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STUDENTS’ LEARNING STRATEGIES IN LEARNING MODAL 

AUXILIARIES 

 

Wiwid Wahyuni 

 

Abstract 

It is commonly known that grammar is one of difficult aspects for many ESL students 

regardless of their proficiency level. One part of grammar lesson that should be 

mastered is modal auxiliaries. There may be several causes that lead to students‟ 

difficulties in learning it. This study attempts to find what strategies that students use 

in learning modal auxiliaries and also what strategies that students find most useful. 

This study took place in Faculty of Language and Arts in Universitas Kristen Satya 

Wacana with the participation of 60 students from 2 Intermediate Grammar classes. 

The data were collected through a 35-item questionnaire by using learning strategies 

questionnaire which was adopted based on Oxford (1990 as cited in Gürata 2008) and 

O‟Malley et al (1985 as cited in Zare 2012) learning strategies classification. The 

aspects include: memorization strategies, cognitive strategies, compensation 

strategies, metacognitive strategies, affective strategies, and social strategies. The 

analysis of the data revealed that social-affective strategies were the most frequently 

used by students. The findings from this study also indicated that students consider 

cognitive strategies as perceived useful strategies. 

 

Key Words: language learning, learning strategies, grammar, modal auxiliaries 

 

 

Introduction 

 

Nowadays, English has been widely used for communication across the world. 

Having good communicative competence in English will help people to communicate 

well. According to Zhang (2009), communicative competence involves knowing how 
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to use the grammar and vocabulary of the language to achieve communicative goals, 

and knowing how to do this in a socially appropriate way. Grammatical competence is 

part of communicative competence. Therefore, learning the English grammar and 

vocabulary and also how to use them appropriately will help to communicate their 

messages well. 

Knowing the importance of English grammar and vocabulary in global 

communication, English Language Education Program of the Faculty of Language 

and Arts in Universitas Kristen Satya Wacana offers some grammar courses to its 

students, namely Basic Grammar and Intermediate Grammar. One of the grammatical 

items that is quite challenging to the students is Modal Auxiliaries. A learner‟s mother 

tongue may influence the process of learning another language (Ellis 1994 as cited in 

Myles 2002). The influence may be positive as in facilitating the learning, or negative 

as in interfering the learning. Unlike English, the Indonesian language only applies 

one type of verb in its sentences, and marks the time by using adverb of time such as 

kemarin, sekarang, and besok instead of changing the verb forms. English has tenses 

which depend on the time of the activities take place. For instance, Simple Present 

Tense is used to tell the present activities, Simple Past Tense is used to tell the 

activities done in the past, and Simple Future Tense is used to tell the future activities. 

However, in Indonesian language, all of the verbs are same in all time of activities. 

Sholihah (2014, p. 50). 

The above differences may either influence or interfere the students‟ learning 

process of English grammar, especially Modal Auxiliaries. The uniqueness of Modal 

Auxiliaries itself may also cause the challenge of learning it. Thompson (2002 as cited 
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in Mukundan and Khojasteh 2011) believed that one of the problems faced by ESL 

learners came from the nature and the complexity of modal auxiliaries itself. 

This study aims to investigate the students‟ learning strategies in learning 

modal auxiliaries, as it is believed that being aware of one‟s learning strategies may 

help him/her learn better and help teachers to adjust their approach to help more 

students learn better (Oxford, 2011). As an example, a study conducted by Gürata 

(2008) who found that the use of grammar learning strategies influenced the students‟ 

grammar achievement. By using learning strategies, students will understand their 

problems in learning and be able to find out the appropriate learning strategies so that 

they can learn effectively and efficiently. It is also believed by Zhou (2010) that 

successful language learners have been adopting certain strategies to help themselves 

overcome their problems in their learning process.  

This study is conducted at the English Language Education Program of the 

Faculty of Language and Arts in Universitas Kristen Satya Wacana, Salatiga with two 

research questions as the guide: 1) What are the learning strategies used by the 

students in learning Modal Auxiliaries? 2) What are the strategies that students find 

most useful? 

From this study, it is expected that the result of the research will help students 

to find out and consider about what strategies are suitable and effective for them in 

order to promote the learning of modal auxiliaries. For the teachers, the findings of 

this study may help them provide variations of grammar learning instructions. 
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Literature Review 

 

General Concept of Modal Auxiliaries 

Learning English cannot be separated from learning grammar. One of the 

English grammar topics that is commonly known is „Modal Auxiliaries‟ or „Modal 

Verbs‟. Modal auxiliaries are auxiliary verbs that give information about ability, 

possibility, or necessity. All modal verbs are followed by the infinitive without to and 

their form does not change. (Hopkins and Cullen (2007, p. 108). 

Furthermore, as said by Burch (2003), modals, which express conditions 

applying to main verbs, are never used as main verbs, only as auxiliaries. Modals can 

help the main verb express these conditions: possibility (can, could), probability (may, 

might), obligation (shall, should), necessity (must, have to), and anticipation (will, 

would). 

In sum, modal auxiliaries cannot stand alone. Modal auxiliaries need to be 

understood as a word unity in both meaning and construction. A Modal Auxiliary 

must be combined with another verb to express a meaning. Unlike the other verbs, 

modal auxiliaries do not denote an action or state. However, they only show and 

convey the strength of the speaker‟s attitude toward the action in the degree of 

certainty, possibility, probability, impossibility, necessity, ability, permission and 

obligation. 

 

 



5 

 

Difficulties Faced by Students in Learning Modal Auxiliaries 

Although modal auxiliaries seem difficult for some students, modal auxiliaries 

(including its grammar and expressions) are very important since they become an 

important part of the grammar and semantics of all languages, including English. As 

Manaf (2007) argued, modal auxiliary verbs have always formed an important part of 

the grammar and semantics of most languages, including English, because they are 

not only auxiliaries in the “prescriptive grammarian sense”, but they also appear to 

contribute to the semantics of communication. 

However, some students feel that it is difficult to learn or memorize various 

modal auxiliaries. Along with that fact, Thompson (2002 as cited in Mukundan and 

Khojasteh 2011, p.80) stated “The semantic characteristic of modals makes the 

system unique and this uniqueness creates learning problems for ESL learners due to 

the lack of complete linguistic description”. 

Admittedly, it is not easy for some students who learn English as their foreign 

language to understand the structure or the grammatical items in modal auxiliaries. 

