
ELSA APPS TO ENCOURAGE LEARNER AUTONOMY 

THESIS 

Submitted in Partial Fulfillment 

of the Requirements for the Degree of 

Sarjana Pendidikan 
 

 

 
 

 

 

 

 

 
Yunita Rosa Maria Fakdawer 112016073 

 

 

 
ENGLISH LANGUAGE EDUCATION PROGRAM FACULTY OF 

LANGUAGE AND ARTS UNIVERSITAS KRISTEN SATYA WACANA 

SALATIGA 

2020 



i  

ELSA APPS TO ENCOURAGE LEARNER AUTONOMY 

THESIS 

Submitted in Partial Fulfillment 

of the Requirements for the Degree of 

Sarjana Pendidikan 
 

 

 

 
 

 

 

 

 

Yunita Rosa Maria Fakdawer 112016073 

 

 

 
ENGLISH LANGUAGE EDUCATION PROGRAM FACULTY OF 

LANGUAGE AND ARTS UNIVERSITAS KRISTEN SATYA WACANA 

SALATIGA 

2020 



ii  



iii  

 
 



iv  

COPYRIGHT STATEMENT 

 

This thesis contains no such material as has been submitted for examination in any course or 

accepted for the fulfillment of any degree or diploma in any university. To best of my 

knowledge and belief, this contains no material previously published or written by any other 

person except where due reference is made in text. 

 

 

 
Copyright@2020. Yunita Rosa Maria Fakdawer and Anita Kurniawati Hadiyanto, M.Hum. 

 

 

 

 
All rights reserved. No part of this thesis may be reproduced by any means without the 

permission of at least one of the copyright owners or the English Language Education Program, 

Faculty of Language and Arts, Universitas Kristen Satya Wacana, Salatiga. 

 

 

 

 
Yunita Rosa Maria Fakdawer 



v  

 
 

 

 

 
 

 

 



vi 

 

 



vii  

TABLE OF CONTENTS 

 

 
 

COVER PAGE ........................................................................................................................ i 

APPROVAL PAGE ............................................................................................................... ii 

PERNYATAAN TIDAK PLAGIAT .................................................................................... iii 

COPYRIGHT STATEMENT ............................................................................................... iv 

PERNYATAAN PERSETUJUAN AKSES ........................................................................... v 

PUBLICATION AGREEMENT DECLARATION ............................................................ vi 

TABLE OF CONTENTS ..................................................................................................... vii 

LIST OF TABLES .............................................................................................................. viii 

ABSTRACT ........................................................................................................................... 1 

INTRODUCTION.................................................................................................................. 1 

LITERATURE REVIEW ...................................................................................................... 3 

Learning Pronunciation ......................................................................................................... 3 

AI in English Language Learning Context ............................................................................. 4 

AI Promotes Learner Autonomy ............................................................................................ 4 

ELSA App ............................................................................................................................ 5 

THE STUDY .......................................................................................................................... 6 

The Context of the Study ....................................................................................................... 6 

Participants............................................................................................................................ 7 

Data Collection Instrument .................................................................................................... 7 

Data Collection Procedures ................................................................................................... 9 

Data Analysis Procedures .................................................................................................... 10 

FINDINGS AND DISCUSSIONS ........................................................................................ 10 

Students’ Views Toward ELSA App ................................................................................... 11 

Students’ Attitudes Toward ELSA App ............................................................................... 15 

Students’ Needs of Guidance ............................................................................................... 20 

CONCLUSION .................................................................................................................... 21 

ACKNOWLEDGMENT ...................................................................................................... 23 

REFERENCES .................................................................................................................... 24 

APPENDIX A (BAHASA INDONESIA)............................................................................. 26 

APPENDIX B (ENGLISH) .................................................................................................. 29 



viii  

LIST OF TABLES 

 
Table 1: Adapted dimensions and questions from Gholami (2016) ......................................... 8 

Table 2: Students’ views toward the use of ELSA App in general ......................................... 10 

Table 3: Students’ insights on keep using ELSA App to learn autonomously ....................... 12 

Table 4: Students’ challenges in learning autonomously using ELSA App .......................... 13 

Table 5: Students’ challenges in learning autonomously using ELSA App .......................... 15 

Table 6: Features mostly used by the students in learning autonomously ............................ 17 

Table 7: Students’ time frequency in learning autonomously using ELSA App ................... 18 

Table 8: Students’ time frequency in learning autonomously using ELSA App ................... 19 

Table 9: Students’ needs of guidance in learning autonomously using ELSA App .............. 21 



1  

ELSA APPS TO ENCOURAGE LEARNER AUTONOMY 

 

Yunita Rosa Maria Fakdawer 

112016073 

ABSTRACT 

 
Students who take responsibility for their learning are those called autonomous 

learners. This study identifies how students could be encouraged by ELSA App to 

be independent learners. The researcher affirms in further explanation through the 

research question: "how do the students perceive ELSA App as a tool to help them 

become autonomous learners". Maynard (2019) stated autonomous learners have 

higher awareness and willingness to control their learning. Thus, each student needs 

to be encouraged by giving them suitable tools for them to practice autonomously. 

Nevertheless, it depends on how students want to manage their way of studying. The 

questionnaire was distributed to fifty-four students majoring in English Language 

Education. Then, from the data reported, although it has been approved that this 

ELSA App is an appropriate tool for the students to learn autonomously, the 

students have not operated the use of the app optimally. Moreover, the findings also 

reported that the students still need their teachers’ guidance in learning. 

Keywords: learner autonomy, pronunciation, ELSA App. 

