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Preface from the Editor 
 

 

Preparing students for doing their research projects is not easy. There are 
many things to prepare before doing a real study. Students have to think 
about the research methodology, participants, setting, pilot study if 
needed, and many other things. Here, research supervisors have to take 
part in helping these language learners and make sure that they are on 
the right track. 

This book is a compilation of Research Instruments Design students’ pilot 
studies. Research Instruments Design is a course that students of the 
English Language Education Program (ELEP), UKSW have to take before 
taking the Thesis Report class. Each of the students had a different 
research project. Various topics were selected. In these pilot studies, the 
students learned to do a small-scale research project before they did the 
real study later on. 

Hopefully, this book will be useful both for lecturers guiding students in 
their research and for students who are planning their real studies. The 
order of the students’ works was alphabetically arranged. There were 
nine students’ papers altogether. I wish all readers a happy reading and 
learning time. 

 

Salatiga, July 2022 

 

 

Listyani 

(Editor) 
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1 

The Challenges Encountered by EFL Students in 

an Online Academic Listening Class during the 

COVID-19 Pandemic: 

Students’ Perceptions 
 

Aldi Wiranata (112017058) 

 

 

Abstract 

Academic listening is one of the main courses which is very important for 
students to master English. Despite its importance, the Academic 
Listening course is also considered to be quite difficult and challenging for 
some EFL students, especially in this current condition due to the COVID-
19 pandemic, where the teaching-learning process has shifted from 
offline to online. Therefore, to know more about the challenges, the 
researcher conducted this research. This research was conducted in the 
English Language Education Program (ELEP) of the Faculty of Language 
and Arts at a private university in Salatiga, Central Java, Indonesia. In this 
study, the participants who were willing to participate in this pilot study 
were 8 students of the 2018 & 2019 class years who had taken the 
Academic Listening class. Based on the results of the questionnaire, the 
findings showed that there were 16 types of problems encountered by 
students in online Academic lIstening classes and there were 8 problems 
encountered by students most often. 

  

Introduction 

Academic listening is one of the main courses which is very important for 
students to master in the English Language Education Program (ELEP), 
Faculty of Language and Arts, at one of the private universities in Salatiga. 
This subject is compulsory for EFL students in this faculty. In this course, 
students will learn and listen to speakers or audio material in an 
academic context to improve and develop students' listening skills. 
Therefore, learning Academic Listening at university can be a challenge 
for many students. Students may find it hard to cope with the speed of 
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lecturers, dealing with technical vocabulary, or being able to concentrate 
on the lecture for long periods (Rahimirad & Moini, 2015). Besides that, 
due to the COVID-19 pandemic situation, where the teaching-learning 
process has shifted from offline to online, some EFL students may also 
experience new difficulties and challenges in this course.  

Considering the challenges above, the researcher then conducted a study 
on the challenges encountered by EFL students in the online Academic 
Listening course during the COVID-19 Pandemic. This study will attempt 
to investigate more specifically the types of problems encountered by EFL 
students in the Academic Listening course and the strategies used by EFL 
students to deal with the problems, especially in the Academic Listening 
course.  

 

Purpose of the Research 

This study is a pilot study in which the researcher tried out the research 
instruments (the questionnaire question) to find out whether the 
questionnaire questions were understandable enough or not. In addition, 
this study aimed to investigate the problems encountered by EFL 
students in the Academic Listening class during the COVID-19 pandemic 
and how they dealt with the problems, especially in the Academic 
Listening course.  

 

Research Question(s) 

1.  What are the challenges encountered by EFL students in online 
Academic Listening classes during the COVID-19 pandemic? 

2.  What are the strategies that EFL students use to overcome the 
challenges they encounter in online Academic Listening classes 
during the COVID-19 pandemic? 

  

This study hopefully will provide useful information for future researchers 
who want to research the same topic. Besides, this research is also 
expected to help both teachers and students know more about the 
problems that EFL students may encounter when conducting online 
learning and how to deal with the problems, especially in the Academic 
Listening class. This study falls within the area of listening skills, more 
specifically in Academic Listening.  
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Theoretical Foundation 

Academic Listening 

Many researchers believe that listening is a fundamental skill in English, 
and therefore worthy of being very important to learn by EFL students. 
According to Rahimirat & Moini (2015), Academic Listening is an 
indispensable necessity for English for Academic Purposes students in 
English-medium universities (as cited in Ani, 2018). The Academic 
Listening course will help EFL and ESL students improve their listening 
and note-taking skills, particularly to listen to academic lectures 
(Chapman, et al., 2020). In this course, EFL students will also have a lot of 
listening activities such as listening to the audio recording in the 
academic context, listening tests, listening quizzes, individual 
assignments, TOEFL exercises, discussion, and many others. Since there 
are a lot of listening activities in the academic context that students must 
do in this class, several EFL students consider the Academic Listening 
class to be quite challenging.  

  

Challenges in Academic Listening 

Many factors cause student difficulties in listening, including in academic 
listening subjects. Maryadi (2017) found that in Listening for Academic 
Communication, the problems faced by the students were the lack of 
vocabulary, unsustainable tools, and the teaching technique. According 
to FlowerDew and Miller (1996), there are at least two factors that often 
cause students' problems in listening to academic lectures, namely 
external and internal factors (as cited in Ani, 2018). One of the external 
factors is the quality of recorded materials. According to Habte-Gabr 
(2006), internal factors are divided into learners' anxiety, background 
knowledge, language proficiency, or their ways of processing listening. 
Those challenges discussed above are related to the offline listening 
classes in Academic Listening. However, in this current situation, EFL 
students may also experience new challenges and difficulties in the 
Academic Listening class since they have to conduct the learning process 
online due to the impact of the COVID-19 pandemic. This will be 
discussed in the following section. 
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Challenges in Online Academic Listening Class 

Previous research was conducted by Ani, P. N. (2018) entitled Listening 
Challenges Faced by EFL Students in Academic Listening Classes. The 
findings show that there are several primary listening challenges 
encountered by students in this course, namely the speed of speech, 
unfamiliar words, and unclear sounds resulting from poor equipment. 
Besides, the study suggests solutions related to the listening challenges 
encountered by students. Another study was conducted by Aldiana, 
Dayu, and Haura (2020) entitled Students’ Challenges in Listening in 
Virtual Classroom: Case Study in English Education Study Program in 
COVID-19. The findings showed that two factors caused students’ 
listening problems in online listening classes, namely internal and 
external factors. 

