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ABSTRACT 

 

 Translation is not an easy work. It requires the ability to understand the structure, the 

lexis, the culture, and the situational context of a language to be transferred into the target 

language. If ones are not successful in using those aspects, an error might occur and it might 

cause miscommunication between the language users. In writing, there are possibilities for 

students to commit errors as the result of failing to understand the aspects of their mother-

tongue or the target language. This descriptive quantitative study was conducted to find 

common errors and the sources of the errors committed by 20 students in the Interlingual 

Communication Class in the Faculty of Language and Arts. The data were obtained from the 

students’ writing texts and interviews. The analysis was done by following the procedures 

suggested by Corder (1974) in Elis and Barkhuizen (2005), namely: 1) collection of a sample 

of learner language, 2) identification of errors, 3) description of errors, 4) explanation of errors, 

and 5) errors evaluation. The result of the study revealed that the most common errors 

committed by the students were verb phrase errors in grammatical level. This was in contrast 

to the previous study by Shertian (2013) who found that miss-selected errors were the most 

common errors committed by her participants. Moreover, the findings also revealed that the 

sources of errors were interlingual and intralingual errors which intralingual errors seemed to 

be the main source of errors. These results were supported by Nugrahaeni (2012), Cúc (2018), 

Sabzalipour (2012), and Gayo Widodo (2018) who also found that interlingual and intralingual 

errors were the sources of students’ errors. This study suggested the future movements from 

the teachers and students to find better methods and activities to reduce errors. Teachers can 

explicitly teach for transfer, provide effective teaching activities to transfer properly and or 

become models of a proper English translator not only in translation classes. Meanwhile, the 

students may need to find effective activities to translate properly and to improve their 

performance in writing. 

Keywords: Translation, Errors, Text Errors, Lexical Errors, Grammatical Errors  
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INTRODUCTION 

Translation has been a part of language learning and has been beneficial for students’ 

language acquisition. In their study, Pan and Pan (2012) stated briefly that “Translation allows 

learners to facilitate their L2 learning through utilizing their native L1” (p.8). According to the 

researcher’s experience, translation gives the benefits of transferring the L1 to the target 

language appropriately by considering the context of both languages. It is described as a bridge 

of proper communication in a language field.  

Translation is not an easy work. As an English Education student, it has been substantial 

to understand how to translate in order to deliver meaning accurately for proper 

communication. Larson (1998) goes into a great explanation about how the translation is 

carried out.  

“Translation consists of studying lexicon, grammatical structure, communication 

situation, and cultural context of the source language text, analyzing it in order to 

determine its meaning and then reconstructing this same meaning using lexicon and 

grammatical structure which are appropriate in the receptor language and its cultural 

context” (Larson, 1998, p.3)  

It is essential to understand that ‘meaning’ is as vital as ‘form’ in the process of transferring to 

deliver precise information. Many ESL classes provide materials where students can focus on 

how to translate texts correctly. However, there are still cases that students might still commit 

errors in their translation. According to the researcher’s experience, many students have 

difficulties in transferring the text using the cultural context. Students made many grammatical 

errors, too, but the main factor of translation errors at the time were caused by the understanding 

of the target language culture. Errors, unfortunately, cause students’ low performance in 

delivering the information to the target language. A study conducted by Sapzalipour (2012), 

which identified errors in Persian students’ translation, found that their writing turned to be 

awkward as a result of translating word by word from dictionaries. A more specific study 

conducted by Krisetyawati (2010) even identified that errors in translating English noun 
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phrases into Indonesian were about 39% of errors made by students in their translation. These 

studies showed that errors, which caused low-level translation, were still produced even in the 

micro-level of language learning.  

There are many investigations on students’ translation errors in texts. For example, a 

study conducted by Nugrahaeni (2012) found that intralingual errors were more often found 

out as students’ translation errors. Moreover, Krisetyawati (2010) found that omission, 

misinformation, mis-ordering, and addition errors are errors in translating English noun phrases 

into Indonesian. After looking at previous studies, especially studies in Indonesia, many 

researchers focus on how students translate from English into Indonesian. Those studies also 

only identified what types of errors committed by the students without focusing on the reasons 

they committed such errors. Based on that and the previous explanation about the researcher’s 

experience, the researcher is interested in investigating students’ common errors and the 

reasons why the students commit the errors in translating Indonesian texts into English in 

Interlingual Communication class offered by English Language Education program of the 

Faculty of Language and Arts, Universitas Kristen Satya Wacana. The research questions are 

formulated as follow: 1.) “What are the common errors committed by ELEP students in 

translating texts from Indonesian into English in Interlingual Communication class?” and 2.) 

“Why do students commit those errors?” 

Hopefully, this study will be beneficial for the pedagogical field in the future, especially 

for students and teachers who learn and teach translation. This study will help students to 

overcome the errors they may commit in order to produce a good translation. On the other 

hand, teachers will also get information about students’ errors and help them to improve their 

teaching. Generally, the study will contribute to the development of translation knowledge.  
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LITERATURE REVIEW 

This section attempts to review theories related to the common errors committed in 

translating texts, namely errors, the difference between errors and mistakes, source of errors, 

error analysis, and the benefits of error analysis. Some previous relevant studies are also 

reviewed in this chapter. 

Errors 

In language learning, the term “errors” has been described in many ways. Hansen 

(2010) stated that “the term ‘errors’ usually means that something is wrong. In written texts – 

both in original texts and translated texts – errors can be classified as, for example, pragmatic, 

semantic, idiomatic, orthographic, linguistic or stylistic errors” (p. 385).  Here, the term ‘errors’ 

is described in a broader meaning. Despite the reasons which show that the language transferred 

is wrong, “errors” still can be observed to the more specific kind of such. Dulay, Burt, and 

Krashen (1982) corroborated it by stating that they prefer to use the term ‘errors’ to refer “any 

deviation from a selected norm of language performance, no matter what the character or 

causes of deviations might be” (p. 139).  James (2013) divided errors based on the levels of 

errors. Those are substance, text, and discourse errors. The substance deals with the 

phonological or graphological substance system. This type of errors is related to spelling and 

pronunciation. For an example, under- or overuse of capitals and using the mother tongue’s 

sound to mention the target language sound (in Indonesian, sometimes the sound [v] is replaced 

by the sound [f]) The text errors, on the other hand, are dealing with the lexico-grammatical 

system. For examples, using the word “piece” to translate the word “peace” and using wrong 

prepositions. Meanwhile, the discourse errors are those errors that are related on how to operate 

the discourse level. It is sometimes associated to misprocessing or misformulation. For an 

example, using rhetorical convention to translate a sentece. Basically, it is when you state what 

you are going to comment first and then comment on it (i.e. the earth it is suffering from global 
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warming) Text errors, furthermore, can be divided into two main errors namely: lexical and 

grammatical errors. Lexical errors can be divided more specifically into formal and semantic 

errors. Formal lexical errors are the errors that reveal the confusion of phonology or 

orthography. For an example, some individuals might have trouble in suffix (e.g. consider 

<able>/consider <ate>) In contrast to formal lexical errors, semantic errors are the ‘conceptual 

errors’ in lexis where the forms used by learners, even though exist in the target language, do 

not represent what they mean. For an example, a student uses a general term to translate a more 

specific word (i.e. make Amerika big <great>) Meanwhile, grammatical errors can be 

categorized into two main errors: morphology errors and syntax errors.  The morphology errors 

deal with the handling word structure. For an example in verb morphology errors, a student 

uses the word “shooted” instead of “shot” to translate the past simple form of “shoot”. Here, 

the student might use the rule of -ed when they want to change the form into the past form. 

Meanwhile, syntax errors are the latter handling larger than the word. For an example, some 

students use don’t to replace doesn’t for third singular. Another example is using wrong tenses 

as the result of applying the first language rule. 

The Difference between Errors and Mistakes 

 Brown (2007) stated that “to analyze learner language in an appropriate perspective, it 

is crucial to make a distinction between mistakes and errors.” He defines a mistake as “a 

performance error that is either a random guess or a ‘slip’ in that it is a failure to utilize a known 

system correctly.” Meanwhile, an error is defined as “a noticeable deviation from the adult 

grammar of a native speaker” (Brown, 2007, p. 257). Corder (1967) corroborated by stating 

that ‘mistakes’ refer to “errors of performance” and ‘errors’ to “the systematic errors of the 

learners from which we are able to reconstruct their knowledge of the language to date” (p. 

25). James (as cited in Nugrahaeni, 2012, p. 10) stated that errors are the productions of 

language that are unintentional and are not self-corrigible, while mistakes are self-corrigible 
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which can be intentional or unintentional. It means that mistakes can be found once the learners 

or students who make the deviances are able to reconstruct the deviances. 

