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Abstract

Despite the importance of listening as one of the language skills
(Ridgeway, 2000:180) its teaching methods have not been fully
implemented. With traditional listening classrooms focusing more
on the result of the listening activities, it is important to direct
students’ attention towards the comprehension processes and the
enabling listening skills and strategies. Goh (2002) suggests the
use of listening diaries as a tool to reflect on the listening events
and strategies used. Using listening diaries in the Listening Com-
prehension 3 course of the Faculty of Language and Literature of
Satya Wacana Christian University, Salatiga, Indonesia, this study
aims at identifying the effectiveness of diary studies to help stu-
dents become more aware of the listening skills and strategies. To
help reach the goal, this study investigates what strategies are used
by students and how they learn from their reflection in the diaries,
how the awareness of the students listening strategies develops,
and how the development is related to their performance in listen-
ing comprehension classrooms. It is expected that the result of the
study could contribute to the development of better listening
classes.

Keywords: Listening Diaries, Listening Comprehension, Strate-
gies awareness
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The challenges of teaching listening comprehension mainly lie
on the lack of the actual teaching in listening comprehension classrooms.
Regardless the importance of listening comprehension in language learn-
ing (Ridgeway, 2000:180) as the most widely used language skills (Rost,
2001), its teaching methods have not been fully practiced. Rigid rou-
tines in traditional listening classrooms, have trapped the listening teach-
ers and students to focus more on the results of the listening activities
rather than the skills and strategies involved in the comprehension pro-
cesses. The teaching learning activities of typical listening comprehen-
sion courses in Indonesia will take place in a language laboratory and
will traditionally involve students in listening to a recorded text of dia-
logues or monologues, with the teachers sometimes helping the students
with guidelines to use effective listening strategies. The teachers will
then check the answers and grade the students’ works. Particularly in
the English Department of Satya Wacana Christian University, the stu-
dents will enter the language lab with a piece of paper that will be thrown
away as soon as they leave the language lab, so that they will not inform
the answers to the next class. Clearly, the orientation focuses on the
result and not the comprehension process of listening. Students are rarely
asked to reflect on their performance in the lab or on the skills they use
when doing the listening tasks. Furthermore, even though teachers some-
times help the students with tips on how to get the answers or what to do
in a particular listening activity, students hardly ever use those tech-
niques and they are most likely not aware of such techniques and strat-
egies. After all, teachers seldom pay attention to what happens inside
the students’ brain nor do they ever know.

Therefore, it is important to investigate the students’ learning strat-
egies, especially their awareness of listening comprehension strategies,
that will help them perform better in their listening classroom and help
teachers teach listening with better teaching techniques.

LISTENING COMPREHENSION

It is without any doubt that listening is one of the most important
skills in language learning. In addition to its high frequent use in every-
day life, Goh (2002:1) states that listening is also the most important
medium of instruction in language classrooms. Considering that, what
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does listening mean especially in the context of language teaching and
learning? While Yagang (1993) defines listening comprehension as “the
ability to identify and understand what others are saying”, Rost (2001)
defines it as a goal oriented activity which is used in language teaching
to refer to a complex process that allows us to understand spoken lan-
guage. The complex process requires one’s understanding of the accent,
pronunciation, grammar, vocabulary, and meaning of the utterance
(Howatt and Dakin, 1974 in Yagang, 1993).

Obviously, listening is different from hearing since it involves a
variety of active processes under the listener’s control and passive pro-
cesses in which the listeners are expected to get the message from what
they listen, or catch what the speaker says. The listening outcome is
produced through a comprehension process. Although most listening
comprehension processes are interactive, basically they are categorized
into two main processes: ‘bottom-up’ process, in which listeners use
sounds to build up larger units of information such as words, phrases,
clauses, and sentences before understanding the input; and ‘top-down’
process, in which the listeners use the background knowledge to ana-
lyze, interpret and store information to comprehend an input (Rost, 2001).

To accomplish comprehension, both processes require “enabling
skills”, such as predicting what will be talked about, guessing unfamil-
iar words or phrases calmly, relying on background knowledge, select-
ing relevant and irrelevant ones, taking notes and summarizing to retain
important points, identifying speech signals, identifying transitional
expressions, understanding different intonation patterns and uses of stress
to help understand social setting and meaning, and understanding the
implied message (Howatt and Dakin, 1974 in Yagang, 1993).