  

Research Methodology 

Research Setting 

This pilot study was conducted in the English Language Education 
Program (ELEP) of the Faculty of Language and Arts at a private university 
in Salatiga, Central Java, Indonesia. However, due to the current 
condition because of the COVID-19 pandemic, this study was conducted 
online. 

 

Participants of the Study 

The participants of this pilot study were students of the 2018 & 2019 
batch who have taken the Academic Listening class. This pilot study 
involved approximately 79 students from the 2018 & 2019 batches. 
However, only 8 students were willing to participate to fill out the 
questionnaire in this pilot study. 

 

Data collection instruments 

In this study, the instrument that was used in the research was a 
combination of open and closed questionnaires. The questionnaire was in 
the form of Google Forms. In the questionnaire questions, the researcher 
provided two languages (English and Indonesian). 
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Data collection procedures 

1. First of all, before collecting data, the researcher checked and 
rechecked if the questions were understandable enough for the 
participant. 

2. Secondly, the researcher made a list of names for the 2018 and 2019 
batches. 

3. Thirdly, the researcher began to collect data by sharing the 
questionnaires through the participants' emails. 

4. Fourthly, the questionnaire link was distributed on June 24, 2021. The 
participant was given time three days to fill out and return the 
questionnaires.  

  

Data analysis procedures 

1. Firstly, after getting the data from the questionnaire, the researcher 
saw and read all the participants' answers.  

2. After that, the researcher analyzed the data by using thematic data 
analysis. 

3. Next, the researchers classified the participants' answers into several 
categories to find out the types of problems and themes that may arise.  

4. Then, the results and the findings of the questionnaire were presented. 

  

Findings and Discussion 

The findings of the research are presented below with the pie charts. 

Findings 

Part 1: Students' perception of their listening skill level 
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Part 2: Students' perception of the learning process in the online 
Academic Listening class 

 
Part 3: Students' reasons why they enjoyed or did not enjoy the learning 
process in online Academic Listening class. 

 

No Student 
Initial Name 

Enjoy/Did Not 
Enjoy the Class 

Reason (s) 

1. Student 1 Enjoyed Karena saya bisa mengulang record 
saat saya kesulitan dalam menangkap 
informasi 

2. Student 2 Enjoyed Ya saya menikmati kelas akademik 
listening karna di kelas ini saya bisa 
improve listening skills saya. 

3. Student 3 Enjoyed Karena saya bisa mengulang record 
saat saya kesulitan dalam menangkap 
informasi 

4. Student 4 Enjoyed Lebih mudah mencari materi untuk 
menunjang listening saya 

5. Student 5 Enjoyed Saya menikmati dalam pembelajaran 
online kelas academic listening karena 
saya memiliki perangkat yang memadai 
untuk digunakan dalam kelas ini 
sehingga memudahkan saya ketika 
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No Student 
Initial Name 

Enjoy/Did Not 
Enjoy the Class 

Reason (s) 

kelas berlangsung. 

6. Student 6 Did Not Enjoy Karena masalah jaringan dan device 
yang kurang memadai. 

7. Student 7 Did Not Enjoy Dalam penilaian dan pengumpulan 
tugas sering terjadi salah penilaian 

8. Student 8 Did Not Enjoy Kurang motivasi, malas, kurang 
memahami materi, kurang interaksi 

 

Part 4: Students’ answers whether they had adequate devices/tools to 
conduct online learning or not. 

 
Part 5: Students' answers about the types of devices/tools they had for 

online learning. 
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Part 6: Students' perceptions of whether they had difficulty or not during 
the teaching and learning process in online Academic Listening class. 

 
Part 7: Students provide further details on the types of problems they 
encountered in online Academic Listening classes. 

No Type of problems Percentage 

1. Sometimes, the audio or the listening material is 
unclear due to an internet connection problem 

6 students 
(75%) 

2. Many unfamiliar words or new vocabulary in listening 
material 

6 students 
(75%) 

3. Much unfamiliar pronunciation in listening materials 
that are difficult to understand 

6 students 
(75%) 

4. Native speaker accents on listening materials are 
difficult to understand 

6 students 
(75%) 

5. Sometimes learning platforms such as Schoology and F-
Learning experience errors/problems 

6 students 
(75%) 

6. Audio or the listening material is difficult to understand 5 students 
(62.5%) 

7. Lack of concentration when listening to audio or 
listening material when hungry and sleepy 

5 students 
(62.5%) 

8. Sometimes, the electricity suddenly goes out while you 
are listening to the listening materials 

5 students 
(62.5%) 

9. The speaker's speaking speed in listening material is too 
fast 

5 students 
(62.5%) 

10. The condition of the learning environment at home is 
not supportive when you are listening to listening 
material caused by noise from the TV, rain, vehicles, 
etc. 

 

3 students 
(37,5%) 
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No Type of problems Percentage 

11. Sometimes, the audio or listening material is 
broken/error 

2 students 
(25%) 

12. Low motivation to study due to poor physical condition 2 students 
(25%) 

13. Sometimes, you are running out of internet data/quota 2 students 
(25%) 

14. Lack of interaction between the teacher and students 2 students 
(25%) 

15. Low internet access due to living in a remote area 1 students 
(12,5%) 

16. Lack of devices, media, and tools for conducting online 
learning such as laptops, earphones, headphones, etc 

1 students 
(12,5%) 

 

Part 8: Students' perceptions of the problems they encountered most 
frequently in online Academic Listening class. 

No Type of problem students most often encountered Percentage 

1. The speaker's speed of speech in listening material is 

too fast. 

3 students 

2. Many new words in listening material 2 students 

3. Internet connection problems 2 students 

4. The audio of the listening material is not clear 

enough 

1 student 

5. The native speaker's accent is difficult to understand. 1 student 

6 Learning environment conditions at home are less 

supportive during listening. 

1 student 

7. Low motivation to study 1 student 

8 Many unfamiliar pronunciations in listening 

materials. 

1 student 
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Part 9: Students' strategies for dealing with the problems they most 
frequently encountered in online Academic Listening class. 

No Type of problem students 

most often encountered 

Strategy(ies) to handle the problem(s) 

(in Bahasa Indonesia) 

1. The speaker's speed of 

speech in listening 

material is too fast. 

- Mengulang recording 2-3 kali hingga paham 
apa yang dibicarakan oleh speaker 

- Saya biasanya mendengarkan secara 
berulang dan memahaminya secara perlahan. 

- Kalau mendengarkan audio mungkin perlu di 

ulang beberapa kali. Kalau seseorang yang 

bicara meminta dia untuk bicara dengan 

pelan dan mengulangi apa yang dibicarakan. 

2. Many new words in 

listening material 

- Mencatat setiap kalimat (bukan kata) baru. 