Source of Errors 

Brown and Hansen (2010) explained that “Translation ‘errors’ occur because 

something has gone wrong during the transfer and movement from the ST (Source Text) to the 

TT (Target Text)”. Here, the production of errors occurs in the communication between two 

different languages.  It can occur as a result of a misunderstanding of ST text, accuracy in 

rendering the meaning of TT, mistakes, stylistic flaws, and interferences between both 

languages (Hansen, 2010, p. 385). Brown (2007), on the other hand, classified the sources of 

the errors as interlingual transfer, intralingual transfer, context of learning, and communication 

strategies. The interlingual transfer is committed in the early stage of learning a new language 

in which a learner’s native language is the one linguistic system the learner can draw. 

Meanwhile, the intralingual transfer mostly occur, and becomes greater after the learners start 

acquiring a new language system. It means that during their second language learning process, 

students’ previous experiences and their existing subsumers (generalization in learning a 

language) start to include the system from the second language in which affect their translating 

process. For an example, students may produce the utterance “Does Lily can sing?” as a 

generalization of an English sentence to have do/does auxiliary when they want to make such 

question. Moreover, the context of learning may occur as a result of, for instance, teachers’ 

unclear explanations, faulty in presentation, or even a specific dialect in the particular area. 

Furthermore, the communication strategies may also influence learners’ production in which 

they might commit errors as the result of using wrong strategies (Brown, 2007). For an 

example, students might think that learning through a song is fun, but it can be inappropriate 

to use to learn how to translate an abstract of a journal as the term and words might differ 

academically.  
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Error Analysis 

 After getting to know what ‘errors’ is and how they can occur in the process of learning 

a language, there should be a set of procedures that we can use to analyze the errors committed. 

Brown (2007) stated that error analysis is the study of learners’ errors in which, according to 

him, when learners learn, they do make errors and that, these errors can be observed, analyzed, 

and classified to reveal something in the system operating within the learner. Sarhan and 

Burhan (2018) corroborate it by stating that “error analysis studies the type and reasons the 

errors happen”.  As suggested by Corder (1974) in Elis and Barkhuzein (2005), error analysis 

can be divided into a sequence of collecting a sample of learner language, identifying errors, 

describing errors, explaining errors, and evaluating errors. 

The Benefits of Error Analysis  

 Richard and Sampsons (1973) stated that “error analysis will continue to provide one 

means by which the teacher assesses learning and teaching and determines priorities for future 

efforts” (p. 15). However, it does not mean that there is an expectation for the language syllabus 

to be based on the error analysis area but to have several realistic data to be the prediction 

where the teaching-learning process can be based on (Richard & Sampsons, 1973, p. 15-16). 

Corder (as cited in Brown, 2007) briefly explained it by stating that “A learner’s errors…are 

significant in (that) they provide to the researcher evidence of how language is learned or 

acquired, what strategies or procedures the learner is employing in the discovery of the 

language” (p. 257). Heydari and Bagheri (2012) also explained that the understanding of the 

errors that students make and the reasons why such errors are committed is helpful for teachers 

to know the difficulties the students have during their learning process. They also say that it 

will help the teachers in adopting appropriate teaching strategies to help their students to get 

better translation. Therefore, error analysis on students’ translation text can determine what 

students and teachers can focus on to acquire and learn the language as their ‘future efforts’.  
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Previous Relevant Studies 

A number of studies related to the analysis of errors on students’ translation texts have 

been done by a number of researchers. Those previous relevant studies will be discussed below. 

After the discussion, the researcher will try to explain what should be done to conduct this 

study.  

Cúc (2018) conducted a study entitled An Analysis of Translation Errors: A Case Study 

of Vietnamese EFL Students. The study was using a qualitative approach. Thirty-six 

Vietnamese students were asked to do a test in which the results were used as the data of the 

study to be analyzed. The results showed that there were linguistic, comprehension, and 

translation errors committed by the students. Linguistic errors were divided into 

morphological, syntactic, and collocational errors. Comprehension errors were a 

misunderstanding of the lexis and misunderstanding of the syntax. Meanwhile, the translation 

errors were divided into distorted meaning, additions, and omissions.   Among all errors, 

linguistics and translation errors were the most committed errors by the students. In the end, 

this study found that the source of errors could be both interlingual and intralingual 

interference.   

A study on error analysis was also conducted by Sabzalipour (2012) to identify and 

classify the errors of translating text from Persian into English. Ten participants participated in 

this study (seven of them are high school students while the rest were graduated college 

students) had enrolled in English classes. To collect the data from the study, ten Persian 

sentences were given to be translated by each of the participants. After that, the errors were 

identified and categorized. The results showed that the incorrect word order as the most 

committed error with a total of 26% errors committed due to the use of awkward expression or 

words. The results also showed that 31% of the errors were interlingual errors, and 61% were 

intralingual errors. It was concluded that the participants made systematic errors as a result of 
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overgeneralization. The errors were mostly committed due to the word by word translation 

using bilingual dictionaries, which, in this case, Persian-English Dictionary. 

 Another study on students’ errors were conducted by Gayo and Widodo (2018). This 

qualitative descriptive study analyzed Morphological and Syntactical errors. The participants 

of the study were the 77 students in SMP Negeri 9 Yogyakarta.  From the analysis, it was found 

that morphological errors occurred in the omission, addition, and mis formation. Meanwhile, 

the syntax errors occur in the omission, addition, mis formation, and disordering including the 

passive voice, tense, noun phrase, auxiliary, subject-verb agreement, and determiner. From the 

errors, it was found that the two major sources were interlingual and intralingual errors.  

 Amin (2014) conducted a study on lexical errors in students writing. The participants 

of the study were students in SMP Unismuh Makassar. The result showed that lexical errors in 

English nouns were the most common errors committed by the students. It was 60.6% of the 

total errors found in the analysis. From the total noun errors, miss-selection were the most 

errors committed in their writing. 

 In contrast, Shertian (2013) conducted a study analyzing the grammatical errors in a 

writing class. The participant of the study were students who had taken guided writing class in 

the English Department of Universitas Kristen Satya Wacana. The findings showed that syntax 

errors were the most common errors made by the students. Lexical errors were only made up 

to 12% of the total errors. In the syntax errors, 64% of the participant made clause errors in 

which became the main errors of the study.  

  Moreover, Nugrahaeni (2012) also conducted a study on English Department of 

Universitas Kristen Satya Wacana students’ translation errors. There were fourteen participants 

in this study. This data of the study was taken from the students’ translation works and 
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interview. From 225 items that were considered inappropriate in the translation works done by 

the students, 

93.07% were errors and 6.93% were mistakes. The errors covered interlingual, intralingual, 

developmental, and induced errors where the intralingual errors became the most common 

errors committed by the participants.   

 To summarize the above studies, the data used in the studies were students’ written 

translation texts. Cúc (2018) and Sabzalipour (2012) gave students some texts to be done as 

their instruments of data collection. It means that, in those three studies, the researchers were 

the ones who provided the texts to be translated by the participants. Meanwhile, Nugrahaeni 

(2012) and Shertian took students’ translation texts from a particular class to be identified. 

However, Nugrahaeni (2012) also used an interview to find the reasons why students 

committed such errors. Gayo and Widodo (2018), on the other hand, asked the students to write 

descriptive essay to be the subject of the study. To compare, the results of their study varied in 

terms of the total of errors made by the participants. However, similarly it showed that 

interlingual, intralingual, and grammatical errors were the most common errors committed by 

the participants. 

This present study was a little bit similar to Nugrahaeni’s (2012) study. This study used 

similar instruments in collecting the data, which are collection of students’ translation texts, 

interviews, and identification of the errors and the sources of the errors. The researcher thought 

that the instruments chosen would be answering the research questions of this study, which 

aimed to find the errors and the reasons for committing such errors.  
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THE STUDY 

This study is a descriptive quantitative study. This study aims to investigate students’ 

errors in translating text from Indonesian into English. The research questions are formulated 

as follow: “What are the common errors committed by ELEP students in translating texts from 

Indonesian into English in Interlingual Communication class?” and “Why do students commit 

those errors?” To answer the research questions, the context of the study, participants, data 

collection and data analysis procedure are explained below. 

Context of the Study 

This study was conducted by taking students’ translation texts which transfer 

Indonesian texts into English and interviews, which then were identified to find errors, in the 

Interlingual Communication class in the Faculty of Language and Arts, Universitas Kristen 

Satya Wacana. Here, the students had been learning English for at least two years which had 

let them exposed themselves to English. It means that the students were not those who 

experienced transferring from L1 to L2 or vice versa for the first time in the form of written 

text. Thus, students’ level was around intermediate to advanced. Students in this course, 

practiced their translation ability through translating of several genres such as manuals, 

tourism, advertisements, and journal articles’ abstracts from English into Indonesian or vice 

versa. 