LISTENING STRATEGIES & AWARENESS

According to Rost (2001:11) listening strategies are plans con-
sciously made to help learners cope with their difficulties in understand-
ing a specific listening task. While Oxford (2003:12-15) classifies the
strategies into six categories, namely cognitive, metacognitive, memory-
related strategies, compensatory strategies, affective strategies, and so-
cial strategies; listening strategies in L2 learning are often classified
into three, meta-cognitive and cognitive and social-affective (Rost, 2001;
Goh, 2002).

Listening Strategies Awareness (Frances L. Sinanu, et al.)
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Those included in meta-cognitive strategies, according to Macaro
(2001: 102) are preparing oneself to listen to certain types of informa-
tion, monitoring one’s process while listening, planning how a particu-
lar task will be dealt with, and evaluating the task success or whether the
plan works to achieve one’s purpose in listening. Cognitive strategies
include two kinds of processing: bottom-up, which focuses more on a
word by word approach, and top-down, which focuses more on how
learners can use their background knowledge and the context or setting
of the text they are listening to. Goh (2002) includes asking for the help
of others to understand a recording or a listening task and managing
one’s emotions when listening in the social-affective strategies. Ques-
tioning and self encouragement also belong to this strategy (Rost, 2001).

Apart from the strategies above, the main problem of listening
strategies is that “most foreign language students are not aware of how
to listen” (Brown, 2001:259). Therefore, as Macaro (2001: 99) suggests,
language learners need to be made aware of and be actively involved in
the process of listening to enhance comprehension, which Goh (1997)
affirms, may include factors influencing their comprehension, the de-
mands that different kinds of listening make on them, and the skills and
strategies they can use.

With regard to this, Goh (2002) suggests the use of listening dia-
ries to help students reflect on the listening events and strategies used,
and most importantly on what they can learn from that experience.

DIARY STUDY

Despite the pros and cons, just like any research method as Bailey
(1991) “doubted and believed”, diary studies have long been used as
‘important introspective tools in language research’ (Nunan, 2001).
Defined as “a first-person account of a language learning or teaching
experience, documented through regular, candid entries in a personal
journal and then analyzed for recurring patterns or salient event”, a di-
ary study is a first-person case study which benefits both the students
and the teacher in second language learning. For teachers, diary study
allows them to “re-examine the language learning process”, whereas for
learners, it “promotes awareness of language learning processes and pit-
falls, and is evidence of progress” (Bailey, 1991).
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Diary studies in language research include student diaries, logs,
journals (Nunan, 2001), and dialogue journals (Bailey, 1991). Those
diaries can be written by the students while doing a language task, also
referred to as introspective data, or after doing a language task, retro-
spective data (Bailey, 1990:63). The retrospective data can be collected
immediately or after a period of time (Cohen & Hosenfeld, 1981). While
the diaries serve as the data, they need to be analyzed to be considered
as a diary study. Matsumoto in Bailey (1991) uses the term, introspec-
tive and non-introspective to refer to the data analysis. The first refers to
the analysis done by the diary’s writer or is also called the first-person
analysis whereas the latter refers to an analysis done by an outsider such
as the teacher or researcher.

THE STUDY

This study is aimed at identifying students learning strategies and
how they learn from their reflection in their listening diaries. It is hoped
that the development of the students listening strategies awareness and
their performance in Listening Comprehension 3 course could also be
revealed.

Listening Comprehension 3 at the Faculty of Language & Litera-
ture is one of the four listening comprehension courses available at the
department to work on the students’ listening skills. The class meets
twice a week in the language laboratory with two different teachers,
each for fifty minutes and practicing listening to a variety of listening
events.

Particularly for the Listening Comprehension 3 course (LC3) of-
fered in trimester 2 in the 2006-2007 academic year, the main listening
skills practiced were guessing & predicting, listening for details, note-
taking, and listening for gist. From the 12 weeks of the trimester, the
students met the two teachers in a total of 24 meetings. In each meeting,
the students’ practiced exercises were graded as their listening compre-
hension scores. In total, there were 16 diary entries and 16 listening
scores.
Specifically, this study is intended to answer the following questions:
(1) What are the strategies used by the students in their listening com-

prehension classes?