 
INTRODUCTION 

 

Every student has a chance to learn English even though not fully into its 

particular skill. One of the crucial skills in English but taught in a short time, is 

pronunciation. In the meantime, this skill is strong evidence for students to show 

that the target language is reached. Basically, not only know about how the words 

should be pronounced correctly, students have to be able to implement it as well. 

However, in the classroom, students do not have so much time to learn every aspect 

of pronunciation specifically. Therefore, it means that students need extra time to 

gain more knowledge about pronunciation materials independently. Because of this 

reason, to encourage students to practice more, teachers provide additional 

activities outside the class. This supports Murcia, Brinton, and Goodwin (1996), as 
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cited in Kennedy and Trofimovich (2010) that learners' awareness of pronunciation 

tendencies should be raised to work on their pronunciation outside of class. 

Nevertheless, outside class activity means that the opportunity students will learn 

on their ownis possibly impossible. Hence, tools used to attract students to practice 

should be engaging and suitable for learners to learn. 

In this era, the most valuable and efficient equipment supporting teaching 

and learning language inside and outside the class is technology. In technology 

itself, AI (Artificial Intelligence) is one of the kinds that help students to learn 

everything in a fun and fast way. It provides application students could apply and 

practice according to what they need anywhere without limitations of time. Not only 

that, learners could personally set their way to learn. Then, it can also possibly 

engage all the students to participate in learning. Luckily, this is supported by 

Blumenfeld et al. (2006) as cited in Anastasiades (2012), who said that it could be a 

"hook" to get students' desires to get involved. It may potentially reach a chance 

that students will have their willingness to study autonomously. These 

characteristics of AI can match with one of the devices in AI named Elsa. This app 

helps students in practicing every aspect of pronunciation. Elsa could facilitate the 

students through engaging features. Moreover, students can learn and practice with 

immediate correction, including feedback and evaluation. 

The ELSA App was an interesting application that focused on practicing 

pronunciation and it gave opportunities for students to learn and practice with 

various topics students could excite and enjoy with it. However, still to be 

remembered that although the tool used is exciting and engaging, it would be 

useless if the students did not operate it. Nevertheless, if the students really do run 

it, it is possible that their interest in learning by themselves can also be attained. 
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According to Blumenfeld et al. (2006), as cited in Anastasiades (2012), students' 

feelings of autonomy and cognitive involvement are likely to increase when there 

are more options on what topics to study and how to discuss the subject, and how to 

reflect their understanding. 

This study aims to know how learner autonomy could be encouraged 

through ELSA App. Accordingly, it is guided by a research question “how do the 

students perceive the ELSA App as a tool to help them become autonomous 

learners?”. Hopefully, this study will help the students to know how the ELSA App 

helps them become autonomous learners 

LITERATURE REVIEW 

 

Learning Pronunciation 

Indeed, the students' most general way of learning the target language, 

especially pronunciation, is in the classroom. However, Celce-Murcia et al (1996) 

as cited in Saran, Seferoglu, and Cagiltay (2009) stated that classroom instruction 

has a negligible impact on learner's oral performance. It is because sometimes there 

is no output and input for the students in the classroom. Moreover, Tergujeff (2013) 

also mentioned the way the students learned pronunciation was mostly imitation 

and reading aloud. Therefore, it implicitly clarifies that in learning pronunciation, 

students only follow the instruction said by the teacher. Here, every student's chance 

to master the pronunciation of the target language is almost hard to obtain. On the 

other hand, Hismanoglu & Hismanoglu (2010) stated that pronunciation is taught 

to fulfill the learners' particular needs and it was regarded as an integral component 

of communication. Moreover, it is necessary because what Wong (1987)  as cited  

in  Wei  (2006)  found  out that  even  when  the  vocabulary  and 

grammar of non-native speakers are excellent, they cannot effectively communicate 
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if their pronunciation falls below. 

 

AI in English Language Learning Context 

 

AI (Artificial Intelligence) is defined as instruments or tools that are 

extensively implemented in other cities or campuses worldwide (Fahimirad & 

Kotamjani, 2018). It is one of the technology tools used broadly, and every person 

could access every part of learning and teaching. Chapelle and Sauro (2017) 

declared that AI ability to monitor the students' behavior and progress through 

digital things brought many advantages. It also teaches like usual teachers, and it 

can adjust students' strategies in learning (Spector & Ma, 2019). Dodigovic (2007) 

also said that AI may give a chance for students to learn on their own in a way they 

are comfortable. 

Learners should always be trained to always practice and learn because it is 

a crucial concept in developing autonomy to continue the student's progress 

(Chapelle & Sauro, 2017). Little (1991) also added that by using AI, it might offer 

a chance for the learners to manage their learning (as cited in Chapelle & Sauro, 

2017) since each person has different methods of learning a language. 

AI Promotes Learner Autonomy 

According to The Collins Cobuild Dictionary, the definition of learner 

autonomy is learners’ ability to make their own decisions about what to learn (Little, 

Ridley, & Ushioda, 2003). Furthermore, they take charge of their learning (Benson, & 

Reinders, 2011). Murphy (2007) also specifically added that autonomous learners 

understand their learning aim, are explicitly responsible for their learning, and set the goals. 

They also have to initiate planning, execute in their knowledge, and evaluate their 

effectiveness. Also, students will be seen as successful learners when they could take 
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responsibility for their learning (Gholami, 2016). 

 

However, the challenges for learners to be an autonomous learner cannot be 

avoided. Instead, they have to face it. Luckily, Based on United Nations 

Development Programs (2015) as cited in Fahimirad and Kotamjani (2018) AI 

encourages the desire of students in learning and assists individuals with different 

kinds of abilities. It can have superior communication speed, transparency and self- 

editability, goal coordination, and improved rationality (Muehlhauser & Bostrom, 

2013). In conclusion, the point of being an autonomous learner is that thestudents 

must be able to notify their accomplishments and to assess themselves. Importantly, 

they know about the next strategies to achieve upcoming objectives (Chapelle & 

Saura, 2017). 