Participants 

The participants of this study were 20 students who took Interlingual Communication 

class in semester II of academic year 2019/2020. In selecting the participants, the researcher 

used the purposive sampling. The sampling used was to provide a richer information since the 

participants were those whom the researcher knew have either less or many errors on their 

translating texts. The participants’ age ranges between 19-21 years old.  
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Data Collection Instruments 

In collecting the data, this study collected the participants’ Indonesian-English 

translation texts to be analyzed and used a semi-structured interview as suggested by Zacharias 

(2013) to find the reasons why the participants committed the errors. The texts were students 

writing tests of translating Indonesian into English. The researcher chose the tests to find more 

accurate translation from the participants since during the test, students were not allowed to 

use internet but they could use dictionaries to help them translating. The data would be much 

more natural as a result of translation without the help of technologies. Furthermore, the semi-

structured interview was chosen due to the flexibility of its instrument. Since the questions 

were open-ended, the data being collected would be ‘richer’ as Burns (2010) explained in 

Zacharias (2013, p.53). 

Data Collection Procedures 

This study followed the procedures used by Corder (1974) in Elis and Barkhuizen 

(2005). They were: 1) collection of a sample of learner language, 2) identification of errors, 3) 

description of errors, 4) explanation of errors, and 5) errors evaluation. Before the samples 

were taken, the researcher asked permission to the related teachers. Therefore, the sample 

collected were the ones that had been corrected by the teachers and had the evaluations of what 

the translation should be. After that, the researcher chose the twenty translations that had many 

and unique errors.  As the next step, the data were collected through individual semi-structured 

interviews with the twenty students that were chosen. Due to COVID 19, the interviews were 

done using google meet or zoom applications. Before the interviews, the researcher also asked 

permission to the related students if they would be able to do the interview online and willing 

to be recorded. During the interview, Bahasa Indonesia was used as a medium of 

communication to gain richer information and to avoid misunderstanding in the process of 

communication. Participants were asked to look at their translations where they had committed 
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errors. Moreover, participants were asked of questions related to how they produced such 

words and sentences.  Furthermore, the recordings were transcribed to be analyzed.  

Data Analysis Procedures 

After collecting the students’ translating texts, the errors were classified once they were 

spotted in the participants’ texts. The classification was done based on James’ classification of 

text error (1998) which were focusing on lexico-grammatical system. Moreover, by using the 

thematic analysis as suggested by Zacharias (2013), the results of the interviews of the chosen 

participants were analyzed to find their reasons for the errors they make. According to their 

answers, the participants’ ways of thinking were revealed and the reasons why they made the 

errors were categorized. Furthermore, the errors and the reasons they committed those errors 

were explained and evaluated by diagnosing the errors based on James’ two diagnosis-based 

categories of errors. They were interlingual (caused by the influence the participants’ L1 

language system) and intralingual (caused by the learners’ overgeneralization of the L2 

language system).   
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FINDINGS AND DISCUSSION 

This section presents the findings and discussion of the study about common errors in 

translating texts from Indonesian into English in Interlingual Communication Class. The data 

collected from the respondents were analyzed and interpreted to become the findings. Then, 

the findings were displayed before they were discussed by comparing and/or contrasting with 

relevant theories and/or previous relevant studies.  Based on the data collected of respondents’ 

writing test and using follow-up semi-structured interviews from 20 respondents, there were 

two main themes emerged in this study, namely: common translation errors, which will be 

divided into lexical errors & grammatical errors; and source of errors. Tables are used to present 

the findings that are discussed one by one below.  

Common Translation Errors 

 After all the texts were analyzed, there were 477 deviances found in the students’ texts. 

Among the deviances, 459 deviances were identified as errors while the rest of them belonged 

to mistakes. To differentiate errors and mistakes, James (as cited in Nugrahaeni, 2012, p. 10) 

stated that errors are unintentional and are not self-corrigible productions of language, while 

mistakes are self-corrigible which can be intentional or unintentional. It means that students 

make mistakes when they are able to spot their mistakes and reconstruct it into the correct form. 

In this study, it can be evidenced by looking at the following sentence: 

 Excerpt 1: 

“peer tutoring can assist *the learners improve...” [peer tutoring can assist learners 

improve...] (Respondent #2/Text) 

 

 When the participant was asked about the sentence, she directly pointed out her mistake 

and explained that the determiner was not supposed to be there since the following noun was 

not specific.  Ellis and Barkhuizen (as cited in Husada, 2007) mentioned another way to find a 

mistake which is to spot errors frequency. Students make errors when they make the deviances 
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consistently. In this study there is one learner that frequently make errors on plural nouns, as 

in the following phrases: 

 Excerpt 2: 

“...Behaviour of peer *tutor...” [...behaviour of peer tutors...] (Respondent #2/Text) 

 

Excerpt 3: 

“...eight peer *tutor...” [...eight peer tutors...] (Respondent #2/Text) 

 

Excerpt 4: 

“...To overcome this problem, *tutor implemented..” [...to overcome this problem, 

tutors implemented...] (Respondent #2/Text) 

 

Here, the participant could not spot the deviances and did not think that the sentences 

wrong. Therefore, those deviances are considered as errors. 

Considering the research question: “what are the common errors committed by ELEP 

students in translating texts from Indonesian into English in Interlingual Communication 

Class”, this section will be focusing on the level of errors in text errors. The following table 

summarizes the types of the errors and the frequency of each type of errors committed by the 

students: 

TYPES OF ERRORS 
TOTAL 

ERRORS 
PERCENTAGE 

LEXICAL ERRORS 

FORMAL 

Miss-selection 4 0.9% 

Miss-order 1 0.2% 

Distortion 2 0.4% 

SEMANTIC 

Confusion of Sense 

Relation 85 18.5% 

Collocation 2 0.4% 

GRAMMATICAL 

ERRORS 

MORPHOLOGY 

Noun 55 12.0% 

Adjective 2 0.4% 

Verb 1 0.2% 

SYNTAX 

Clause 

Omitted 14 3.1% 

Superfluous 6 1.3% 

Miss 

selected 26 5.7% 

Sentence 8 1.7% 

Inter-sentence 7 1.5% 

Phrase 

Structure 

Adverb 5 1.1% 

Noun 48 10.5% 
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Preposition 29 6.3% 

Quantifier 21 4.6% 

Determiner 50 10.9% 

Verb Phrase 93 20.3% 

TOTAL 459 100.0% 

Table 1. Table of Frequency: Errors Committed by Students 

Lexical errors were 20.5% of the total errors, while Grammatical errors made up into 

79.5%. In lexical errors, confusion in sense relation (semantic errors) which were 18% of the 

total errors, made it to be the second common errors committed, the Noun errors (12%) 

followed as the third common errors. Meanwhile, verb phrase errors were the most common 

errors committed in students’ text, which made up into 20.3% of the total errors. If all the 

syntax errors combined, they are around 67% of the total errors.  

The result surprisingly showed a contrast from the previous study conducted by Amin 

(2014) which found that the miss-selected errors were the most committed lexical error. This 

study somehow supports the previous study done by Shertian (2013) which found that syntax 

error as the most common errors. However, when we look deeply, the study found clause errors 

as the most common syntax errors in student writing. It is in contrast to this study which found 

the verb-phrase errors as the most common errors committed by the participants in the syntax 

level. It showed that errors might differ in where or when it occurs. The following sub theme 

will explain deeply about the lexical and grammatical errors, including the examples, found in 

this study. 

Lexical Errors 

 Lexical errors made up about 20.5% of the total errors. In this study, many students 

made errors by using forms that do not match with the source language even though the forms 

are related to the word that should be translated. The following are a few examples from the 

data: 
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1) Formal (Miss-selection, Miss-order, Distortion) 

Excerpt 5: 

“...with *needed to master...” [ ...with the need to...] (Respondent #2/Text) 

 

Excerpt 6: 

“... *component language...” [...language component...] (Respondent #2/Text) 

 

Excerpt 7: 

“...to assist students in *gramatics learning...” [...to assist students in grammar 

learning...] (Respondent #2/Text) 

 

2) Semantic (Confusion of Sense Relation & Collocation) 

Excerpt 8: 

“To fill this gap, this research investigates the problem that faced by tutors in assisting 

their *comrades and strategies to overcome the difficulties.” [peers] (Respondent 

#12/Text). 

 

Excerpt 9: 

“However, apparently there is no study about peer tutors’ challenges and strategies in 

their *learning approach.” [teaching] (Respondent #12/Text). 

 

In the above examples, students chose words or vocabularies that were related to the 

actual translation. However, it did not necessarily deal with the rules of either their mother 

tongue or the target language they were trying to transfer to. Leech (as cited in James, 2013, 

p.142) supported this idea by explaining that Lexis are those particular facts about language 

which cannot be generalized into rules. It means that lexis can be irregular and unsystematic. 