Listening Strategies Awareness (Frances L. Sinanu, et al.)
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(2) How does the awareness of student listening strategy develop?
(3) How is the development of students’ awareness compared to their

listening scores?
To answer the research questions above, we used a diary study

which investigates the students’ comments and reflection as our data.
The study adopts Graham’s study in 1997 (Macaro, 2001) in which we
asked the participants to write their diaries for 10 minutes after each
meeting. The students were given the freedom to choose whatever for-
mat and language as well as to write anything that came to their minds
as long as it included the date of the listening class, the activity done, the
level of the difficulty of the lesson, their ways of dealing with the listen-
ing task and finally their plan for the next class. The diaries used were
written by 35 out of 37 students enrolled in 1 group of Listening Com-
prehension 3 in Trimester 2 in the  2006-2007 academic year at the Fac-
ulty of Language & Literature, Satya Wacana Christian University. The
diaries were then kept in the language lab throughout the listening course.
The students can read their diaries before the next class in the language
lab. The diaries were then read by the researchers and were scaled using
the rating scheme adapted from Halbach (2000) (See Appendix 1). Fol-
lowing Halbach’s procedure, the scale was first piloted in four of the
diaries to make necessary changes before using the scale for the rest of
the diaries. From the scale of one (1) to five (5), the diary entry can be
categorized into three levels of awareness: high (3.8 to 5), medium
(2.4-3.7) and low (1-2.3). The scale will then be analyzed to see the
development of the awareness from each meeting.

In addition to the diary, this study also seeks answers from the in-
terviews with 12 students selected from the group based on the complete-
ness of their diary entries. The interview was required to answer the first
research question and to provide explanation for the second and the third
research question. Finally, the researchers collected the students’ weekly
performance grades to be compared to the scores of their diary entries of
each meeting to answer the second and third research questions.

FINDINGS & DISCUSSIONS

Listening strategies which emerged from the interviews with the
students were identified and classified as shown in Table 1.
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Note: The strategies in the table were not only used to deal with the listening skills
required, but were also applied to solve the students’ listening problems which
emerged while they were doing their listening tasks using the skills taught.

The table above shows that the three main categories of listening
strategies were used by the students in their Listening Comprehension 3
course.  Both top-down and bottom-up cognitive strategies were mostly
used by the students. Each occupies 29.4% of the total strategies used.
Meanwhile metacognitive strategies were mainly used for planning
(14.7%), monitoring (8.8%), and evaluating the task success (2.9%).
The social affective strategies represent only 14.7% of the total strate-
gies used. The reason for the small percentage of social affective is be-
cause the students were given limited opportunities to discuss or share
ideas with their friends in each meeting.

The strategies identified above invite a deeper look into the stu-
dents’ awareness of the listening strategies. The rest of this paper will
present the development of the students’ awareness and also the com-
parison of the awareness development to their listening scores.

THE DEVELOPMENT OF STUDENTS’ LISTENING STRATE-
GIES AWARENESS

The profile of the students’ strategy awareness development is
visualized in the following chart:
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Chart 1. Listening Strategies Awareness Development
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From the above chart, the students’ strategy awareness belongs to
the low category as the highest score of the students’ strategy awareness
only reaches the score of 2.15 in the 12th meeting.  The lowest score of
students’ strategies awareness is in the second meeting, where it reaches
the score of 1.33.  It is interesting to note that the highest increase of
students’ strategy awareness (10.8%) occurs in the third meeting where
it raises from its lowest point of 1.33 to 1.87. In the 7th meeting, it can be
seen that the students’ strategy awareness slides down up to 8.8% from
the score of 2.07 to 1.63. This is the sharpest decline in the development
of students listening strategy awareness.

The increase and decrease of the students’ strategy awareness
scores and its percentage vary on different skills taught, the levels of
difficulties for each listening task and the listening activity itself.  There
were three different skills taught in the Listening Comprehension 3 class
in the trimester which allowed the students to be exposed to different
listening tasks with different levels of difficulties. The following charts
illustrate the development of students’ awareness in each skill taught in
LC 3 course.

