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TEACHERS’ STRATEGIES TO ADDRESS PLAGIARISM IN ACADEMIC
WRITING

ABSTRACT
The topic of plagiarism becomes a crucial problem in the academic context. Even though
the topic of plagiarism in students’ writing has received much attention in previous
research, relatively few studies have examined teachers’ perceptions of plagiarism, and
these have tended to focus on how teachers from English L1 countries understand
plagiarism (Flint, MacDonald, & Clegg, 2006 as cited in Chien 2014).That is why this
study aims to explore Academic Writing teachers’ strategies while addressing students’
work in Academic Writing class. To get deeper data from the participants, who are
Academic Writing teachers, who taught in the second semester of 2015/2016 in Faculty of
Language and Arts, Universitas Kristen Satya Wacana, a semi-structured interview was
used because the researcher could probe the participants’ answers. After transcribing the
data obtained, it was found that there are four categories of participants’ responses. The
categories are definition, detection, prevention and consideration. All of the categories are
connected one to the others which are actually the strategies of addressing plagiarism.
However, this study is limited for only one particular context with only five participants.
Therefore, for further research, it can be done in a larger context and discuss different styles
in addressing plagiarism between Eastern and Western teachers.
Keywords: plagiarism, Academic Writing, teachers’ strategies

Introduction
Trying to define plagiarism has been one of the most controversial issues in L2
writing classes. Not all societies may have the same perception about plagiarism. For
example, I found one statement from Pennycook (1996) and Sowden (2005), who stated
that the main reason why students commit plagiarism is due to a cultural problem. Bloch
(2001, 2008), Pennycook (1996) and Scollon (1995) as cited in Chien (2014) also found
that the consequences of particular cultural and historical developments is another possible
1

reason about plagiarism issue in school. Not all societies may have the same viewpoint on
plagiarism. According to Adiningrum and Kutieleh (2011), “the Western perspective that
ideas can be the property of individuals may in fact seem strange to those who have
different views about communal information or public discourse” (p. 120). It was
supported by Pennycook (1996) and Sowden’s (2005) arguments as cited in Chien (2014)
argue that plagiarisms are culturally conditioned and therefore it is interpreted differently
in diverse cultures. Pennycook (1996) stated that Western countries usually have
regulations about plagiarism which are stricter than those of Eastern countries. Even audio
recorded data of speech are protected with copyright laws against plagiarism.
In contrast to Adiningrum and Kutieleh (2011) and Pennycook (1996) and Sowden
(2005), however, the study from Liu (2005s) points out that in the contemporary Chinese
culture, “all the books state the need to credit the source of a citation” (p.236). This seems
to contradict earlier observations (Pennycook, 1996; Sowden, 2005) that plagiarism is a
major problem from the perspective of Western countries only. It means that an Eastern
country like China also has strict regulations on plagiarism. In today’s world, the contrast
between Western individualism and Eastern collectivism does not seem to apply to
academic conventions of plagiarism in both Western and Eastern countries. In the past, the
collective memory of Confucius’ wisdoms could be expressed without citation in students’
work. However, Eastern countries including Taiwan has been Westernized when they
address plagiarism (Chien, 2014).
It is important for teachers to know the strategies addressing plagiarism in academic
writing contexts, because in academic writing class usually students should produce one
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journal based on books which they read. There are the potential causes that the students
will do plagiarism while they write their journal. Sometimes students commit plagiarism,
because when they wrote their written journals, they lack of language proficiency, writing
skill and educational training (Liu, as cited in Chien, 2014). As teachers we should know
the condition of the students when explaining the material and giving instruction in the
class.
Unfortunately, the issue of plagiarism has not been much researched. Also, there
are a limited number of studies in Faculty of Language and Arts at Universitas Kristen
Satya Wacana which discuss teacher’s strategies addressing plagiarism in Academic
context. I just found one study from Agnes (2014), who focuses on how teachers avoid
plagiarism in Academic Reading context, but she explained the plagiarism implicitly
because the main issue of her study is more about underlying reasons for giving journal
assignments in academic reading class. Agnes’s (2014) study does not address teachers’
strategies addressing plagiarism in academic writing context, which is the focus of the
current study. One study that focuses on this academic writing context is that of Chien
(2014). In her study, the definition of plagiarism, detection and prevention of plagiarism in
class are discussed. The findings of the study reveal that teachers of English maintain
cultural view of plagiarism by teaching students the importance of academic conventions
in the target communities, and adopt a developmental approach to plagiarism by teaching
students how to cite references appropriately that focus on teachers’ effectiveness of
detecting and preventing, which is linked to how teachers deal with plagiarism. Extending
Chien’s (2014) work, the current study aims to provide better understanding of how
3

plagiarism is addressed by Academic Writing instructors at an English language education
program in Indonesia.

