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THE PURPOSES OF L1 IN TEACHING ENGLISH TO YOUNG LEARNERS 

IN KINDERGARTEN 
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ABSTRACT 

Pro and cons in using L1 in English language classroom has been discussed for many years. 

The pro sides argue that using L1 in FL classroom will demotivate the learners in acquiring 

the target language. However, the cons sides revealed that using L1 in FL classroom gave 

positive effect in teaching-learning process, such as; to provide instructions or explanation, to 

manage or to discipline a class, to motivate students to learn L2, and to give comments on 

students’ works and progresses. Inspired by the pros and cons, this study has attempted to 

investigate the purposes of the teacher uses L1 when teaching bilingual-kindergarten students.  

This paper is based on the classroom observations conducted in SWCC, Salatiga. It aims at 

showing the use of L1 in Teaching English to Young Learners in kindergarten. The findings 

suggested that the purposes of using L1 still took important roles in teaching learning process.  
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INTRODUCTION 

The use of students’ L1 in teaching English as a foreign language has been debated 

for many years.  The debate is triggered by two different perspectives on the benefit and 

interference of L1 in foreign language classroom. As a proponent of monolingual approach, 

Khrasen (1989) argued that the use of L1 should be minimized in English classroom, so that 

the English learners can acquire the target language as well as their L1. According to Sharma, 

(2006: 80), the benefit of using the target language in the classroom is that “the more 

students are exposed to English, the more quickly they will learn; as they hear and use 

English, they will internalize it to begin to think in English; the only way they will learn it is if 

they are forced to use it.’’ Prodromou (2002), as cited by Krajka (2004) provides a metaphor 

of using L1 in the classroom. According to him, L1 is a drug. This means it can damage your 

health and may become addictive though with therapeutic potential. In other words, if 

teachers always highly use L1 in explaining English materials, students will have a tendency 

to wait for teachers’ explanation in L1. Sooner or later, students ignore teachers’ explanation 
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in English; therefore, it is a serious damage to the development of students’ acquisition in 

learning English. 

However, the purposes of using L1 in EFL classroom are revealed by some 

researchers. As proponents of the use of L1 in the classroom, Auerbach, 1993; Dajani, 2002, 

investigate that the purpose of L1 in English as Foreign Language classroom provide positive 

effects in teaching new vocabulary words and in discussing the English topic’ material. 

Harmer (2001) adds the purpose of L1 can be used in explaining things, so that it will help 

the lower level English learners to understand the English material. In her study of L1 

communication in L2 classroom, Jones (2010) identifies the benefits of L1 in order to provide 

instructions or explanation, manage or discipline a class, motivate students to learn L2, and 

comment on students work and progress. 

 Furthermore, teachers need to show respect for the learners’ L1  and need to avoid  

doing things that make their L1 seem inferior to English (Nation,2001). Therefore, it means 

that the teachers should use L1 and target language in balance.  Tang (2002) as cited by 

Morahan (2005) points out that L1 serves a supportive and facilitating role in the classroom, 

but not the primary language of communication.  

Talking about the purposes of using L1 in Teaching English to Young Learner, it 

cannot be separated from the English learner’s level. A study done by Kurniawati (2011) 

voices L2 learners can be anyone, ranging from young learners to adults. In this study, the 

English learners are the low-level learners. The low-level learners are Kindergarten students 

that usually the age of three to five years old. Meanwhile, teaching English to Kindergarten 

students is not easy, because they are the beginner level of English learner. Moreover, they 

are also still in process of acquiring their L1.  



3 

 

The kindergarten students, therefore, still need their L1 in learning English. Based on 

my short experience teaching English to the third graders for 2 months, to make the students 

understand my explanation and instructions I had to use Bahasa Indonesia. When it was hard 

to deal with third grade of Elementary students, one may then conclude that dealing with 

Kindergarten students is even harder. 

Considering such an issue, this study aims at showing the use of L1 in Teaching 

English to Young Learners in kindergarten. The study will be guided by the research 

question: what are the purposes of the teacher uses L1 when teaching kindergarten students. 

The findings from this study hopefully can help the English teachers to know the purposes of 

using L1 in the English classroom. 

The Use of L1 

The study on the purposes of L1 in teaching English to young learners can provide 

some benefits in English Language Teaching. For instance, when the teacher explains the 

new English word, the teacher chooses to use Indonesian in order to save the teaching time. 

