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Abstract

This study attempts to find out whether or not one of the
advantages of extensive reading in terms of vocabulary is
true in an Indonesian context, especially in the Faculty of
Language and Literature of Satya Wacana Christian Univer-
sity. It is intended to see whether there was any improve-
ment in students’ vocabulary knowledge while they were
taking extensive reading course. This study was conducted
in the 2007/2008 academic year. It used a quantitative re-
search procedure and the participants of the study were 21,
19 females and 2 males. The data for the study was col-
lected from one of the extensive reading classes, extensive
reading 1A. The analysis of the data shows that statistically
there was not any vocabulary improvement made by the stu-
dents when taking extensive reading for the period of two
months. In this study, the value of the sig. (2-tailed) is not
significant and can be disregarded.
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INTRODUCTION

Extensive reading that has an aim for students to read im-
mense amounts of comprehensible language in order to build vo-
cabulary is nowadays viewed as a trend in language teaching and
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learning. Interest in extensive reading in ESL (English as a Sec-
ond Language) and EFL (English as a Foreign Language) classes
is increasing and has directed many teachers to set up extensive
reading programs. Many countries have included this new way of
reading in their syllabi. Akio (2006) notes a lot of motivated learn-
ers are now progressively rising in Japan, Korea, and Taiwan.
This method is perceived to be crucial since there are a number of
benefits of it. For instance, Nation (2005) states that “extensive
reading can be a way to learn new vocabulary through meaning-
focused input, and to establish, enrich, and develop fluency with
known vocabulary” (p. 587).

Reading extensively, as likewise proposed by Waring
(2003), is believed to be a technique to offer a chance to observe
and learn more about the depth of knowledge of language fea-
tures which most course books can merely initiate. This depth of
knowledge presents learners with a depth of language awareness
and confidence to feel at ease with the language that will permit
them to write or speak (ibid). In other words, extensive reading
can enhance productive language use. In his paper, Waring (2003)
contended that extensive reading should not be regarded as elec-
tive or additional, but as a crucial component and the heart of all
the language courses. It is strengthened by Akio (2006) who high-
lighted extensive reading as the primary way to develop students’
language competence. He mentioned that “many learners who start
with simple stories can read a large number of books without dif-
ficulty, and they can reach the goal of reading one million words
in six months to two years” (p. 2). Moreover, Bell (1998) revealed
that an extensive reading program established for elementary level
language learners in Sanaa, Yemen in EFL (English as a Foreign
Language) or ESL (English as a Second Language) contexts em-
phasized the benefits of this type of input. Through this program,
the students’ English language learning and skill development were
built up. Furthermore, there were also studies of extensive read-
ing for non-native speakers that Elley (1991) took part in terms of
length (12-36 months) and number of students (from over a hun-
dred to several thousand) of texts written for young native speak-
ers. The finding was spellbinding. In some of the research she
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conducted, the result was the progress in writing that was shown
most noticeably in the tests set two years after the beginning of
the program.

Many English teachers have the same opinion that one of
the means to acquire good quality English skills is the total of
English input. This idea is supported by Laufer (1989) and Na-
tion (2001) who have shown that, “unless we have about 98-99%
coverage of the vocabulary of the other words in the text, the
chance that an unknown word will be learned is minimal. It means
that at minimum there should be one new word in 40, or 1 in 50
for the accurate conditions for learning an unknown language from
context.”

I have a hunger for the truth whether or not one of the ad-
vantages of extensive reading in terms of vocabulary is true in
Indonesian learners. The success of extensive reading exists mostly
in Japan, Korea, and Taiwan but to my best understanding, there
has been little research about it in Indonesia. Therefore, by doing
this research I would like to find out whether the benefit of exten-
sive reading on vocabulary pointed out by experts in language
teaching and learning is right in the Indonesian context, espe-
cially in the English Department of Satya Wacana Christian Uni-
versity.