Literature Review
Key Concept
The key concept in this study is the word plagiarism. Three issues commonly
mentioned in the literature on plagiarism related to cultures are intentional/unintentional
plagiarism, plagiarism detection, and plagiarism prevention. According to Hexham (2005),
plagiarism is “the deliberate attempt to deceive the reader through the appropriation and
representation as one’s own the work and words of others.” In other words, plagiarism is
when a writer intentionally uses someone else’s ideas to manipulate the reader to believe
that the work is originally his or her own. In addition, Diane Pecorari (2008) stated that it
is true that plagiarism is a kind of infraction that breaks the rules governing in many
situations such as in classroom and the ethical principles (p. 1).
Review of Previous Studies
There are many studies that have discussed plagiarism in Academic Writing context
that focus on either teacher’s defining, detecting, dealing or preventing plagiarism. There
are a number of published articles and chapters which similarly discuss these topics. Chien
(2014) focuses on how teachers defining, detecting and preventing the students’ who
suspected plagiarism from cross-cultural perspective between China and Western
countries. Her study discusses two major areas of research on plagiarism. The first one is
4

plagiarism from the cross-cultural perspective and the second one is teacher’s perception
and responses include defining, preventing and detecting.
Although a number of past studies have enhanced our understanding of the effects
of plagiarism scanning and detection software on plagiarism prevention (e.g., Garner,
2011; Stapleton, 2012), it should be noted that few studies have investigated teachers’
perceptions. For instance, the study from Garner (2011) finds out how to prevent unethical
publication using plagiarism detection software. Garner’s (2011) study also discusses the
way that people should do when they want to detect their journal using software. In the
same way, a study from Stapleton (2012) addresses the effectiveness using software to
detect and prevent plagiarism in the academic context. Stapleton found one of his students
had been expelled from the institute because she or he repeatedly committed plagiarism.
Unfortunately, most of the studies above were limited to a certain point. Also, there
is a limited study in Faculty of Language and Arts area. A study by Agnes (2014) discusses
teacher’s strategies addressing plagiarism in Academic Context. Her study focuses on how
teacher avoids plagiarism in Academic Reading context, but she explained the plagiarism
implicitly because the main issue of her study is more about underlying reasons for giving
journal assignments in academic reading class. Agnes’s (2014) study does not discuss
teachers’ strategies addressing plagiarism in the academic writing context.
Theoretical Framework
I base my study on Chien (2014) to address how teachers deal with the students
who are suspected to have committed plagiarism. Following Vuori, Joseph, & Gururajan’s
5

(2004) framework, Chien (2014) analyzed teachers’ responses to plagiarism as comprising
three major reactions: definition, detection, and prevention, each of them plays an
important role in an interacting system. Chien (2014) said that basically, plagiarism is “the
replication of another person’s ideas without appropriate acknowledgment and showing
these ideas as your own” (p. 129). In other words, plagiarism is kind of action when
someone takes someone else’s idea without using a proper citation and presents that as if
their own idea.
There are important issues that arise about detection and prevention if plagiarism
occurs. The teachers tended to regard Internet plagiarism as a serious, morally incorrect
behavior and felt pressure to take some measures against it. As software for detecting
plagiarism continues to be developed and the way teachers use it may have a great influence
on students’ citation behavior, it is important to explore teachers’ perceptions of plagiarism
detection software. Sutherland-Smith’s study (2008) as cited in Chien (2014) suggests that
“native English–speaking teachers did not consider detection of plagiarism a problem.” It
means that the native English-speaking teachers who are usually a citizen of a western
country are likely to be accustomed to detecting plagiarism; therefore, they are taught how
to cite an article or other sources with the right format. According to Chien’s (2014) study,
not all the teachers she interviewed liked to use plagiarism scanning and detection software.
They were reluctant, doubting the software’s effectiveness. Lee’s survey (2011) of teachers
working at US universities suggests that teachers should use the anti-plagiarism software
because it would take more benefit for students and teachers. Chien (2014) said that
“cultural differences may play a role in appropriate and inappropriate information use in
6

academic writing” (p. 125). In other words, more research is needed in different cultural
settings about teachers’ perceptions of defining, detecting, and preventing plagiarism.