In this case, the teacher uses L1 to explain new word. According to Deller (2003), the use of 

L1 has a positive role on group dynamics, and allows the students to give feedback about the 

English materials and their experiences of learning more fluently than they only use English. 

The term of group dynamic refers to a largely dynamic of students in the classroom which 

make up the teacher as central figure and students as active learners (Dornyei, Murphey 2003, 

p.4).  

Some teachers’ beneficial use of L1 is demonstrated by Hasan and Jadallah (2011). 

They suggest that L1 is useful for managing of the class, giving instructions for teaching and 

testing activities, conveying meaning through giving the L1 equivalence of FL items and 

sentences, explaining grammar, and dealing with errors.  Moreover, there are six roles of L1 

that will be explored further in this study related to the literature review on the use of L1.  
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A. Giving  Instruction  

Exploring the purpose of L1 in English language teaching classroom, Cook (2001) as 

cited by Zacharias (2002) argued that the purpose of using L1 is useful to give instruction 

about classroom activities. Tang (2002) adds teacher uses L1 in beginning and intermediate 

classes to give instruction. In the primary level of English language teaching, L1 takes an 

important part in giving instruction to the students. Giving instructions in L1 has been 

considered to be effective in helping the learners achieving the goal of classroom activities 

(Atkinson, 1987; Cook, 2001a; Lucas and Katz, 1994; Macaro, 1997 in Manara  2007). If the 

students do not understand the instruction in English, the teacher can use the students’ L1 to 

give the instruction. 

 

B. Classroom  Management  

Richard (1990) found that classroom management refers to the ways in which student 

behavior; movement and interaction during a lesson are organized and controlled by the 

teacher to enable teaching to take place most effectively. As Fahmida (2007) states classroom 

management is concerned with maintenance of discipline by keeping friendly relationship 

with the class. The use of L1 also takes essential part in managing the classroom.  

A study of investigating the purpose of using L1 (Arabic) in the elementary English 

language classroom in an Oman context that was conducted by Al-Hinai (2005), showed that 

Arabic was also widely used for class management and control. Furthermore, Arabic was also 

more effective for dealing with discipline problems than English.  In his study, the discipline 

problem is when he should control his students to stop making noisy in the classroom.  
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C. Reduce  Students’ Language Anxiety  

Test anxiety can be reduced by allowing teacher to give instruction using L1 during 

the evaluation, at beginner or low levels. 

 

Figure 1. Three parts of language anxiety ( in Meyer, 2008) 

 Figure 1 display 3 components of language anxiety. Meyer (2008) points out that the 

use of first language can reduce the students’ language anxiety. Language anxiety can be 

divided into three components; those are (1) communication apprehension, (2) fear of 

negative social evaluation, and (3) test anxiety. Allowing the use of L1 in the classroom will 

decrease those three components. Communication apprehension can be reduced because the 

students’ first language allows them to express their thought and ideas. Fear of negative 

social evaluation can be mitigated because the students can communicate directly with each 

other. 

D. Explaining New Words 

In teaching English to young learners, the learners’ L1 gives benefits to explain new 

words. Besides, L1 help the teacher to explain the meaning of words or new vocabularies for 

the young learners. According to Zacharias (2002) L1 can provide a quick and accurate 

translation and explanation of English words. If the new word is explained in target language, 

there will be no guarantee whether the students can grasp the explanation correctly or not. 

Indeed, the use of L1 in English classroom involves saving class time. Instead of going 
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through long explanations in the target language, the explanation in L1 would sometimes be 

easier and more efficient to give a translation of a vocabulary item or new words for the 

young learners. 

E. Giving Feedback To Students  

Allowing the use of L1 in the classroom will help teacher to give feedback to 

students. Manara (2007) highlights L1 is used to give feedback to students. Giving feedback 

in L1 is necessary as it could help the students follow the lesson.  In this case, the kinds of 

feedback are (1) feedback about the task; includes information about error whether something 

is correct or incorrect,(2) feedback about the self as a person; show the students’ achievement 

and effort  in learning process ( Hattie and Timperley , 2007 in Brookhart, 2008).   