READING IN GENERAL

Reading in different parts of the world, as suggested by
Reading in a Foreign Language Journal, has been convention-
ally regarded as the most stressed skill in foreign and second lan-
guage classroom contexts (Robb and Susser, 1989). Realizing
comprehension is needed in communication, extensive reading is
then seen as a way-out method to improve learners’ knowledge of
vocabulary. This reading method enables the learners to do so for
immense amounts of reading will be provided and read. Aligned
with this idea, Nuttall (1982) offered a theory pointing out to for-
eign language teachers that an extensive reading program was the
most efficient means of equally advancing vocabulary and over-
all reading skills.
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EXTENSIVE READING

Discussing extensive reading is not enough if we do not look
deeper into it. Therefore, examining the history of extensive read-
ing appears to be a reasonable idea. When tracing back according
to the 19th Annual EA Education Conference 2006, extensive read-
ing was first proposed by H. E. Palmer in 1917 to differentiate it
from the term “intensive reading”. According to his theory, inten-
sive reading was a method of reading done with concern and atten-
tion given to intricate and short texts (typically of about 150 to 300
words) in order to improve learners’ skills and overall comprehen-
sion. Thus, it was common that the class was first begun with a pre-
reading exercise and then followed by a range of exercises to pro-
vide spaces for students to familiarize themselves with provided
materials, classmates, and the teacher. While on the other hand, an
independent reading technique that entailed lengthy and simple read-
ing materials which was conducted outside the classroom at learn-
ers’ speed and degree of competence was identified as extensive
reading. The latter term which was also known as voluntary read-
ing referred to the way of reading for pleasure where learners were
allowed to choose reading materials which suited them, and to get
the general understanding from texts with limited use of a dictio-
nary (Koch, 2006; Palmer, 1968).

EXTENSIVE READING BENEFITS

Numerous research (e.g. Bamford, 1997; Elley &
Mangubhai, 1983; Hafiz & Tudor, 1989; Saragi, 1978) has pro-
vided proof that extensive reading is a way to advance learners’
vocabulary competence as well as their general proficiency. These
studies were all conducted in second language pedagogic proce-
dures. Bamford (1997) noticed that the extensive reading research
he conducted in Bunkyo University, Japan, was an apparently ef-
fective supplement to the English language. He revealed interest-
ing impacts on language acquisition existed including vocabulary
building, increased second language (L2) reading ability, and
improved student affective condition.

Furthermore, other research-based extensive reading ben-
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efits were also found in Saragi’s, Elley and Mangubhai’s, and
Hafiz and Tudor’s studies. Saragi (1978) performed attention-grab-
bing research on extensive reading which brought about a consid-
erable quantity of vocabulary learning. In line with the above study,
Elley and Mangubhai (1983) investigated the upshot of extensive
reading by providing Fijian school children (in the experimental
group) with a big number of interesting story books in English
and then running a test. During the two-year watchfully done test-
ing, these two researchers found that “children in the experimen-
tal group developed their overall reading comprehension skills
over twice the normal rate” (p. 61). A similar positive result could
be perceived through a report made by Hafiz and Tudor (1989)
who applied extensive reading in an extra-curricular program. The
discovery showed that there was a statistically considerable point
of progress in the experimental group, especially in writing.

Moreover, extensive reading programs as Hill (1997) had
observed were possibly supportive in Japan, “where students find
it embarrassing to speak English before they feel confident of
their use of lexis and syntax.” By concentrating their thoughts,
attention, and efforts on reading independently outside the class-
room with a relaxed atmosphere, students might get a big chance
to enhance their grammar, skills, knowledge of words, and how
the words are arranged to form phrases or sentences. This would
result in increasing students’ confidence to explore the new lan-
guage they first were afraid of and so tried to use it properly.
Nishizawa, et al. (2006) noted some encouraging results of exten-
sive reading toward students as well, such as developed commu-
nication and listening skills, improved TOEIC (Test Of English
for International Communication) scores for the first time, in-
creased enthusiasm to read graded readers and children’s books
in English, and transformed reading technique where students no
longer read English by translating it first into Japanese but by
reading and doing language processing directly in English.

Related to the findings of the extensive reading advantages
mentioned above, Helgesen (2005, pp. 267-268) brought up five
benefits of extensive reading: (a) increased reading ability, (b) in-
creased affect and motivation, (c) improved vocabulary, (d) im-
proved listening, speaking, and spelling abilities, and (e) facilita-
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tion of acquisition. Huang and Naerssen (1987) contributed that
the prime building block in shaping oral proficiency was by read-
ing to get an adequate input. Through extensive reading, students
would be enabled to be independent learners, not relying on other
people all the time in order to gain knowledge. This would ground
students’ personal life later to stand on their own feet, especially in
their education, societal, or professional aspects of life.