Since modal auxiliaries have complexity system and multi-use, it becomes a 

challenging thing for them. In language learning, Ferris (2002) stated that verb forms 

related to modals are considered problematic to both first (L1) and second language 

(L2) speakers. L1 speakers tend to make grammatical mistakes when faced with this 

problem. Consequently, where L1 speakers make errors, L2 speakers are even more 

compelled and capable of making the same errors and even more in areas of formation 

of the verb phrases, passive and conditional forms, misuse of modals, gerunds, 

infinitives and other grammatical items.  
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Moreover, students often find it difficult to classify modal auxiliaries since 

one modal may function in more than one category. Reppen, Fitzmaurice & Biber 

(2002) contended that part of the difficulty of English modal verbs for linguists and 

language learners is that although the modals are few, they have similar core 

meanings. For instance, Palmer (2001, p.10) explains that can conveys permission in 

the sentence, “John can come in now”, but it conveys ability in the sentence, “John 

can speak French”. By all means, the example above shows that a particular modal 

verb has multiple possible meanings. It will become confusing for ESL learners 

because both of them have different meanings depending on the context. Therefore, 

they need to rethink and consider its context to understand the exact meaning of the 

modal verb. Conclusively, for these reasons, the major cause of the students‟ 

difficulties in dealing with modal auxiliaries is mostly the nature of the modal 

auxiliaries itself.  

 

Language Learning Strategies 

There are some main factors that influence students in order to reach the 

success in learning a language, such as teachers, textbooks, and methods. Another 

factor that is also important is the learning strategies. As Brown (2001, p. 60) stated, 

“successful mastery of the second language will be due to a large extent to a learner‟s 

own personal “investment” of time, effort, and attention to the second language in the 

form of an individualized battery of strategies for comprehending and producing the 

language”.  
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  All learners have their own strategies in learning things. Learning strategies 

are considered to have a role for success in language learning. As stated by Spratt 

(2005), learning strategies are the ways chosen by learners to learn language. They 

include ways to help students identify what they need to learn, process new language 

and work with other people to learn. Using the right strategy at the right time can help 

them learn the language better, and help to make them more autonomous. In addition, 

Dhanapala (2007) believed that learning strategies are the procedures helping 

individuals to facilitate a learning task. Hence, choosing suitable and good learning 

strategies will help students to identify the learning strategies they need and to learn 

language better. 

Along with that, O‟Malley and Chamot (1994, as cited in Abhakorn 2008) 

proposed that language learning strategies can be described within the cognitive 

model of learning. The cognitive model of learning indicates that learning is an active, 

dynamic process in which learners select information from their environment, 

organize the information, relate to what they already know, retain what they consider 

to be important, use the information in appropriate contexts, and reflect on the success 

of their learning efforts. 

O'Malley, Chamot, Stewner-Manzanares, Kupper & Russo (1985 as cited in 

Zare 2012) also categorized types of strategies in learning into 3 categories: cognitive 

strategies, metacognitive strategies, and socio-affective strategies. Cognitive strategies 

are more limited to specific learning tasks and they involve more direct manipulation 

of the learning material itself. Repetition, resourcing, translation, grouping, note 

taking, deduction, recombination, imagery, auditory representation, key word, 

contextualization, elaboration, transfer, and inference are among the most important 
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cognitive strategies. Metacognitive strategies are strategies which involve planning 

for learning, thinking about the learning process as it is taking place, observing of 

one‟s production or comprehension, correcting your own mistakes, and evaluating 

learning after an activity is completed. Advanced organizers, directed attention, 

selective attention, self-management, functional planning, self-monitoring, delayed 

production, and self-evaluation are included among the major metacognitive 

strategies. Socio-affective strategy has close relationship with social-mediating 

activity and interacting with others. The main strategies include cooperation and 

question for clarification. 

 Meanwhile, Oxford (1990, cited in Hardan, 2013) classified learning strategies 

into 6 types: memorization strategies, cognitive strategies, compensation strategies, 

metacognitive strategies, affective strategies, and social strategies. Memorization 

Strategies are techniques used to remember more effectively, to retrieve and transfer 

information needed for future language use. Memorization helps students to store 

important information gathered from learning in their memory. When the information 

is needed for use in the future, these strategies help the students to get the information 

back. For example, the semantic map of a group of nouns or verbs that shows the 

relationship between the words. Cognitive Strategies are used to help the students to 

manipulate the target language or task correctly by using all their processes. They 

include reasoning, analysis, and drawing conclusions; for example, the use of drills to 

practice the language and the use of dictionary to find difficult words. Compensation 

Strategies are employed by the students to compensate the missing knowledge in the 

target language due to lack of vocabulary. The strategies help to allow the students to 

use the language to speak and write in the target language even when their vocabulary 
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is limited. For example, the use of linguistic clues to guess the meanings or by 

inventing words to the use of linguistic clues to guess compensates their lack of 

vocabulary.  

 Metacognitive Strategies are employed by the students to help them coordinate 

the learning process by centering, arranging, planning, and evaluating their learning, 

which help learners to control their own learning. Students will also be able to plan 

what their learning strategies should be and change them if they are not suitable. For 

example, overviewing with already known material and deciding in advance on what 

to pay attention to. Affective Strategies are techniques to help the students control 

their emotions, attitudes, motivations and values. These strategies have a powerful 

influence on language learning because they allow the students to manage their 

feelings. For example, students may use laughter to relax and praise to reward 

themselves for the achievements. Social Strategies are activities that students engage 

in to seek opportunities to be exposed to an environment where practice is possible. 

These strategies are important because language learning always involves other 

people; it is form of social behavior. For example, it can be done by questioning for 

understanding facts and working together with peers or speakers of the target 

language including native and native like speakers in order to upgrade their language 

skills.  

Overall, the classification of learning strategies that was offered by O'Malley 

and Chamot (1990) is actually similar to the classification proposed by Oxford 

(1990). Oxford combined memory strategy and cognitive strategy while 

Social/affective strategies were separated as proposed by O'Malley and Chamot. On 

the other hand, O'Malley and Chamot differentiate between cognitive, metacognitive 
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and social/affective strategies. However, literature usually classifies social and 

affective strategies as a common group of strategies, and they are called socio-

affective strategies. For this reason, to gather the data, this research used both of these 

classifications and combined the social and affective strategies as the reason of similar 

terms.  

 

Related Previous Studies 

 There are some previous studies that concerned about grammar learning 

strategies. One study was conducted by Gürata (2008) who investigated 176 students 

from different proficiency levels (pre-intermediate, intermediate, and upper-

intermediate) at School of Foreign Languages, Middle East Technical University 

(METU). This study mainly investigated which learning strategies Turkish EFL 

learners use when learning and using grammar structures and the difference in 

learning strategy use by several variables, such as gender, proficiency level, and 

achievement on grammar tests. The data were collected through a 35-item 

questionnaire regarding grammar learning strategies. The findings from this study 

indicated that there is a difference among different proficiency levels and gender in 

terms of their strategy use. Moreover, it shows that using grammar learning strategies 

influence the students‟ grammar achievement. However, this research only discussed 

the learning strategy of grammar in general and was not focused on one aspect. 