Guessing & Predicting

Chart 2. Listening Strategies Awareness Development on Guessing &
Predicting

1.39

1.87 1.93
1.63

1.97
2.15

0.00

0.50

1.00

1.50

2.00

2.50

1 3 5 7 9 12
Meetings

Sc
or

es

English    Edu Vol.8, No.1, January 2008: 39-62



51

Listening For Details

Guessing and predicting skill is taught in the 1st, 3rd, 5th, 7th, 9th,
and 12th meeting.  As expected, it can be seen that the level of awareness
in each meeting gradually increases since the students had six meetings
to practice the same skills. The highest increase of the students’ strategy
awareness occurs in the second meeting of practicing the skills (5.6%).
One possible explanation is the topic of the activity, which was related
to TV advertisement that some students considered easy and familiar.
Another explanation is because the students had practiced applying the
strategies in the previous meeting. However, the score of students’ strat-
egy awareness drops to its lowest level from 1.93 to 1.63 (6%) in the
seventh meeting.  This may result from the lack of background knowl-
edge to guess and predict what will happen next in TV programs that
was the material for that meeting.  In the 12th meeting, the students’
strategy awareness reaches its highest level at the score of 2.15.  The
guessing and predicting task in this meeting required the students to
guess each person’s job based on the recording.  The clues are stated
clearly in the recording and these clues helped them to find the answers.
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Chart 3. Listening Strategies Awareness Development on Listening for
Details
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For the 2nd, 4th, 6th, 8th, 10th, and 11th meeting, the students prac-
ticed to listen for details.  In this type of skill, students did not have to
listen to the overall recording, they only needed to concentrate and fo-
cus their attention to the parts of the recording where there were ques-
tions about those parts.  In the second meeting, the students’ strategy
awareness is in the lowest level.  The recording for this listening activity
is in a form of a conversation which is interspersed by the sound of
musical instruments.  On the contrary, the students’ strategy awareness
boosts up to 12.8% to the score of 1.97 in the fourth meeting.  This
happens as a result of a short and easily understood listening activity
and task which required the students to listen to the things that each
speaker buys in the stores.  The students’ strategy awareness for this
skill drops as much as 5% to 1.82 in the eight meeting where the stu-
dents listen to certain health problems and some suggestions to ease the
pain.

Note-Taking & Listening For Gist
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Chart 4. Listening Strategies Awareness Development on Note-Taking
& Listening for Gist
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For the last four meetings, students were taught two skills at the
same time, respectively note taking and listening for gist.  The highest
percentage of the increase of the students’ awareness (5.2%) is achieved
in the 15th meeting where the students were required to grasp the main
idea of the recording and take notes.  On the other hand, in the 16th
meeting, the students’ strategy awareness extremely decreases as much
as 7.4%.  The listening activity in this meeting required the students to
listen to a long recording that easily distracted the students’ concentra-
tion.  Besides, students were also asked to use abbreviation and symbols
that they were unfamiliar with to take notes of the recording.

THE DEVELOPMENT OF STUDENTS’ AWARENESS COM-
PARED TO THEIR LISTENING SCORES

The following chart more or less shows the connection between
the development of students’ awareness and their listening scores. From
the scores of the 16 diary entries and the 16 graded exercises, the fol-
lowing chart was produced:
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Chart 5.  The Development of Listening Strategies Awareness and LC 3
Scores
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It can be learned from the chart that overall, the development of
students’ awareness doesn’t go with their listening scores. It is clear that
from sixteen meetings; only five meetings (the 4th, the 7th, the 9th, the
13th, and the 16th) show that both go to the same directions while the
other eleven show that when the awareness improves, the listening score
lowers, and vice versa. It is interesting to know that after the ups and
downs experienced during the Listening Comprehension 3 course, stu-
dents’ listening scores increase 0.17 point from the average of 5.22 in
the first meeting to 5.39 at the end the course; and their strategies aware-
ness that begins from 1.39 only reaches 1.52 at the end of the course.

The students’ highest average listening score (8.13), in the 11 th

meeting, is reached when their awareness scores 2.00. This is when stu-
dents were asked to complete the detailed information of several inter-
national flights that includes several different dialects. In contrast to the
fact that the scores of students awareness increase to the highest point of
2.15 in the 12th meeting, the students’ listening scores lower up to 6.60,
when they were assigned to guess and predict what the speakers in the
recording do for a living. However, it is important not to overlook that
topic, text, task, and speakers become the main factors that influence the
students listening comprehension. Responses from interviews revealed
that students feel comfortable with the topic of the 11 th meeting. One
mentioned, “..I’ve been to airports before so I know vocabularies re-
lated to airport, such as check-in, boarding, gate, and the like…”. How-
ever, for the same topic one student admits that she cannot follow the
speaker who speaks foreign accent (Portuguese-English). Clearly, topic
and speakers were the main factors in the contrast and the fluctuating of
the students’ level of awareness and their scores.

