved ten participants. The participants were English Department of 

Satya Wacana Christian University students of pre-service teachers who already done 

their teaching practicum. Five participants (50%) were pre-service teachers of SMP 

Negeri 1 Banyubiru and five participants (50%) were pre-service teachers of SMP Negeri 
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2 Tuntang. The research was conducted after their four months of six times (or more) 

teaching practicum in Semester 1/ 2014-2015. Most of the participants are female (80%) 

and only 20% of the participants are older than 25 years old. 

Research Instrument 

The data were collected by interviewing the pre-service teachers using 8 questions 

that adapted from previous study about pre-service teacher’s attitude towards teaching 

writing by Nguyen and Hudson (2010) and a study of the attitudes towards the 

importance of teaching and learning English grammar in Latvia and Sweden by jolatan 

(2007). The standardized open-ended interview carried out their personal attitude toward 

teaching grammar. The questions for the interviews cover the following issues: 

perceptions of teaching grammar, perceptions of difficulties related to teaching grammar 

and pre-services’ feeling towards teaching grammar. 

Data Collection 

Since the purpose of this study is to investigate pre-service teachers’ attitudes 

towards teaching grammar during their teaching practicum, all the participants took 8 – 

15 minutes private interview each to answer and give opinion about the questions given 

to them. The data were gathered from 10
th

 December – 31
st
 December 2014. The 

interviews were done personally in informal way and recorded using Smartphone’s 

recorder. During the interview, all the participants answer, clarify responses and give 

detail opinions of each question given. All the questions and answers were using bahasa 

Indonesia in order to create comfortable atmosphere and in order to get clear answers 
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within the interviews. Some of the participants were interviewed twice in order to gain 

more detailed answers in regards to the questions. 

Data Analysis 

After all data collected, the interview recordings were transcribed for each 

participant. The total data collected from ten participants is 1 hour 25 minutes. Then 

coding based on participants’ answers was done by marking their answer which leads to 

their attitudes. After that, In order to construct the idea of each question, the main ideas 

were identified from each participant’s answer and grouped for each answer. Finally for 

result and discussion, interpretations from the data were done and described on the result 

and discussion. 

 

D. Result and Discussion 

The data gathered were analyzed to answer the research question. The result and 

discussion were presented in two parts based on attitudes components; the first part is 

opinions in teaching grammar which showed cognitive aspects of pre-service teachers’ 

attitude, and the second part is feelings in teaching grammar which is a summarize of 

affective and conative components shown from the interview. 

 

Opinions in teaching grammar.    

As Celce-Murcia (1991) stated that the advent of communicative language 

teaching has a tremendous impact on the way language should be taught and learned. It is 

a turning point for linguists and language educators to seriously review the role of 
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grammar in language teaching. A question about the importance of teaching grammar in 

English was used to know and understand pre-service students’ opinion in teaching 

grammar and grammar’s role in language teaching. All Participants believe that teaching 

grammar is important because of several factors as mentioned below: 

 

1) Grammar is the foundation of English. 

It was claimed by the most of the participants that grammar is like a foundation in 

learning English, without learning grammar, students won’t be able to learn four basic 

skills (speaking, listening, reading and writing). It was stated by P4 that: 

Grammar dalam bahasa inggris itu penting, alasannya kan dalam bahasa 

inggris itu skillnya banyak, ada reading, speaking, listening dan writing, 

agar kita bisa semua skill itu, dasarnya harus kuat, grammarnya harus 

kuat. Kalau tidak bisa grammar mana mungkin bisa mengusai skill yang 

lainnya. (P4) 

Grammar in English is important because English has four basic skills 

such as reading, speaking, listening and writing. In order to master all 

those skill, we (people) must have a strong foundation. The grammar 

mastering must be good enough. If we can’t master it, it will be impossible 

to master all four basic skills. (P4) 

 

This idea about in order to master all four skills, grammar was needed stated by P4 

also supported by other participants such as P1 who said that: 

Menurut saya penting sekali, karena untuk mengusai suatu bahasa itu 

harus tau grammarnya dulu secara benar, untuk membaca, untuk menulis, 

untuk berbicara, dan skill lainnya. (P1) 

Grammar is important; in order to learn English we (people) must master 

grammar for reading, for writing, and for other skills. (P1) 
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Out of ten participants, seven (P1, P4, P5, P6, P7, P9, and P10) believed that 

grammar is important as the foundation of English language learning especially in order 

to master four basic skills which cannot be separated from grammar, because all of those 

skills have grammar within. Their responses about the importance of teaching grammar is 

in a line with Rutherford (1987) who said that grammar is a necessary component of any 

language teaching programs (p.9). 