- Mengulang kembali record nya sampai 

mendapatkan informasi yang cocok. 

3. Internet connection 

problems 

- Cari tempat yang memiliki jaringan lebih 

stabil 

4. The audio of listening 

material is not clear 

enough 

- Jika memungkin kan saya akan memutar 

audionya kembali dan berfokus terhadap part 

yang tidak jelas. 

5. The native speaker's 

accent is difficult to 

understand. 

- Tetap mendengarkan. 

6 Learning environment 

conditions at home are 

less supportive during 

listening. 

- Masih berusaha untuk mengatasi, mungkin 

sebelum kelas kamarnya dirapikan/ cari 

tempat yg nyaman,  

7. Low motivation to study - Masih berusaha untuk mengatasi, mungkin 

makan sebelum kelas. 

8 Many unfamiliar 

pronunciations in 

listening materials. 

- Mengulang kembali record nya sampai 

mendapatkan informasi yang cocok. 
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Part 10: Students' perceptions of whether their listening skills improved or 
not throughout the teaching-learning process in an online Academic 
Listening class. 

 
Part 11: Student's reasons why they strongly agreed, agreed, neither 
agreed nor disagreed, disagreed or strongly disagreed when asked 
whether their listening skills had improved or not. 

No Initial Name Opinion Reason (s) – in Bahasa Indonesia 

1. Student 1 Strongly agree  Berdasarkan setiap nilai quiz dan 
feedback dari dosen, saya mampu 
menganalisa kesalahan dan 
kekurangan saya dalam mata kuliah 
ini, sehingga di quiz-quiz 
selanjutnya saya mampu menaikkan 
nilai saya dan meningkatkan 
kemampuan listening saya.  

2. Student 2 Strongly agree  Saya menjadi lebih terbiasa dan 
karena itu saya jadi lebih mudah 
jika mendengarkan podcast yang 
berbahasa inggris. 

3. Student 3 Agree  Saya setuju karena saya bisa 
mengimprove dan memperbaiki 
listening skills saya berdasarkan 
nilai quiz saya. 

4. Student 4 Agree (50%) Sekarang saya mampu menonton 
film barat tanpa subtitles dan saya 
70% bisa memahami jalan ceritanya 

5. Student 5 Agree  ya, karena menurut saya, saya 
dapat mengenal kata (vocab) yang 
asing and I can improve my self 

6. Student 6 Agree  Karena saya skill listening saya lebih 
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No Initial Name Opinion Reason (s) – in Bahasa Indonesia 

berkempang, misalnya seperti 
mendengarkan kata kata yang 
belum pernah didengar dan juga 
pronunciation nya. 

7. Student 7 Neither agree 
and disagree  

Bisa saja kelas listening online ini 
membantu meningkatkan 
kemampuan listening kita bisa juga 
tidak. Karena tergantung dari 
pengajaran yang diberikan oleh 
gurunya. 

8. Student 8 Neither agree 
and disagree  

menurut saya tidak terlalu ada 
peningkatan karena ya setelah 
selesai tidak ada feedback atau 
tidak tau saya kurangnya dimana 

 

Discussion 

The questionnaire in this study is divided into 3 sections. The first section 

is the introduction to the questionnaire, the second section is where the 

participants have to fill out their biodata, and the third section is the 

questions that participants have to answer. The questionnaire consists of 

11 questions. For the details, the finding will be explained and discussed 

below. 

 

Section 1: Summary of the research 

In section 1, the researcher introduced the questionnaire to the 
participant, including giving information about the title of the research, 
the purpose of the research, and some other aspects. 

 

Section 2: Filling out the identity 

In section 2, the researcher asked for some details about the participants' 
identity, including their name, Nim, batch, etc. Some participants' details 
are shown as the following. Based on the chart below, it can be seen that 
there were 8 (100%) students who were willing to participate in this 
study. Four (50%) students were from the 2018 batch and the other 4 
(50%) students were from the 2019 batch. 
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Section 3: Questions 1 to 11 

In this section, the researcher had 11 questions that the participant had 
to answer. This will be shown and discussed in the following.  

Question number 1 is aimed to know about Students' perception of their 
listening skill level. Based on participants' answers in Question number 1, 
it can be seen that there were 4 students (50%) who perceived their 
listening skills as good. On the other hand, there were 4 students (50%) 
who perceived their listening skills as average. 

Question number 2 is aimed to know about students' perception of the 
learning process in the online Academic Listening class. Based on 
students' answers to question number 2, there were 5 students (62.5%) 
who enjoyed the learning process in online academic listening. On the 
other hand, there were 3 students (37,5%) who did not enjoy the 
learning process in online Academic Listening.  

 

Question number 3 aimed to know about students' reasons why they 
enjoyed or did not enjoy the learning process in the online Academic 
Listening class. Students had different reasons why they enjoyed and did 
not enjoy the learning process in academic listening class. Therefore in 
question number 3, students had more details about it. Based on 
students' answers to question number 3, five students (62.5%) said that 
they enjoyed the learning process in the online Academic Listening class. 
They also claimed that during the online Academic Listening class, they 
could play and repeat the listening material as much as they wanted and 
they could also find the materials related to the lesson by themselves. 
They admitted that it could make their learning more effective. On the 
other hand, for the 3 students (37,5%) who admitted that they did not 
enjoy the learning process in online Academic Listening class, they 
claimed that they often encountered problems related to the internet 
connection. Besides that, they found it hard to understand the listening 
materials, lacked adequate devices, lacked interaction, and lacked the 
motivation to study. 

 

Question number 4 aimed to know students’ answers to whether they 
had adequate devices/tools to conduct online learning or not. Based on 
students' answers to question number 4, there were 7 students (87.5%) 
who mentioned that they had adequate devices for conducting online 
classes in Academic Listening. On the other hand, there was 1 student 
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(12,5%) who did not have adequate devices for conducting online classes 
in Academic Listening.  

 

Question number 5 aimed to know about the types of devices/tools 
students had or did not have for conducting online learning. From 
question number 5, it can be seen that from 8 students that all of the 
students had a laptop and handphone (100%). Besides that, there were 
only 7 students who had earphones and Wi-Fi access (87,5%). Six 
students had internet data plans (75%). There were only 3 students who 
had headphones (37,5%). All of the students did not have a computer or 
iPad (0%). 

 

Question number 6 is aimed to know students' perceptions of whether 
they had difficulty or not during the teaching and learning process in the 
online Academic Listening class. Based on question number 6, there were 
6 students (75%) who stated that they had difficulties during the 
teaching-learning process in online Academic Listening classes. At last 2 
students (25%) said that they did not find any difficulties during the 
teaching-learning process in online Academic Listening classes.  