ELSA App 

 

ELSA Speak - Accent Reduction is an application (app) to the non-native 

accent on English and it stands for English Speaking Assistant (Becker & 

Edalatishams, 2019). It also uses ' Artificial Intelligence Assets ' (AI) like automatic 

speech recognition (ASR) to provide input on user pronunciation accuracy. The 

activities offered mainly train English pronunciation including the beginning and 

ending sounds, minimal pairs, schwa, th-sounds, and consonant clusters, depending 

on the user's proficiency level. 

Moreover, based on Becker and Edalatishams (2019), ELSA provides a 

multi-faceted feature called "Progress". It contains "Word Bank," "ELSA 

Pronunciation Score" (EPS), and "Evaluation”. A dictionary feature is also 

provided on this app and it has the pronunciation of any word. Then, the 

"Assessment"  function  allows  users  to  record  13  sentences  and  then provides 

feedback on segmental issues such as consonant clusters, sounds of aspiration, and 
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schwa. It also gives a right percentage ranking, and a comprehensive report that can 

be downloaded by users. 

The basic interface of ELSA is simple because it navigates the learners into 

topics and skills, levels, reports and other features. This matches the AI’s ability in 

providing a proactive, easy access and comprehensive environment for teaching and 

learning (Ghavifekr & Rosdy, 2015). ELSA’s users can listen to the correct sound 

delivery, and then record themselves. It determines the recording accuracy and 

provides feedback (Becker & Edalatishams, 2019). Not only that, Becker and 

Edalatishams (2019) also added that ELSAoffers the users to define goals through 

the account, set a daily reminder, and display the terms and policies of the app. 

THE STUDY 

 

The Context of the Study 

 

This research took place in the English Language Education (ELE) program 

of the Faculty of Language and Arts at Universitas Kristen Satya Wacana, which is 

located in Salatiga, Central Java, Indonesia. English Language Education (ELE) 

program is; one of the faculty's majors that prepares learners to be English teachers. 

Considering the technological advancement nowadays, one of the classes called 

Pronunciation Practice class, took advantage of it. Simple, fun, and suitable in using 

it were the reasons why ELSA App was offered by the teacher for the students to 

improve their pronunciation skills. 

In the ELE program, when the research was conducted, the Pronunciation 

Practice class was held 3 hours a week. The materials included syllables, word 

stress, schwa, and other specific English pronunciation features. However, this 

Pronunciation Practice course was offered only in the first semester, and in each 

meeting, there were 15-20 students. This course aimed to increase students’ skills 
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in English pronunciation. However, each of them had different difficulties in 

learning pronunciation. Therefore, to minimize it, the teacher offered the students to 

practice more through ELSA App. Then, to operate the device, it was trained outside 

the class. Every progress in working out with this app had to be informed by the 

students in one of the class meetings. 

Participants 

The participants were the ELE students who had taken the Pronunciation 

Practice class and operated ELSA App to increase their pronunciation skills. Fifty- 

four students of batch 2019 shared their opinions on how ELSA App could help and 

attract them to practice their pronunciation. The participants included female and 

male students in their twenties. 

Data Collection Instrument 

 

In this research, the data were collected through questionnaires. The first 

part was 11 closed-ended questions where participants needed to choose one answer 

according to their experience: Totally Agree, Agree, Disagree, and Totally 

Disagree. The second part was five open-ended questions. The researcher did the 

piloting first with 12 students. The purpose was to check whether the items used 

were fully understood and appropriate or still needed to be modified. The 

questionnaire itself was distributed in Indonesian to ease the participants and ensure 

that the questions were understandable. 

All of the questions used were adapted from dimensions made by Gholami 

(2016). However, not all the question items on the measurements were related to 

the context of this study. Therefore, only dimension 1, 2, 3, 6, and 7 were 

implemented. Then, some items related to learner autonomy were specifically 

picked based on the dimensions chosen (Table 1). After that, for the closed-ended 
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questions, it was made by the researcher itself to find other important things for the 

data. 

Table 1: Adapted dimensions and questions from Gholami (2016) 
 

No Section Focus 
Questions from 

Gholami, H (2016) 
Adapted Questions 

 
1. 

 

 

 

 
Dimension 

1 

 

 

 

 
Readiness for 

Self-direction 

 

I usually set my own 

goal for each semester. 

By using ELSA App, I 

am able to know my 
achievements in 

pronunciation skill 

 
2. 

If I haven't learnt 

something in my 

English lesson, I am 
responsible for it. 

I am able to practice 

my pronunciation skill 

until I reach my goal 
using ELSA App. 

 

3. 
I know my weaknesses 

and go for it. 

I know my weaknesses 
in pronunciation skill 
through ELSA App. 

4. Dimension Independent While learning I can find any topics I 

 2 Work in 

Language 

Learning 

English, I like 
activities in which I 
can learn on my own 

want to learn through 

ELSA App features 

 

5. 
I like trying new 

things while I am 
learning English. 

ELSA App provides an 

alternative topic to 
learn freely. 

 

 
6. 

   

I feel confident when 

the teacher is beside 
me while I am learning 

Even though I use 
ELSA App regularly, I 

still need the help 
from teachers to 

 
Dimension 

3 

Importance of 

Class/Teacher 

English. increase my 
pronunciation skill. 

  I can improve my 
   I can learn the English pronunciation skill by 

7. 
  grammar on my only using ELSA 

   own/without a teacher App/ without the 
    help from my teacher. 

 
8. 