Gürata (2008) brings a different, but interesting perspective. From the result of the 

research, he found that the female participants were found to use certain grammar 

learning strategies more frequently than males. Gürata attributes this finding to 
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women‟s desire to be successful. He further states that this desire may stem from their 

need for “social approval” (p. 66). 

 Another study was conducted by Al-Jabali (2012) who investigated Language 

Learning Strategies Use and Concept Development employed by 45 Jordanian 

Undergraduate English Language Majors. By using the Strategy Inventory of 

Language Learning (SILL) for collecting data, Al-Jabali explored the use of grammar 

learning strategies and also the differences between males‟ and females‟ responses. 

The results of this study indicated that Jordanian Undergraduate Majoring in English 

Language were high strategy users for most of the strategies. The first ranked was the 

metacognitive strategies, followed by the social, compensation, affective, cognitive, 

and memory strategies respectively. This research was also about learning strategies 

on grammar in general. However, it is different with this current study which focused 

on Modal Auxiliaries learning strategies. 

The review of literature above shows that there is a lack of studies on grammar 

especially which discussed about certain grammatical aspects specifically. Therefore, 

in this study will be focused on learning strategies on one grammatical aspect that is 

Modal Auxiliaries. 

 

The Study 

 

This section describes the methodological aspects of the research. It includes 

research question, context of the study, participants, data collection instruments, data 

collection procedures, and data analysis procedures. The data were collected both 

quantitatively and qualitatively to ensure what strategies that students use in learning 
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modals. This research study is guided by the following research questions: 1) What 

are the learning strategies used by the students in learning Modal Auxiliaries? 2) 

What are the strategies that students find most useful? 

 

Context of the Study 

This research was conducted in English Language Education Program of the 

Faculty of Language and Arts in Universitas Kristen Satya Wacana, Salatiga. This 

study focused on the grammar lesson topic: modal auxiliaries, which has been taught 

in the Intermediate Grammar course. The course objective is to provide students with 

knowledge of certain grammatical items such as two-word verbs, gerunds & 

infinitives, relative clauses, etc. The focus of the course is not limited to forms only 

but also meaning. 

 

Participants 

The participants in this study were 60 students from 2 Intermediate Grammar 

classes (each class contained 30 students) in Trimester 1/2015-2016. They were first 

year students of the Faculty of Language and Arts in Universitas Kristen Satya 

Wacana, Salatiga who were majoring in the English Language Education Program 

(ELE Program). They were chosen as the participants as the reason they were 

studying about Modal Auxiliaries in their class. From those 60 students, 5 students 

volunteered for the interview and chosen by using convenience sampling from these 

classes. To protect their confidentiality, pseudonyms were used in this research. 
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Data Collection Instrument 

The method used in the investigation is very important to get a valid data. This 

study used a questionnaire and interview as the tools of collecting data. In this study, 

the researcher used a closed-ended questionnaire because it provides more 

convenience and is easily administered to collect the data from each person. As 

Dörnyei (2002) stated, questionnaires are easy to construct and conduct as they 

provide a great amount of data in relatively short time. The questionnaire used in this 

study was originally designed by Gürata for his study in 2008. The items were 

developed on the basis of Oxford (1990) and O‟Malley et al (1985 as cited in Zare 

2012) learning strategies classification (see Appendix A). The questionnaire of this 

research were developed from both author‟s classification. The questionnaire items 

combined the social and affective strategies. Moreover, memorization strategy is 

combined with cognitive strategy as the reason of similar terms. Therefore, there were 

4 strategies used for the data. The aspects include: cognitive strategies, compensation 

strategies, metacognitive strategies, and social-affective strategies. 

In order to respond to the questionnaire, the participants were requested to rate 

a series of statements by considering two questions: (a) “How often do you use this 

strategy?” and (b) “I think this is a useful strategy (Even though I may not use it.)” 

(Appendix B). A five-point Likert-scale, ranging from 5 as always (A), 4 as usually 

(U), 3 as sometimes (SO), 2 as seldom (SE), and 1 as never (N), was used for the first 

question. On the other hand, a three-point Likert-scale was used for the second 

question: totally disagree (1), partly agree (2), and totally agree (3). Based on Gürata‟s 

pilot study before his main study, the Cronbach alpha coefficients for the frequency 

scale was .93 and for the usefulness was .89. 
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In addition, to get more reliable data, the researcher interviewed five students 

using convenience sampling from Intermediate Grammar class who expressed their 

willingness to be interviewed. The purpose of the interview is to know how each 

student deals with the difficulties of modals and what learning strategies that they use. 

The interview for each participant was around 10-20 minutes. The advantages of 

interviews were listed by Saunders & Lewis (2007) as the possibility of obtaining 

comprehensively detailed primary data that can be immediately analyzed. It meant 

that the researcher has the possibility to get deeper data through face-to-face 

interviews. The aim of interview in this research is to explore and to know the reasons 

why the interviewees use the learning strategies in the questionnaire statement. 

Moreover, it is also useful to clarify any other related points and to follow up the 

answers.  

 

Data Collection Procedures  

First of all, the permission from each lecturer in two Intermediate Grammar 

classes was asked. After that, the researcher created the printed questionnaire about 

modal auxiliaries learning strategies, and then it was distributed to two Intermediate 

Grammar classes in Trimester 1/2015-2016, on March, 2016. There were 60 students 

who filled out the questionnaire. Hence, it is 100% from the total population. 

Afterwards, from those 60 students, 5 students volunteered for the interview. The 

length of the interview was around 10-20 minutes for each interviewee. They were 

given some questions related to their grammar learning strategies. The questions were 

about how students learn and manage grammar learning, especially modal auxiliaries 



15 

 

and about the most dominant learning strategy aspects that they used in the learning 

process.  

  

Data Analysis Procedures 

After collecting the data from the participants, the researcher displayed the 

data in the table distribution. The data obtained from the questionnaire were computed 

and analyzed in terms of means by using Microsoft Office Excel for Windows 2007. 

Moreover, after collecting data from the interview, the researcher made transcription 

summary and coding, and then analyzed the difficulties in modal auxiliaries and 

students‟ learning strategy from the students‟ response to the instrument given. To 

interpret the mean score for students‟ learning strategy frequency and usefulness, the 

researcher adopted the interpreting procedure using Likert-scales designed by Gürata 

(2008) as seen in Table 1 below. 