Question number 7 is aimed to know more details on the types of 
problems students encountered in online Academic Listening classes. 
Related to students' answers to question number 6, the students gave 
more details about the type of problems that they encountered during 
the online Academic Listening class. Each student encountered a 
different problem during listening and here are the details about the type 
of problem that was encountered by students in the online Academic 
Listening class. First, the audio or the listening material is unclear due to 
internet connection problems (75%). Secondly, there were many 
unfamiliar words or new vocabulary in the listening materials (75%). Next, 
there were many unfamiliar pronunciations in listening materials that 
were difficult to understand (75%). Fourth, native speaker accents on 
listening materials were difficult to understand (75%). 

The fifth problem was sometimes learning platforms such as Schoology 
and F-Learning had errors/problems (75%). Problem number 6 is the 
audio or the listening material was difficult to understand (62.5%). The 
next problem was lack of concentration when listening to audio or 
listening material when hungry and sleepy (62.5%). Problem number 8 is 
sometimes, the electricity suddenly went out while they were listening 
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(62.5%). The ninth problem is the speaker's speaking speed was too fast 
(62.5%). Problem number ten is the condition of the learning 
environment at home was not supportive when they were listening 
caused of noise from TV, rain, vehicles, etc. (37,5%). Next, sometimes, 
the audio or listening material is broken/error (25%). The next problem is 
low motivation to study due to poor physical condition  

(25%). Problem number 13 is sometimes, they were running out of 
internet data plans (25%). There was also a lack of interaction between 
the teacher and students (25%). Problem number 15 is slow internet 
access due to living in a remote area (12.5%%). Another problem was the 
lack of devices, media, and tools for conducting online learning such as 
laptops, earphones, headphones, etc. (12.5%). 

 

Question number 8 is aimed to know about the problems encountered 
most frequently by students in online Academic Listening classes. There 
were 8 types of problems they encountered most often in online 
Academic Listening, namely: 1) The speaker's speed of speech in listening 
material is too fast (37,5%). 2) Many new words in listening material 
(25%). 3) Internet connection problems (25%). 4) The audio of the 
listening material is not clear enough (12,5%). 5) The native speaker's 
accent is difficult to understand (12,5%). 6) Learning environment and 
conditions at home are less supportive during listening (12,5%). 7) low 
motivation to study (12,5%). 8) Many unfamiliar pronunciations in 
listening materials (12,5%). 

 

Question number 9 is aimed to know students' strategies for dealing with 
the problems they most frequently encounter in online Academic 
Listening classes. Related to students' answers to question number 8, the 
students gave more details about the strategy they used to deal with the 
problem that they encountered most often during online Academic 
Listening class. Here is some strategy that students used to deal with the 
problem: 1) If the speaker's speed of speech in listening material was too 
fast, the students had to repeat and play the audio several times until 
they understood what the speaker said. 2) If they found many new words 
in the listening material, the students took notes and wrote the new 
word they found. 3) If they had internet connection problems, they 
stated that they would try to find another place that had a better internet 
connection. 4) If the audio of the listening material was not clear enough, 
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the students had to play the audio again and focus on the unclear part. 5) 
If the native speaker's accent was difficult to understand, the students 
had to listen to it several times until they understood the speaker. 6) If 
the learning environment conditions at home were not supportive during 
listening, the students could find another place that was comfortable 
before class. 7) If the student's motivation to study was low due to 
hunger during listening, they would eat before class. 8) If the student 
found many unfamiliar pronunciations in listening materials, the students 
would repeat the recording until they got the correct information. 

 

Question number 10 aimed to know students' perceptions of whether 
their listening skills improved or not throughout the teaching-learning 
process in an online Academic Listening class. Based on student answers 
to Question number 10, there were 4 students (50 %) who said that they 
agreed that their listening skills had been improved. Besides, there were 
2 students (25 %) who said that they strongly agreed that their listening 
skills had been improved. On the other hand, the last 2 students (25 %) 
said that they neither agreed nor disagreed. 

 

Question number 11 aimed to know students' reasons why they strongly 
agreed, neither agreed nor disagreed, disagreed, or strongly disagreed 
when asked whether their listening skills had improved or not. Based on 
the participant's answer on number 10, they explained their reasons. The 
reason for students who said they strongly agreed is because based on 
their scores in Academic Listening class, they could do better in their 
tests and quiz, and they can also listen to podcasts in English more easily. 
For students who said they agreed, they said that after taking this course 
they could watch English movies without subtitles, guess new word 
meanings, and understand the unfamiliar pronunciation. For students 
who said neither agreed nor disagreed, they said that their listening skills 
were still the same since they could not understand the listening material 
more effectively due to limited interaction between the teacher and 
students. 
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Conclusion 

From the findings above, it can be seen that Academic Listening students 

experienced various problems during their learning process. Hopefully, 

the results of this study can be useful for listening lecturers as well as 

students, to know the challenges faced by the students and the solutions 

to overcome them.  
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ELEP Students’ Strategies in Understanding 

Videos in Extensive Listening Class 

 
Desi Anitasari (112018053) 

 

 

Abstract 

English four skills are important aspects to learn English. Listening is one 
of the language skills that students must learn. When doing listening, 
students need strategies to help them do listening activities. The 
strategies include metacognitive strategies, cognitive strategies, and 
social-affective strategies. This research aimed to find out the strategies 
English Language Education Program (ELEP) students’ in Universitas 
Kristen Satya Wacana (UKSW) mostly use in Extensive Listening courses in 
understanding listening videos. Five students from batch 2018 who had 
taken Extensive Listening in their freshmen year were selected to be 
participants in this pilot study. This pilot study shows cognitive and social-
affective strategies were used by the students. However, each of the 
students might use different strategies based on their needs and ability. 
The teacher's role also became an important aspect to support students' 
strategies. 

 

Introduction  

English grows through the years to communicate with people from other 
countries. In Indonesia, English as a second language has grown 
significantly. According to Lauder (2008), English is one of the foreign 
languages which has been used to communicate internationally. Even 
English is also has been taught since kindergarten level. It shows how 
important English is for education nowadays.  

In learning, students need strategies. As stated by Hardan (2013), 
students use learning strategies to facilitate the acquisition of language 
and the use of information that they accept, keep, and recall. By using 
good learning strategies, students can reach their goals in learning. 
According to Oxford (1990) Oxford (2003), students have their 
characteristics in their learning strategies to improve their English. 
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Several aspects make a strategy useful for students. The first one is the 
strategy is related to the task given. Second, the strategy is suitable for 
students’ learning styles. And third, students connect with other 
strategies effectively.  