F. Conveying Meaning 

Teachers need L1 to convey the meaning of words or sentences in delivering the 

materials. As Franklin (1990) states that teacher use L1 for conveying word and sentence 

meaning recognizes that the two languages are closely linked in the mind. In addition, Cook 

(2001) adds the use of L1 for conveying meaning maybe efficient to help the learning and 

teaching process of L2. Hassan and Jadallah (2011) demonstrate that L1 is useful to convey 

meaning through giving the L1 equivalence of FL item and sentence.  

G. Checking Comprehension 

 Checking students’ comprehension is very important in teaching learning process. 

Checking comprehension is one of ways to check students’ understanding about the material.  

As  Sasson (2012)  views that checking comprehension is one of the hardest areas for a teacher 

to master but by breaking down  teachers’ expectations. Throughout lessons, teachers have to 

ensure that students are paying attention and understanding the material. Conducting 

comprehension checks will highlight what students are struggling with and what needs to be 

covered more thoroughly before completing additional activities or moving on to the next 
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topic. The use of L1 is helpful in checking comprehension.  Atkinson (1987) suggests using 

L1 in checking comprehension can be done by asking questions to the students and it is often 

quicker and more accurate .Sharma (2006) points out that L1 might be used for checking 

learners’ comprehension.  

 

THE STUDY 

Context of the study 

To give more complete picture of the use of L1 in Teaching English to Kindergarten 

students, I conducted this study in Blossoms class of Satya Wacana Children Center in 

Salatiga, Central Java Indonesia. I chose Satya Wacana Children Center because it is a 

bilingual- kindergarten school which used Bahasa Indonesia and English as the medium of 

teaching instruction. Furthermore, the students were very young English learners with the 

aged two- five years old. Also, the teacher used English to teach and gave announcement in 

written and spoken English. Satya Wacana Children Center had three levels’ class; those 

were Twigs (Pre-school aged two – three years old), Buds (Pre-school aged three - four years 

old) and Blossoms (Kindergarten aged four - five years old). Moreover, I decided to conduct 

my study in Blossoms class (Kindergarten) because it had subjects that use English, such as 

music, reading and writing, art and craft, drawing, science, mathematics, and social studies.  

Participant 

This research would also employ one female Kindergarten teacher who used English to 

teach. The reason I chose one participant was because she was only one teacher who taught 

the kindergarten’ students.  The participant was Ms. Dian (a pseudonym). She had taught in 

Satya Wacana Children Center for six years. She graduated from the English Department. 
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Data Collection Instrument 

In attempting to answer the research question, the methodology used one instrument 

that was classroom observation. I used classroom observation because I wanted to know what 

exactly happened in the classroom, especially for knowing the purpose of using L1. A 

number of classroom observations were conducted in Blossoms class of Satya Wacana 

Children Center in Salatiga, Central Java Indonesia. The classroom observation paid attention 

on the purpose of using L1 in two different classes, the classes were “reading and writing’’ 

classroom and “social studies” classroom. I did my observation in two different classes was 

because those were the available classrooms that using English to teach. 

Data Collection Procedure 

To collect the data, I conducted the classroom observation by using camera video and 

observation protocol (see Appendix 1) to record what happened in the classroom. For the 

camera video, I took the video of teaching learning process in those two classrooms. The 

length of recording was about 30 minutes for each observation. Through the observation 

protocol, I transcribed all the video and classified them based on the three columns. The first 

was expression column which displayed the expression of the events. Second was events 

column which displayed the teaching events in the classroom. The third was the role of L1 

column which classified the event and expression columns into the role of L1  

The study used qualitative data. The qualitative data were taken from the classroom 

observation. I did six classroom observations in the same classes (‘reading and writing’ ( 3 

times) and ‘social studies’( 3 times) )  to get the fix data related to my topic. I only conducted 

six classroom observations was because I had had the fixed data for answering my research 

question. 

Furthermore, I did two pre- classroom observations in the Blossoms classroom in 

‘Social Studies’ and ‘Reading and Writing’ classes by using field notes technique. Moreover, 
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the finding of pre-observations protocol guided me to get a brief overview of L1 used in the 

classroom, gave me opportunity to evaluate the observation protocol I had developed, and 

gave me practice to fill in the observation protocol. In the process of collecting my fix 

classroom observation data, I used video-taping.   

I had done classroom observation six times in two difference classes for 3 weeks. 