 

2) Grammar is necessary for conversation. 

Another reason was revealed during the interview, one participant believed that grammar 

is necessary especially in conversation. A good usage of grammar can show how well 

mannered someone is. The interesting opinion also stated by P2 which said that a good 

usage of grammar shows somebody’s background knowledge. A good usage of grammar 

in conversation shows that somebody who is talking is well educated, in the other hand, a 

bad usage of grammar shows that somebody is not well educated.  The excerpt of P2 was 

taken: 

Grammar itu penting sekali, karena kalau menurut saya, kalau kita 

berbicara dengan orang asing yang berbicara bahasa inggris kalau 

grammar kita baik itu termasuk salah satu sopan santun dan juga harga diri 

seseorang yang berbicara. Kalau dia berbicara dengan grammar yang 

benar, itu menunjukan kalau dia itu orang yang berpendidikan. (P2) 

Grammar is important because in my opinion, if we want to have 

conversation with native who speak English, if we (people) use a good 

grammar it shows how well mannered we are and it also shows our 

prestige. Also when we use correct grammars in conversation, it also 

shows our background knowledge. (P2) 
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However, two of participants (P3, P8) stated that grammar is less important than 

speaking; they believed that as long as the students have the courage to speak, then 

grammar is less important. There was also a belief that grammar is a boring thing to be 

taught.  In this section the excerpts of P3 and P8 were taken:  

Penting… tapi yang terpenting itu… mereka berani ngomong dulu… 

karena kalau gak berani dalam ngomong mungkin belajar grammar pun 

akan sulit. (P3) 

Grammar is important. but the most important thing is speaking, students 

must have courage to speak first, because if they don’t have the courage to 

speak, maybe learning grammar will much more difficult. (P3) 

 

kalau menurut aku sih, tidak terlalu penting sih ya untuk taraf SMP, 

soalnya mereka itu lebih baik dikenalkan dengan hal hal yang 

berhubungan dengan daily activities ya... jadi lebih ke conversation 

menurutku. Jadi kalau mereka lebih banyak omong itu aku lebih suka 

daripada mereka berkutat dengan grammar yang boring. (P8) 

In my opinion, Grammar is not really important for Junior High School 

level. It will be better if they were taught about daily activities, which 

more on conversation rather than grammar, the more talkative they were, 

the happier I was, rather than stuck on grammar which is boring. (P8) 

 

From the responses give by the participants, all of them believe that teaching 

grammar is important. Two of them might believe that teaching grammar is less 

important than speaking, however most of the participant believe that teaching grammar 

is important and it cannot be separated from four basic skills. All of the skills of English 

without correct grammar will be improper. The belief of the importance of teaching 
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grammar which said that grammar is needed could give them motivation in teaching 

grammar in English so that the motivation will bring positive attitude towards teaching 

grammar. 

 

Feelings in teaching grammar.  

This section deals with the extent to which teaching grammar influences pre-

service feelings and emotions during their teaching practicum. Participants’ feelings were 

affected by some aspects during their teaching practicum. The following are some 

feelings which appeared during the interview: 

 

1) Sceptical and Challenged. 

As pre-service teachers did their teaching practicum, they were expected to find some 

difficulties in their teaching. Participants were asked about their difficulties in teaching 

grammar. The responses of all the participants were quite similar. Participants thought 

that the difficulties in teaching grammar were caused by student factors.  