THE STUDY
Research Question
What are teacher’ strategies in addressing plagiarism in Academic Writing classes in the
Faculty of Language and Arts at Universitas Kristen Satya Wacana?
Context of the study
The study took place in Faculty of Language and Arts (FLA), Universitas Kristen
Satya Wacana (UKSW), Salatiga, Central Java, Indonesia. This faculty had two
departments of English: the English Language Education Program (ELEP) and the English
Language and Literature Program. To be specific, the researcher conducted the study on a
required Academic Writing course for all ELEP students. In the Faculty of Language and
Arts, there are four batches which have different curriculums. In batch 2012 the curriculum
was different from 2014 and 2015. Some of the courses and their flowchart are different
also. The researcher investigated all instructors of the Academic Writing class for all
batches.
The study focuses on teacher’s strategies in addressing plagiarism in Academic
Writing classes at the Faculty of Language and Arts, Universitas Kristen Satya Wacana.
The researcher conducts a qualitative research by using interview project methodology
which focuses on ask several questions that are attached in Appendix 1.
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Participants
The participants of this research were 5 teachers who taught Academic Writing class in the
second semester of 2015-2016 academic years. Three teachers (female) and one teacher
(male) taught batch 2013 below based on old curriculum and one teacher (male) were
taught batch 2014 based on the new curriculum.
Pseudonym

Curriculum

Darwin
Sarah
Gina
Silla
Ronald

2009
2009
2009
2009
2014

Length of Teaching
Academic Writing
2 times
1 times
5-6 times
9-10 times
3 times

The reasons for the participants’ selection are as follows:
1. The researcher has already known the lecturers who taught Academic Writing classes.
2. All of the participants are the supervisor of student’s thesis
The kind of sampling used is a purposive sampling with criteria selected
participants was still fresh with the activities and assessments in the previous Academic
Writing class and they knew how to address plagiarism in the academic context.
Instruments
In this study, the researcher used interview questions as the instrument to collect
data. The reason why the researcher used the interview was that it was easier to gain data
and the data obtained would be deeper since the participants were not many. For the
interview, the researcher used semi-structured interview because it allowed the flexibility
8

for the interviewer. Because of the methodology used is the semi-structured interview, so
a recorder will also be needed instead of note taking. The recording was then transcribed
verbatim. The flexibility of this interview means that the interviewer could change the
order of the questions to provide an opportunity for follow-up questions. In these
interviews, explanatory and open-ended questions were asked in order to offer a framework
for teachers to reflect upon their experience and understanding of the term plagiarism and
its influence on academic writing.
Indonesian was used for the interview because it made it easier for the researcher
to collect the data such as giving the follow-up questions in the interview or in changing
the order of the questions. Besides, using Indonesian also helped the researcher in
transcribing the data because misperception between the researcher and the participants
could be minimized. Much of the verbal contact with the teachers was in Indonesian to
enable them to express themselves freely and accurately.
The interview questions were focusing on teachers’ strategies while addressing
plagiarism in Academic Writing class. There are eight questions used by the researcher.
1.

How long have you taught Academic Writing class?

2.

How many students are in the class?

3.

How do you think about plagiarism in Academic context?

4.

What are your views of plagiarism detection using computer software?*

5.

What are your views of plagiarism prevention?*

6.

How do you indicate plagiarism on students’ paper?
9

7.

What steps did you take to deal with the students suspected plagiarism?*

8.

What is your method for discouraging plagiarism?*

*These interview questions are adapted from Chien (2014, p. 126)

Data Collection Procedures
In order to collect the data from the participants, the researcher contacted and made
an appointment with the participants chosen that were Academic Writing teachers in the
first semester of 2015/2016. It was to make sure that they were willing to be the participants
of this research.
Each interview lasted approximately one hour, mostly taking place in teacher’s
office or some pace that had been agreed before. The data gained was recorded and
transcribed. Since the interview used Indonesian, the data also needed to be translated into
English before the researcher analyzed the data.
Data Analysis Procedure
After doing the interview or collecting the data, the researcher transcribed the
interview result as the data analysis. The transcription model used was a clean
transcription; that is, the researcher only focused on and transcribed the content of the
interview result. After transcribing, the researcher translated the transcription into English.
Then the researcher did the coding based on the data gained to determine the themes or
heading to analyze.
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The researcher analyzed the data using three principles discussed by Miles and Huberman
(1994) and Erlandson et al. (1993)
1. Data reduction – Analyze the data result by looking at their statement. The
researcher will not take all of the participant’s answer; just find the answer based
on the interview questions. The researcher made some themes to categorize the
data. The step to finding the theme is by looking at the Chien’s (2014) study which
has been discussed in the theoretical framework. The first step is to find the coding
category based on Chien’s (2014) study like the definition, prevention and detection
after that make some themes.
2. Data display – After coding and identifying themes, the researcher made a table
(see Table 1.1) to make it easier for readers to read my analysis. Also, I translated
participants’ responses from Indonesian to English.
Table 1.1. Themes, Coding Categories, Number of Occurrences, and Samples of
Interview Data
Theme
Students
taking
somebody’s
idea without
acknowledging
it