In addition, derived from studies accomplished by Mason
and Krashen (1997), through reading loads of interesting texts
and experiencing language in context, foreign language students
got access to discover novel vocabulary and refamiliarize them-
selves with old vocabulary they already read (Coady, 1997), to
enhance their attitudes toward reading and language learning, to
advance their writing skills, and to gain more knowledge about
reading. Extensive reading is mainly an extremely helpful method
of highlighting, proving, as well as expanding comprehension of
vocabulary, expressions and structures or grammar in use, and of
building up an implicit knowledge of how and when words are
used (see also Bamford and Helgesen, 1998; Elley, 1991; Hafiz &
Tudor, 1989; Krashen, 1993; Robb & Susser, 1989).

METHOD

The present study followed a quantitative research proce-
dure which intended to see whether there was any improvement
in students’ vocabulary knowledge while they were taking Exten-
sive Reading course in Satya Wacana Christian University in the
2007/2008 academic year. This research entailed primary data for
the data was gathered directly from one of the Extensive Reading
1 classes opened during the second semester of the 2007/2008
academic year. Particularly, this study seeks to answer the fol-
lowing question:
Can extensive reading taught in Extensive Reading 1 course in
the English Department of Satya Wacana Christian University help
students improve their English vocabulary?
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Participants

From the two groups of Extensive Reading 1 class opened
in the second semester of the 2007/2008 academic year, group A
with 30 students was chosen to be the participants. Nevertheless,
at the end 9 students were eliminated as 3 did not take both tests,
4 missed the pre-test and the other 2 skipped the post-test. Conse-
quently, the number of participants in this research was 21 (19
females and 2 males). At the time this study was being carried
out, the participants taking Extensive Reading 1A course were
the first and second year students with no repeaters. All of them
were Indonesian students whose ages ranged from 18 to 20 years
old. Even though there was not a standard measure of their En-
glish proficiency level, it could be said that all of the participants
had taken formal English learning for about 7 until 8 years.

Students in this extensive reading class met once a week
for 100 minutes. This course was aimed at arousing student inter-
est in English language reading, and helping them to be aware of
and to experience the extensive reading benefits through reading.
Advancing their reading proficiency and oral fluency became the
focus of this course.

In order to pass, students read as much as possible with a
minimum of 600 pages. They had freedom to choose reading
materials within their linguistic competence from penguin read-
ers’ books with various topics which suited their interest. One
major activity in this class was discussions done in pairs, in small
groups consisting of several students, and in a big class discus-
sion since it emphasized oral fluency.

Data Collection

A pre-test (see Appendix 1) and a post-test (see Appendix 2)
were given in order to gather the data for the current study. The pre-
test was given on February 27, 2008, with the aim of discovering
the participants’ mastery of 1,000 word level vocabulary. The post-
test was carried out on April 30, 2008, to find out how much im-
provement the participants might have had after learning in ex-
tensive reading. Both vocabulary tests were standardized and de-
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veloped by Nation (1993a, 2001). The reason why the 1,000 word
level vocabulary tests were given was that in Extensive Reading
1 the participants read 1,000-word-level books.

Both tests were the same in terms of type, number of ques-
tions, level of difficulty, and time administration. In regards to
the type of test, the pre-test and post-test were true-false tests.
There were 40 questions in each test consisting of 1 question which
functioned as an example and 39 others for the participants to
answer. Therefore, the full point of each test was 39. The partici-
pants were to write “T” on their answer sheets if they considered
a statement to be true, while “N” if they decided that a statement
was not true or wrong. However, in this study they were permit-
ted to answer “X” on their answer sheets if they did not compre-
hend the provided sentences. In this research, the “X” answers
were considered wrong since vocabulary mastery as Corson (1995)
in Nation (2001) defined is related to knowing the words (recep-
tive) or being able to use them through speaking or writing (pro-
ductive). Participants were given twenty minutes to complete each
pre-test and post-test.