Students’ lack of motivation came first; two participants (P2 and P3) believed that 

their (students) living area which is remote area caused lack of motivation in learning 

English. During the interview P2 and P3 stated that: 

Kalau di SMP N 2 Tuntang, cukup sulit karena SDMnya itu kan di desa, 

dan mereka tidak begitu tertarik dalam bahasa inggris ataupun sekolah, 

jadi motivasi belajar mereka kurang, jadi itu cukup sulit karena bahasa 

inggris menurut mereka (siswa) tidak penting tidak seperti yang di kota 

(siswa), siswa di kota belajar bahasa inggris itu untuk masa depan kalau di 

desa belum, jadi ya mereka masih susah sekali dalam menerima bahasa 

inggris. (P2) 
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Because the school is in remote area, they (students) weren’t interested in 

learning English or studying at school. So they didn’t have any 

motivations and they think that English is not important... so they were 

hard to accept English. (P2) 

 

kurang antusias dan tidak punya motivasi, mungkin karena sekolahnya kan 

di kampung (desa) jadi kan motivasi bejaranya itu kurang. (P3) 

The students were lack of enthusiasm and motivations, maybe it is because 

the school is in a remote area, so they were lack of motivation in learning. 

(P3) 

 

Another participant also found out that students were lack of motivation during 

their teaching practicum. The excerpt of P4 was taken: 

sebenarnya kesulitannya lebih ke siswanya sih. Misal habis istirahat gitu, 

jadi mereka masih kepikiran buat main-main, ketika aku ajak serius itu 

kadang malas, jadi itu apa ya… kayak semacam… em… pokonya dari 

siswanya sendiri gitu... kurang motivasi, dia kadang masih main-main, 

tidak mendengarkan walaupun kitanya udah teriak-teriak. (P4) 

Actually the difficulty was more on the students, for example, after 

school’s break, they were still thinking about playing. When I asked them 

to be more serious, they were lazy, they were unmotivated, still playing 

around, although we were already shouting to ask them to be more serious. 

(P4) 

 

The second difficulty was students’ background knowledge was believed as the 

problem during teaching practicum. Most of the participants (P1, P5, P6, P7, P8, P9 and 

P10) believed that students’ background knowledge was an obstacle for them to teach 

grammar. During the interview P6 stated that: 
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Kalau kesulitannya, karena saya PPLnya di daerah pinggiran, kan otomatis 

SDnya mereka kan belum dapat bahasa inggris, jadi bahasa inggris itu 

benar-benar hal yang baru buat mereka, jadi terkadang untuk menghafal 

vocab aja susah apalagi belajar grammar. (P6) 

Because I was doing my teaching practicum in a remote area, 

automatically they students didn’t get any English in their elementary 

school. So English was something which is really new for them. 

Sometimes, to memory vocabularies was hard for them, moreover 

grammar. (P6) 

 

From all the explanations above, it can be assumed that all the difficulties came 

from students, whether students’ enthusiasm or motivation or students’ background 

knowledge. From the interview, participants’ responses about their difficulties showed 

they were having difficult times when teaching students in those remote areas. Those 

difficulties shaped their feelings to be sceptical towards students’ ability. They have a 

doubt that the students will be able to learn about grammar because of the locations of the 

schools they did their teaching practicum. These sceptical feelings created negative 

attitudes. In line with School (2003), the participants showed neutral affective state where 

the individual is experiencing little or no noticeable feelings at the current time. They did 

not realize that they were skeptical towards students in teaching grammar at that time. 

However, when participants saw their difficulties as challenge and they felt 

challenged, the attitudes turned out to be positive, just like P2 stated that: 

Kalau susah ya itu tantangan. Untuk lokasi itu tantangan ya, kita harus 

hadapai dan keluar dari zona nyaman. (P2)  

The difficulties were challenges, for the location was challenges, we had 

to face it and got out from comfortable zone. (P2) 
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From her answers, it is clear that participant saw the difficulties during teaching 

practicum as challenge. The feeling challenged created intentions to handle the problems 

and difficulties during their teaching practicum. However, all the problems, could be 

covered as the pre-service teachers learned to understand the reason of the difficulties 

they found and they tried to see it as challenge during teaching practicum. 

 

2) Afraid and Wary 

This section, deal with pre-service teachers’ feelings of afraid and wary. Their feelings 

can be seen from their preparation in teaching grammar. The preparations from pre-

service teachers were asked, and from the interview, all the participants did similar 

preparation before they teach grammar. 