 
Dimension 

6 

 
Selecting 

content 

I would like to choose 

the content of what is 

to be taught in the 
English lesson. 

I would like to choose 

my own content in 

learning 

 

9. 
 

 

 
 

Dimension 

7 

 

 

 
 

Intrinsic 

Motivation 

I like English because 

I like it to speak 
English. 

I use ELSA App 

to increase my 

pronunciation skill 

 
10. 

I believe that I will 
reach a good level in 
the English language. 

ELSA App helps me 

to get a good score 
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11. 

  I can be a fluent 

English speaker in 

future 

ELSA App helps me to 

improve my 
pronunciation 

skills for the future 
 

Data Collection Procedures 

 
The data collection for this research was taken from the students’ batch of 

2019, who had taken the Pronunciation Practice class in the Faculty of Language 

and Arts, UKSW. Before getting into the real participants, it was started from the 

piloting to check the appropriateness of the questionnaire items. Considering the 

pandemic virus, every process of gathering the data was done in online settings. 

Therefore, the researcher decided to use the Google Form shared through 

WhatsApp chat to compile the data needed. 

The piloting items were shared to 15 participants. However, the three of 

them did not give their responses, so it brought only 12 participants. After the 

piloting process had been done, the researcher decided to modify questions 14, 15, 

and 16. At first, the questions written asked about the feeling students had, what 

features students mostly applied in ELSA App, and their challenges. The responses 

given were too general and short, so the researcher improved it to detail each 

question. For instance, on number 14, students had to explain their feelings by 

sharing stories based on their feelings. Then, number 15, the researcher put the 

features’ names on the question so the students could write and explain how it 

helped them. For number 16, students had to explain the challenges they faced. 

After the piloting had been changed, the real questionnaires were sent to 64 

participants. However, only 54 of them responded, so they were regarded as the 

final participants of this research. 
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Data Analysis Procedures 

 

After all the data had been collected, the researcher decided to analyze it by 

translating the answers into English. Then, for each questionnaire, items were 

calculated using Ms.Excel 2010. All of the answers were categorized and divided 

related to the themes provided. The data was then displayed in tables along with the 

explanation after it. 

FINDINGS AND DISCUSSIONS 

 

The data reported were categorized into three themes: Students’ View 

toward ELSA App, Student’ attitudes toward the use of ELSA App, and 

Students’ Needs of Guidance. 

 

Students’ views toward ELSA App 

 

There were five questions used to find out the students’ views in general 

toward the ELSA App. Each of the results was reported below. 

Table 2: Students’ views about learner autonomy traits in ELSA App 
 

No Statements Totally 

Agree 

Agree Disagree Totally 

Disagree 

1 By using ELSA App, I am 

able to know my 

achievements in 

pronunciation skill 

11 
(20%) 

43 
(80%) 

- - 

2 I am able to practice my 

pronunciation skill until I 

reach my goal using 

ELSA App. 

7 

(13%) 

45 

(83%) 

2 

(4%) 

- 

3 I know my weaknesses in 

pronunciation skill through 

ELSA App. 

14 

(26%) 

39 

(72%) 

1 

(2%) 

 
- 

4 I can find any topics I want 

to learn through ELSA 

App features 

5 

(9%) 

47 

(87%) 

2 

(4%) 

 
- 

5 ELSA App provides an 

alternative topic to learn 

freely. 

5 

(9%) 

44 

(81%) 

5 

(9%) - 
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In Table 2, 80% agreed and 20% totally agreed that the students were fully 

knew their achievements in learning autonomously through ELSA App. This means 

that 100% of the participants approved that they could monitor their achievements 

in learning pronunciation through ELSA App. 

On the next statement, 83% approvedthat ELSA App let them truly obtained 

their goals, and 13% indeed agreed. However, 4% counted had the opposite opinion, 

which was disagreement. From this, it could be concluded that most of the 

participants were able to practice their pronunciation skills autonomously using 

ELSA App until they reached their goals. 

There were also 26% totally agreed and 72% of the learners confessed they 

were noticed the weaknesses using the app. Then, 2% of the data had disagreement 

the same statement. These results proven that the most of the students had felt the 

chances given by the ELSA App to know their weaknesses when they were learning 

pronunciation skills autonomously. 

Also, 9% confirmed the full agreement of the students were able to get the 

topics they wanted, and 87% agreed. However, 4% of the participants participated 

their disagreement. Then, 81% took the agree option and 9% chose the totally agree 

on the alternative’s topics Elsa provided. Even though it was that so, 9% of the 

participants declared their disagreement about it. This explained that most of the 

students were agree that they were able to find topics they liked and also to learn 

other topics freely with ELSA App. 

From the students’ responses on the learner autonomy traits on ELSA App 

seemed that they gathered the chances to be an autonomous learner. Chann (2001) 

said that autonomous learners made a significant decision to improve their capacity. 

Accordingly, it was shown on how most of the students were capable to reach their 
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goals they had made, knew their weaknesses and improved it by practicing based 

on what they wanted using ELSA App. 

From these general sights that were advantageous, the next table which the 

insights from the students to keep using ELSA App in learning autonomously were 

also had been founded. This data was collected to know whether the students kept 

using the app even it helped them reaching their goals and gave what they liked. 

Table 3: Students’ insights on keep using ELSA App to learn autonomously 
 

No Statement 
Totally 

Agree 
Agree Disagree 

Totally 

Disagree 

8 I like to choose my own 

content in learning 

10 

(18%) 

43 

(80%) 
1 

(2%) 
- 

9 I use ELSA App to 

increase my 

pronunciation skill 

7 

(13%) 

44 

(81%) 

3 

(6%) 
- 

10 ELSA App helps me to 
get a good score 

4 
(7%) 

36 
(67%) 

13 
(24%) 

1 
(2%) 

11 ELSA App helps me to 

improve my pronunciation 
  skills for the future  

10 

(18%) 

41 

(76%) 

3 

(6%) 
- 

 
 

According to Table 3, 80% displayed that the participants liked to learn by 

the content they chose, and 18% fully agreed with it. Then, 2% had the opposite 

opinion about it. This result showed that most of the learners likely to choose their 

own content in learning. 