According to the data, respondent 12 chose the word “comrades” as it has the relation to the 

actual translation, “peers”. The selection happened because of the student faulty in choosing 

the right term based on the particular context even though it was understandable. As what James 

(2013) explained, this was conceptual. It was an error when students chose existed words to be 

translated, but did not represent what they actually mean. Meanwhile, when respondent 12 

chose “learning” to translate “pengajaran” (teaching), she assumed that there was a close 

similarity between “pengajaran” to the activity of having students learn something. In fact, 

“pengajaran”, even though it requires the process of learning, still refers to the meaning of 

“teaching”. What this respondent did is what Whitaker (as cited in James, 1998) called as “false 

assumption” when students make collocational errors. It happened when students tend to 

assume that there is a one-to-one correspondence between two words despite having similar 

contrast. 
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Grammatical Errors 

 According to the table, grammatical errors occurred about 79.5% of the total 

percentage. In this study, many learners make errors in singular and plural forms. They also 

are confused of several tense to use in their writing and when to use determiners. The following 

are a few examples from the data: 

1) Morphology 

Excerpt 10: 

“As an essential component of language, grammar play an important role in 

communication” [As an essential component of language, grammar plays an 

important role in communication] (Respondent #12/Text). 

 
Excerpt11: 

“Challenge and Strategy of Peer Tutor in EFL Grammar Learning at Tertiary 

Level” [Challenges, Strategies, Peer Tutors] (Respondent #7/Text). 

 

2) Syntax 

Excerpt 12: 

“...it could be concluded...” [It can be] (Respondent #8/Text). 

 

Excerpt 13: 

“Some studies indicate that peer teaching is useful for EFL students” [have 

indicated] (Respondent #9/Text). 

 

Excerpt 14: 

“However, it seems no one has investigated the challenges and behaviours of peer 

tutors in approaching the learning.” [...investigated challenges...] (Respondent 

#13/Text). 

 

 According to the examples, students made errors as the faulty of applying the rules or 

structures existed in their mother tongue or the target language which they are trying to transfer 

the words to. It was supported by Hernandes (2011) in Owu-Ewie & Williams (2017) who 

stated that grammar errors involve faulty structures which may include wrong verbal tense or 

incorrect verbal forms and syntax problem. Focusing on one of the examples above, the 

respondent still used “the” determiner without considering the context. When the words were 

not specific, she kept thinking that it was not a faulty to insert the determiner before the noun. 
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The verbal tense was also the main problem the students faced. Many of them still used present 

tense in their translation when it was supposed to be past tense because their mother tongue 

does not have tenses. Therefore, their translation became unstructured or ungrammatical. 

After discussing the types of errors and the frequency of each type of errors committed 

by the students, it is important to know, for further improvements in writing, what are the 

source of those errors. This led us to the second research question “why do students commit 

those errors”. 

Source of Errors 

 Based on the analysis, there are two main sources of errors in students’ writing. They 

are Interlingual and Intralingual errors. Below is the table of the percentage of the source of 

errors: 

TYPES OF ERROR TOTAL ERRORS PERCENTAGE 

INTERLINGUAL ERRORS 108 24% 

INTRALINGUAL ERRORS 351 76% 

TOTAL 459 100% 

Table 2. Table of Frequency: Source of Errors 

According to the table, interlingual errors seem to be the main source of the errors. 

During the interview, students were asked about their difficulties or how they translated certain 

words or phrases. It was found that many of them struggled to decide the right words, phrases 

or tenses to be transferred. Somehow, they were confused by the context in their first language 

or the target language. The followings are the explanation of each error: 

Interlingual Errors 

Interlingual errors (24%) somehow cause confusion when the participants were 

translating sentences. Most of the time they struggled to decide whether the tense in Indonesian 

were past or not. Below are the examples of Interlingual errors: 

Excerpt 15: 
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“To overcome this problem, the tutor applies many strategies that an effective way to 

help them to support their friends learning” (Respondent #13/Text). 

“Untuk mengatasi masalah ini, tutor menerapkan berbagai strategi yang secara efektif 

membantu mereka dalam mendukung rekan mereka”  

 

This respondent used present tense when she translated the word “menerapkan”. Brown 

(2007) explained previously that the interlingual errors occurred when students’ mother tongue 

is the one linguistic system that they can draw. In this context, In Indonesian, the verbs do not 

have tenses which makes the verb form seems to always in present tense form. Therefore, when 

the participant tried to translate the word, she chose present tense form since it was the easiest 

form of the verb to draw.  

Intralingual Errors 

According to the interviews, intralingual errors (76%) is the main source of the 

students’ errors. In this study, the participant mentioned that choosing a proper word is 

somehow difficult. They also stated that some intralingual features from the target language, 

such as tenses, determiner, and plural nouns may cause confusion among them. The followings 

are a few examples of explanations from the participants about their difficulties in translating 

the word “menyenangkan” according to the context: 

Excerpt 16: 

“Kayak nyari kata, nyari apa ya, hmm kata yang tepat buat translate ke kata itu kan 

kadang soalnya ada beberapa kata yang konteksnya dari Bahasa Indonesia kalo diubah 

ke bahasa Inggris itu beda kayak gitu” 

“When I look into words to be translated, sometimes there are words that cannot be 

translated from Indonesian into English since the context might be changing” 

(Respondent#5/transcript/translated by the researcher) 

 

Excerpt 17: 

“Kar'na saya tidak menemukan kata-kata yang pas.” 

 

“Because I did not find the right (English) word (to be translated)” 

(Respondent#1/transcript/translated by the researcher) 

 

Excerpt 18: 
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“Waktu itu aku... aku dapat 'friendly' kan... cuman, 'friendly' kayak... temen banget...” 

 

“I found friendly (to be translated from “menyenangkan”), but I thought it was too 

casual” 

(Respondent#1/transcript/translated by the researcher) 

 

 When using determiners, the participants had troubles in deciding plural and specific 

nouns in which they ended up making such errors as: 

 Excerpt 19: 

“However, no one is researching the challenges and behavior of the peer tutor of 

teaching approaches.” (Respondent #13/Text). 

 

Excerpt 20: 

“it is hard for only relying on teachers’ help in regular class meetings to assist them in 

learning L2 form.” [forms] (Respondent #5/Text). 

 

Based on the excerpts above, students committed the errors as the result of 

generalization of the target language.  Brown (2007) explained previously that the intralingual 

errors occurred when the learner’s previous experiences and the existing subsumers include in 

the process of translating. Participant 1 and 5 had trouble in deciding the word because they 

had experienced on how to use certain vocabularies. Meanwhile, respondent 5 and 13 made 

generalization on the rules of the target language. 

Based on the interviews, the interlingual and intralingual affected the students’ 

translations which intralingual seemed to be the main sources of the errors. The findings are 

similar to the previous studies by Cúc (2018), Sabzalipour (2012), and Gayo  Widodo (2018) 

that also found that the sources of errors in students writing were Interlingual and Intralingual 

errors. Meanwhile, this study was also supported by Brown (2007) who stated that intralingual 

errors are the significant errors by all learners. This study also correlates to the previous study 

by Nugrahaeni (2012) which found that intralingual errors were the main source of her 

participants’ errors.   
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The findings clearly indicated that the common errors committed by the students in 

translating Indonesian texts into English in Interlingual Communication Class were verb phrase 

errors (20.3%) in grammatical level (79.5%). The lexical errors (20.5%) also occurred, but 

there were not many of them found in the students’ translation texts. Meanwhile, the 

interlingual (24%) and intralingual (76%) were the sources of the errors. However, it could be 

seen that the intralingual errors were the main sources based on the interviews and the sentences 

found in the students’ translation texts.  
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CONCLUSION 

 The main purposes of the present study were to find common errors in translating text 

from Indonesian into English and to know the sources of those errors. Using the text errors 

level theory by James (2013), it was found that the most common errors were verb-phrase 

errors (20.3%) in the level of grammatical errors (79%). In lexical errors, confusion in sense 

relation errors made up into 18% of the total. The lexical errors are different from the study by 

Amin (2014) which found that miss-selected errors were the common errors committed by the 

participant his study. Meanwhile, the grammatical results are also different from the study by 

Shertian (2013) which found that mis selected errors were the common errors committed. 

Moreover, it was found that interlingual (24%) and intralingual errors (76%) were the sources 

of the errors where the intralingual errors seems to be the main sources of the errors committed 

by the students. It was supported by the study conducted by Nugrahaeni (2012) that found 

intralingual errors were the main errors in students writing.  