The lowest average listening score (4.19) is in the 13 th meeting
when the students’ awareness average score is 1.85, which is actually
lower from the peak 2.15 in the previous meeting as  students were in-
troduced to a new skill – note taking and listening for gist – with quite a
long recording (around 10 minutes). According to several students in
the interview, they got bored and sleepy when they had to listen to such
a long recording, let alone a lecture. Students also got difficulties to note
down what was being talked about because the speaker sometimes spoke
too fast. As a consequence, although they were quite aware of what to
do, students could not get enough information to answer the given ques
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tions, and this resulted in the lowest average of the listening scores.
However, when students get the lowest average awareness score in the
second meeting, which is 1.33, they can get as high as 7.79 for their
average listening score on the first exercise of listening for details. They
are improving around 51.4% from the first score they get (5.22). This
happens since the material on guesing and predicting was similar to the
one used in the first week. They had been quite familiar with the record-
ing despite their lack of strategy awareness, so they found it quite easy
to understand the recording and to answer the given questions.

The next charts show the students’ progress both on their listen-
ing scores and their awareness of such skills taught as guessing and
predicting, listening for details, as well as note taking and listening for
gist, including the strategies involved in each skill.

Guessing & Predicting
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Chart 6 The Development of Listening Strategies Awareness and LC 3
Score on Guessing & Predicting
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When trained the guessing and predicting skill for the first six
weeks (specifically in the 1st, 3rd, 5th, 7th, 9th and 12th meetings), both
students’ average listening score and average awareness score, raise in
the end though not significantly. The average listening score goes up
from 5.22 to 6.60 (13.8%) while the average awareness score increases
from 1.39 to 2.15 (5.2%). During these weeks, both scores mostly go to
the same directions, especially starting from the fifth to the 12 th meet-
ing. It can be seen from the chart that when the average awareness score
goes down, the average listening score also goes down; and when the
first goes up, the latter does too. This means that when students became
more aware of the skill and the strategies to comprehend the listening
materials, their scores improved. In brief, in this particular guessing and
predicting skill, students showed improvements not only on their listen-
ing scores but also on their awareness of the skill and the strategies
involved.

Listening for Details
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Chart 7. The Development of Listening Strategies Awareness and LC 3
Score on Listening for Details
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The next skill to train along with the guessing and predicting skill
is the listening for details skill. In this skill, the chart shows that the
listening scores rarely go with students’ awareness of the skill and the
strategies involved. Most of the time, during these six weeks (especially
in the 2nd, 4th, 6th, 8th, 10th and 11th meetings), their average listening
score drops when the awareness improves, but when the awareness low-
ers, the listening score goes up. This is related to the topics and types of
the materials. However, though it goes down at first to as low as 5.40
(23.9 from the starting point 7.79), finally the average listening score
improves up to 8.13 or 27.3% from its lowest point, or 3.4% from its
starting point. Meanwhile, through ups and downs, the students’ aware-
ness improves from 1.33 to 2.00, which equals 6.7%.

Note-taking & Listening for Gist
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Chart 8. The Development of Listening Strategies Awareness and LC 3
Score on Note-taking & Listening for Gist

The skill of note taking was taught together with the listening for
gist skill in the last four meetings, meaning that after they took notes,
students needed to answer questions on main ideas or complete an in-
complete outline or chart but not with too detailed information.

Starting with listening score of 4.19, it improves up to 7.34 in the
second meeting but then lowers to 6.79 and 5.39 in the next two meet-
ings. The ups and downs are due to the type of speakers and the types of
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materials. In the 13th, 15th, and 16th meetings, students were required to
listen to lectures by English native speakers, while in the second meet-
ing they were trained by listening to sentences read by their own teacher,
who is not an English native speaker. Overall, nevertheless, in the end
students still experienced improvement on their listening score, around
12% if seen from the start.

Meanwhile, students’ awareness of the skill and the strategies low-
ers from 1.85 to 1.63, and then rises to 1.89, but lowers again to 1.52.
On the whole, the decrease is 6.6%. This, again, does not go with the
students’ average listening score.

To sum up, this study found no significant relation between stu-
dents’ strategies awareness and their average listening scores. It was
also found that students’ awareness of the listening skills and strategies
are still very low, as none of them reached or was not even close to reach
the highest point.

THE USE OF LISTENING DIARIES

This study has attempted to investigate students’ listening strat-
egy awareness through the use of listening diaries. Evaluation from the
students’ listening diaries strengthened by their responses from the in-
terview has shown that the students’ level of listening strategies aware-
ness is low.