Data Analysis

After the data had been collected, it was arranged into a
data array. It was then described by involving descriptive statis-
tics so that information on upshots could be seen immediately.
The statistical frequencies, such as mean and standard deviation
were next taken a look at. Since this study sought to find out the
significance of participants’ vocabulary level in extensive read-
ing class within two months, inferential statistics were applied. It
was run to make inferences from the data. A statistical test in this
case could help to confirm that the inference or description made
was right. This research applied a Paired-Samples T-test in SPSS,
a computer program to analyze statistical data for social studies,
which would analyze the data by comparing the pre-test and post-
test means. The reason why this kind of test was chosen was be-
cause the data was in pairs, meaning that one sample had two
data. The samples here were the participants, and the two data
owned by each sample were their pre-test and post-test results.
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Thus, when the statistical significance of the study results was
reported, it signified that a statistical test had been done on the
data and through probability value, the degree of confidence in
the claims about the data was estimated (Hatch and Lazaraton,
1991). If the level of significance was less than 0.05, I was 95%
confident that students’ learning in extensive reading within a two-
month period contributed to the students’ improvement towards
1,000-word mastery. On the other hand, if the level of signifi-
cance was bigger than 0.05, the students’ learning process did not
improve their vocabulary mastery.

RESULTS

The research question sought to find out whether there was
any vocabulary improvement made by participants after two
months in Extensive Reading 1 course in the English Department
of Satya Wacana Christian University. The results of the pre-test
and post-test given to the participants during their learning in ex-
tensive reading are presented in Table 1.

Student Pretest Posttest
1 27 30
2 27 29
3 29 26
4 30 28
5 30 27
6 27 24
7 34 33
8 32 35
9 31 33

10 32 34
11 26 28
12 27 25
13 32 28
14 32 26
15 33 29
16 32 34
17 25 26
18 29 31
19 37 31
20 29 36
21 31 26

Table 1.  Results of the Pre-test and Post-test
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As shown in Table 1 from the total score of 39, the highest
score obtained in the pretest was 37 and the lowest was 25. How-
ever, the highest score in the posttest was 36 and the lowest was
24. The scores which the participants obtained in both tests did
not support the assumption, i.e. a two-month period of study should
show improvement in the posttest’s result. It was also reflected
by 10 students’ scores, numbers 1, 2, 8, 9, 10, 11, 16, 17, 18, and
20 that showed improvement but the rest did not. This revealed
that although 47.62% (10/21) of the participants taking extensive
reading could develop their vocabulary, 52.38% (11/21) illustrated
declining scores compared to those scores of the pre-test. This
caused the mean of the post-test to be lower than the pre-test and
the difference between them was 0.6190. To examine the data,
further a Paired-Samples T-test in SPSS was applied. This study
involved a parametric test for the data which had normal distribu-
tion and only the means were compared and tested. The results
are displayed in Table 2.

Table 2.  Results of the Paired-Samples T-test

Mean N Std. Deviation Std. Error Mean

Pair 1 Pre-test
30.0952 21 2.96487 .64699

Post-test 29.4762 21 3.57238 .77956

  Paired Samples Statistics
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DISCUSSION

In regards to the variability of the data, the post-test’s stan-
dard deviation was found to be 3.57238 compared to the pre-test’s
which was 2.96487. It implied that the participants’ scores in the
post-test were more scattered (Hatch and Farhady, 1982; Hatch
and Lazaraton, 1991). In other words, the means and standard
deviations of both tests displayed no improvement in terms of the
pre-test and post-test scores. Considering the post-test’s mean was
lower than the pre-test’s and the standard deviation of the post-
test was higher than the pre-test’s, what Hatch and Lazaraton
(1991) stated about one-group pre-test-post-test design was not
proven: if a group of students is given a pre-test, a treatment and
after a period of time received another test, the post-test’s mean
should be higher than the pre-test’s, and the standard deviation of
the post-test should be much smaller.

Furthermore, based on the statistical calculation using a
Paired-Samples T-test, the sig. (2-tailed) value was found to be
0.431. Statistically, when the level of significance is bigger than
0.05, it indicates that there is no significant difference between
the pre-test’s and post-test’s outcome and vice versa. Therefore, it
can be verified that there was not any progress in the pre-test’s
and post-test’s upshots.

After the data was checked using two techniques, reflect-
ing on the means and standard deviations, and the sig. (2-tailed)
value of both tests, the results can be interpreted as not showing
any vocabulary improvement made by the students when taking
extensive reading for a period of two months and the treatment
done to the participants was regarded as not statistically useful.

After the Paired-Samples T-test was done, the results con-
firmed that the post-test’s mean was 0.6190 lower than the pre-
test’s. In addition, the standard deviation of the post-test (3.57238)
was 0.60751 higher than the pre-test. This denoted that the two
expected outcomes did not take place and the results illustrated
the other way around.