 The researcher realizes that this study has several following limitations. This study only 

investigated twenty students’ writing. Having a more data would probably give more accurate 

results. Another limitation is that the study was conducted in the Faculty of Language and Arts. 

In this case, the students were exposed to English more comparing other places that use their 

mother tongue most of the time to communicate. Therefore, this study suggests further research 

on the other places or faculties that have English courses but the people still use their mother 

tongue in the daily basis. The reason behind this suggestion is to find a richer data on language 

translation. This will help the places that are being studied to also improve their translation 

teaching-environment. 

 Hopefully, this study will inspire students and teachers for a better translation teaching-

learning environment. The researcher realizes that some topics; such as tourism, manuals and 



24 
 

advertisements; and activities; such as translating specific topic and doing explicit teaching for 

transfer, provided in the Interlingual Communication Class were not discussed deeply and 

applied in other classes.  Therefore, in the future, the researcher hope teachers will provide 

effective translation teaching activities; for an example using a specific topic to be discussed 

in class, explicitly teach for transfer not only in the interlingual communication class or outside 

class, and become the model of proper English translator not only in class.  Meanwhile, the 

students should find proper and effective activities they can use to improve their translation 

skill. For examples, students may improve their level of listening and reading materials and 

practice to use the language features not only in the Interlingual Communication class.  
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APPENDICES 

Appendix A: 

Semi-Structured Interview (Interview) 

List of Questions: 

1. Apa saja kesulitan yang Anda hadapi pada waktu menerjemahkan teks tersebut? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_________ 

2. Apa saja langkah-langkah yang Anda lakukan pada waktu menerjemahkan teks 

tersebut? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_________ 

Info: During the interview, the participants are shown the texts where they have committed 

the errors. 
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Appendix B: 

The Indonesian Text (that should be translated) 

Tantangan dan strategi tutor sebaya dalam pembelajaran gramatika EFL pada tingkat 

Pendidikan lanjut 

 

Sebagai komponen bahasa yang penting, gramatika memainkan peran penting dalam 

komunikasi. Namun, dengan kebutuhan untuk menguasai berbagai bentuk L2 hanya dalam 

beberapa tahun, banyak mahasiswa EFL (tertiary EFL students**) menganggap pembelajaran 

gramatika menantang. Dengan masalah ini, sulit untuk hanya mengandalkan bantuan guru dari 

pertemuan kelas reguler untuk membantu mereka mempelajari bentuk L2. Untuk mengatasi 

masalah ini, tutoring oleh rekan sebaya (peer tutoring) bisa menjadi cara yang efektif untuk 

membantu mahasiswa dalam mempelajari gramatika. Dengan memberikan lingkungan yang 

lebih ramah, pengajaran oleh rekan sebaya (peer teaching) dapat membantu mahasiswa 

meningkatkan pemahaman mereka tentang materi pelajaran. Beberapa studi telah telah 

menunjukkan bagaimana pengajaran oleh rekan sebaya dapat bermanfaat bagi pembelajar EFL 

(mis., Mulatsih, 2018). Namun, tampaknya tidak ada yang meneliti tantangan dan perilaku tutor 

sebaya (peer tutor) dalam pendekatan mereka dalam pengajaran. Untuk mengisi celah ini, 

penelitian ini menyelidiki masalah yang dihadapi tutor dalam membantu rekan-rekan mereka 

dan strategi mereka untuk mengatasi kesulitan tersebut**. Untuk tujuan penelitian ini, data 

dikumpulkan melalui wawancara dengan melibatkan delapan tutor sebaya. Temuan 

menunjukkan bahwa membantu mahasiswa yang kemampuannya kurang adalah masalah 

utama yang dihadapi tutor. Juga ditunjukkan bahwa pengajaran sebaya dapat menyebabkan 

ketergantungan di antara pembelajar yang kurang bisa. Untuk mengatasi masalah ini, tutor 

menerapkan berbagai strategi yang secara efektif membantu mereka dalam mendukung rekan 

mereka. Dari penelitian ini dapat disimpulkan bahwa tutor sebaya mampu mengatasi masalah-

masalah dalam pengajaran oleh rekan sebaya mereka melalui cara-cara praktis berdasarkan 

pengalaman. 

 

* Use the word “tertiary” to translate “tingkat pendidikan lanjut” or “pendidikan lanjut” 

** Just use this. (Use “students” for the rest of the text) 
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Appendix C: 

Students’ Translation Texts 

Respondent 1: 
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Respondent 17: 
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Appendix D: 

Transcription (Transkripsi) 

Respondent 1: 

Researcher: Eee... pertanyaannya... apa sih? apa saja langkah-langkah yang kamu lakukan pada 

waktu menerjemahkan teks ini? Teks secara keseluruhan ya... secara general. 

 

Respondent: Ohh... secara keseluruhan. Eee... yang pertama... aku baca dulu s'mua. 

(Researcher: Ehm...) Baca dulu semua. Bahasa Indonesianya saya baca dulu. Eee... seluruh... 

seluruh apa... seluruh teks itu saya baca dulu. Aku baca dulu. (Researcher: Ehm... Iya.) T'rus... 

habis itu... baru ini... aku translate dulu... eee... per kalimat... per kalimat.... E nggak per 

kalimat. Aku translate dulu s'muanya, lalu aku cek lagi apakah... eee... masuk akal apa nggak 

per kalimat. Gitu. (Researcher: Oke. Oke.) Atau... apa ada yang bisa di paraphrase... gitu. 

(Researcher: Ehm. Oke.) Lalu kalau ada... ada kata kata yang... eee... saya nggak ngerti... 

(Researcher: Ehm.) Kalau ada kata-kata yang aku nggak ngerti aku baru buka kamus. 

(Researcher: Oh... gitu? Oke.) Iya. 

 

Researcher: Eee kira-kira... apa saja sih kesulitan yang kamu hadapi pada waktu 

menerjemahkan teksnya? selain kata-kata sulit gitu. 

 

Respondent: E ini sih... selain kata-kata sulit ya... (Researcher: Iya.) Sebenernya... eee... 

kesulitannya memang di kata-kata sulit itu dan bagaimana kami mencarinya sih. Jadi kan 

memang aku nggak biasa pake kamus. (Researcher: Eee... ya.) Jadi, eee... waktu pakai kamus 

itu memang mencarinya agak susah kar'na belum terbiasa. Gitu.  

 

Researcher: Ohh... berarti kalau misalnya kamu terjemahin... berarti... eee... sesuai 

pengalamanmu ya? 

 

Respondent: Ehmm... Iya. Jadi kan... eee... apakah sering baca kamus atau nggak. Jadi, eee... 

kebetulan aku jarang sk... jarang banget baca kamus, jarang banget ngecek... eee... arti-arti gitu. 

Lalu, eee... setelah aku nemu kata-kata yang susah... aku cari-cari di kamus kadang eee... itu 

bukan... maksudnya... itu bukan kata dasar gitu. Jadi, aku harus cari lagi. Kayak gitu. 

(Researcher: oke. oke. nah...) jadi agak-agak bingungnya disitu. Lalu, eee... masalah waktu 

juga... eee... sedikit terburu-buru sih karna belum terbiasa buka kamus tadi. (Researcher: oke.) 

 

Researcher: Eee.. itu kamusnya kamu pakai kamus Inggris-Inggris, bahasa Indonesia-Inggris, 

atau Inggris-Indonesia? 

 

Respondent: Eee.. kalau ini kan dari Indonesia ke Inggris ya? (Researcher: Ee.) Dari Indonesia 

ke Inggris. Jadi, aku pake... eee... Indonesia-Inggris sama Inggris-Inggris. 

 

Researcher: Oo... Indonesia-Inggris, Inggris-Inggris. Oke.  

 

Respondent: Iya. (Researcher:oke.) Jadi aku cari dulu... eee... bahasa Inggrisnya apa. Lalu, di 

Inggris-Inggris itukan ada  beberapa yang... eee... ada sinonimnya (Researcher: oke) aku cari. 

Kalau aku masih nggak nemu kata-katanya kadang  dari bahasa Indonesia itu, sinonimnya apa 

saya cari bahasa Inggrisnya apakah masuk akal atau nggak, baru saya masukkan. 
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Researcher: Kembali lagi tadi ke kata-kata yang sulit. Ehm... mostly kalau misalnya kamu 

translate itu kata-kata yang sulit itu bahasa Indonesianya atau bahasa Inggrisnya? kamu 

mudeng nggak sih? 

 

Respondent: Eee... keduanya bisa. Kadang ada yang di bahasa Inggris susah, kadang ada yang 

di bahasa Indonesia aku juga belum mengerti artinya apa. (Researcher: Contohnya kalau yang 

kamu ingat apa?) Kar'na aku jarang baca.  