Each week, I did 2 times pre-classroom observations. When I thought the representative data 

had been got in 3 weeks, I didn’t continue my pre-classroom observation. The frequency of 

classroom observation was based on the subject’s schedule. In this case, the schedule for 

‘Social Studies’ class is on Thursday and ‘Reading and Writing’ class is on Monday. 

Therefore, I did pre-classroom observation on Monday and Thursday. Then, I needed 2 

weeks to analyze the data.     

Data Analysis Procedures 

After I got the data from the classroom observations, I transcribed and analyzed the 

data. Then, I classified the data based on my coding related to the use of L1 in the English 

language teaching for kindergarten classroom. Moreover, I elaborated the data based on my 

interpretation and related to the literature review on the use of L1. All in all, I drew a 

conclusion toward the study that I had done.  

DISCUSSION 

Figure 1 presents the relevant data from the classroom observations about the teacher’s 

purposes of  using L1 in teaching English to young learners in Kindergarten.  

 

The Purposes of L1 

Classroom Observation 

1 2 3 4 5 6 

1.Giving  Instruction √√√√ √√√√ √√√√ √√√√ √√√√ √√√√ 
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2.Classroom Management √√√√ √√√√ √√√√ √√√√ √√√√ √√√√ 

3.Reduce Students’ Language Anxiety - √√√√ - √√√√ - √√√√ 

4.Explaining New Words √√√√ √√√√ √√√√ √√√√ √√√√ √√√√ 

5.Giving Feedback to Students √√√√ √√√√ √√√√ √√√√ - √√√√ 

6.Conveying Meaning √√√√ - √√√√ - √√√√ - 

7.Checking Comprehension √√√√ √√√√ √√√√ √√√√ √√√√ √√√√ 

Figure 1: the purposes of L1  

The data showed that the purpose of L1 were to give instruction, to manage the 

classroom, to explain new words and to check students’ comprehension; they were found in 

the 1
st
, 2

nd
, 3

rd
, 4

th
, 5

th
, and 6

th
 classroom observations. The purpose of L1 to give feedback to 

the students was found in the 1
st
, 2

nd
, 3

rd
, 4

th
, and 6

th
 classroom observations. Besides, the 

purpose of L1 to convey meaning was found in the 1
st
, 3

rd
, and 5

th
 classroom observations of 

the Social Studies Class. Then, the purpose of L1 to reduce the student’s language anxiety 

was found in the 2
nd

, 4
th

, and 6
th

 classroom observations of the Reading Writing Class. 

Preliminary analysis of the classroom observations has led the exploration of 

teacher’s use L1 in teaching English to young learners in kindergarten to several emerging 

themes. These themes included teacher’s purposes of using L1 to give instruction, to manage 

the classroom, to give feedback to students, to check comprehension, to convey meaning, to 

explain new words, and to reduce the students’ language anxiety. Each of these themes was 

presented and discussed below.  

1. Teacher’s use of  L1 to give instructions  

Based on the six classroom observations, the finding showed that the teacher used L1 

to give instructions. The finding was supported by the teacher using L1 in the classroom, for 

examples:  
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1. Tulis namanya, ayo tulis namanya, tulis namanya dulu. 

2. Lihat gambarnya disini , lihat gambar yang disini ya, lihat gambar yang pertama, kita 

lihat gambarnya, lihat gambar yang terakhir, kita lihat gambar c. 

3. Yang pertama garis putus-putusnya disambung dulu ditebalkan dulu terus buat perutnya , 

disini sudah ada garis putus-putus harus ditebalkan dulu ya, huruf  “q” nya ditebalkan 

seperti tadi.” 

4. Sekarang kumpulkan kertasnya. 

The finding above displayed that the teacher used L1 to give instruction. It was gained 

by the teacher’s sentences such as: in the example number 1 which showed that the teacher 

gave the instructions to their students to write down their names. In the example number 2, 

the teacher asked the students to see the picture of the story. While in the example number 3, 

the teacher asked the students to trace the letter’s lines. In the example number 4, the teacher 

asked the student to submit their papers. From the six classroom observations, it could be 

seen clearly that L1 was really helpful in giving instruction to the students. It could be 

compared when the teacher gave instructions in English, some students did not pay attention 

to the teacher’s instructions. It was slightly different when the teacher used L1 to give 

instruction; the students followed the instruction quickly. 