Listening strategies take an important role in students’ performances 
in the Extensive Listening course. Students must have their listening 
strategies. As cited by Bidabadi and Yamat (2011), some researchers 
believed that there is a relationship between listening strategies 
employed by students and students' capability in listening. Therefore, 
students need listening strategies to be successful in the Extensive 
Listening course. 

Extensive Listening is the first listening class that English Language 
Education Program (ELEP) students take. Based on the researcher’s 
experience when the researcher took the Extensive Listening course, as a 
first listening class, Extensive Listening was pretty hard. The researcher 
felt at that time that she was not familiar and not confident in listening to 
audio and videos in English. However, at that time some of the students 
were very confident in listening. 

Therefore, the purpose of this study is to analyze Extensive 
Listening students’ strategies in understanding videos in the Extensive 
Listening course. This research is also aimed to answer the research 
question: What strategies do the students use in understanding videos 
in the Extensive Listening course? The researcher expects that after 
reading this study, students will be more familiar with listening strategies 
and can find their strategies based on their ability. This research might 
also be useful for the teachers in finding or creating materials by looking 
over the students’ learning strategies. 

 

Scope of the Study 

In this study, the researcher chose the Extensive Listening course as the 
topic of the research. The English Language Education Program (ELEP), 
The Faculty of Language and Arts (FLA) in Universitas Kristen Satya 
Wacana provides three listening courses. The courses are Extensive 
Listening, Intensive Listening, and Academic Listening. The researcher 
chose Extensive Listening as the topic of the research because the 
researcher wants to gain deeper information about the students’ 
strategies in understanding videos in the Extensive Listening course.  
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Statement of the Problem      

This study analyzed the listening strategies in the Extensive 
Listening course that students mostly use. The researcher wants to know 
what listening strategies in the Extensive Listening course are used by the 
students mostly.  

 

Theoretical Foundation 

What is listening? 

Listening is one of the language four skills, writing, reading, speaking, and 
listening. According to Roost (2011), listening is important in second 
language acquisition because processing language in real-time happens 
through listening. Vandergrift (2004) believed that listening might be the 
least obvious of the four language skills. Thus, listening can be considered 
the hardest skill to learn. Nichols and Stevens (n.d.), in Iwankovitsch 
(2001), researched the freshmen's listening ability. They researched at 
the University of Minnesota. The result was the average of the freshmen 
only remembered half of what the speaker said. It shows that listening is 
hard to study and students must be paying attention in learning listening 
skills. 

Listening has an important role in daily communication and classroom 
settings. Listening is a fundamental skill in language learning and more 
than 50% of the time, students spend listening (Ö. Yildrim & S. Yildrim 
(2016)). Rost (1994), as cited in Ö. Yildrim & S. Yildrim (2016), stated that 
there are four important parts of listening in the language classroom. 
First, listening is important in the language classroom since it provides 
input for the students. Second, spoken language provides interaction 
with students. Third, authentic oral language gives a challenge for the 
students to understand what the native speaker said. Last, listening 
materials serve teachers a new form of language (vocabulary, grammar, 
new interaction patterns). 

  

What is Extensive Listening? 

Extensive Listening (EL) is a way to improve students’ English listening 
fluency by listening to enjoyable materials. Matsuo (2015) in Day (2018) 
believed that through listening, students can also learn about grammar 
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and vocabulary. According to Renandya and Jacobs (2016), Extensive 
Listening covers students’ large amounts of listening by encouraging 
materials that are appropriate with a focus on meaning. While Waring 
(2010) in Vo (2013) stated that constantly, students listen for pleasure 
in Extensive Listening. Hence, by doing Extensive Listening, students not 
only can enjoy the listening materials but also can learn English grammar 
and vocabulary as well. 

 

The Use of Videos in Extensive Listening Course 

Saputra and Fatimah (2018) have researched the use of videos (TED and 
Youtube) in the Extensive Listening course. TED occurs in authentic 
materials where the speakers are concerned about their experience with 
the audience. Vasilevich (2016) in Saputra and Fatimah (2018) explained 
that TED involves more than 2000 presentations. Youtube provides 
millions of videos that can be used in Extensive Listening classes. 
Therefore, many teachers choose to use videos from TED and Youtube as 
materials in Extensive Listening classes. However, most teachers prefer to 
use YouTube in Extensive Listening classes.  

  

Listening Strategies 

Listening strategies are essential to help the students in listening 
activities. Many experts like O’Malley, Chamot, and Kupper (1989), 
Oxford (1990), Wenden (1983), Rubin (1987), Vandergrift (2003), 
Abdalhamid (2012), have discovered and classified three listening 
strategies. The strategies are metacognitive strategies, cognitive 
strategies, and socio-affective strategies. Those strategies are used to 
increase students’ listening skills.  

  

Metacognitive Strategies 

O’Malley, Chamot, and Kupper (1989) explained that in general, 
metacognitive strategies are known as an appropriate variety of tasks. 
These strategies involve self-evaluation and planning language learning. 
Oxford (1990), and Oxford (2003), stated that metacognitive strategies 
allow students to identify learning preferences and needs. Hence, by 
using metacognitive strategies, students can manage their strategies 
based on their preferences. 
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Cognitive Strategies 

Cognitive strategies are used by the students to figure out problems in 
learning. As explained by Rubin (1987) in Liu (2010), cognitive strategies 
involve guessing, memorization, and monitoring. According to O'Malley, 
Chamot, and Kupper (1989), cognitive strategies implicate an active 
manipulation of the learning tasks. Implicate manipulation learning tasks 
involve rehearsal (repeating), organization (grouping information), and 
elaborating (relating information to other information). Oxford (1990) 
Oxford (2003), believed that cognitive strategies allow students to 
customize materials indirect ways (through reasoning, analysis, note-
taking, summarizing, synthesizing, outlining, and reorganizing 
information). Thus, students can use cognitive strategies by guessing, 
summarizing, and taking notes of listening materials to help students do 
the listening tasks. 