The participants learned again about the grammar they were going to teach in the 

class, they learned again because they want to make sure that they won’t teach wrong 

grammar. During the interview, P3 said,  

aku mematangkan pengetahuanku tentang grammar yang akan aku 

ajarakan dulu, trus nanti vocab-vocab yang akan muncul dalam latihan itu, 

Cuma itu sih. Karena takut kalo salah ketika menjelaskan. (P3) 

My preparation was learning deeper about the grammar that I was going to 

teach, and also I learned about some vocabularies, that’s all, I just afraid if 

I was wrong when I explained.(P3) 
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Most of the participants did their teaching practicum because they were afraid of 

teaching grammar wrongly. Moreover, P6 and P9 believe that by learning the grammar 

before the teaching can help them to overcome any unexpected questions come from 

students during the in-class teaching. The excerpts of P6 and P9 were taken: 

grammar, kan agak susah ya, jadi saya belajar dulu tentang grammar yang 

akan saya ajarkan, jadi saya banyak banyak belajar, browsing soalnya 

terkadang itu ada pertanyaan yang tidak terduga dari siswa, jadi kalau saya 

tidak menguasainya, saya takut salah. (P6) 

Because grammar is quite difficult, so I learned about the grammar I was 

going to teach, so I really learned a lot about grammar, because sometimes 

there will unexpected questions from student, so if I didn’t expertise it, I 

was afraid of making mistakes. (P6) 

 

paling saya belajar lagi…karena takutnya itu… di kelas itu, interaksi siswa 

itu tidak bisa di prediksi, apa yang bisa terjadi dalam kelas, terkadang 

mereka memberi pertanyaan yang mungkin membuat kita bingung 

sendiri… jadi harus prepare, benar-benar prepare, baca materinya lagi 

supaya ketika menyampaikan itu kita tidak salah dan kalau ada pertanyaan 

kita bisa menjawab. (P9) 

I learned again about the grammar, I was afraid, because in the class, 

students’ interaction was not something that easy to predict. Sometimes, 

they (students) gave us questions which will make us confuse, so we need 

to be prepared, really prepared, so we made no mistake in presenting the 

materials, and we could answer the questions given. (P9) 

 

The responses from the participants, they showed that they were afraid. Their 

feelings of afraid created another feeling which was wary. Because they were wary, they 

did some efforts in their preparation in teaching grammar. They learned again in order to 



 

 

19 

 

avoid mistakes during in-class teaching. They tried to cover up any weaknesses that 

might become problems during in-class teaching and they also imagined the worst-case-

scenario on their own. Wary here shows the third attitude component which is conative 

aspects as Bagus (2011) mentioned that conative aspect shows action or the action 

tendency that someone holds toward an object that is constant with his or her belief 

(cognitive) and feeling (affective) which is formed before. Preparation was something 

which took times. So that if teachers did some preparations before teaching grammar, it 

can be assumed that they had positive attitudes towards teaching grammar.  

 

3) Happy and Success 

The Happy feelings that participants experienced was because of success feelings by the 

participants. This section shows that, behind all the difficulties and uneasy preparation 

they were through in teaching grammar, the participants could achieve the feeling of 

success in teaching grammar. The feeling of success creates positive atmosphere which 

shape their feeling to be happy. 

All the participants have standardized answers about the feeling of success in 

teaching grammar during their teaching practicum except for P8 who never felt 

successful in teaching grammar during her teaching practicum. During the interview P8 

stated that, 

kalau berhasilnya sih tidak begitu, karena ketika lihat test harian mereka 

itu nilainya jelek. Jadi aku merasanya itu ini aku yang kurang berhasil atau 

mereka yang kurang belajar. (P8) 

I don’t really feel successful, because when I saw the students’ bad test 

results, it made me questioning whether it was me who was not good 

enough or the students who did not study about the materials. (P8) 
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However, they all declared that their feeling of success depended on the students’ 

understanding about what they taught. All Participants felt successful and happy when 

the students understood the grammar and be able to use what they taught without 

explaining more. The excerpt of P1 was taken: 

Saya mereasa senang, mungkin ketika saya menyuruh mereka 

mempraktekan grammar yang saya ajarkan dan sebagian besar dari siswa 

sudah benar, saya merasa berhasil… tanpa harus menerangkan lagi. (P1) 

I felt successful when, I asked them (students) to practice the grammar I 

taught and most of them did it correctly. I felt successful; I didn’t need to 

explain again. (P1) 

 

 In another way, the feeling of successful was depending on the students’ grade, 

this opinion was stated by P1, P2, P4, P5, P6, P7 and P9. 