 

Researcher: Ini aku nunjukkin yang ini ya... aku nunjukkin... eee... ini... teksnya. (Respondent: 

teksnya ya?) he eh. Kira-kira yang ini... kamu... yang mana sih yang menurut kamu agak susah 

diterjemahin waktu itu? (Respondent: ya) 

 

(technical errors) 

 

Researcher: Kelihatan nggak? 

 

Respondent: belum keluar. Masih... masih yang tadi. 

 

Researcher: Masih yang tadi toh? Hehehe. Eee... itu skip aja deh pertanyaannya. Hehehe... Gini 

aja... yang tadi... masih yang tadi ya... langsung yang tadi ya? langsung aja deh. 

 

Respondent: Masih. Sebenernya...eee.. iya. Sama ada... aku boleh nambahin nggak? 

 

Researcher: Ehh.. boleh boleh boleh. Boleh banget dong. 

 

Respondent: Ehh ada.. jadi kesulitannya sebenarnya nggak cuman dari eee... dari kata-kata 

susah sih. Ada lagi... grammar... grammar yang aku pake (Researcher:oke) gitu... nek kayak 

gitu.  Soal... karna ini... karna juga aku kan agak lupa... (inaudible) gitu. Jadi, kadang... dan 

juga terburu-buru, aku masukkin aja yang aku ngerti tapi aku lupa untuk correct. Itu aja sih. 

(Researcher: Grammar ya?) Sebenernya kalau aku correct lagi, mungkin akan mengerti. Iya 

grammar. (Researcher: oke. Grammar ya.) 

 

Researcher: Nah, s'karang karna... karna kamu ingat ya kesalahanmu. Nah, sekarang, aku 

nunjukkin kesalahanmu. Nah, kamu liat yang warna merah-merah nggak? (Respondent: Iya. 

liat-liat) Nah, liat kan? (Respondent: liat-liat.) Aku kasi pertanyaan yang gampang dulu lah. 

Bentar. Oke. Dari... kamu lihat kata 'helpful' nggak? 'helpful' (Respondent: Iya. Iya.) Iya. Itu 

kamu terjemahin... kira-kira kenapa kamu bisa... eee... gini aja deng. Bahasa Indonesianya itu 

'ramah'. (Respondent: iya. Ramah.) Kira-kira kenapa kamu nerjemahinnya 'helpful'? 

 

Respondent: Kar'na saya tidak menemukan kata-kata yang pas. Itu waktu itu mentok gitu. 

(Researcher: mentok? oke.) Iya. Mentok. Cari... cari 'ramah' itu di kamus ketemunya 'helpful'. 

(Researcher: 'helpful'?) 'helpful' atau apa ya? lupa aku. (Researcher: Hmmm...) eee... bukan... 

bukan 'helpful' deng. Ada apa gitu? cuman kalau dimasukkan nggak pas. Lalu, aku nyari 

sinonimnya, ada 'helpful'. Kayak gitu. Makanya aku bisa bikin itu. (Researcher: Ooo...gitu? 

oke. Ramah ya? berarti itu masuk ke... oke.) kan ternyata sinonimnya nggak pas? 

 

Researcher: Apa aku kasi tau sinonimnya? 

 

Respondent: coba sinonimnya apa? 
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Researcher: 'friendly'. 

 

Respondent: Oh iya 'friendly'. Oh Iya. Iya. Waktu itu aku... aku dapat 'friendly' kan... cuman, 

'friendly' kayak... temen banget... gitu kayak... kayak kurang formal apa gimana gitu, lalu aku 

masukkan itu. Gitu. 

 

Researcher: Jadi, menurutmu itu... eee... sesuatu... karena kamu waktu itu nggak tau atau 

karena... kayak... karena emang  nggak kamu temukan atau? berarti karna emang nggak 

ditemukan, ya? Kamu nggak tau ya waktu itu? 

 

Respondent: Karena nggak tau kalau 'friendly' itu bisa dimasukkin ke situ (Researcher: Oo... 

oke) Aku merasa nggak pas aja gitu. (Researcher: nggak pas?) iya.  

 

Researcher: Berarti itu, menurutmu itu lebih faktor ke bahasa Inggrisnya atau bahasa 

Indonesianya, kalau kamu baca? 

 

Respondent: Eee.. kalau aku baca, lebih ke bahasa Inggris, sih. (Researcher: Bahasa 

Inggrisnya, ya?) Eee, bingung bagaimana membahasa Inggriskannya sih, gitu. (Researcher: 

Ooo... Oke. Oke. Siap. Nah...) Karna kan formal, jadi...( Researcher: Oh, iya bener sih. He eh. 

Berarti style, ya? oke.) Iya. Style. He eh itu. 

 

Researcher: Karena style nya akademik jadi terpengaruh, gitu ya? 

 

Respondent: Iya. Iya. (Researcher: Oke.) Pengaruh. Jadi bingung antara bagaimana 

mentranlatennya gitu. 

 

Researcher: Oke. Nah, sekarang pertanyaan berikutnya. Eee...kamu lihat 'according to' nggak? 

 

Respondent: 'According to'? Iya. Iya. (Researcher: Iya.) 

 

Researcher: Menurutmu, kenapa sih itu salah? 

 

Respondent: Hmm... Bahasa Indonesianya apa, sih? Aku lupa. 

 

Researcher: Bahasa Indonesianya. Bahasa Indonesianya ya? Aku bacakan ya? Bahasa 

Indonesianya: 'dari penelitian ini, dapat disimpulkan bahwa tutor sebaya mampu mengatasi 

masalah-masalah dalam pengajaran oleh rekan sebaya mereka melalui cara-cara praktis 

berdasarkan pengalaman'. 'berdasarkan pengalaman'.  

 

 

Respondent: Oh, 'berdasarkan'. Iya.  (Researcher: Eh eh. Menurutmu kenapa salah?) Eee... 

mungkin terlalu... Eee... 'according to' mungkin, kalau menurutku, sih... 'according to' 

bukannya 'berdasarkan' juga, ya? cuman mungkin konteksnya salah kali , ya? (Researcher: 

Mungkin ya. Hehehe) 'According to' apa, sih? (Researcher: 'According to' ya 'berdasarkan'... 

Sama.) Aku soalnya waktu itu, iya iya.Eee.. Eee (Researcher: Kamu tahu kata lain selain 

'according to' , nggak?) wait, wait. Tau cuman... eee... untuk sekarang lagi... (Researcher: lagi 

nggak ingat?) Aduh. He eh. 'According to'. 'Based on'! Iya kan? (Researcher: He eh. Iya. Berarti 

kamu tahu, ya?) Iya. Iya. Mungkin konteksnya, ya?  
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Researcher: Iya. Konteksnya di situ karena eee... bentar... karena di situ kamu bukan 

menyampaikan informasi. Jadi, kamu bukan menyampaikan sesuatu, tapi kamu menjelaskan 

kalimat-kalimat sebelumnya, makanya digunakan 'based on'. gitu. (Respondent: Oh. Oh iya 

iya.) 

 

 

Respondent: Kalau 'according to' itu, harusnya setelah 'according to' itu menjelaskan, ya? 

 

 

Researcher: Eh, 'according to' itu kayak contohnya kamu hanya menyinformasikan 

(Respondent: 'according to' siapa? gitu?) Eh eh, jadi kayak teori yang kamu sampaikan ke orang 

lain. Tapi kalau 'based on' itu bisa 'incluiding you' gitu loh. Bisa kamu menjadi bagiannya. 

(Respondent: Oh, iya iya.) Kamu menjadi bagiannya itu.  Nah... itu ya. (Respondent: iya 

iya) Sekarang, berikutnya. Ini masih ada dua, tiga, empat, masih ada lima pertanyaan lagi 

nggak papa , kan? 

 

 

Respondent: Nggak papa. Santai. Santai. 

 

 

Researcher: Oke. Bentar. Aku... Mau sharing aja deh, biar kamu paham pertanyaannya. Nah, 

ini masuk nggak pertanyaannya? Kelihatan, nggak? 

 

Respondent: Masuk. Kelihatan. Kelihatan. 

 

 

Researcher: Oke. Disitu, kan, kamu tulis 'for the purpose of this research, data is collected by 

interviewing eight peer tutors'. Ini, yang nomor satu ini kan ada dua bahasa Inggris yang kamu 

terjemahin, itu, punya kesalahan di yang aku tandain itu. (Menunjukkan errors pada kalimat-

kalimat dengan to be 'is') Kira-kira, itu bisa jadi apa? Kenapa salah? 

 

 

Respondent: 'Is'nya, ya? (Researcher: He eh) 'Is'nya, ya? 

 

 

Researcher: Kira-kira, menurutmu, itu kenapa salah? (Respondent: Sebentar.) Kalau kamu 

lihat dari konteks penulisannya? 