Student lack of
experience
about what

Coding
Categories
Definition

Number of
Occurrences

Sample of Interview Data
1. “Plagiarism is a kind of
violation in an institution;
because we take someone
else’s idea without
acknowledging it.” Ronald
2. “Taking someone else’s idea
without citing the sources,
as if it comes from their own
thought without citing the
clear source.” Gina
1. “Plagiarism occurs when
students take some sources
like a journal article or book

Definition
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kind of
plagiarism that
is not
permitted in
their
institution
Detection of
Plagiarism

Detection

Giving
information
and instruction
about
plagiarism

Prevention

and they do not or wrong
while writing a citation or
references.” Silla
2. “Plagiarism is kind of a bad
action. I did not know they
realize or not while doing
plagiarism.” Sarah
1. “Because I read their
assignments one by one, I
usually compare the
students’ writing” Sarah
2. “I read first if I found a gap
in their writing assignments
like the style of their writing
and the language, after that
usually I will ask the
students first.” Gina
3. “I read first and then if I
already know the plagiarist,
usually I will talk to her/his
personally.” Darwin
1. “I will give them knowledge
about how to refer to some
text, so the students will
getnew methods of how to
cite, refer, and write it in
paragraph, and write a list of
references.”Ronald
2. “At first the students should
be given complete
information about
everything that can be
potential causes of
plagiarism.”Gina
3. “I will discuss what
plagiarism is, what kind of
text or action that can be
claimed as plagiarism and
give some strategies like
summarizing, quoting,
paraphrasing, citing, and the
important thingis being
honest academically.”Sarah
12

Warn the
students

Prevention

Personal
Approach

Consideration

Admonish the
students and
give another
chance to
revise the text

Consideration

Discuss and
revise it
together in

Consideration

4. “I give an explanation so
that they do not plagiarize.
The words should be equal
to your English level. If you
take it from the sources, you
should quote it.”Silla
1. “Usually when I taught them
in the academic writing
class, I told them to be
careful about plagiarism.
They should prevent it, good
when quoting, paraphrase
well, and useyour own
word.”Silla
1. “I always used “personal
approach” for some students
who are suspected of
committing
plagiarism.”Darwin
2. “I do personal approach, but
I maybe I will decrease the
grade for the
consequences.”Sarah
1. “Because, they are still
learning, so I only admonish
them and ask them to give
the source. But we already
had the FLL regulation ‘if
the student plagiarizes they
automatically get E,’ so if
the student still plagiarizes
until the final submission,
they automatically will get
E.” Gina
2. “Usually if there are some
students who plagiarize, I
will ask them to revise it and
I will grade it based on their
revision, but the grade will
not be deducted.”Silla
1. “I will show it in class when
they do plagiarism in their
assignment. Because we
13

class by
showing the
student’s work
one by one

already make an agreement
in class like ‘we are
academic writing
community so we must learn
from each other. It means if
there is one group or one
person who plagiarizes, we
will show it but for our
knowledge
together.’”Ronald

Findings and Discussion
Interviews regarding teachers’ strategies in addressing plagiarism were done with
five teachers. The findings which are discussed in this section include the teachers’
teaching background about Academic Writing and the strategies they used in dealing with
students’ suspected plagiarism, which is the main concern of this research.
Definition
Students taking somebody’s idea without acknowledging it
Basically, the definition of plagiarism is an act of not citing the sources when taking
someone else’s idea. Based on the interviews with the five participants, some of the
participants stated that the definition of plagiarism is a kind of violation in the institution.
When students take someone else’s idea do not acknowledge it, it can be called plagiarism.
Here is what Ronald thought about the definition of plagiarism in academic context:
Ronald: Plagiarism is a violation in an institution, because we take someone else’s idea without
acknowledging it. (Interview on February 16, 2016; my own translation)
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Ronald thought that the definition of plagiarism is an academic violation because
students take some sources and do not cite them properly. Similarly, Ison (2012) also
insisted that plagiarism is a violation of rules and it becomes the attention in academic
ethics (Ison, 2012 as cited in Pecorari, 2014).
A similar idea is also stated by Gina. She also agreed that the definition of
plagiarism is an act of taking someone else’s idea without acknowledging it.
Gina: Taking someone else’s idea without naming the sources, as if it comes from their own thinking
without naming it with a clear source. (Interview on February 11, 2016; my own translation)