One participant (P3) stated that she also felt successful when she could attract 

students’ enthusiasm during in-class teaching; P3 said that, 

ketika mengajarkan simple present, ya mungkin karena itu masih mudah, 

terus kebetulan saja di kelas itu ada beberapa siswa yang… antusias gitu 

jadinya itu yang lain jadi ikut antusias. (P3) 

When I taught about simple present tense, maybe because it was easy, and 

luckily there were some enthusiastic students who made the other students 

also getting enthusiastic. (P3) 

 

It was supported by P10, P10 believed that students’ participation during in-class 

teaching also one of the reasons which make pre-service teachers felt successful, P10 

said,  
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saya merasa senang, kalau ada anak-anak yang mau bertanya ketika saya 

jelaskan, kan artinya mereka penasaran, kalau ada yang belum jelas, jadi 

mungkin teman-temannya bisa jadi lebih jelas lagi. (P10) 

I was happy when there were students who asked when I explained in 

front of the class, which meant they were curious about something that 

they still didn’t understand, so maybe the other students also could be 

clearer about it. (P10) 

 

As conclusion, all participants except one achieved feeling of success and they 

became happy in teaching grammar during their teaching practicum. In this sections 

almost all participants having feeling of success on their own. Accoding to School (2007) 

the feeling of happy that pre-service teachers experienced show that they were in an 

affective condition called Positive Affective State (the individual is experiencing positive 

feelings, such as relaxation, excitement, pleasure, or joy). 

 

4) Failure and Responsible. 

In contrast to previous section, the participants also experienced the feeling of failure. 

The feeling of failures by the participants here could affect their attitudes towards 

teaching grammar. Similar to the previous section, all the participants seemed to have 

standardized answers about the feeling of failure in teaching grammar during teaching 

practicum. They all also declared that the feeling of failure depended on the student 

reception about what they taught, and students’ grade was the only thing to measure their 

feeling. 
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Pre-service teachers believed that they were responsible in the students’ 

development. All of the participants felt responsible for students’ development, this 

feeling occurred after they evaluate their students’ grade, as P7 stated that: 

Ketika aku ajarkan itu sepertinya mereka mengerti dan bisa, tetapi ketika 

disuruh ulangan tidak boleh membuka buku itu, nilai mereka jadi jeblok. 

(P7) 

When I taught it (grammar), they seemed to understand, but when they 

asked to do a task without opening books, their grades was bad. (P7) 

 

Grammar was also believed as something which is fragile, as P9 said during the 

interview: 

kalau mengajarkan grammar itu aku takut sekali, karena grammar itu 

paling riskan kan? Kalau kita mengajarkannya salah. Apalagi kita yang 

mengajarkan mereka satu semester, kalau pas akhirnya mereka salah, pas 

ujian akhirnya mereka salah kan jadinya kita yang merasa bertanggung 

jawab. (P9) 

I was very afraid when teaching grammar, because grammar is a fragile 

thing. If we taught it wrongly, moreover we taught them for one semester, 

if in the end of the semester test they did it wrongly, I felt responsible for 

it. (P9) 

 

 In a line to P9’s feeling of failure, P5 also experienced the wrong way of teaching 

which made him felt responsible and failure during teaching practicum. The excerpt of P5 

was taken: 

Pernah saya merasa gagal, ketika saya mengajarkan verb yang merupakan 

slang, saya mengajarkan I wanna tetapi mereka malah selalu 

menggunakan itu dalam menjawab soal-soal yang seharunya jawabannya I 

want to, saya sudah pernah menjelaskan itu tetapi, mereka tetap 
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menggunakan yang saya ajarkan pertama kali (I wanna), saya merasa tidak 

berhasil karena mereka malah mengerti pelajaran yang tidak baku. (P5) 

I felt failure when I taught about verb which is slang word, I taught them 

“I wanna” but they always used that in answering questions which the 

answers should be I want to, I already tried to explain it to them, but they 

still using what I taught first (I wanna). I felt failure because they 

understand something which was not the basic. (P5) 

 

From the results of the interview described for this aspect, it can be concluded 

that all the participants not only having the feeling of success but also the feeling of 

failure. However the feeling of failure didn’t mean that the participants had negative 

attitudes. In this section most of the participants felt responsible, which lead us to a 

positive attitudes towards teaching grammar. 