For number 9, 81% put their agreement on using the ELSA App to increase 

their pronunciation skills, and 13% support that statement. However, 6% had the 

opposite thoughts and took disagreement on it. The total of the participants who 

chose agree options confirmed that ELSA App was used to increase their 

pronunciation skills. 

Then, number 10 presented 67% confirmed ELSA App helped them get a 

good pronunciation course score, and 7% totally had the same thoughts. On the 
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other hand, 24% disagreed with that statement, and 2% totally gave their 

disagreement. Even though there were some of the students thought that ELSA App 

did not help them to get a good score, still most of them got helped with it. 

According to number 11, 18% fully agreed about ELSA App to develop 

their pronunciation skill in the future, and 76% gave their disagreement on the same 

statement. Nevertheless, there were 6% that picked the disagree option. This 

concluded that the participants had seen ELSA App as the tool to help them to get 

a better pronunciation in the future. 

From the data shown, it was affirmed that ELSA App were used because it 

gave advantages for the learners in learning pronunciation. Because of this reason, 

one of the learner autonomy traits had been obtained by the students. It was proven 

by how the responsible behaviors (Ahmadi, 2018) was raised though continuously 

training with the app to get the students’ needs such as a good score and a better 

pronunciation in the future. 

The learners had implemented the ELSA App as a tool to help them improve 

their pronunciation skill well. The results also brought the learner autonomy traits 

that were needed for the students to be autonomous learners. However, there were 

still challenges students had when they learned with this app. Even though some of 

them thought there were no struggles, one of this AI’s app still had some lacks when 

it was operated. The challenges were informed in the table below. 

Table 4: Students’ challenges in learning autonomously using ELSA App 
 

No Options Challenges Total Percentage 

16 No (There are no challenges) 21 39% 

 Yes Technical challenges: the 

microphone, the internet connection, 

contents were limited, pay more to 

get further contents and topics, and 
was not interesting. 

20 37% 
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Skill-related challenges: forced to 

learn new vocabularies and not 
allowed to make mistakes. 

13 24% 

Total 54 100% 

Table 5 represented 39% as the total score for no challenges found from the 

students. However, there were two kinds of challenges students faced. The first one 

was about a technical issue with 37%. It included the microphone that did not record 

well, the unstable internet connection that made the loading on the app, and the 

limited contents. To get more content and topics, students had to pay for it, and the 

last was the students thought the ELSA App was not interesting enough. One of the 

participant’s response about the challenge in using the app to train his pronunciation 

skills was written below. 

Participant 46 

“Ada tantangannya ELSA App tidak terlalu menarik perhatian para murid 

untuk lebih sering belajar hal ini disebabkan karena kita terpengaruh oleh 

banyaknnya social media yang ad saat ini seperti Instagram dan yang lagi 

trend sekarang ini, tik-tok app khususnya saya, jadi lebih sering lupa 

belajar di Elsa, dan semua statement yang saya berikan tersebut merupakan 

pengalaman saya.” 

(There is a challenge that the ELSA App does not really attract the attention 

of students to learn more often. It is because we are get attracted by the other 

interesting social media such as Instagram and the current trend, the TikTok 

app especially me. I often forget to practice with ELSA App, and all the 

statements that I gave are my experiences.) 

 

Then, 24% talked about the challenges on skill-related challenges from the 

students. They were pushed to learn new vocabularies, and because the ELSA App 

was the AI device, the students had to pronounce correctly according to what this 

app wanted even though they thought it had already been said appropriately. One of 

the learner’s response to the challenges were shown below. 

Participant 18 

“Tantangannya mungkin lebih kepada karena yang mengecek 

pronunciation kita adalah AI, jadi ada saat saat dimana saya mengucapkan 
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sesuatu dengan sungguh sungguh malah dianggap salah, dan jika saya 

mengucapkan asal-asalan dan dengan suara kecil sehingga tidak jelas 

malah dianggap benar. Dan juga banyak latihan yang terkunci karena 

berbayar sehingga saya tidak bisa mengaksesnya” 

(The challenge may be more because the checker of our pronunciation is AI, 

so there are times when I really say something that is actually considered 

correctly, it says wrong, and if I say it carelessly and in soundless, which is 

not clear, it is correct. Also, a lot of exercises are locked because they are 

paid so I can't access them) 
 

From the students' statements, they still were able to practice their 

pronunciation autonomously with the ELSA App. Thus, if there were mistakes or 

difficulties in practicing, it was not because of the app, but more on the students’ 

technical challenges that were not compatible with the app. It was because the 

ELSA App had set the settings with the various features with appropriate 

pronunciation as the correct one. Then, it needed to be emphasized that AI tools 

were the way out of the problem that was not too complex in language learning 

(Popenici, 2017). Therefore, if there were still challenges students could not handle, 

then the problem was out of the ELSA App's capabilities. 

Student’ Attitudes Toward ELSA App 

 
Students' attitude toward the use of ELSA App showed that although the 

learners realized ELSA App enabled them to be autonomous learners, still the way 

they behave acted differently. The data about it was explained below. 