Table 1 

Interpretation of mean score of learning strategy frequency and usefulness 

Scale Frequency Score Range   Scale Usefulness Score Range 

5 Always 4.50-5.00   3 Totally Agree 2.50-3.00 

4 Usually 3.50-4.49         

3 Sometimes 2.50-3.49   2 Partly Agree 1.50-2.49 

2 Seldom 1.50-2.49         

1 Never 1.00-1.49   1 Totally Disagree 1.00-1.49 
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Discussion 

 

The following section presents findings and discussions of the study to 

provide the answers to the two research questions. The first question is related to the 

learning strategy frequency: “What are the learning strategies used by English 

Language Education Program of Faculty of Language and Arts students in learning 

Modal Auxiliaries?” and the second question is “What are the strategies that students 

find most useful? 

Frequency of Grammar (Modal Auxiliaries) Learning Strategy Use 

Table 2 below presents the data analysis gained from the questionnaire. In the 

questionnaire, there were 35 statements that covered the strategies used by students in 

learning grammar, which in this context is learning Modal Auxiliaries. The items are 

presented in the descending order.  

Table 2 

Frequency of grammar (modal auxiliaries) learning strategy use 

No. Items N Strategy Mean 

1 ITEM 35 60 I encourage myself to speak English even when I am afraid of making a 

grammar mistake. 

4.02 

2 ITEM 8 60 If I do not understand my teacher‟s explanation, I ask my friends for help. 3.98 

3 ITEM 9 60 I take notes when my teacher explains a new grammar structure (e.g. I 

write down the meaning and the usage of the structure). 

3.88 

4 ITEM 11 60 I underline, use different colors or capital letters to emphasize the 

important parts of grammar rules and explanations. 

3.88 

5 ITEM 27 60 I try to practice a new grammar structure in speaking or writing. 3.75 

6 ITEM 33 60 When my teacher corrects my grammar mistake, I repeat the correct form.   3.72 

7 ITEM 21 60 I examine the mistakes which my instructor has marked in a written 

assignment, and try to correct them. 

3.68 

8 ITEM 4 60 When I see a new grammar structure, I use the context/situation, the 

dialogue, or the picture in order to understand its meaning. 

3.65 

9 ITEM 34 60 If I am not sure of a grammar structure while writing or speaking, I try to 

use another one.   

3.63 

10 ITEM 23 60 I study grammar with a friend or a relative.   3.62 

11 ITEM 10 60  I use my own language to write the rules of a new grammar structure. 3.57 
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12 ITEM 18 60 I use grammar books in order to review or better understand new 
grammar structures.   

3.57 

13 ITEM 20 60 I determine the grammar structures that I have trouble with and make an 

effort to improve them. 

3.55 

14 ITEM 26 60 I remember a new grammar structure by thinking of the context/situation 

it was used in.   

3.53 

15 ITEM 31 60 I try to notice my grammar mistakes and find out the reasons for them. 3.53 

16 ITEM 15 60 I try to notice the new grammar structures that appear in a listening or a 

reading text. 

3.52 

17 ITEM 1 60 When I learn a new grammar structure, I try to associate it with other 

structures that I already know. 

3.50 

18 ITEM 30 60 I pay attention to grammar rules when I speak or write.   3.50 

19 ITEM 3 60 When I learn a new grammar structure, I compare it with my own 

language by thinking of its equivalent in my native language. 

3.48 

20 ITEM 25 60 I remember a new grammar structure by thinking of its location in the 

book (e.g. in the picture or in the dialogue), in my notebook, or on the 

board.   

3.43 

21 ITEM 29 60 I try to combine the new structure with my previous knowledge to express 

new ideas or to make longer sentences.   

3.38 

22 ITEM 14 60 I say/write a new grammar structure several times in order to memorize it. 3.37 

23 ITEM 24 60 I write one or two sentences using the new grammar structure so that I can 
remember that structure. 

3.35 

24 ITEM 6 60 When I see a new grammar structure, I try to infer the rules about that 
structure. 

3.30 

25 ITEM 13 60 I think about the situations in which I can use the newly learnt grammar 
structures. 

3.25 

26 ITEM 2 60 When I learn a new grammar structure, I try to classify it under a group of 
similar things (e.g. verbs, tenses, etc). 

3.23 

27 ITEM 5 60 When I see a new grammar structure, I examine the parts of that structure. 3.23 

28 ITEM 7 60 If I do not understand my teacher‟s explanation of a new structure, I ask 

him/her to repeat.   

3.22 

29 ITEM 32 60 I ask good speakers of English to correct my grammar when I talk. 3.22 

30 ITEM 17 60 I do grammar exercises at home. 3.02 

31 ITEM 16 60 I review the grammar structures I learn regularly.   3.00 

32 ITEM 22 60 I ask my teacher questions about his/her corrections of my grammatical 
mistakes. 

2.95 

33 ITEM 28 60 I write e-mails, letters or compositions in order to practice newly learnt 
grammar structures. 

2.87 

34 ITEM 19 60 I preview the grammar subjects that will be covered before coming to 
class. 

2.75 

35 ITEM 12 60 I draw charts for the grammar rules I learn. 2.38 

 

The eighteen strategies highlighted in blue color on the top of the list 

(M=3.50-4.02) fall into the “Usually” employed strategies (original score range: 3.50-

4.49), and thus they are the most frequently used ones among the 35 items of the 

questionnaire. The next sixteen items highlighted in green color (M=2.75-3.48) fall 

into the “Sometimes” employed strategies with range (original score range: 2.50-
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3.49). The last grouping of strategies that is at the bottom of the list (M=2.38) fall into 

the “Seldom” employed strategy with range (original score range: 1.50-2.49).  

As shown in Table 2, the range of mean score is between 2.38 and 4.02. It 

means that there were no participants who chose Always (4.5-5.0) and Never (1.0-1.4) 

of the questionnaire items about their learning strategy. The participants‟ responses 

range from the “Usually” employed strategies (M=4.02) to the “Seldom” used 

strategies (M=2.38).  

The first two most frequently used strategies are included in the socio-

affective strategies. It can be seen that the highest score is Item 35 (I encourage 

myself to speak English even when I am afraid of making a grammar mistake) 

(M=4.02). Item 35 is related to the communication skill that is speaking skill. Since 

grammar is important to students‟ English competence, this finding may seem to 

indicate that the English Language Education Program of Faculty of Language and 

Arts students have a positive attitude in employing this strategy to their Modal 

Auxiliaries learning, especially in improving their speaking skill. They encourage 

themselves to be confident in speaking and not afraid to do mistakes despite they still 

have limited understanding of Modal Auxiliaries and also the vocabulary related to it. 