Regarding to the finding above, it could be drawn to a conclusion that the language 

instructions in the language classroom contributed on the success of teaching.  The students 

followed and understood the lesson when the teacher used clear language instructions.  In 

English language classrooms, the language instructions also took important roles in the 

teaching learning process.  Instead of using English, Indonesian could be useful language to 

give the instructions to the students.  Therefore, this echoed Atkinson, 1987; Cook, 2001a; 

Lucas and Katz, 1994; Macaro, 1997. They agreed that giving instructions in L1 had been 

considered to be effective in helping the learners achieving the goal of classroom activities.  
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2. Teacher’s use of  L1 to classroom management  

Teacher’s use of L1 to manage the classroom was also found in the 

1
st
,2

nd
,3

rd
,4

th
,5

th
,and 6

th
  classroom observations. The result showed that L1 was still needed 

in managing the classroom. For instance, the classroom management could be applied when 

the students made some noises in the classroom. At first, the teacher used L2 to manage the 

classroom, but the students did not care for the teacher’s warning. Then, the teacher used L1 

to warn the noisy students, and they became calm and did not make any noise anymore. 

The purpose of L1 to manage the classroom was displayed in the following findings 

of classroom observations, such as: 

1. Mau belajar diluar,  ini kok dari tadi kakak-kakak Blossoms nggak dengar ya ribut 

sendiri ini ada yang mainan kertasnya ada yang mainan meja apa hari ini gak usah 

belajar aja hari ini ya didalam kelas saja ga usah ngapa-ngapain duduk sampai jam 

setengah 11 mau seperti itu , belajarnya diluar aja ya belajar sendiri diluar. Ooo sudah 

ini nggak pulang. 

2. Ayo nggak seperti ini duduknya ,duduknya yang bagus nanti jatuh, kalau dikelas 

duduknya nggak seperti itu, kok duduknya seperti itu ya, kok duduknya kayak di warung, 

kok duduknya seperti itu terus ya kakinya nggak seperti itu. 

3. Iya kan kalau ngobrol sendiri ya nggak tahu, capek ya, dari tadi ngobrol terus, sudah ini 

ngobrol terus nanti  nggak selesai-selesai, mau ngobrol sendiri lagi. 

4. Kalau nangis nggak usah belajar saja, masih mau nangis,kalau masih mau nangis nggak 

usah disini, nggak nangis ya,ini dilanjutin lagi. Sudah tulis lagi,nangisnya diluar saja 

kalau gitu,kalau nangis nanti temennya ikut ribut nanti,sudah ya, oke jangan nangis 

cup..cup..cup, kalau nangis nanti nggak bisa ngerjakan ini, sudah jangan nangis. 

In managing the classroom, the teacher used the L1 to warn the students not to make 

any noises in the classroom (example number 1). Then L1 was used to warn the students to 

sit nicely (example 2). In the example number 3, the teacher always controlled the classroom 

situations by giving full attentions to the students’ behavior in the classroom. In this case, the 

teacher used L1 to warn the students to stop talking to their friends while the teacher was 
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explaining the material. When there was one of the students cried in the class, the teacher 

used L1 to give advices to the students not to cry (example number 4). In short, the findings 

contributed to the idea of the beneficial L1 which was used in managing the classroom. 

Therefore, the classroom situations and conditions would be more conducive and efficient.  

3. Teacher’s use of  L1  to reduce student’s language anxiety 

The third important finding of using L1 was to reduce language anxiety.  The classroom 

observations resulted that the teacher used L1 to reduce the student’s test anxiety, especially 

in the evaluation of the lesson.  Several strong evidences of the teacher’s use of L1 to reduce 

the student’s language anxiety were found in the 2
nd

, 4
th

, and 6
th

 classroom observations; 

these were in the Reading Writing Class. In the class, the teacher used L1 to give instruction 

using L1 during the evaluation in the class, so that the teacher was able to reduce the 

students’ anxiety.  

 The teacher used L1 to reduce the student’s test anxiety when the teacher corrected a 

student’s mistake in writing letter “q”, the letter “r”, and his name. The L1 expressions, used 

by the teacher, were as follows: 

1. Yang nggak bagus harus dihapus. 

2. (Student name) masih salah, (student name) belum bisa ,nggak usah pakai melengkung-

melengkungnya banyak-banyak. 

3. Ini kakinya nggak panjang kesamping , kakinya yang panjang, nah ini salah, iya  kalau salah  

dihapus,  perutnya jangan besar. 