Table 5: Students’ responses about learning autonomously using ELSA App 
 

No Categories Further Explanation Frequency Percentage 

 Positive Felt happy in operating it 35 49% 

  Felt more independent 5 6% 

  Thought that the app was 
easy to use 

5 6% 

 

14 
 Found out that it was an 

interesting app 
2 3% 

  The app was helpful 26 35% 
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Negative Most likely to use another 

app 

1 1% 

Total  79 100% 
 

Table 4 displayed the students' most positive response was the "Happy" 

feeling (49%). "Happy" feeling had various meanings such as it was fun, had unique 

features, and was not boring. Along with it, the "Helpful" feeling was in second 

place with 35%, and it also had many reasons to describe it. For instance, the ELSA 

App was able to evaluate their mistakes and gave instant feedback. Some of the 

responses given by the participant about being happy in learning autonomously 

with ELSA App was written below. 

Participant 46 

“Saya merasa bahagia dan sangat senang, karena ada banyak sekali kata 

yang selama ini saya ucapkan dengan pronounciation yang masih kurang 

tepat, nah dengan kehadiran ELSA App justru sangat membantu saya dalam 

memahami, serta mempraktekan pronounciation saya, agar menjadi lebih 

baik.” 

(I feel very happy, because there are so many words that I have pronounced 

with inaccurate pronouncements, now with the presence of the ELSA App 

it really helps me understand and practice my pronunciation so that it 

becomes better.) 

 

Participant 53 

“Saya merasa sangat senang saat menggunakan ELSA App untuk 

meningkatkan pronunciation saya karena saya dapat mengetahui 

peningkatan skill pronunciation saya sudah sampai level berapa.” 

(I feel very happy when using the ELSA App to improve my pronunciation 

because I can find out on what level my pronunciation skill improvement 

has reached) 

Then, 6% score was for the ELSA App made the students felt more 

"Independent" in learning. Still, on the same score, the ELSA App was described 

as an "Easy to use" app because of its effectiveness and efficiency. Also, 3% showed 

up for the ELSA App as an "Interesting" app. However, one student (1%) was 

discouraged to use ELSA App. 
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The data founded indicated that ELSA App brought the learner autonomy 

traits for supporting the students to be autonomous learners. This data indicated the 

ELSA App was the appropriate tool for the students in learning autonomously. 

Then, it was also supported by Ahmadi (2018), it would be more meaningful for the 

learners to learn with the tool students’ comfort with. 

Table 6: Features mostly used by the students in learning autonomously 
 

No Features Frequency Percentage 

15 Dictionary 19 35% 

 Skills 16 29% 

 Progress: Elsa Score 2 4% 

 Topics 6 10% 

 Spelling 3 6% 

 Assessment 2 4% 

 Word bank 2 4% 

 Forget about the features 1 2% 

Never applied the features 2 4% 

 No comment 1 2% 

Total  54 100% 

Table 6 presented students’ attitudes through the features ELSA App they 

used to apply. The highest score was for “Dictionary,” which 35%. The following 

score was 29% hold by “Skills,” and then there was “Topics” feature with 10%. 

After that, 6% taken by “Spelling” features, 3% was “Spelling”, and then 4% 

followed by “Progress: Elsa Score”, “Assessment”, ‘Word bank”, and the last was 

never tried any features. After that, the 2% held by respondents who forgot about 

the features and gave no comment. The next statements below were the student’s 

opinions about the features they used. 

Participant 9 

“Dictionary: Karna ini sangat membantu Dalam memperbanyak 

vocabulary sekaligus membantu Dalam pelafalannya.” 

(Dictionary: Because this is very helpful in getting more vocabularies with 
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tits spelling.) 

Participant 15 

“Assessment karena melalui assessment ini kita dapat mengukur skill 
pronunciation kita dan juga melalui fitur ini kita dapat belajar lebih lagi 

untuk meningkatkan skill pronunciation kita.” 

(Assessment because through this we can measure our pronunciation skills 

and also through we can learn more to improve our pronunciation skills.) 
 

Each of the features had their usability based on the students’ needs to 

improve their pronunciation skills. Then, the most exact feature for an autonomous 

learner was “Assessment.” With this feature, the mistakes were signed through 

colored letters, along with the native recording students could compare with theirs. 

However, as it had been founded, “Dictionary” was the most feature students 

applied. Although “Dictionary” gave the particular words the students looked for 

with its spelling, “Assessment” provided more detailed feedback students needed 

that was useful to increase their pronunciation skills. Moreover, the “Assessment” 

feature offered the learner autonomy components that evaluated students’ errors and 

prepared them for the next practice (Chann, 2001). 

The students did realize ELSA App was able to encourage the learner autonomy, 

but at the same time, they did not choose the appropriate feature as the autonomous learners 

should. This case was related to how much time students spent to practice with ELSA App 

autonomously. The findings were discussed below. 

Table 7: Students’ time frequency in learning autonomously using ELSA App 
 

No Time (in minutes) Total Percent 

12 1 - 5 m 14 25% 

 5 - 10 m 27 50% 

 10 - 30 m 10 19% 

 30m – 60m 1 2% 

 Not more than 1m 2 4% 

Total  54 100% 
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Table 7 pointed out that the most prolonged time students spent in learning 

was 30 minutes until 1 hour in a day, but only 2% of them had done that. Meanwhile, 

the highest score was 50%, which 5 minutes until 10 minutes to learn. Then, 1-5 

minutes had 25% and 19% for 10-30 minutes as the final score. 4% is for those who 

practice autonomously in not more than 1 minute. 

The students' decisions to practice their pronunciation skills with the ELSA 

App feature determined their status as autonomous learners. It included how much 

time they trained with the app. From the data, all of the students seemed to not use 

their much time with the app. Benson (2007) stated that out-of-class activities made 

the students more frequently active than their teachers know. It was because they 

tended to show their creativity without limitations. 