Based on the statement above, she similarly defined plagiarism as what Ronald
previously explained. She added that students’ thought that their writings are their own
without acknowledging it. Because we talk in academic context, so the definition of
plagiarism is very strict.
Students’ lack of knowledge about plagiarism
Related to the student’s development in referencing skills, the teachers, as the
participants in this research, stated that plagiarism may occur due to the students’ lack of
experiences and knowledge on appropriate citation of the sources based on their institution
rules. This point was illustrated by Silla:
Silla: Plagiarism refers to when students take some sources, such as journal articles or books, and
they do not write the citation or reference or write it wrongly. (Interview on February 15, 2016; my
own translation)

Sometimes some of the students do not realize when they do plagiarism, but some
of them realize it. This was stated by Sarah.
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Sarah: Plagiarism is kind of a bad action. I did not know they realize or not while doing plagiarism.
(Interview on February 10, 2016; my own translation)

When the students do not understand about the meaning of plagiarism itself in the
academic context, they will get some difficulties when they do writing assignments.
Different institutions have their own rules and definition about plagiarism. Consequently,
the students studying there should know the rules and definition of plagiarism. Sometimes,
the students know the right format on how to cite or paraphrase someone else’s idea.
However, sometimes when they write their papers, they write it in a wrong format such as
in citing, summarizing and paraphrasing. It is a little bit tricky for teachers to detect whether
the students do not know the format or the students already know the format but they still
do plagiarism.
Detection and Consideration
Reading the assignments one by one
Detection and consideration of plagiarism in the academic context is very popular.
The teacher will use their own style or strategy to detect and deal with plagiarism in their
class. Moreover, in this period of technology, the internet is popular. Most activities or
tasks can be done with the internet, such as detection of plagiarism. There are so many
software applications or online applications to help teachers detect plagiarism in the
students’ writing assignments without taking too much time. They only need to copy the
students’ work and paste them into the software. However, some of the participants did not
use the software to detect plagiarism in the students’ assignments. They would read the
drafts manually one by one. This was stated by Darwin, Sarah and Gina.
16

Sarah: Because I read their assignments one by one, I usually compare them. (Interview on February
10, 2016; my own translation)
Gina: I read first if I found a gap in their writing assignments. For instance, if the style of their
writing and language are totally different, usually I will ask the students first. (Interview on February
11, 2016; my own translation)
Darwin: I read first and then if I already know who did plagiarism, usually I will talk with her/him
personally. (Interview on February 03, 2016; my own translation)

They stated that they were able to detect plagiarism manually in their students’ writing,
especially when their students used sophisticated words or a different style of writing. They
detected it manually not because of their lack of knowledge about plagiarism detector
software, but mainly because of the limitations of the word in some software.
The length of teaching academic writing contributes a lot to their experience in
addressing students’ suspected plagiarism. Essentially, the longer they taught academic
writing, the more experienced they are in dealing with students who are suspected of doing
plagiarism. They will easily correct the students’ writing without any help of software.
However, it cannot be the main measurement of plagiarism detection in the academic
context.
Personal approach
After the teachers detect plagiarism in their students’ writing, they usually will make a
decision with their students. Different teachers will use a different style to deal with the
students. Some teachers use a personal approach to deal with the students who are
suspected of doing plagiarism. They believe that if they talk personally with their students,
they will easily give a punishment. For example:
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Darwin: I always used “personal approach” for some students who are suspected of doing
plagiarism. (Interview on February 3, 2016; my own translation)

In addition to using a personal approach, one of the teachers will decrease the student’s
grade, but she will talk personally first with the suspect. This was stated by Sarah:
Sarah: I do personal approach, but the consequence of decreasing the grade is still possible.
(Interview on February 10, 2016; my own translation)

The punishment of decreasing the students’ grade is the one of the high-level punishments
to deal with students who is suspected of doing plagiarism. The teachers believe if the
grades of the students who are suspected of doing plagiarism are deducted, they will think
again before committing plagiarism. Even so, the teachers do not automatically deduct the
students’ grades. They have a criterion to punish their students.
Admonish the students and give the chance to discuss and revise
By warning the students about their mistake while writing their paper, indirectly teachers
decrease plagiarism case in the class. Because some students are still considered practicing,
one of the participants understands her students and just admonishes her students’ work.
Gina: Because they are still in the practice step, so I only admonish them and ask them to give the
source. But we already had the FLL regulation “if a student does plagiarism, s/he automatically gets
an E”. Therefore, if students still conduct plagiarism until the final submission, they automatically
will get an E.(Interview on February 11, 2016; my own translation)