This finding was also confirmed from the results of the interview. For example, 

Participant 1 mentioned,   

We ever had speaking exercise in our grammar class. We should 

present a conversation using the correct Modal Auxiliaries based on 

situation given. Actually, at that time I‟m still confused with the 

Modal Auxiliaries explanation, but I tried to be confident to speak 

using Modal Auxiliaries. I also get help from my friend when we 

worked in a group. (P1) 
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This result was against Bao & Sun (2010) who stated that grammar study has 

less benefit on students‟ listening and speaking skill. Conversely, the result of this 

study showed that grammar is helpful for students‟ speaking skill. If the students have 

good understanding of Modal Auxiliaries, they will speak more confidently. It will 

help students to know a lot of background information as the speaker of the event and 

express ideas like ability, advice, and obligation more easily. 

Meanwhile, the second most frequently used strategy is item 8 (If I do not 

understand my teacher‟s explanation, I ask my friends for help) (M=3.98).  

This result was confirmed by Participant 2 who said: 

Asking question to friend doesn‟t take much time. It is more 

comfortable to get an explanation about Modal Auxiliaries using our 

mother tongue and I also don‟t need to feel shy because everybody 

will look at me if I ask to the lecturer in class. (P2) 

 

Admittedly, asking questions has many benefits for students in learning. 

Although some students would not prefer to ask to the lecturer about Modal 

Auxiliaries in front of other students, they can do it with their friends. Asking 

questions can help students enhance their understanding of the lesson. It is also 

supported by Shepardson and Pizini (1993 as cited in Hofstein, A., Navon, O., Kipnis, 

M., & Mamlok‐Naaman, R., 2005, p.793), who considered asking questions as a 

component of thinking skills for learning tasks and as a key stage in the problem-

solving process.  

Socio-affective strategies are the strategies that help learners regulate and 

control emotions, motivations, and attitudes towards learning, as well as help learners 

to solve problems and learn through interaction with others. O‟Malley et al. (1985) 
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divided socio-affective strategies into two sub-strategies: the cooperative strategy and 

the questioning for clarification strategy. Therefore, in this case, students show 

positive attitude towards social-affective strategy in learning Modal Auxiliaries. They 

are interested to include their friend in their learning process. They are more 

comfortable to ask their friends and work together with them, for example: do 

assignments or study to prepare test in a group. This strategy will help students 

especially those with lower level of proficiency or confidence when they are faced 

with complicated problems in language learning. 

On the other hand, the least used strategy of them all is item 12, with the 

lowest mean (M=2.38). It can be concluded from the table that students seem not too 

interested in drawing charts for the modal auxiliaries rules they learn. Mostly, 

grammar reference books provide visual representation such as Venn diagrams, time 

line, and charts. However, it is not a very common strategy that students do while 

learning modal auxiliaries. 

Although Item 12 shows the lowest mean, some participants found this 

strategy useful. The results of the interview also suggest this possibility. For example, 

Participant 3 agreed: 

When the lecturer gives her explanation about a grammar rule, she 

often draws some kinds of chart. It was also done when she taught 

about Modal Auxiliaries. Then I copied and wrote it on my notebook. 

It will be easier for me to study from it. (P3) 

 

 The above response suggests an interesting result of the study that when the 

student used charts, it was because the teacher used charts in explaining the grammar 
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points, and she would copy the charts into her notebook. She did not do it by herself 

in her independent study.  

In this study, students only copy and write down the charts of Modal 

Auxiliaries that the lecturer explained into their note books. Although the result of the 

data showed students were less interested in drawing charts of rules in Modal 

Auxiliaries, in contrast, grammar charts are actually very helpful for learners to allow 

them to make better understanding of the grammar information presented in their 

textbooks. In this case, charts will give a clear explanation about the various functions 

of each modal verb in Modal Auxiliaries. Considering these benefits of charts, it is 

essentially more beneficial for students to accustom themselves to create their own 

charts to show their understanding of language topics so that they know exactly what 

they are studying in a lesson. With this approach, students will not only learn 

grammar in a meaningful way, but will also develop cognitive skills in their language 

learning. 

 

Other Strategies Added by the Respondents   

At the end of the questionnaire, students were asked to write if there were any 

strategies that they used other than those listed in the questionnaire. There was only 

one student who responded to this question. Participant 4 said, 

I ever find difficulty when I studied one part of Modal Auxiliaries and 

then I tried to learn it through Youtube. I think learning through video 

is more simple and easier to follow than see the explanation in the 

grammar book. (P4) 
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One student reported her strategy in learning modal auxiliaries by browsing 

and watching on video streaming about explanation of modal auxiliaries rules as an 

additional effort for her to get better understanding. It is commonly known that there 

are many benefits of using videos in education. Video can be a valuable learning tool 

that can make lesson become easier, more interactive and informative, especially for 

learning a second language. It is also supported by Denning (1992 as cited in Al Rajhi 

2016) who stated “Video may help to promote learning in students with high visual 

orientation in their learning styles. Video can also provide visually-compelling access 

to information for many learners with reading difficulties who might miss learning 

opportunities provided solely by print-based materials.” 

Throughout the result of this study, it can be concluded that the usage of the 

videos for grammar learning can motivate the students to take part in the lessons. It is 

related to cognitive strategy which is the strategy that learners use in order to improve 

their learning and assisting them with learning problem. This strategy allows the 

respondent to show her desire, motivation and willingness to learn Modal Auxiliaries 

independently as the purpose to overcome the difficulty she found in the previous 

learning. Furthermore, in the interview, she reported that learning through video is an 

effective way for learning. She can learn anywhere from their mobile devices like 

laptop or smart phone. Besides, it provides convenience to enjoy the process of 

learning whenever she wants. Indeed, with its practicality, using videos can somehow 

facilitate students to apply the cognitive strategy to improve their grammar learning. 
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Perceived Usefulness of the Learning Strategies 

The second question to be answered was regarding the perceived usefulness of 

the learning strategy (“What strategies that students find most useful?”). Table 3 

below presents the data gained from the questionnaire. It presents the mean of 

usefulness and also the mean of frequency of the strategies. The items are again 

presented in descending order.  

Table 3 

Perceived usefulness of the strategies as compared to frequency 

No. Items N Strategy Mean 

(usefulness) 

Mean 

(frequency) 

1 ITEM 9 60 I take notes when my teacher explains a new 

grammar structure (e.g. I write down the 

meaning and the usage of the structure). 