4. (Student name) kan kemarin sudah bisa nulis namanya, kenapa sekarang marcel lupa? bukan 

Mracel tapi Marcel. 

 

From the results above, the L1 used to reduce the student’s language anxiety was 

applicable to reduce the test anxiety. In this case, the teacher evaluated the students’ works 

using L1 directly. In the example number 1, the teacher ordered the student to revise their 

works, especially for the incorrect writing. Moreover, the teacher also walked around the 
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class to monitor the students’ works.  For instance, in example number 2 and number 3, the 

teacher gave feedback to the students who made mistakes in writing the letter “q”.  Instead of 

giving feedback to the students’ works, the teacher also corrected the way the student wrote 

their name. It was proven in example number 4, when a student made a mistake in writing his 

name, the teacher gave feedback about it. Therefore, the students responded the teacher’s 

evaluation on their works. In sum, the use of L1 was helpful in reducing the students’ 

anxiety, especially in giving evaluation to their works.  

4. Teacher’s use of  L1 to explain new word   

“A clown itu apa?” was one of the students’ question when the teacher said the word 

‘a clown’. Then, the teacher answered the question; “A clown itu seorang badut." Based on 

the previous example in the 1
st
 classroom observation, it could be analyzed that the L1 was 

used efficiently to translate the word “clown”  in order to save the time in explaining it. 

Teacher’s use of L1 to explain new word was found in the 1
st
,2

nd
,3

rd
,4

th
,5

th
, and 6

th
 

classroom observations. 

The list of the English words that the teacher explained or translated into L1 were  a 

clown, patient, castle, spill, shadow, ring, sharing, angry, and line-up.  The teacher explained 

the new words by stating the English words then followed by the L1 explanation. For 

instance:  

1. A clown itu seorang badut. 

2.  Patient itu sabar. 

3. Castle itu seperti rumah tapi besar sekali. 

4. Spill itu menumpahkan. 

5. Shadow itu bayangan ,bayangan itu seperti  kalau kita jalan terus yang dibelakangnya kita 

ada hitam-hitam. 

6.  Ring  itu cincin. 

7. Sharing itu berbagi. 

8. Angry itu marah. 

9. Line-up itu berbaris. 
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From the data above, the use of L1 to explain the new words gave positive 

contribution to the efficient teaching when the teacher explained or translated the new words 

to the students. The teacher did not need to waste time in explaining the new words, due to 

the teacher’s use of the L1 to explain them.  The data showed that the teacher used the same 

pattern to give the translation of the words. It could be analyzed as follows: 

 (the English word) itu (the Indonesian meaning) 

For instance, in the example number 4, when the student asked the English word of 

‘spill’, the teacher answered “Spill itu menumpahkan.” The way the teacher gave the 

translation was clear, simple and understandable. However, in the example number 5, the 

way the teacher translated the word ‘shadow’ was slightly different from the other examples. 

In the example number 5, the teacher translated it into “Shadow itu bayangan ,bayangan itu 

seperti  kalau kita jalan terus yang dibelakangnya kita ada hitam-hitam.” In addition, the 

teacher translated the word ‘shadow’ by giving a further explanation about it.  All in all, the 

teacher had a great decision to translate the new English words into Indonesian. The purpose 

was to directly translate the words into Indonesian so that the student grasped the meaning 

of the word quickly, and it was also to save the time. Zacharias (2002) found L1 could 

provide a quick and accurate translation and explanation of English words. 

5. Teacher’s use of L1 to give feedback to students 

To help the students followed and enjoyed the lesson, the teacher used L1 to give 

feedback to the students. In this research, the teacher used L1 to give feedback were found in 

the 1
st
,2

nd
,3

rd
,4

th
, and 6

th
 classroom observations. These finding suggested that the feedback 

was about the task and self as a person, could help the students to enjoy and to follow the 

lesson.  
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From the observations, the teacher gave the feedback when the students did mistakes 

in their writing activity; the teacher often corrected the incorrect students’ writing by giving 

spoken feedback to the students.  The L1, used to give feedback about the task, were as 

follows: 

1. Jangan terlalu besar jangan terlalu kecil. 

2. Terbalik dihapus dulu. 

3. Kok nulisnya seperti itu. 

In the Reading Writing class, the teacher also gave feedback to the students  to write 

the letter ‘q’, ‘r’, and ‘s’ correctly. Before the teacher asked the students to do the exercise in 

writing the letters, teacher gave the example on the white-board about how to write the letters. 