  

Social-Affective Strategies 

O'Malley (1985) in Firdaus (2019), defined social-affective strategies are 
the combination of social and affective strategies. Oxford (2003) has 
clarified social strategies and effective strategies. Social strategies are 
basically "asking" and "talking" with other people to help students to 
work with tasks. While effective strategies are basically about feelings in 
learning. O'Malley, Chamot, and Kupper (1989) explicated that social-
affective strategies have an important role in instructional systems for 
second language students. These strategies need cooperative learning, 
questioning for clarification, and effective control over the learning 
experience. O’ Malley and Kupper (1990) in Liu (2010) explained that 
social-affective strategies implicate students’ communication with 
another person. While Vandergrift (2003) and Abdalhamid (2012) in 
Gilakjani & Sabouri (2016) believed social-affective strategies are 
techniques that listeners use to collaborate with other listeners, check 
their comprehension, and reduce their apprehension. To summarize, 
socio-affective strategies are collaborative work with others to solve the 
listening tasks.  

  

Previous Studies 

A previous study had been done by Shalawati (2018) who investigated 
what listening comprehension strategies that students mostly used. The 
participants were thirty-seven freshmen English Language Education 
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Program is one of the universities in Indonesia. The data were conducted 
by spreading questionnaires. The questionnaires were adapted from 
Cross (2009) that consisted of thirty-two statements about listening 
strategies. The findings of this research were as follows. Students were 
mostly more familiar with metacognitive strategies rather than the other 
strategies. Metacognitive strategies are used by the students to be more 
successful in doing the listening task. 

Another piece of research had been done by Firdaus (2019) who 
researched listening comprehension strategies that EFL students used in 
one of the universities in Indonesia. Her research aimed to identify how 
many metacognitive strategies, cognitive strategies, and socio-affective 
strategies in listening are used by EFL students. The researcher used a 
quantitative design and survey to conduct the research. Survey research 
was conducted to ask about someone's opinion, behaviors, 
characteristics, and beliefs about something. The participants were 
ninety students from the Academic Listening course. In this research, 
questionnaires were used to know how the students responded to using 
listening strategies. The result was that most of the students used 
metacognitive listening strategies than cognitive and socio-affective 
listening strategies.  

           From the previous studies above, the researcher discovers that 
most students tend to use metacognitive strategies. Metacognitive 
strategies are used by the students to understand the videos and finish 
their listening tasks. But, some students use cognitive and socio-affective 
strategies as well. Nevertheless, the researcher is curious about the 
listening strategies that English Language Education Program (ELEP) 
students use to understand videos in the Extensive Listening course. 

  

Research Methodology 

 The Setting of the Research  

The data were collected in the English Language Education Program 
(ELEP) of the Faculty of Language and Arts (FLA) at Universitas Kristen 
Satya Wacana (UKSW), Salatiga, Central Java, Indonesia in semester III 
2020/2021 academic year.  

 

Participants 

This pilot study involved 5 participants. The participants were from the 
2018 batch who have taken Extensive Listening in their freshmen year. 
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The criterion of this pilot study is students who got above B (A and AB) 
in the Extensive Listening course. The reason behind the criterion is that it 
will be easier for the researcher to get more data that are accurate if the 
participants are high proficiency students. 

  

Data Collection Instruments 

To collect the data, the researcher used Google Form to share the 
questionnaire. Because of this COVID-19 pandemic, all UKSW students 
are obliged to study at home or do online learning. Because of that, the 
researcher was not able to meet the participants in person. Therefore, 
the researcher chose to use Google Form as a medium to collect the 
research data without having to meet the participants in person. A 
combination of open-ended and close-ended questionnaires was used to 
collect the data. Zohrabi (2013) has explained the types of questions. 
Close-ended questions provide answer options to the participants. While 
open-ended questions do not provide any answer options, which means 
the participants are free to answer the questions. The reason why the 
researcher chose to use a combination of open-ended and close-ended 
questionnaires is that the researcher wanted to get data that were 
accurate through close-ended questions and wanted to get more 
additional responses through open-ended questions. There were 2 open-
ended questions and 32 close-ended questions.  

 

The questionnaire questions were adapted from Cross (2009) Shallawati 
(2018) and Listening Comprehension Strategy Inventory (LSCI). As 
explained by Vandergrift, et al, (2006) in Bidabadi & Yamat (2011) in 
Purnomowati (2016), LSCI was expanded from strategies in prior research 
of listening strategies. Other researchers have also used LCSI. Therefore, 
the researcher hopes that the use of LCSI in this research will help find 
listening strategies used by ELEP students in the Extensive 
Listening course. Some changes in questionnaires will also be needed to 
adjust the participants’ conditions. 

  

Data Collection Procedures 

The researcher contacted 5 students from batch 2018 to become 
participants. After contacting the participants, the researcher shared the 
Google Form link. 
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Data Analysis Procedures 

In this research, the researcher used thematic analysis to analyze the 
data. According to Braun and Clarke (2006) in Nowell, Norris, White, and 
Moules (2017), thematic analysis is used to identify, analyze, and report 
data based on the theme. The data will be analyzed based on the related 
theories. The researcher used theories from O’Malley, Chamot, and 
Kupper (1989) about listening strategies. To analyze the questionnaire 
results, the researcher classified the questionnaire data and categorized 
the similar answers according to three listening strategies to find out 
which strategies the participants mostly use. 

  

Findings and Discussion 

In this research, the researcher investigated three listening strategies 
that the students mostly used in the Extensive Listening course. In this 
pilot study, the researcher distributed Google Form links to five 
participants. Of five participants, four of them used specific strategies to 
help them understand videos in Extensive Listening. They used various 
strategies like using subtitles, taking notes, and repeating the videos to 
get a better understanding. In the next section, the researcher will show 
the result of the use of the listening strategies. The strategies are 
metacognitive strategies, cognitive strategies, and socio-affective 
strategies. 

  

Metacognitive Strategies 

The researcher provided 13 statements about metacognitive strategies. 
The chart below shows the percentage of the use of metacognitive 
strategies in Extensive Listening by ELEP students. From 13 statements of 
metacognitive strategies, 38% of the answers are sometimes, followed by 
23% of the answers which are never. It means that the participants did 
not use metacognitive strategies to understand videos in the Extensive 
Listening course. 

 

Cognitive Strategies 

The researcher provided 15 statements about cognitive strategies. From 
15 statements of cognitive strategies, 43% of the answers 
are sometimes followed by 30% of the answers which are often. This 
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means that the participants quite often used cognitive strategies to 
understand listening videos in the Extensive Listening course. 

 

Social-Affective Strategies 

The researcher provided 2 statements about social-affective strategies. 
From 2 statements of social-affective strategies, 80% of the answers 
are sometimes, followed by 10% of the answers, which are often and 
10% always. While the rest are 0%. This means that the participants quite 
often used social-affective strategies to understand listening videos in 
the Extensive Listening course. 