2.73 3.88 

2 ITEM 27 60 I try to practice a new grammar structure in 

speaking or writing. 

2.70 3.75 

3 ITEM 11 60 I underline, use different colors or capital letters to 
emphasize the important parts of grammar rules and 

explanations. 

2.68 3.88 

4 ITEM 35 60 I encourage myself to speak English even when I am 

afraid of making a grammar mistake. 

2.67 4.02 

5 ITEM 7 60 If I do not understand my teacher’s explanation 

of a new structure, I ask him/her to repeat.   

2.63 3.22 

6 ITEM 8 60 If I do not understand my teacher’s explanation, I 

ask my friends for help. 

2.62 3.98 

7 ITEM 33 60 When my teacher corrects my grammar mistake, I 

repeat the correct form.   

2.62 3.72 

8 ITEM 17 60 I do grammar exercises at home. 2.60 3.02 

9 ITEM 23 60 I study grammar with a friend or a relative.   2.58 3.62 

10 ITEM 30 60 I pay attention to grammar rules when I speak or 

write.   

2.55 3.50 

11 ITEM 31 60 I try to notice my grammar mistakes and find out the 

reasons for them. 

2.55 3.53 

12 ITEM 32 60 I ask good speakers of English to correct my 

grammar when I talk. 

2.55 3.22 

13 ITEM 20 60 I determine the grammar structures that I have 

trouble with and make an effort to improve them. 

2.53 3.55 

14 ITEM 21 60 I examine the mistakes which my instructor has 

marked in a written assignment, and try to correct 

them. 

2.50 3.68 

15 ITEM 10 60 I use my own language to write the rules of a new 

grammar structure. 

2.47 3.57 

16 ITEM 18 60 I use grammar books in order to review or better 

understand new grammar structures.   

2.47 3.57 

17 ITEM 16 60 I review the grammar structures I learn regularly.   2.45 3.00 

18 ITEM 24 60 I write one or two sentences using the new grammar 

structure so that I can remember that structure. 

2.45 3.35 

19 ITEM 19 60 I preview the grammar subjects that will be covered 
before coming to class. 

2.42 2.75 
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20 ITEM 26 60 I remember a new grammar structure by thinking of 
the context/situation it was used in.   

2.42 3.53 

21 ITEM 1 60 When I learn a new grammar structure, I try to 

associate it with other structures that I already know. 

2.40 3.50 

22 ITEM 4 60 When I see a new grammar structure, I use the 

context/situation, the dialogue, or the picture in order 

to understand its meaning. 

2.40 3.65 

23 ITEM 15 60 I try to notice the new grammar structures that 

appear in a listening or a reading text. 

2.40 3.52 

24 ITEM 14 60 I say/write a new grammar structure several times in 

order to memorize it. 

2.38 3.37 

25 ITEM 22 60 I ask my teacher questions about his/her corrections 

of my grammatical mistakes. 

2.37 2.95 

26 ITEM 34 60 If I am not sure of a grammar structure while writing 

or speaking, I try to use another one.   

2.37 3.63 

27 ITEM 25 60 I remember a new grammar structure by thinking of 

its location in the book (e.g. in the picture or in the 

dialogue), in my notebook, or on the board.   

2.33 3.43 

28 ITEM 6 60 When I see a new grammar structure, I try to infer 

the rules about that structure. 

2.32 3.30 

29 ITEM 29 60 I try to combine the new structure with my previous 

knowledge to express new ideas or to make longer 
sentences.   

2.30 3.38 

30 ITEM 2 60 When I learn a new grammar structure, I try to 
classify it under a group of similar things (e.g. verbs, 

tenses, etc). 

2.28 3.23 

31 ITEM 5 60 When I see a new grammar structure, I examine the 

parts of that structure. 

2.25 3.23 

32 ITEM 13 60 I think about the situations in which I can use the 

newly learnt grammar structures. 

2.23 3.25 

33 ITEM 3 60 When I learn a new grammar structure, I compare it 

with my own language by thinking of its equivalent 

in my native language. 

2.12 3.48 

34 ITEM 28 60 I write e-mails, letters or compositions in order to 

practice newly learnt grammar structures. 

2.12 2.87 

35 ITEM 12 60 I draw charts for the grammar rules I learn. 1.93 2.38 

 

The first fourteen items (with blue color) are those considered by the 

participants to be the most useful ones with means ranging from 2.50 to 3.00. The 

next twenty one items (with green color) fall into the partly agree range with the 

means between 1.50 and 2.49. There are no items that fall into the totally disagree 

range (1.00-1.49). 

Table 3 shows the result of usefulness strategies in learning grammar, that is 

Modal Auxiliaries. The range of mean score is between 1.93 and 2.73. It means that 

all of the learning strategies listed in the questionnaire items were considered to be 

useful for students to some extent.  
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The two highest mean in the perceived useful strategies with the higher mean 

scores are included in the cognitive strategies. They are Item 9 (I take notes when my 

teacher explains a new grammar structure, e.g. I write down the meaning and the 

usage of the structure and Item 27 (I try to practice a new grammar structure in 

speaking or writing). Both item 9 (M=2.73) and item 27 (M=2.70) are reported to 

have the highest scores in usefulness. Similarly, they show higher score in frequency 

mean but they are not in the two most frequently used strategies. Item 9 (M=3.88) is 

in the third rank and item 27 (M=3.75) is in the fifth rank.  

According to White (1996, as cited in Rahmani & Sadeghi 2011), one type of 

cognitive strategy, note-taking, is believed to improve learning of both oral and 

written materials. It is a useful technique in studying content, developing language 

skills, and learning tasks in general. In sum, the result shows that students of Faculty 

of Language and Art have positive attitudes towards the strategy of note-taking. They 

consider note-taking is important and gave many benefits for them. As they take note, 

they also decided on and highlight the pattern, meaning, key ideas or important point 

they found in Modal Auxiliaries. Students make their effort to produce a well-

organized note to make them easier to review the material after class. Moreover, 

students also show their learning strategy by practicing a new Modal Auxiliaries 

structure. They applied what they have learnt in speaking or writing in their classroom 

activity.  

Two of the items highlighted in Table 3 (item 7 and 8) are listed among useful 

learning strategies. Item 7 shows higher score in usefulness (M=2.63), but less 

frequently done (M=3.22). On the other hand, item 8 shows lower score in usefulness 

(M=2.62), but more frequently done (M=3.98). Although these two strategies are 
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almost similar to each other, students prefer asking their friends about the lesson 

explanation of Modal Auxiliaries they did not know to asking to the lecturer. 