Several of the students could do the exercise well. However, the rest of the student still made 

several mistakes in writing the letter. Then, the teacher used L1 to give feedback to the 

students’ mistakes in doing the writing exercise.  The sentences which were used by the 

teacher were presented as follows: 

1. Jangan terlalu besar.  

2. Ayo jangan panjang-panjang lho kok dari sini eh lurus dulu satu lagi davin huruf ‘q' nya. 

3. Ayo terus-terus jangan miring-miring. 

4. Ini ekornya jangan dibuat seperti..ini diulang nulis lagi. 

5. Yang  ini ‘s’ nya jangan dibuat seperti itu. 

Despite the feedback on the students’ writing, the teacher also gave feedback on the 

student’s wrong pronunciation. The teacher corrected the wrong pronunciation by using L1, 

so the students followed the teacher’s correction quickly. In the observation, the teacher gave 

feedback when the student made wrong pronunciation of the word ‘r’ in English, the teacher 

corrected it immediately.  The L1 which was used by the teacher were presented as follows:  

 “r (/εr/)  itu Bahasa Indonesia kalau di Bahasa Inggris itu r (/ɑːr/)
1
 

                                                             
1The phonetic transcription was made by the researcher. 
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These next findings proved the theory about L1 which was used to give feedback to 

student. Manara (2007) highlighted that L1was used to give feedback to the students. Giving 

feedback in L1 was necessary as it could help the students to follow the lesson. 

The finding of L1, used to give feedback, was that the teacher gave feedback in 

several motivational words in order to appreciate the students when they did a great job. For 

example, when the student could write the letter ‘q’ correctly, the teacher praised the student, 

by saying; “pinter / bagus / hebat”.   

Giving feedback from the teacher to the students was one of ways to motivate the 

students. Since, the teacher used English to teach, the teacher often used English to give 

feedback. However, the classroom observations revealed that the teacher also used L1 to give 

feedback to the students. These findings suggested that the teacher used L1 to give feedback 

on the students’ works and to appreciate them.   

6. Teacher’s use of L1 to convey the meaning  

The beneficial use of L1 to convey meaning was proven in the 1
st
 , 3

rd
, and 5

th
 

classroom observations. The interesting finding was that the 3 classroom observations were 

in the Social Studies Class. In the Social Studies Class, the teacher always told story telling 

by using pictures, and then conveyed the meaning of the sentences by using L1.In these 

classroom observations, the teacher told the stories of the pictures. Besides, the way the 

teacher told the stories was in English first, and then translated it into Indonesian. The 

following was the result of the teacher’s use of L1: 

“There are four children here; ada empat anak siapa saja ya, three boys and one girl; ada tiga 

anak laki-laki dan satu perempuan, Mathew and Alex are quarrelling for the ball; Mathew sama Alex 

berhantem karena berebut bola.” 
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In conclusion, the data showed that the L1 that was to convey meaning helped the 

teacher to explain the story telling of the pictures. The use of L1 to convey meaning was 

beneficial to help learning process in the classroom. Franklin (1990) stated that “Teacher use 

L1 for conveying word and sentence meaning recognizes that the two languages are closely 

linked in the mind.” Therefore, the students would understand about the story of the pictures 

well. Since, the students were in a Kindergarten level; they still needed the teacher’s help to 

convey the meaning of the story.  

7. Teacher’s use of L1 to check  students’ comprehension 

The last finding of the classroom observations was that L1 was used to check 

students’ comprehension. Checking the students’ comprehension was essential to ensure 

whether the students understand about the material or not. Scholar (e.g. Atkinson, 1987) 

suggested that using L1 in checking comprehension was by asking questions to the students. 

The use of L1 in checking comprehension was often faster and more accurate. 

Based on the classroom observations, the teacher often gave the picture exercise to the 

students. Therefore, the students looked enthusiastic to do the exercise However, the teacher 

needed to ensure whether the students grasped the information on the picture or not in order 

to check the students’ understanding about the materials. Therefore, the teacher used L1 to 

check the students’ understanding about the picture. The results could be seen as follows: 

1. Mana anak yang tidak sabar tunggu gilirannya untuk dapat balon? 

2. Gambar apa ya? 

3. Mana ya gambarnya ya?  

4. Gambar mana yang menunjukan mereka berbagi? 

The next finding was related to the students’ background knowledge about the picture 

given. The teacher asked the students about the picture exercise using L1 in order to check 

their background knowledge about it, such as: 
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1. Kalau seorang  ratu tinggalnya dimana ya? 