 

Conclusion 

Listening strategies are essential to help the students to reach their goals 

in listening. The students use the strategies based on their own needs 

and ability in listening. By using the right strategies, the students can be 

good English listeners. However, the lecturer’s role in class is also 

important to help the students find their strategies for listening.  
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Abstract 

Listening is one of the language skills learned in the foreign language 
department, especially the English Department of Faculty Language and 
Arts. According to Diffzi (2018). Listening skills are also considered an 
active process where the listeners actively hear and comprehend the 
speakers' meaning. One variety of listening courses is the Academic 
Listening course. It deals with the activities that talk about academic 
context, where the learners must elaborate with listening comprehension 
in the class. This research was conducted in Universitas Kristen Satya 
Wacana Salatiga. There were 15 students as participants in this study. 
The participants were students have taken Academic Listening classes in 
the previous semester; they were in batch 2018 and 2019. Data were 
gathered by questionnaire and interview to find out the answers.  The 
result of this study showed that the Academic Listening class was 
challenging for students. Students encountered some difficulties, such as 
speakers' speaking speed and speakers' accents and pronunciation. 
Furthermore, students had some strategies to overcome the problems 
facing, such as taking a note, giving teachers' feedback, summarizing the 
materials, using the acronym in taking notes, and practicing listening to a 
lot. 

 

Introduction  

In our daily life, listening skills have an essential role in the 
communication process. According to Diffzi (2018), listening skills are also 
considered an active process where the listeners actively hear and 
comprehend the speakers' meaning. Furthermore, according to 
Skillsyouneed (2011), listening needs a total concentration on what 
people said rather than passively "hearing" the speakers' message. 
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According to Lumen (n.d), active listening is a particular communication 
technique that requires the listener to provide feedback on what people 
hear to the speaker by way of restating or paraphrasing what they have 
listened to in their own words. Therefore, people have to focus on 
understanding the idea. Listening is also considered a complex skill. 
Hamouda (2013) in Gilakjani and Sabouri (2016) emphasized that 
learners' challenging activity is comprehension speech. One variety of 
listening courses is the Academic Listening course. It deals with the 
activities that talk about academic context, where the learners must 
elaborate with listening comprehension in the class. According to Arnold 
and Goh (2000), in Rahimirad and Moini (2015), listening is a challenging 
skill encountered by students, making them frustrated.  

This study aims to investigate the listening strategies used by English 
Language Education Programs students in an online Academic Listening 
course.  The researcher tries to find out the answer what are the 
strategies used by ELEP students in an online Academic Listening course.  
This study will hopefully be helpful and practical for students who 
take Academic Listening classes. This study is expected to help students 
use the correct strategies and help them deal with the challenges 
encountered in Academic Listening courses to improve their learning 
progress in listening. In the English Language Education Program, 
Universitas Kristen Satya Wacana, listening courses are divided into three 
levels which are Extensive Listening, Intensive Listening, and Academic 
Listening. The higher level of listening is Academic Listening because it 
focuses on listening for an academic context. Then, the researcher 
chooses the Academic Listening course as an essence of this research 
because the focus area is related to strategies in the Academic Listening 
course.  

 

Theoretical Foundation 

Listening  

According to Howatt and Dakin (1974), listening can understand and 
identify what people are saying. In listening skills, students must through 
some process involves understanding a speaker's accent or 
pronunciation, the speaker’s grammar and vocabulary, and 
comprehension of meaning. Therefore, listening is an essential skill for 
acquiring languages, messages, and pieces of information. Based on 
Yavuz and Celik (2017), in Rohmatulloh (2019), listening is a primary 
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medium for understanding the target language and acquiring inputs. 
Then, according to Purdy (1997), listening is the process of receiving 
messages and interpreting meaning. Because of that process, based on 
Rost (2002), listening is considered a complex process in solving 
statements between something that listeners hear with something that 
listeners already know. Additionally, Brown (2001) in Utan (2019) also 
said that listening is the primary element in learning languages in the 
classroom. It means that listening has an essential role in learning the 
language in daily communication and improving the students' vocabulary.  

According to Nordquis (2019), listening is an active process in 
understanding and receiving the message in a spoken or unspoken form 
from the speakers. It becomes a dynamic process because there is a 
relationship between teacher and student involved in class listening 
activities. For instance, the students can respond to what the teachers 
said or ask teachers questions. Then, the teachers can also answer the 
questions from the students. So, there are two ways when people are 
communicating. There are some definitions from experts that say 
listening and hearing are different. One of some definitions is, according 
to Surbri (2017), hearing means listening to the perceived sounds 
through ears without interpreting the message, and listening means 
receiving the sound with understanding and interpreting the messages 
transferred.   

 

Online Listening Learning 

COVID-19 pandemic era has spread worldwide and changed many 
aspects of human life such as economy, education, politic, and health. In 
Indonesia, some people and governments strive to prevent the spread of 
the COVID-19 among humans. Then, anticipating and trying to stop the 
spread of COVID-19, the government suggests that people keep them 
healthy, always wear a mask, do a physical distancing, and make a new 
regulation on employees and staff to work at home.  

Many students also study at home through online learning because of 
this COVID-19. It becomes the safest process of learning during COVID-
19. The government in many countries did not risk the spread of the 
COVID-19 diseases at schools or universities. Based on Susilowati (2020), 
online learning is learning when a teacher or lecture delivers the 
materials and does some interactions through internet access through 
technology or application. According to Ally (2008) in Nugroho (2020) in 
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Susilowati (2020), the importance of online learning makes the students 
perceive as the utilization of internet in accessing material; having 
interaction with content, teachers, and other students; and gaining 
assistance in the learning process to gain knowledge, make meaning and 
progress through learning experience (p.57). Based on statistic data in 
Susilowati (2020), 1,5 billion students in the world have done the learning 
process through online learning at home. This pandemic has affected the 
learning process in the education field.  

One of the learning subjects that impact the spread of COVID-19 is the 
listening course at the university level. Besides, listening is considered a 
complicated skill because it has many preparations. For instance, online 
learning for listening classes will appear some challenges, difficulties 
encountered by students. Based on Bingo, Celik, Yidliz, and Mart, 2014 in 
(Fauzi and Angkasawati (2019) in Susilowati (2020), listening in the 
second language is not far different from listening in the first language, 
but learners' problems experience in listening cultural differences, 
accent, vocabulary, length or the speed of the language input. Hence, 
listening in online learning needs a lot of preparation to make students 
and teachers achieve the course's goals. It is not a simple process of 
online listening learning. 