However, they realized that asking the lecturer was more useful although it was not 

usually used by students (M=3.22). This result was also confirmed from the interview 

result. Participant 5 mentioned, 

I feel more comfortable to ask my friend about the part of the 

explanation in Modal Auxiliaries that I haven‟t understand than ask 

the lecturer in class. (P5) 

 

Participant 5 mentioned that it was more comfortable to ask a friend than to 

ask a lecturer if she did not understand explanation when learned Modal Auxiliaries. 

One item highlighted in Table 3 (item 12), again, has the lowest score in both 

frequency and useful strategies. In other words, this strategy is not considered to be 

useful by the students, and thus is not used frequently by them.  

 

Conclusion 

 

The purpose of this study was to analyze English Language Education 

Program (ELE Program) of Universitas Kristen Satya Wacana students‟ strategies in 

learning Modal Auxiliaries. The data were collected from the total sixty participants 

through a 35-item questionnaire by using learning strategies questionnaire that was 

originally designed by Gürata for his study in 2008. The items were developed on the 

basis of Oxford (1990) and O‟Malley et al (1985 as cited in Zare 2012) learning 

strategies classification. Afterwards, from those 60 students, 5 students volunteered 

for the interview. 
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From the result obtained, the mean score of learning strategy frequency shows 

that there is no strategy that falls in “Always” and “Never” range. The result of the 

research shows the two strategies that were most frequently used by the students in 

learning Modal Auxiliaries were under the socio-affective strategy category. It can be 

seen that the highest score is Item 35 (I encourage myself to speak English even when 

I am afraid of making a grammar mistake). Moreover, the second most frequently 

used strategy is item 8 (If I do not understand my teacher‟s explanation, I ask my 

friends for help). Both of them were usually used by the students in learning the 

Modal Auxiliaries. On the other hand, the least used strategy of them all is item 12, 

with the lowest mean. It can be concluded from the table that students seem not too 

interested in drawing charts for the modal auxiliaries rules they learn. Furthermore, 

one student reported another strategy in learning by browsing and watching on video 

streaming about explanation of modal auxiliaries rules as an additional effort for her 

to make better understanding. The result also shows that students have positive 

attitudes towards the note-taking learning strategy. They understand the importance of 

note-taking and get benefits from it. Students are not only take note from teacher 

explanation, but also show interest in highlighting the important parts,  like meaning 

of words, patterns or key ideas about Modal Auxiliaries. They write a well-organized 

note of all materials that covered in the class and use it to review and study outside 

the class. Moreover, students also show their learning strategy by practice a new 

Modal Auxiliaries structure. They applied what they have learnt in speaking or 

writing in their classroom activity.  

 The next finding of the study is that cognitive strategies were perceived as the 

most useful strategies in learning Modal Auxiliaries. Students perceived that taking 
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notes or underlining the important parts in their books is useful to help them in 

learning and remember the lesson easily. Besides, they practiced and applied what 

they had learned into a spoken or written context.  

The pedagogical implication of these findings, although specifically discussing 

about one grammatical aspect, may become a useful suggestion for the scholars, 

instructors and other related parties to improve the students‟ grammar learning 

strategies in the future. In the context of EFL, learners are usually reported passive. 

Hence, it is necessary for instructors to understand their problems and provide 

appropriate learning strategies on grammar learning instructions in class to help them 

learn more effectively and efficiently. Lecturers should encourage learners not to be 

afraid in making mistakes while learning English. Besides, lectures should frequently 

provide opportunities for learners to practice grammar in communicative speaking or 

writing. On the other hand, learners should also develop their awareness of the 

learning process and strategies in order to reach success in learning a second/foreign 

language. Learners can get benefits of the learning strategies by taking notes, 

underlining and highlighting the important parts in their books, asking questions to 

lecturer or friends, etc. 

This study is far from perfect. The limitation of this study may be that the 

study are very contextual since this study was conducted with only 60 students in one 

study program in Faculty of Language and Arts, Universitas Kristen Satya Wacana. 

The results concerning grammar strategies in learning modal auxiliaries may thus 

apply to only one institution, and may not be general to other settings. 

For further study, it is suggested to examine some continuous analysis, such as 

on how the language learning strategy affects the students‟ score improvement, or 
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whether there is any significance difference between students who utilize certain 

strategy and others who do not to their learning achievement. Another point is the 

open-ended questionnaire can be added as another method to enrich the research data. 
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Appendix A: 

(STRATEGY TYPES OF GRAMMAR LEARNING STRATEGIES) 

NO STRATEGIES TYPE 

1 
When I learn a new grammar structure, I try to associate it 

with other structures that I already know. 
Cognitive 

2 
When I learn a new grammar structure, I try to classify it 

under a group of similar things (e.g. verbs, tenses, etc). 
Cognitive 

3 

When I learn a new grammar structure, I compare it with my 

own language by thinking of its equivalent in my native 

language. 

Cognitive 

4 

When I see a new grammar structure, I use the 

context/situation, the dialogue, or the picture in order to 

understand its meaning. 

Cognitive 

5 
When I see a new grammar structure, I examine the parts of 

that structure. 
Cognitive 

6 
When I see a new grammar structure, I try to infer the rules 

about that structure. 
Cognitive 

7 
If I do not understand my teacher‟s explanation of a new 

structure, I ask him/her to repeat.   
Social-Affective 

8 
If I do not understand my teacher‟s explanation, I ask my 

friends for help. 
Social-Affective 

9 

I take notes when my teacher explains a new grammar 

structure (e.g. I write down the meaning and the usage of the 

structure). 

Cognitive 

10 
 I use my own language to write the rules of a new grammar 

structure. 
Cognitive 

11 

I underline, use different colors or capital letters to 

emphasize the important parts of grammar rules and 

explanations. 

Cognitive 

12  I draw charts for the grammar rules I learn. Cognitive 

13 
I think about the situations in which I can use the newly 

learnt grammar structures. 
Metacognitive 

14 
I say/write a new grammar structure several times in order to 

memorize it. 
Cognitive 

15 
I try to notice the new grammar structures that appear in a 

listening or a reading text. 
Metacognitive 

16 I review the grammar structures I learn regularly.   Cognitive 

17 I do grammar exercises at home. Cognitive 

18 
I use grammar books in order to review or better understand 

new grammar structures.   
Cognitive 

19 
I preview the grammar subjects that will be covered before 

coming to class. 
Metacognitive 

20 
I determine the grammar structures that I have trouble with 

and make an effort to improve them. 
Metacognitive 
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21 
I examine the mistakes which my instructor has marked in a 
written assignment, and try to correct them. 