 

 

Respondent: Hm... karena datanya nggak cuman satu, ya? jadi nggak 'is', ya? Eh, nggak, ya? 

(Researcher: Ok. Nggak papa, nggak papa. Kamu jawab aja yang kamu pikirkan.) Oke. Oke. 

Oke. Menurutku itu, sih. 

 

 

Researcher: Oke. Menurutmu karena datanya tidak lebih dari satu, ya? 

 

 

Respondent: Ada lebih dari satu. Iya. (Researcher: Oh, gitu, ya? oke.) Data yang dikumpulkan 

kan 'oleh delapan tutor', maksudnya, berarti ada, datanya ada lebih dari satu, kan? 
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Researcher: Oke. Nggak papa. Sekarang nomor dua. Kenapa kamu pilih 'is', disini juga ni, 

nomor dua ni. "The finding showed that helping low proficient student..." nah, ini. Disini, kamu 

pertama pake... (Respondent: mana, sih?) Nih, nomor dua. Lihat? Kelihatan nggak, sih? Aku... 

(Respondent: Sebentar! sebentar! aku dipanggil ibuku, sebentar!) (Inaudible sound) 

(Respondent: sorry) hehehe. nggak papa. oke. Nah, sekarang, pertanyaan kedua. 

 

 

Respondent: Mengapa Anda memilih menggunakan 'is' dalam kalimat ini? (inaudible sound) 

kenapa aku menggunakan 'is'? (Researcher: Ho oh) "the finding showed that..." is the main. 

Yang utama, kan? (Researcher: Oke. yang keduanya?) "is faced" karna... Oh, s**t. Iya.'tutors'. 

Aaa... karna kurang teliti ya aku pake 'is'.  

 

 

Researcher: Sekarang aku coba, ya. Yang menurut aku bener, ya. (Merubah bentuk 'is' menjadi 

' was') 

 

 

Respondent: 'that was'. Oh, 'was'. Oh... oh, 'showed'. Iya. Eh, karna... 

 

 

Researcher: tadi kamu pikirnya apa? 

 

 

Respondent: Oh, karna ini past tense, ya? (Researcher: He eh, kamu tadi mikirnya apa?) 

Tensesnya. tensesnya. Aku pikirnya bukan karena tensesnya, karena apa yang aku pake salah 

gitu lo. Ternyata karena tense nya. 

 

 

Researcher: Oh, berarti karna ini ya, karna plural nya? Tadi kamu pikir karena plural? 

 

 

Respondent: Iya. Iya. Cuman ternyata kan tenses yang kupake salah gitu, nah. Ya memang. 

Kalau tenses ya memang... kurang teliti, gitu. Mohon maaf, gitu. (Researcher: Hehehe.) 

 

 

Researcher: Oke. gitu ya. sekarang nomor 3 ya. (Respondent: ho oh) Ini ada, sebenarnya di 

tiga ini, satu kalimat ini tu ada tiga errors yang aku tamukan. Jadi, nah, yang pertama itu kata 

'kebutuhan'. Kira-kira kenapa terjemahinnya menjadi 'needs'? (Respondent: tes tes) Kamu tau 

kesalahannya nggak? 

 

 

Respondent: Eeh... (Researcher: 'kebutuhan' jadi 'needs') nggak tau kalau ini. Soalnya, karena 

sepengetahuanku ya, 'kebutuhan' itu 'need' sih? Bukan, ya? Tapi ada... tapi pasti ini konteksnya 

salah.  

 

 

Researcher: Menurutmu, kalau kamu mau ngedit jadi apa? 
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Respondent: Ehh... apa ya? 

 

 

Researcher: Kamu tadi ngomong apa? Sepengetahuanmu tadi? 

 

 

Respondent: Karena konteks sih. 'needs' seharusnya nggak pas untuk dimasukkan ke situ.  

 

 

Researcher: Karena konteks? Ok. 

 

 

Respondent: Iya. akan ad... ada sinonim yang lebih pas mungkin seperti itu.  

 

 

Researcher: Nggak, sih. Sebenarnya itu nggak salah-salah amat. Kalau kamu perhatikan 

dengan baik. Apa yang salah kira kira? Berarti sesuai konteks, ya? berarti kamu pikir harus 

dengan kata lain, ya? 

 

 

Respondent: Wait. Wait. 

 

 

Researcher: Dari kata 'kebutuhan' aja. 

 

 

Respondent: Iya. Mungkin gitu atau 'with the need to master'. (Researcher: Ah, bener.Ok.) Iya 

kan? Nggak pake 's', kan? (Researcher: Iya.) Karena ada banyak, ada 'berbagai', iya nggak? 

(Researcher: Bener. Ok, 'the need'.) 

 

 

Researcher: Yang bagian b, kenapa kamu menggunakan kata 'any', 'any', 'any' untuk 

menerjemahkan kata berbagai? Kamu tau nggak sih arti kata 'any' secara... kalau digunakan?  

 

 

Respondent: 'any'... itu aku nggak pakai kamus dan aku langsung. 

 

 

Researcher: kamu langsung ya? berarti karena... karena kamu kebiasaan atau gimana? Oh, 

karena menurutmu pas? 

 

 

Respondent: Iya, karena kebiasaan, sih. 

 

 

Researcher: Kebiasaan pakai 'any', ya? Ok. Nah, kalau yang 'a few years'? beberapa tahun? 

(Respondent: sama.) Kamu bisa bedakan 'a few', 'few', kamu bisa bedakan, nggak? 'a few, few'? 

Atau 'several'? 
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Respondent: 'few' kan... eee... pokoknya 'sedikit'. 

 

 

Researcher: 'few' sedikit? 

 

 

Respondent: 'several' itu juga (inaudible). 'several' itu juga beberapa, kan? 'a few' itukan kalau 

nggak salah... aduh! aku kok lupa, ya? Aku tu tau cuman... aduh... (Researcher: Ok. Ok.) ya.  

 

 

Researcher: Berarti itu karena memang eee... udah sering gitu di dalam kelas atau misalnya di 

lingkungan, ya? 

 

 

Respondent: Bukan. Eh... iya.  antara...iya. antara sudah sering sama panik juga. ya udahlah. 

(Researcher: ok, siap.) 

 

 

Researcher: Nah, sekarang langsung nomor empat aja. Sama sih sebenarnya kayak tadi, cuman 

ini kan kamu konteksnya kamu menggunakan kata 'many'. Nah, di 'many' ini, kamu 

terjemahkan kata 'many' dari kata 'beberapa'. 

 

 

Respondent: Harusnya 'banyak' kalo... iya? iya, kan? (Researcher: ah betul, jadi, berarti jadi 

'beberapa'? tadi bahasanya?) Several. (Researcher: Nah, bener. Good!) 

 

 

Researcher: Nah, sekarang nomor lima, ya. Terakhir. Terakhir. Ehh.. ini juga sama, sih. Kamu 

menerjemahkan kata 'berbagai'. (Respondent: Iya.) 'berbagai strategi'.  

 

 

Respondent: 'several strategies'. 

 

 

Researcher: Ok. Ok. Good. Good. Good.  

 

 

Respondent: Bener nggak, sih? 

 

 

Researcher: Iya, bener. Ehehehe. 

 

 

Respondent: Kan? Sebenarnya bisa, cuman kurang teliti aja. Hehehe. 

 

 

Researcher: Itu aja, sih pertanyaan ku, tapi kalau misalnya nanti aku butuh pertanyaan lebih 

lanjut, aku boleh hubungin, nggak? 
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Respondent: Boleh. Boleh. Nggak papa. Nggak papa. (Researcher: Gitu ya) 

 

 

Researcher: Itu sejauh ini cuma itu, sih yang... Oh ya, ya, ya. Bentar... bentar... Itu berarti 

karena... menurutmu faktor yang mempengaruhi itu, utamanya karena bahasa Inggrisnya, 

bahasa Indonesianya atau karena apa? Dari semuanya yang tadi aku tanyain? 

 

 

Respondent: Karena bahasa Indonesianya memiliki banyak... Eh, gini-gini. Di bahasa 

Indonesia itu cuma satu, tapi di bahasa Inggris itu ada banyak. Misalkan... Ada itu.. 

(Researcher: Ahh berarti plural sama singularnya, ya?) Iya, iya, iya, kayak gitu. Maksudnya, 

eee... di bahasa Inggris, nggak plural sama singular, sih. Maksudnya di bahasa Inggris itu ada 

beberapa kata yang pas di dalam kalimat itu, gitu, kayak ada ehh... ada itu, 'a few', ada 'several', 

gitu. Itu tu semua, ehh... sama kayak, hampir sama kayak ber... 'berbagai', cuman beda.  Ngerti 

nggk maksudnya? (Researcher: Iya. Beda konteksnya. Berarti ... Ok.) Iya. ho oh ho oh ho oh. 