 

E. Conclusion 

This study examined pre-service teachers’ attitudes towards teaching grammar 

during their teaching practicum. Using cognitive component to analyze the data gathered, 

it was clear that eight of participants believe that teaching grammar was important. The 

pre-service teachers believed that grammar is a foundation for other skills, by learning 

grammar; students will be able to learn other skills such as, reading, speaking, listening 

and writing easily. Moreover, without correct usage of grammar, other skills will lose its 

meaning. 

Then, viewed from affective component, most of the participants had positive 

attitudes seen from their feelings in teaching grammar; however, it was influenced by 

their efforts to deal with all aspects during teaching practicum. Another aspect viewed 
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from affective component was their difficulties in teaching grammar, however since all 

the difficulties come from the students, the pre-service teacher were expected to 

overcome the problems which comes from the students, the difficulties made the feeling 

of failure and created negative affective state, but pre-service teachers could overcome 

the problem by achieving the feeling of success during their teaching practicum. 

Lastly, viewed conative component, all the participants showed their positive 

behavior during teaching practicum. They all did their preparation before teaching 

grammar, by learning the grammar deeper and creating some activity. They did all just to 

make sure that they avoided any mistakes during their teaching practicum. 

From the finding of this study, some recommendations were proposed for the 

students. First, students who will do teaching practicum should be able to adjust their 

level to students’ level especially in teaching grammar; they should understand that 

environment affected students’ background knowledge and motivation. Secondly, all the 

students who will do teaching practicum should see difficulties as challenges, so that they 

will be motivated to conquer the challenge given to them.  

Since this study only examined pre-service teachers’ attitudes towards teaching 

grammar during their teaching practicum, the results cannot be generalized for other 

conditions. Further research will be needed for other conditions such as speaking, 

reading, listening and writing. 
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Appendix 1 

Questions for Interview 

 

1. Apakah menurut anda mengajarkan grammar kepada siswa itu penting? 

2. Kesulitan apa yang anda temukan ketika mengajarkan grammar kepada siswa? 

3. Apa persiapan anda dalam mengajarkan grammar kepada siswa? 

4. Apa anda pernah merasa berhasil dalam mengajarkan grammar kepada siswa? Tolong 

jelaskan? 

5. Apa anda pernah merasa tidak berhasil dalam mengajarkan grammar kepada siswa? 

Tolong jelaskan? 

6. Adakah faktor-faktor lain diluar proses belajar mengajar yang mengganggu atau 

menghambat anda dalam mengajarkan grammar kepada siswa? 

7. Apa yang membuat anda merasa senang atau tidak senang dalam mengajarkan grammar 

kepada siswa? 

8. Secara keseluruhan apa pendapat anda tentang tempat praktek mengajar anda?  
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Appendix 2 

Interview Transcript 

Partisipan 2 

Umur: 40+ Sex: Wanita 

Tempat PPL: SMP N 2 Tuntang 

Kode: P2  Mentor: T1 

I:  “apakah menurut anda mengajarkan grammar kepada siswa itu penting?” 

P2: “penting sekali, karena kalau menurut saya, kalau kita berbicara dengan orang asing yang 

berbicara bahasa inggris kalau grammar kita baik itu termasuk salah satu sopan santun dan juga 

harga diri seseorang yang berbicara. Kalau dia berbicara dengan grammar yang benar, itu 

menunjukan kalau dia itu orang yang berpendidikan “ 

I: “Kesulitan apa yang kamu hadapi ketika mengajarkan grammar kepada siswa?” 