Furthermore, not only based on the particular minutes, the frequency of 

times each week students had in practicing was also informed in Table 8. 

Table 8: Students’ time frequency in learning autonomously using ELSA App. 

 

No Frequency of time Total Percent 

13 1 time in a week 10 19% 

 2 times in a week 18 33% 

 3 times in a week 19 35% 

 4 times in a week 2 4% 

 Uncertain 5 9% 

Total  54 100% 

 

Table 8 showed 35%, which is the highest score; the students practice their 

pronunciation skill three times a week. Then, the second one was two times a week, 

and it was 33%. It followed by 19% with one time in a week and 4% four times a 

week. The last, 9%, was for students who were not sure or their practice time is not 

specific. 
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These findings implicitly implied that the ELSA App's activities did not 

hedge the students enough to make them spend much time practicing 

autonomously. On the other hand, Benson (2007) had affirmed that students with 

learner autonomy tended to involve and spend their time more on the outside 

classroom activities. This concluded that although the students acknowledged the 

function of the ELSA App’s features that brought them into learner autonomy 

components, they still did not take their time much to practice with it. 

 

Students’ Needs of Guidance 

 

Throughout the student’s behaviors that were not in line with learner 

autonomy components, it seemed that they also realized that guidance from their 

teacher in learning was still needed. The reports below display the students’ point 

of view. 

Table 9: Students’ needs of guidance in learning autonomously using ELSA App 
 

No Statements Totally 

Agree 

Agree Disagree Totally 

Disagree 

6 Even though I use ELSA 

App regularly, I still need 

the help from teachers to 

increase my pronunciation 

skill. 

29 

(54%) 

25 

(46%) 

- - 

7 I can improve my 

pronunciation skill by 

only using ELSA App or 

without the help from my 
  teacher.  

2 

(4%) 

14 

(26%) 

34 

(63%) 

4 

(7%) 

 

Table 9  showed  the  teacher’s  role  in  learning  was  still  crucial  for  the 

students. It is shown that all students (100%) totally agreed and agreed that they still 

needed their teacher even though they operated ELSA App regularly. 

Item  No.7 affirmed  this idea,  where 70%  of  the students  disagreed and 

 

totally disagreed to the statement that they could improve their pronunciation skill 
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by only using ELSA App or without the help from their teacher. Only 4% of the 

respondents totally agree and 26% of them agreed on improving their pronunciation 

skills only by ELSA App without teachers’ guidance. 

The data showed that the teacher’s role was still needed in learners’ 

learning. This is in line with Cheng and Lin (2010), as cited in Gardner (2015), 

students did feel the benefit from the tasks given, but they still needed teachers’ 

instruction and guidance. This meant that even though students obtained the 

advantages by training with the ELSA App autonomously, they still wanted their 

teacher to instruct them in learning. It was also concluded that although ELSA App 

was able to help the students become autonomous learners, they still needed their 

teachers to guide them to use the application and explain some additional 

information related to pronunciation skills. 

CONCLUSION 

Every skill in English should be taught equally, including pronunciation 

skills. On the other hand, time is limited in improving pronunciation skills in class. 

Thus, the teacher used the ELSA App, one of the AI types, to practice the students’ 

pronunciation skills. It hopefully could help them improving their pronunciation 

skills autonomously. Thus, this research aimed to look for how the students 

perceive the ELSA App as a tool to help them become autonomous learners. Fifty- 

four freshmen students participated in this study. Then, the result confirmed that 

although the students perceived the ELSA App as a compatible tool to help them 

become autonomous learners, still the students did not make the used of the app 

optimally and still needed the teachers’ guidance. 

Students needed another supporting tool to encourage them to practice and 

learning autonomously. ELSA App was one of the appropriate tools for the students 
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to improve their pronunciation skills. It helped them to learn effectively anywhere 

and whenever they wanted. This was a different thing with what students usually 

got in class which had the limitation of time in practicing with their teacher. 

However, surprisingly, this research approved that the students were not be able to 

learn by their own even though there was a compatible tool to practice their 

pronunciation skills. Moreover, the students claimed that even though in learning 

autonomously with the ELSA App was advantageous, still the roles of the teachers 

were important in learning process. This concluded the students were encouraged 

to be an autonomous learner was when they got helped with the compatible tool 

along with their teachers’ instruction and guidance. 

After all, the aim of this research has been attained. However, all of the 

participants in this research were from a particular context. Thus, the results 

reported could not be generalized for another context. Then, for further research, it 

can be done with more problem content of this study and not only involve the core 

students but more participants. 
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APPENDIX A (BAHASA INDONESIA) 

Responden yang saya hormati, perkenalkan nama saya Yunita R. M. 

Fakdawer dengan NIM 112016073. Saya adalah salah satu mahasiswa tingkat akhir 

jurusan Pendidikan Bahasa Inggris di Fakultas Bahasa dan Seni, Universitas Kristen 

Satya Wacana. Pada saat ini saya sedang melakukan penelitian dengan mengangkat 

judul “ELSA Apps to Encourage Learner Autonomy”. Pada kesempatan ini, saya 

ingin meminta kerja sama dari saudara/i responden untuk berpartisipasi dalam 

mengisi kuesioner ini. Seluruh respon ataupun opini yang diberikan akan 

dirahasiakan dan tidak akan mempengaruhi nilai Anda di mata kuliah bersangkutan. 

Identitas Responden 

 
Nama  :    

 

NIM :    

 

Lingkari jawaban Anda 

 
Apakah Anda telah mengambil kelas “Pronunciation Practice Class”? Ya / Tidak 

 
Petunjuk Pengisian 

 
Pilihlah jawaban yang paling tepat sesuai dengan pengalaman Anda dengan 

memberi tanda centang () pada kolom yang tersedia. 