2. Kalau ratu tinggalnya dirumah biasa? 

3. Boleh nggak anak-anaknya langsung  nyebrang waktu lampunya berwarna hijau? 

By asking the students’ background knowledge, the teacher also helped the students 

to have critical thinking. This kind of idea was supported by the students’ responses of the 

teachers’ questions. The students tried to give the correct answer, until the teacher said 

“correct” for the answers.  

The teacher also checked the students’ understanding about the topic. The teacher 

gained the students’ knowledge of the topic. The L1 which was used for this section were:  

1. Kalau tadi pecahkan gelas bilang, Mah itu bukan aku yang pecahkan gelasnya, ini kakak yang 

pecahkan gelasnya, boleh seperti itu? 

2. Menjadi seseorang yang jujur, artinya apa ya? 

The general overview of these findings showed that the teacher used L1 to check the 

students’ comprehension and was divided into 3 parts; to check students’ understanding about 

the pictures, to ask the students’ background knowledge about the picture, and to ask the 

students’ understanding about the topic. All in all, the L1 expression is still important in 

checking the students’ comprehension. 

CONCLUSION 

The study set out to determine the teacher’s use of L1 in Teaching English to Young 

Learner in Kindergarten. The study has found that generally the purposes of L1 to give 

instruction, to manage the classroom, to reduce language anxiety, to explain new words, to 

give feedback to students, to convey meaning, and to check comprehension.  

 In giving instruction, the teacher used L1 to ask the students to write down their 

names, see the pictures in the story, trace the line of letter, and submit their paper. In other 

words, the teacher used L1 to give instruction of the task clearly.  In managing the classroom, 

the teacher used L1 to warn the student not to make noisy in the class, to sit nicely, stop 

talking, and stop crying. Managing the classroom by using L1 was really needed to get 
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conducive classroom situation. Therefore, the teaching learning process will be successful. In 

reducing student’s test anxiety, the teacher gave evaluation on the students’ work. The 

reduction of student’s test anxiety can be seen from the students’ responses that follow the 

teacher’s evaluation.  

Saving teaching time was also important in teaching learning process. That is why the 

teacher uses L1 to explain new words in order to save time. Instead of explaining the word in 

English, it really helped to get the efficient teaching by explaining or translating the new 

words in L1. In giving feedback to the students, the teacher used L1 to give correction on 

students’ writing their name, give feedback to the students’ mistake in doing the writing 

exercise, give feedback on the student’s wrong pronunciation, and appreciate the students’ 

works. In conveying meaning, the teacher used L1 to tell the story in the pictures, and the 

way the teacher told the stories was in English first, and then translated into Indonesian. In 

addition, conveying meaning in telling story would make the students grasped the story.  In 

checking the student’s comprehension, the teacher’s use L1 to check the students’ 

understanding about the pictures, to ask the students’ background knowledge about the 

picture, and to ask the student’s background knowledge about the topic’ material. The 

comprehension checking still related to the classroom’s task.   

All in all, these results suggest that L1 takes important role in TEYL in order to get 

successful teaching –learning activity, especially in the Blossoms Class; bilingual-

kindergarten school of SWCC.  Knowing the uses of L1 gave positive contribution on the 

development of teaching because all of the findings guided the TEYL teachers to know the 

uses of L1 in the English classroom. The result supported that the teacher still used L1 in 

teaching was beneficial. From the study, the author hopes that the study on the use of L1 in 

TEYL will give general overview about the teacher used L1 to teach in the Bilingual 

Kindergarten classroom. 
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 In this case, teachers knew when they should use L1 in the teaching learning process. 

However, the limitation of this study is on the findings. In this case, this study will have 

different findings from the other study in different level of English classrooms. For instance, 

the findings of L1 used in TEYL in kindergarten are different from the use of L1 in English 

classroom of Junior or Senior High School. Hopefully, this study will give contribution on 

the other study of the purpose of using L1 in the same or different context and level of school. 

Therefore, there will be many data that explore the purpose of L1 in the English classroom 

context. 
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