Sedangkan, kalau kita memakai 'sedikit' dan 'berbagai' itu, kalau dibahasa Indonesia itu sama. 

(Researcher: Sama aja gitu, ya?) Iya. Iya. (Researcher: Jadi bisa kapan aja kita mau pake itu 

artinya gitu aja gitu. Satu.) Iya. he eh, he eh, he eh. Seperti, kayak, kayak, 'beberapa'. 'Beberapa 

studi': 'banyak studi' kalau di bahasa Indonesia, tapi kalau di bahasa Inggris itu 'beberapa' sama 

'banyak' itu udah beda. Iya nggak, sih? (Researcher: Ok. Iya, iya, iya, bener, bener.) 

 

 

Respondent: Kalau menurut aku sih gitu. Itu yang bikin aku bingung dan aku nggak teliti, 

cuman, d*mn!, aku harusnya baca lagi.  

 

Respondent 3: 

Researcher: Oke. Eee... Sekarang kita akan mulai wawancara. Langsung saja ke... eee... 

tulisannya. Tulisannya kelihatan sekarang? (Respondent: Kelihatan) Ok. Jadi, ini tulisan kamu 

yang kamu eee... kerjakan... kerjakan pas akhir... ini tes bukan, sih kemarin? (Respondent: Iya.) 

Iya. Iya tes, kan? Em mm... tes terakhir. Nah, disini, aku udah identifikasi eee... errors yang 

kamu bu... (inaudible) eee... termasuk dari koreksinya bu Titik. Nah, disini, kamu ada sekitar 

empat belas, nggak? empat belas error. Nah, kita cek satu-satu, ya? (Respondent:iya) 

 

Researcher: Kamu lihat di baris ke empat. Disitu, ada aku garisin sama tanda kuning 'them 

learn'. Kira-kira, eee... kenapa sih, kamu... jan 'kenapa sih'. Kira-kira kamu notice, nggak, 

kesalahan disitu? 

 

Respondent: Mungkin karna apa, ya? 'to assist them in learning' mungkin, ya? 

 

Researcher: Mmmm... ok. 'in learning', ya? kalau boleh tahu kamu disini, memilih eee... form 

nya seperti itu? 'to assist them learn'? 

 

Respondent: Iya. 

 



40 
 

Researcher: Kan, dibahasa Indonesia nya, nih... bahasa Indonesianya, kan eee... 'dari kelas 

regular untuk'... bentar ya... loading laptop. (Respondent: Ok.) Sorry. Sorry. (Respondent: 

Nggak papa) 

 

Researcher: Disitu, kan, berarti kamu kurang apa disitu kira-kira? menurutmu? 

 

Respondent: Kurang tadi apa, ya? Preposisinya. 

 

Researcher: Ok. preposisinya,ya? (Respondent: Iya.) Terus... he eh. Eee... kita cek error yang 

kedua, deh. (Respondent: Iya.) 'in order to 'deal it'. Nah, 'in order to deal it' kira-kira kamu, 

disitu, notice nggak errors mu apa? 

 

Respondent: Notice, sih. Kurang 'with'. (Researcher: Ohh... iya. Ok.) 

 

Researcher: Eee... yang berikutnya... kita langsung aja yang berikutnya. Kalau, kamu lihat 

disitu 'the learners improve' (Respondent: Eh mm.) Kira-kira aku kasi... eee... di situ tanda 

kuning... aku kasi salah tanda kuning, kira-kira kenapa, sih? yang 'the' nya, ya. 

 

Respondent: Mungkin aku sebelumnya belum nyebutin learnersnya siapa jadi, belum spesifik.  

 

Researcher: Oke. Sedangkan yang berikutnya? 

 

Respondent: Yang apasih? Yang 'as' itu? 

 

Researcher: Kamu bisa notice, nggak? 

 

Respondent: Yang selanjutnya yang apa, sih? 'improve' apa 'as' nya itu? 

 

Researcher: Itu... kamu kekurangan sesuatu di situ.  

 

Respondent: Kayak tadi pertama kali ya bentuknya? 'improving' gitu? (Researcher: Iya. Sejenis 

itu.) 

 

Researcher: Kira-kira itu jadi apa kalau kamu mau benerin? 

 

Respondent: Maksudnya? 

 

Researcher: Jadi kayak gini loh: eee... kita lihat bahasa Indonesianya, ya? (Respondent: iya) 

'by providing', 'dengan memberikan lingkungan yang lebih ramah, pengajaran oleh rekan 

sebaya dapat membantu mahasiswa meningkatkan pemahaman... meningkatkan pemahaman 

mereka tentang materi pembelajaran'. Nah, itu kalau misalnya kamu benerin, jadinya apa? yang 

'learners improve'nya? 

 

Respondent: Berarti 'peer tutoring can assist learners in improving' atau nggak dikasi... 

 

Researcher: Atau nggak? 

 

Respondent: Atau nggak dikasi ‘in’? 
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Researcher: Oke. kita langsung berikutnya aja. Eee... 'however it seems that no study 

examining', kamu notice nggak itu salahnya apa? 'no study examining'? 

 

Respondent: Verbnya mungkin. 

 

Researcher: Verbnya jadi apa kira-kira? kalau misalnya kayak sesuatu yang... apa? study yang 

belum pernah... gitu... 

 

Respondent: 'It seems that'... 'has examined'? 

 

Researcher: Ok. Hm em. Ahh... itu. Kira-kira kemarin, kamu gimana sih sampai bisa tulis no 

study examining?  

 

Respondent: Sebenarnya pas tes itu suasananya nggak enak, kan. Jadi waktu h- berapa menit 

mau mulai itu lampu mati, jadikan panik, kan. Wi-fi juga mati. (Researcher: Ok. hehehe) Jadi 

bingung banget... (Researcher: Jadi buru buru, ya?) ho oh. laptopnya harus, apa? nancep ke 

listrik biar bisa nyala. Jadi, itu bikin di hp. (Researcher: Oh, ok.)  

 

Researcher: Berarti itu karena faktor buru-buru, ya? (Respondent: iya) Ok. Berarti itu kamu 

nggak sengaja notice... nggak  sengaja buat gitu, ya? 

 

Respondent: Iya, nggak. Padahal juga... udah ku ulang-ulang juga, cuman ya gitu. (Researcher: 

Ok. Ok. Ok.) 

 

Researcher: Nah, yang berikutnya kita langsung yang ke yang setelah itu, ya? 'overcoming this 

challanges'. Nah, itu menurut mu apa sih salahnya? 

 

Respondent: Bentuk dari 'overcoming' nya. Yang 'overcoming' nya sih yang... (Researcher: 

Yang aku tandain kuning. Kira-kira jadi apa?) Hmm....'in order to overcome'? 

 

Researcher: Oke. Tu ya. Kamu ada kesulitan nggak untuk nerjemahin itu? Sebenarnya nggak 

ada? Atau? 

 

Respondent: Kesulitan itu ada, cuma nggak banyak gitu. Cuman pas ngerjain ya karena tadi 

itu. Faktor itu jadi nge blank.  

 

Researcher: Oke. Tinggal dua lagi. Nah, ini. 'Help them support their friends'. Kira-kira, 

menurutmu kenapa aku kasi salah disini? 

 

Respondent: Karena seharusnya 'peers'. (Researcher: Ok.) 

 

Researcher: Nah, yang berikut ya, lagi. Itu 'the tutors were able to face problems in teaching', 

kira-kira, itu jadi apa? 

 

Respondent: 'are' ya? 

 

Researcher: Kenapa jadi 'are' menurutmu? 

 

Respondent: Karena faktanya mungkin? (Researcher: Ok.) 
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Researcher: Kira-kira kamu ada kesulitan lain nggak kalau kamu lihat dari kesalahan-

kesalahanmu ini? Cuma karena... 

 

Respondent: Mungkin di vocabularynya, sih. Kadang kan supaya menghindari repetition harus 

cari kosakata yang lain gitu. (Researcher: Mmm... Oke. oke. bener-bener.) Itu susahnya kan 

karna carinya kan cuman boleh di kamus manual, kan. Jadi, kesusahan disitu, sih.  

 

Researcher: Hmm... Oke. Berarti langkah-langkah mu kalau misalnya kamu lagi translation 

langsung buka kamus trus ngapain setelah buka kamus? 

 

Respondent: Kalau translation, langsung translation dulu, cuman nanti kalau ada kata-kata yang 

susah ya aku tinggalin dulu. Tetep pakai bahasa Indonesia, nanti baru dicari.  

 

Researcher: Hmm... ok. ok. Itu aja sih. Kalau misalnya aku ada pertanyaan lagi mungkin aku 

hubungin kamu lagi. 

 

 

 