Based on Gina’s statement, she helped her students revise their work, and she would give
them some sources to help the students know deeper on how to cite properly. However,
Gina would apply the Faculty Language and Arts regulation if her students still do
plagiarism repeatedly. The other teachers also gave a chance for their students to revise
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their work. However, one of the teachers will not deduct the student’s grade, as stated by
Silla:
Silla: Usually if there are some students who do plagiarism, I will ask them to revise their work
and I will grade it based on their revision, but the grade will not be deducted. (Interview on February
15, 2016; my own translation)

She would assess the students’ work based on their revision, not their first drafts. By giving
a chance like this, the student will learn more from their mistake as long as their teacher
guides them to revise it. Similarly, Ronald also gives his students a chance to revise their
work if he detects a plagiarism in his students’ work. However, his way is a little bit
different; he will make an agreement with his students to discuss all of the students’ work
in class. It was stated by Ronald:
Ronald: I will show it in class when they do plagiarism in their assignment. Because we already
make an agreement in class like “we are academic writing community so we must learn from each
other. It means if there is one group or one person doing plagiarism, we will show it but for our
knowledge together.(Interview on February 16, 2016; my own translation)

The purpose of his strategy is to make their students not afraid to show their work to each
other. Besides, the other students will learn from their friends’ mistakes. Sometimes,
students are uncomfortable to share their work with their friends because they think if they
have mistakes their friends will humiliate them. However, Ronald stands to build his
students’ confidence to share their work as well as their knowledge.
Prevention
Giving information and instruction about plagiarism
Teachers should guide the students to understand more about plagiarism. They should give
a lot of information about plagiarism in academic context until their students fully
19

understand about plagiarism, or at least know how to cite someone else’s study. According
to my participants, before they ask their students to write a paper, they will give a clear
instruction. The aim is to make the students know what they are going to write. Ronald,
Gina, Sarah and Silla elaborated as follows:
Ronald: I will give information about how to cite some texts so the students can have several ways
of how to cite, refer, write it in a paragraph, and write it in a list of references. (Interview on February
16, 2016; my own translation)
Gina: Initially, the students should be given complete information about everything that can be a
potential cause of plagiarism. (Interview on February 11, 2016; my own translation)
Sarah: I will discuss what plagiarism is, what kind of text or action that can be considered plagiarism
and give some strategies like summarizing, quoting, paraphrasing, citing and other important things
of being honest academically. (Interview on February 10, 2016; my own translation)
Silla: I give an explanation so that they do not plagiarize: the words should be equal with their
English level. If the students take it from other sources, you should cite it. (Interview on February
15, 2016; my own translation)

Four of them share the same thought of how to prevent plagiarism in class. They believe
that when teachers give complete and clear information and instruction, it will make
students understand and decrease plagiarism cases in class. Usually they will give the
information about plagiarism in the first meeting to make the students remember what kind
of writing that is indicated as plagiarism, and they will remind it again throughout the
semester. As explained by Silla, she will explain the information based on their students’
English level. It means she will know first their students English level during the class. It
is to prevent the students who lack of English proficiency from misunderstanding the
information. The other teacher also warns the students during the class, for example:
Silla: Usually when I taught them in academic writing class, I told them to be careful with
plagiarism. They should avoid it, quote well, paraphrase well, use their own words.(Interview on
February 15, 2016; my own translation)
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Silla usually admonishes her students to be careful when taking someone else’s ideas
because a little mistake will indicate a plagiarism. She thinks that it will make the students
constantly remember about the danger of doing plagiarism in class.