P2: “Kalau di SMP N 2 Tuntang, cukup sulit karena SDMnya itu kan di desa, dan mereka tidak 

begitu tertarik dalam bahasa inggris ataupun sekolah, jadi motivasi belajar mereka kurang, jadi 

itu cukup sulit karena bahasa inggris menurut mereka(siswa) tidak penting tidak seperti yang di 

kota (siswa), siswa di kota belajar bahasa inggris itu untuk masa depan kalau di desa belum, jadi 

ya mereka masih susah sekali dalam menerima bahasa inggris.” 

I: “jadi sulit dalam memotivasi siswa dan background knowledge mereka?” 

P2: “iya, karena dipengaruhi lingkungan juga orang tua mereka... Lingkungan dan orang tua kan 

sangat – sangat berpengaruh dalam pendidikan.” 

I: “apa persiapan anda dalam mengajarkan grammar kepada siswa?” 



 

 

30 

 

P2: “biasanya kalau menyiapkannya… saya mencari materi yang mudah untuk mereka, yang 

bukan rumus, kemudian di ulang berkali-kali dengan membuat kalimat, sehingga tanpa sadar 

grammar itu rumusnya mereka hapal” 

I: “apakah anda pernah merasa berhasil dalam mengajarkan grammar kepada siswa? 

Jelaskan?” 

P2: “iya karena ya… menurut saya sih saya ulang terus menerus jadi akhirnya mereka hafal. 

Kemudian membuat kalimat dipraktekan dalam pembicaraan... Jadi akhirnya grammar itu tidak 

terasa sudah seperti dihafalkan dalam conversation.” 

I: “apakah anda pernah merasa tidak berhasil dalam mengajarkan grammar kepada 

siswa? Jelaskan?” 

P2: “Grammar itu sesuatu yang tidak disukai oleh siswa dan ahlinya juga sedikit, jadi ya 

memang ini sebuah tantangan bagaimana membuat siswa itu mengerti tentang grammar. 

Mungkin akan sangat sulit mengajarkan preposition, passive voice atau tenses yang sulit seperti 

past-perfect dll, yang siswa smp masih sangat susah untuk memahami. Tetapi itu ada di 

pembicaraan dan pelajaran. Tapi ketika diajarka n mereka itu tidak mengerti. Otaknya belum 

sampai untuk memahami yang diajarkan...” 

I: “adakah factor-faktor lain diluar proses belajar mengajar yang mengganggu atau 

menghambat anda dalam mengajarkan grammar?” 

P2: “Sistemnya, Sekarang kan bukan jamannya Grammar Translation Method tapi sudah 

condong ke communicative approach sehingga grammar tidak lagi banyak dipakai tetapi yang 

penting bisa bicara mereka bisa ngomong tanpa grammar yang benar. Nah itu kesulitannya 

sering kali mereka tidak diajari grammar seperti I tapi mereka tahunya saya itu I’m, I’m feel free 
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seperti syahrini itu ya… Nah… itu karena kesalahan grammar dia dari kecil jadi semua saya itu I 

am.” 

I:”jadi factor lainnya itu dari factor system pendidikannya?” 

P2: “iya, dari sistemnya” 

I: “apa yang membuat anda senang atau tidak senang ketika mengajarkan grammar 

kepada siswa?” 

P2: “yang membuat senang yak arena saya suka grammar, saya merasa saya seorang grammarian 

tapi kalau yang membuat tidak senang ya karena grammar itu tidak disukai banyak murid, 

mereka memandang grammar itu susah, mereka malas belajar, tapi itu juga tantangan, Cuma ya 

itu tidak senangnya di situ.” 

I: “Secara kesuluruhan, apa pendapat anda tentang tempat praktek mengajar anda?  

P2: “Kalau secara keseluruhan… PPL itu sangat berguna sekali karena itu tidak bisa kita temui 

di fakultas karena itu real life, sesuatu yang nyata, kita banyak sekali belajar, juga senang ketemu 

dengan teman – teman satu kampus waktu PPL, jadi rame, sering bercanda, saling membantu, 

juga ada bantuan dari bapak astika. Juga ada bantuan dari pamong, jadi ya lebih banyak 

senangnya lah… Kalau susah ya itu tantangan. Untuk lokasi itu tantangan ya, kita harus keluar 

dari zona nyaman.” 
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