Metacognitive 

22 
I ask my teacher questions about his/her corrections of my 

grammatical mistakes. 
Social-Affective 

23 I study grammar with a friend or a relative.   Social-Affective 

24 
I write one or two sentences using the new grammar structure 

so that I can remember that structure. 
Cognitive 

25 

I remember a new grammar structure by thinking of its 

location in the book (e.g. in the picture or in the dialogue), in 

my notebook, or on the board.   

Cognitive 

26 
I remember a new grammar structure by thinking of the 

context/situation it was used in.   
Cognitive 

27 
I try to practice a new grammar structure in speaking or 

writing. 
Cognitive 

28 
I write e-mails, letters or compositions in order to practice 

newly learnt grammar structures. 
Cognitive 

29 
I try to combine the new structure with my previous 

knowledge to express new ideas or to make longer sentences.   
Cognitive 

30 I pay attention to grammar rules when I speak or write.   Metacognitive 

31 
I try to notice my grammar mistakes and find out the reasons 

for them. 
Metacognitive 

32 
I ask good speakers of English to correct my grammar when I 

talk. 
Social-Affective 

33 
When my teacher corrects my grammar mistake, I repeat the 

correct form.   
Cognitive 

34 
If I am not sure of a grammar structure while writing or 

speaking, I try to use another one.   
Compensation 

35 
I encourage myself to speak English even when I am afraid 

of making a grammar mistake. 
Social-Affective 
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Appendix B: 

(Questionnaire) 

 

STUDENTS’ LEARNING STRATEGIES IN MODAL AUXILIARIES 

 

Dear participants, 

I am interested to conduct a research and provide questionnaire which aimed to explore about students’ learning 

strategies in modal auxiliaries. Please kindly spare a few minutes of your time to fill out this questionnaire. Please 

read each statement carefully and circle your answer to the appropriate column. You can only choose one answer. 

Your answer would not affect your grade.  

NO STRATEGIES 

How often 

do you use 

the strategy? 

 
I think it is useful and 

suitable strategy. 

n
ev

er
 

se
ld
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m

 

so
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et
im

es
 

u
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y
 

a
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1 
When I learn a new grammar structure, I try to associate it 

with other structures that I already know. 
1 2 3 4 5  1 2 3 

2 
When I learn a new grammar structure, I try to classify it 

under a group of similar things (e.g. verbs, tenses, etc). 1 2 3 4 5  1 2 3 

3 

When I learn a new grammar structure, I compare it with my 

own language by thinking of its equivalent in my native 

language. 
1 2 3 4 5  1 2 3 

4 

When I see a new grammar structure, I use the 

context/situation, the dialogue, or the picture in order to 

understand its meaning. 
1 2 3 4 5  1 2 3 

5 
When I see a new grammar structure, I examine the parts of 

that structure. 
1 2 3 4 5  1 2 3 

6 
When I see a new grammar structure, I try to infer the rules 

about that structure. 1 2 3 4 5  1 2 3 

7 
If I do not understand my teacher‟s explanation of a new 

structure, I ask him/her to repeat.   
1 2 3 4 5  1 2 3 

8 
If I do not understand my teacher‟s explanation, I ask my 

friends for help. 1 2 3 4 5  1 2 3 

9 

I take notes when my teacher explains a new grammar 

structure (e.g. I write down the meaning and the usage of the 

structure). 
1 2 3 4 5  1 2 3 

10 
 I use my own language to write the rules of a new grammar 

structure. 
1 2 3 4 5  1 2 3 

11 
I underline, use different colors or capital letters to emphasize 

the important parts of grammar rules and explanations. 1 2 3 4 5  1 2 3 

12  I draw charts for the grammar rules I learn. 1 2 3 4 5  1 2 3 

13 
I think about the situations in which I can use the newly learnt 

grammar structures. 1 2 3 4 5  1 2 3 
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14 
I say/write a new grammar structure several times in order to 

memorize it. 
1 2 3 4 5  1 2 3 

15 
I try to notice the new grammar structures that appear in a 

listening or a reading text. 1 2 3 4 5  1 2 3 

16 I review the grammar structures I learn regularly.   1 2 3 4 5  1 2 3 

17 I do grammar exercises at home. 1 2 3 4 5  1 2 3 

18 
I use grammar books in order to review or better understand 

new grammar structures.   
1 2 3 4 5  1 2 3 

19 
I preview the grammar subjects that will be covered before 

coming to class. 1 2 3 4 5  1 2 3 

20 
I determine the grammar structures that I have trouble with 

and make an effort to improve them. 
1 2 3 4 5  1 2 3 

21 
I examine the mistakes which my instructor has marked in a 

written assignment, and try to correct them. 1 2 3 4 5  1 2 3 

22 
I ask my teacher questions about his/her corrections of my 

grammatical mistakes. 
1 2 3 4 5  1 2 3 

23 I study grammar with a friend or a relative.   1 2 3 4 5  1 2 3 

24 
I write one or two sentences using the new grammar structure 

so that I can remember that structure. 
1 2 3 4 5  1 2 3 

25 

I remember a new grammar structure by thinking of its 

location in the book (e.g. in the picture or in the dialogue), in 

my notebook, or on the board.   
1 2 3 4 5  1 2 3 

26 
I remember a new grammar structure by thinking of the 

context/situation it was used in.   1 2 3 4 5  1 2 3 

27 
I try to practice a new grammar structure in speaking or 

writing. 
1 2 3 4 5  1 2 3 

28 
I write e-mails, letters or compositions in order to practice 

newly learnt grammar structures. 1 2 3 4 5  1 2 3 

29 
I try to combine the new structure with my previous 

knowledge to express new ideas or to make longer sentences.   
1 2 3 4 5  1 2 3 

30 I pay attention to grammar rules when I speak or write.   1 2 3 4 5  1 2 3 

31 
I try to notice my grammar mistakes and find out the reasons 

for them. 
1 2 3 4 5  1 2 3 

32 
I ask good speakers of English to correct my grammar when I 

talk. 1 2 3 4 5  1 2 3 

33 
When my teacher corrects my grammar mistake, I repeat the 

correct form.   
1 2 3 4 5  1 2 3 

34 
If I am not sure of a grammar structure while writing or 

speaking, I try to use another one.   1 2 3 4 5  1 2 3 

35 
I encourage myself to speak English even when I am afraid of 

making a grammar mistake. 
1 2 3 4 5  1 2 3 

(If any) please write other strategies you use which are not mentioned above.   

 

 