Conclusion
The purpose of this study is to investigate Academic Writing teachers’ strategies in
addressing plagiarism in Academic Writing classes. According to the interview results, all
the participants have their own strategies to address plagiarism in Academic Writing
classes which are different one to the other.
As found in the findings, there are four categories that the researcher found after
coding the participant’s responses. The four categories are definition, detection, prevention
and consideration. The four categories may appear in different themes based on the
participants’ responses. In terms of definition, different participants have different
perceptions about definition of plagiarism. The definition of plagiarism itself affects the
participants’ strategies when they check the student’s work. Some of the participants argue
that definition of plagiarism is when the students take somebody’s idea without
acknowledging it. In addition, it means that the students know that they are doing
plagiarism in their writing. The other participants say that the students are lacking of
experience about what kind of plagiarism that is not permitted in their institution.
Furthermore, the students need more explanation or knowledge about plagiarism. The
teacher should pay more attention to their students who have such a problem.
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The second and third coding categories are about detection and consideration. The
participants have their own strategies when checking the students’ work. For example,
some of the participants read the students’ work one by one. They believe when they read
the students’ work one by one, they will focus on the students’ language. Although in this
era there are some software applications that can help teachers correcting or checking the
students’ work, such as Grammarly, they still correct or check manually. It is because they
believe that the effectiveness of checking the students’ works is by reading them carefully.
Some of the participants do a personal approach to their students. They believe that
personal approach will make the students feel comfortable in class. Some of the
participants admonish them and give a chance to them to discuss and revise their writing
drafts. The participants believe that when doing those methods they will decrease the
plagiarism issue in class because the participants can check the students’ work while the
students do their writing. Last category is prevention. As teachers, they must prevent
plagiarism in their institutions. As explained by the participants, they give more
information and instruction about plagiarism for their students. It is to make their students
know deeper that plagiarism is forbidden in any circumstances.
Having explored teacher’s strategies in addressing plagiarism, this study is still far
from perfect. It is only limited to one particular context with five participants only which
means that this study covers a small scope. Therefore, for next research, the researcher
suggests to enlarge the context of the study so that the data gained will be more varied. In
addition, further research can also discuss more about the different style in addressing
plagiarism between Eastern and Western teachers.
22

ACKNOWLEDGEMENT
First of all I would like to express my greatest gratitude to Allah SWT for His
abundant blessings given to me. Only by His gracefulness and mercy, I had a chance to
learn a lot of things and obtain my bachelor’s degree in Universitas Kristen Satya Wacana
(UKSW). Second, I would like to give my special gratitude to my thesis supervisor, Dr.
Joseph Ernest Mambu, who is very patient and humble in guiding me in finishing my thesis.
As for my examiner, Dr. Elisabet Titik Murtisari who gives me inputs and suggestions for
my thesis. I also give a bunch of thanks to all the participants, Academic Writing teachers
in second semester of 2015/2016 in English Language Education Program (ELEP) UKSW, for being so cooperative in collecting data. Also for my academic advisor, Bu
Martha Nandari, M.A., for her continuous directions during four years of my study. Many
thanks are also dedicated to my family, especially to my father and mother. I am really
thankful for having them supporting my study. Besides, their limitless prayers for my
success that encourage me to pursue better future career. Special thanks are also addressed
for Yayas, Annisa, Novi, Azaria, Valerie, Umu, Umi, Cik Grace, Ryandika, Mario, Jojo
‘oppa’, Sandra, and Edwin who always become wonderful and precious friends during my
days and share the good and bad memories together. I would also like to thank Virna as
my third reader; she helped me to check my grammar for my thesis. Last but not least, I
would like to thank to ED ‘Twelvers’ for the togetherness in these great four years, PPL
mates in SMP N 2 Salatiga for the last three months and for all people that I cannot
mentioned one by one who always supports me finishing this thesis.
23

REFERENCES
Agnes, O. (2014). The Underlying Reasons for Giving Journal Assesments in Academic
Reading Class. Unpublished master's thesis, Universitas Kristen Satya Wacana,
Salatiga, Jawa-Tengah, Indonesia.
H. R. Garner, P. D. (2011). Combating unethical publications with plagiarism detection
services. Urologic Oncology: Seminars and Original Investigations, 29, 95-99.
Hexham, I. (2005). people.ucalgary.ca. Retrieved July Monday, 2016, from
http://people.ucalgary.ca/~hexham/content/articles/plague-of-plagiarism.html
Huberman, M. B. (1994). Qualitative Data Analysis: An expected source book (2nd ed).
Thousand Oaks, CA, SAGE.
Kutieleh, T. S. (2011). How different are we? Understanding and Managing plagiarism
between East and West. Journal of Academic Language & Learning, 5, A88-A98.
Lee, Y. (2011). Understanding anti-plagarism software adoption: An extended protection
motivation theory perspective. 361-369.
Liu, D. (2005). Plagiarism in ESOL students: Is cultural conditioning truly the major
culprit? ELT Journal, 59 (3), 234-241.
Pecorari, D. (2008). Academic Writing and Plagiarism: A Linguistic Analysis. London:
Continuum International Publishing Group.
Pecorari, D. (2014). Plagiarism in second-language writing. Language Teaching , 47.3,
269-302.
Pennycook, A. (1996). Borrowing Other's Words: Text, Ownership, Memory, and
Plagiarism. TESOL Quarterly, 30, 201-230.
Stapleton, P. (2012). Gauging the effectiveness of anti-plagiarism software: An empirical
study of second language graduate writers. Journal of English for Academic
Purposes 11 (2) , 125-133.