While some were able to identify strategies thus show awareness,
they did not apply most of the strategies they know they should, as they
responded in the interview below:

“…Basically I know that I should take notes. But in reality, I always
listen only and never take notes…”.
“Yes I knew some strategies, but never care or apply the strategies”.
It is also worth noting that some of them could also mention sev-

eral strategies that they used without realizing that they actually have
applied certain listening strategies to do their listening tasks, as one re-
vealed in the following interview:

“..I do not know that there were strategies in listening. What I
always do is just focusing on the main ideas, pay attention to
the supporting details..”.

“.. I don’t know whether this is a strategy but I always listen and
take important keywords..”.
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However, some students were already aware and actually used
the strategies as seen in the following extracts:

“.. I don’t only listen to the recording, but also pay attention to the
question. This is more effective than if I close my eyes trying to con-
centrate more..”,
“..The strategies that I had applied, for example, .. before the teacher
played the recording, I took a glimpse of all the questions.  It helped
me saving my time [sic] doing [sic] the task.  Second, when the teacher
played the recording, first of all, I had to focus my concentration.
Then I had to note down some important points.  I think those are the
important strategies...”,
“…first of all I write the topic & details, then arrange them in a good
organization, so that it’ll make me easier to answer the questions…”

The students also pointed out that they only used certain strate-
gies that they were familiar with to do different kinds of exercises which
actually required different strategies. This explains the divergence of
the students listening scores and their strategies awareness scores (see
charts 5-8 above).

It is also interesting to see how some students seem to be ignorant
about the strategies even though they have already been aware of the
importance of using different strategies to deal with different listening
problems.

As to the question of whether listening diaries help the students
to be more aware of the various listening strategies, the students’ re-
sponses in their diaries and interview, although not specifically focused
in this study, vary. At the end of the course, the students were asked to
evaluate the use of listening diaries in Listening Comprehension Course
3. Below are some of their responses:

“….Listening 3 Diary is something new for me. I think it’s quite
interesting and useful to analyze the students’ difficulties and im-
provement. When I wrote the diary, it made me more aware about
my weaknesses or my strategies toward the activities…”
“... I think it’s good because we can write anything about what we
have got in Listening class. Moreover, we can also write about
the difficulties that we faced during listening. For the teacher, she
also be able [sic] to improve the materials that fit to the students
(by reading the students diary)…”
“.. Listening diaries are the best way to know about the problems
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that they student have in listening classes…”
“.. it gives improvement [sic] to my listening ability especially in
the strategies to solve problems although it was not significant…
the improvement itself was in the area of error awareness of the
previous exercises and the improvement of strategies to solve the
problems for the exercises…”
“…diaries are the best way to know about the problems that they
student have in listening classes…”
“…I think it’s very helpful for the students to understand the ac-
tivities in LC 3. Besides, teachers can also notice everything about
the students’ problems in LC 3 so that they can help the students…”
“.. LC 3 diaries are boring. At first it was exciting but then it
becomes boring when we have to answer the same questions again
and again. We don’t know what to answer anymore because we
ran out of words…”
“…I don’t like LC 3 diary because it takes my time in my LC 3
class. I think it is very unuseful[sic]  in listening class…”
“… LC 3 diary didn’t help me at all..”
 “.. I prefer to share feelings with my friends. I think diary is not
important…”
“..It is not important to write the diary because the teachers not
[sic] mark the diary. So it won’t improve my grade in LC 3… “

In total 68.57% of the students are in favor of the use of listening
diaries as those help them to reflect on the learning process in the listen-
ing comprehension classroom. They thanked the diaries for helping them
to think about what they did and did not do in each activity. A total of
17% consider listening diaries as boring or not useful. Some even con-
sider it as ‘not important’ especially since it was not graded and there-
fore would not influence their grades in the course. The rest (14.28%)
did not give their opinion regarding the use of the LC 3 diary.

CONCLUSION

The study has identified listening strategies used by students in
Listening Comprehension 3 course and the development of the students
listening strategies awareness. Although most of the students admitted
that their awareness level has increased, it is not reflected in their diary
scores. Their strategies awareness development may come from the teach-
ers teaching methods and or the students’ reflection in their diaries, which
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this study was not able to properly conclude. This suggests a number of
new avenues for research in listening strategies particularly on how the
listening strategies are learned and reasons to use and not to use certain
strategies as well as the effectiveness of using listening diaries in raising
students’ strategies awareness that we hope will contribute to the more
effective teaching of listening.
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