SS : Sangat Setuju 

 
S : Setuju 

 
TS : Tidak Setuju 

 
STS : Sangat Tidak Setuju 
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No. Pertanyaan 
Results 

SS S TS STS 

 

1. 
Dengan ELSA App, saya mampu 

mengukur pencapaian skill pronunciation. 

    

 
2. 

ELSA App memungkinkan saya untuk 
melatih skill pronunciation hingga 

mencapai kemampuan yang saya inginkan 

    

 
3. 

Saya dapat mengetahui kekurangan saya 

dalam skill pronunciation 
melalui ELSA App. 

    

 
4. 

ELSA App memungkinkan saya 
untuk mencari topik yang saya sukai 
melalui fitur-fitur yang tersedia. 

    

 
5. 

ELSA App menyediakan beberapa 

alternatif topik yang dapat dipilih secara 

bebas. 

    

 

6. 

Walaupun sudah menggunakan ELSA 

App, saya masih butuh pengajaran dari 

dosen untuk meningkatkan skill 

pronunciation. 

    

 

7. 
Lewat ELSA App, saya dapat 
meningkatkan skill pronunciation 
tanpa pengajaran dari dosen 

    

 
8. 

Saya senang memilih sendiri konten 

apapun yang ingin dipelajari 

    

 

9. 
Saya menggunakan ELSA App untuk 

meningkatkan skill pronunciation saya. 

    

 
10. 

Saya menggunakan ELSA App 
untuk mendapat nilai pronunciation 
yang Bagus 

    

 
11. 

Saya menggunakan ELSA App 
untuk melancarkan pengucapan 
saya dimasa depan 
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Pertanyaan 
Pilihan 

1-5 m 6-10 m 10-30 m 30m-1j Others 

 

12. 

Berapa lama Anda melatih skill 
pronunciation Anda 

menggunakan ELSA App 

dalam sehari? 

     

 

13. 

Berapa kali Anda melatih skill 

pronunciation Anda 

menggunakan ELSA App 

dalam seminggu? 

1 kali 2 kali 3 kali 4kali Others 

     

No Pertanyaan Jawaban 

 

 

 

14 

Ceritakan pengalamaan dan 

perasaan Anda saat 

menggunakan ELSA App 

untuk meningkatkan skill 

pronunciation secara mandiri 

di luar kelas? 

 

 

 

 

 
 

15 

Sebutkan dan jelaskan minimal 1 

fitur ELSA App (skills, topics, 

dictionary, progress: ELSA 

score, wordbank, assesment, etc) 

yang bisa membantu Anda dalam 

melatih skill pronunciation 

secara mandiri! Contoh: 1. 

Dictionary: *alasan*, dsb. 

 

 

 

 

16 

Apakah ada tantangan yang 

Anda alami saat melatih skill 

pronunciation secara mandiri 

menggunakan ELSA App 

diluar kelas? Jika ada/tidak 

ada, jelaskan! 
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APPENDIX B (ENGLISH) 

Respected respondents, my name is Yunita R. M. Fakdawer. I am one of the 

final year students majoring in English Language Education at the Faculty of 

Language and Art, Universitas kristen Satya Wacana. At this moment, I am 

conducting research by raising the title "ELSA Apps to Encourage Learner 

Autonomy". On this occasion, I would like to ask for cooperation from the 

respondent's relatives to participate in filling out this questionnaire. All responses 

or opinions given will be kept confidential and will not affect your grades in the 

course concerned. 

Identity of Responder 

 
Name :   

 

Std. Number :   

 

Have you done the “Pronunciation Class” yet? 

 
Circle your answer, please. Yes / No 

 
Instructions 

 

Give the check mark (√) for the appropriate statements based on your experience. 

SA : Totally Agree 

A : Agree 

D : Disagree 

SD : Totally Disagree 
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No. 

 

Questions 
Answers 

SA A D SD 

1. 
By using ELSA App, I am able to know 
my achievements in pronunciation skill 

    

2. 
I am able to practice my pronunciation skill 

until I reach my goal using ELSA App. 

    

3. 
I know my weaknesses in pronunciation skill 

through ELSA App. 

    

4. 
I can find any topics I want to learn through 

ELSA App features. 

    

5. 
ELSA App provides an alternative topic 
to learn freely. 

    

 
6. 

Even though I use ELSA App regularly, I 

still need the help from teachers to increase 

my pronunciation skill. 

    

 
7. 

I can improve my pronunciation skill by only 

using ELSA App/ without the help from my 

teacher. 

    

8. 
I would like to choose my own content in 

learning 

    

9. 
I use ELSA App to increase my 

pronunciation skill 

    

10. ELSA App helps me to get a good score 
    

 

11. 
ELSA App helps me to improve 

my pronunciation skills for the 
future 
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Questions 
Results 

1-5 m 6-10 m 10-30 m 30m-60m other 

 

12. 

How much time did you spend to 

practice your pronunciation skill 

with ELSA App in a day? 

     

 

 
13. 

 

How many times did you use to 

practice your pronunciation skill 

with ELSA App in a week? 

Once Twice Thrice 
Four 

times 
other 

     

No Questions Answers 

 

14 

Share a short story of your experience and 

how you feel in using ELSA App as a tool 

to improve pronunciation skill 

autonomously outside the class! 

 

 

 
 

15 

Give and explain minimum 1 of the 

features from ELSA App (skills, topics, 

dictionary, progress: ELSA score, word 

bank, assessment, etc) that helps you in 

increasing your pronunciation skill 

autonomously! 

 

 

16 

Is there any challenge you faced when 

you practice your pronunciation skills 

using ELSA App autonomously outside 

the class? If yes/no, explain! 

 

 