24

APPENDIX
Darwin (Strategy#1)
Date: Monday/March 5, 2016
Time: 10.00 – 10.45

1. Latar belakang pertanyaan?
a. Sudah berapa lama anda mengajar kelas Academic writing di Fakultas
Bahasa dan Seni UKSW? 2 semester
b. Berapa jumlah mahasiswa yang anda ajar di kelas Academic Writing?
Sekitar 13-25 orang
2. Bagaimana menurut pandangan anda tentang Plagrisme di konteks Academic
Writing?
Menurut saya, plagiarisme dalam konteks mahasiswa itu sebaiknya jangan
dilakukan karena plagiarisme itu sendiri seperti matter of learning. Lebih baik kita
tulisannya biasa-biasa saja tapi original word dari pada bagus tapi nyontek.
3. Bagaimana pandangan anda terhadap mendeteksi plagiarisme menggunakan
perangkat lunak seperti website atau aplikasi yang lainnya?
Saya pernah pakai software waktu tahun lalu tapi saya lupa namanya semacam
plagiarism checker, tapi menurut saya itu tidak efektif karena beberapa mahasiswa
saya complain karena beberapa frase seperti “the writer’s state that” itu juga
termasuk terdeteksi plagiarism. Jadi menurut saya lebih efektifnya ketika dosen
benar-benar membaca lalu ketika dosen itu benar-benar ragu satu kalimat atau
beberapa kalimat ditulis lebih baik di copy paste aja dimasukan ke Google. Itu
lebih efektif daripada menggunakan software plagiarism. Kurang valid kalo pake
software-software daripada ketika dosen membaca satu-satu. Dosen-dosen S1 pun
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menurut saya sudah terbiasa untuk mendeteksi plagiarism di Academic konteks
karena mereka sudah terbiasa dengan hal-hal seperti ini meskipun mereka masih
S1 dan mengajar untuk mahasiswa S1.
4. Bagaimana pandangan anda untuk mencegah plagiarisme di dalam konteks
Academic Writing?
Saya percaya bahwa dalam konteks Academic Writing khususnya yang sekarang
ya saya masih percaya bahwa guru atau dosen berperan sebagai resources. Jadi
dalam arti jangan membiarkan mahasiswa ini misalnya menulis tanpa guidance ya,
jadi lebih baik ketika kita misalnya membantu memberi membuat draft. Jadi kirakira di Bab 1 itu di Introduction, harus di tulis poin A-B atau C. entah mungkin ini
refleksi pribadi di kelas saya ya, entah mengapa sudah dijelaskan teorinya tapi
ketika sudah masuk dalam penulisan idenya itu sangat kacau dan tidak intinya
mereka itu menulis yang penting panjang tapi idenya tidak. Makanya saya
memustukan di kelas ini membantu untuk membuat poin-poin saja selanjutnya ya
mereka yang elaborasi tapi poinnya saya perlu membantu. Mungkin berbeda
dengan dosen lain.
5. Bagaimana anda mendeteksi plagiarisme di pekerjaan mahasiswa anda?
Biasanya saya baca terus kalo misalnya udah ketahuan biasanya saya personal sih.
Sambil dibercandain gitu “tulisan kamu bagus sekali ya, ajarin dong?”. Mahasiswa
akan nangkep omongan saya. Karena saya rasa untuk kadar mahasiswa itu tidak
perlu dimarahin ya, udah besar dan capek juga marah-marah ngapain jadi
dibercandain aja.
6. Langkah apa yang anda lakukan untuk membuat kesepakatan terhadap mahasiswa
anda yang terbukti melakukan plagiarisme?
Pendekatan personal karena mungkin tidak semua ya mungkin kalo satu kelas
mungkin kelasnya saya tutup. Karena kasusnya itu case by case ya jadi tidak semua
mahasiswa paling 1 atau 2 aja. Saya jarang banget ngasih E karena pasti kapok kok
mereka.
7. Apa metode anda untuk mengurangi tindakan plagiarism di Academic Writing?
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Mungkin itu ya pendekatan personal. Itu karena background study saya, saya kan
S2 nya magister humanistic. Jadi saya belajar tentang itu bagaimana pemanfaatan
pendidikan untuk mengangkat hak-hak asasi manusia. Jadi misalnya gini,
bagaimana di pembukaan UUD 1945 tertulis bahwa kemerdekaan adalah hak
segala bangsa, ketika itu kita relate ke pendidikan kan berarti every student is has
to be successful, jadi saya banyak belajar tentang itu, kaitan-kaitan ilmu humanis
dalam pengajaran. Jadi pendekatan saya terhadap mahasiswa di FBS sangat
dipengaruhi oleh prinsip humanis.
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