However, to determine whether the results of the test done
to the data was significant or not, the value of sig. (2-tailed) was
viewed. If the level of significance was greater than 0.05, the stu-
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dents’ learning in extensive reading after two months did not con-
tribute to their 1,000-word vocabulary mastery. Conversely, if the
level of significance was less than 0.05, the students’ learning
process enabled them to develop their vocabulary. From the Paired
Samples Test table, the value of sig. (2-tailed) was 0.431 which
was bigger than 0.05. Therefore, I can statistically claim that there
was not any vocabulary improvement made by the students when
taking extensive reading for the period of two months. In this
study, the value of the sig. (2-tailed) was not significant and could
be disregarded. This can be interpreted as showing no difference
between the pre-test and post-test outcomes. For that reason, it
indicates that the treatments done to the participants were not re-
ally helpful.

CONCLUSION

To sum up the research, this study offers supplementary
knowledge on the application of extensive reading as a means to
develop students’ vocabulary mastery in an Indonesian context.
The statistical findings imply that there is not any vocabulary
improvement made by the participants when doing extensive read-
ing for the period of two months. The data proves that only 47.62%
of the participants showed progress based on their pre-test and
post-test scores, which was the reason why the mean of the post-
test was lower than the pre-test. This is related to the statistical
calculation using a Paired-Samples T-test in which its sig. (2-tailed)
value is found to be 0.431. As the level of significance is bigger
than 0.05, no significant difference is considered between the pre-
test and post-test results. By checking the means and the sig. (2-
tailed) value of both tests, the statistical result verifies that the
participants of this study did not make any advancement in their
vocabulary mastery when taking extensive reading after two
months.

The results of this research support the previous findings
of Hafiz & Tudor’s (1990) and Carver & Liebert’s (1995) studies,
and therefore upholds the opinions about the effect of extensive
reading on vocabulary growth by Robb and Susser (1989), Na-
tion (1997), Mason & Krashen (1997), Donnes (1999), Waring
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(2001), Powell (2005), and Cobb (2008). For example, what Hafiz
& Tudor (1990) found after doing two experimental research for
a maximum time of 60 hours with second language learners in
England and for a maximum time of 90 hours with learners in
Pakistan, there was no considerable change in the vocabulary used
in writing for the group in England. It was as a result of the learn-
ers’ vocabulary level which was probably far above the vocabu-
lary of the graded readers’ books they read. Moreover, a study
held by Carver and Liebert (1995) confirmed that after a six-week
extensive reading program for elementary school students, no
vocabulary was acquired.

Besides, that Robb and Susser (1989) suggested that the
effectiveness of extensive reading was significant if it imitated
the way people learned to read in their native language, which
was “prolonged practice” (Nell, 1988, p. 84). This also applies to
the process in which people acquire vocabulary, taking time. Learn-
ing a language and attempting to understand it in the form of texts
is not easy; a program that continues for a long time needs to be
carried out. This cannot be applied to extensive reading programs
in the English Department of Satya Wacana Christian University
which lasts no more than twelve months. Thus, a goal to improve
students’ vocabulary mastery cannot be totally achieved.

It is also strengthened by Cobb (2008) who offered three
samples of natural texts and then analyzed them using Brown
corpus. He found that through the corpus analysis, learners who
read any of these collections and graded-reader books could not
receive enough repeated exposures to support the acquisition of a
minimal functional lexicon. This signified that although the rela-
tionship was very complex, learning could be affected by repeti-
tion or multiple encounters with words (Horst & Meara, 1999;
Saragi, 1978). As research has proven, for learning to take place
words must appear minimally six times, most graded-reader books
which are involved in extensive reading do not give students suf-
ficient opportunities to improve their vocabulary.

Nevertheless, the results of the present study have peda-
gogical implications for setting up extensive reading programs.
From the statistical test, it implies that some adjustments and im-
provements in organizing future extensive reading programs need
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to be made. According to Nation (1997), “vocabulary learning
from extensive reading is very fragile.” Consequently, in his opin-
ion, this can be accomplished using two methods: (a) by doing
big amounts of extensive reading at appropriate vocabulary lev-
els, and (b) by balancing the extensive reading program with the
direct study of vocabulary. To develop students’ vocabulary in
extensive reading, students can be encouraged to not only read
but also study the vocabulary they encounter directly. This is sup-
posed to be done for there is limitation in the length of time when
the memory is exposed to words.
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