 

Academic Listening Skills  

Academic Listening is one of the courses encountered by students in 
Universities, especially in the English Language Education Program (ELEP) 
at Satya Wacana Christian University. Based on Song (2011) and Manjet 
(2016) in Utan (2019), academic listening is the process of the learners 
who are required to process the information in a different stage that is 
presented in a lecture by listening to lectures and taking down notes in 
an academic context. Therefore, according to Rahimirad and Moini 
(2015), academic listening is essential for English for Academic Purposes 
(EAP) students in the university. It means that students at the tertiary 
level must have a higher listening skills than others. According to Li & 
Hasegawa (2014), academic listening is a complex process. Therefore, 
academic listening is considered a complicated listening process because, 
in listening activities, the students must deal with educational contexts 
which are unfamiliar to the students. According to English Language 
Development Support (n.d), sometimes students need to do some 
activities to increase their academic listening skills such as evaluation 
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information, organize information whether the ideas or concept related, 
predict the data appear to enhance your understanding 

Academic Listening Course 

 Based on Long & Richards's (1994, p.1) statement, English has become a 
"lingua franca" in tertiary level or academic education, and most people 
will use educational context in their particular speech. Based on ELEP, 
UKSW (2018), the Academic Listening course is a subject in which 
students can enhance their listening skills in an academic context. Then, 
students are required to listen to various recordings such as academic 
discussions, lectures, and English proficiency tests. Not only that, but 
students also learn to document that students need to note-taking and 
make a summary. Sometimes, the students feel that listening for 
academic context makes them overwhelmed and frustrated. The 
students in the Academic Listening course are required to follow listening 
activities such as listening while note-taking and dealing with new 
vocabulary. Based on Richard (1983) in Utan (2019), the students need to 
analyze a lecture’s purpose, identifying the relationships between 
primary and supporting ideas in what students’ have heard (p. 4) 

 

The Difficulties in Academic Listening  

Learning a foreign language is not easy for students. There are some 
rules, structures, and grammar that have a different style from our first 
language. Research conducted by Yagang (1993) in Yilmaz and Yavuz 
(2015) state that listening comes through four variables: the message, 
the speaker, the listener, and the physical setting (p. 2046). However, the 
students can learn and enhance their language skills from the problems 
or mistakes they encountered (Hayati, 2010). According to Hamdi (2017), 
two factors influence students' problems in Listening for Academic 
Purposes which are external problems and internal problems. There are 
six major problems in external problems such as listening materials, 
quality of media recorder, accent, teaching method, the situation of the 
class, unfamiliar vocabulary, and length and speed of the listening. Then, 
two factors in internal problems such as physical conditions and lack of 
concentration. 

According to Utan (2019), the materials or topics in the Academic 
Listening course will be associated with an academic context. Thus, it will 
make the students encounter any unfamiliar word rarely used in their 
daily life. Moreover, Hamouda (2013) states that some students feel that 
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listening is difficult because they do not better understand the 
grammatical structure with a different style from our first language.  

Types of Listening Strategies 

Each student has the learning strategies to overcome their problem in 
listening classes. Besides, students need listening strategies to enhance 
their listening skills better. Not only that, listening comprehension 
strategies become a method used to help the students acquire, store, 
retrieve some information from what they heard (O'Malley, Chamot & 
Kupper,1989) & Vandergrift (1997).  

Many researchers such as Conrad (1985), O’Mallay & Chamot (1990), and 
Rost & Ross (1991), and Azmi Bingol, Celik, Yidliz, and Tugrul Mart (2014) 
in Gilakjani & Sabouri (2016), state that there are three types of 
strategies in listening comprehension such as cognitive, metacognitive, 
and socio-affective strategies. Based on Oxford (1990), there are some 
learning language strategies, but the students can also apply them in 
listening strategies. It is classified into six major categories: memory, 
cognitive, compensation as a direct strategy, and metacognitive, 
affective, social strategies, including indirect strategies. 

 

Cognitive Strategies 

Cognitive strategies are one of many strategies that can help the students 
directly in using language material. A cognitive approach is related to 
understanding and acquiring input in short-term memory or long-term 
memory. This strategy has a problem-solving method that deals with 
students' learning activities (Azmi Bingol, Celik, Yidliz, & Tugrul Mart, 
2014) in Gilakjani and Sabouri (2016). Based on Oxford (1990) (p. 18-22), 
this strategy contains some activities such as practicing, receiving, and 
sending messages, analyzing and reasoning, creating structure input and 
output.  

According to Oxford (1990), practicing can also help students recognize 
and use formulas or patterns appropriately. Other things, receiving and 
sending messages are needed because it can help the students get some 
information and ideas from other people. Analyzing and reasoning also 
allows the students to set up their first language into the second 
language by transferring and translating the words. Based on Huy (2015) 
in Utan (2019), the last is creating structures, it helps the learners when 
they receive any information and can keep it in the form of note-taking.  
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Metacognitive Strategies  

Metacognitive strategies help the learners in managing the learning 
process. According to Rubin (1988), metacognitive strategies are 
management methods utilized by learners to control their learning 
through planning, checking, assessing, and changing. This strategy makes 
the learners learn about the plan, evaluate and monitor some 
information in the listening part (Holden (2004) & Azmi Bingol, Celik, 
Yidliz, & Tugrul Mart (2014). According to Stanchina (1987), 
metacognitive strategies have an important role in listening 
comprehension. Based on Oxford (1990), in metacognitive strategies, the 
students also have to increase their attention and motivation in the 
listening process. 

 

Affective Strategies 

Affective strategies are related to emotions or feelings. According to 
Oxford (2003), an effective strategy identifies peoples' moods, anxiety 
levels, feelings, and performance. Affective methods help learners 
control their emotions, motivations, and attitudes in learning languages 
(Oxford, 1990). This kind of strategy can help the learners to manage 
their feelings and anxiety when they join a listening class. For example, 
when the students face difficulties, they can manage their anxiety while 
listening. These strategies can help the students feel relaxed and 
comfortable in the class. 

 

Memory Strategies 

Memory strategies are related to the learners learning concepts and 
deep understanding of the meaning. Oxford (1990) mentioned creating 
mentalities such as grouping associating/ elaborating, then applying 
images and sounds such as semantic mapping. Based on Utan (2019). The 
use of memory strategies helps the students to save and retrieve the 
information from what they hear to help them in the learning process.  

 

Compensation Strategies 

Compensation strategies will help the learner complete missing 
knowledge. The students can utilize guessing techniques for some 
information using clues, linguistics, and summary. For instance, guessing 
some information using clues and linguistics (word stress and word 
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choice), this technique to help the learners understand unfamiliar words 
(Huy, 2015) in Utan (2019). Other examples based on Oxford (2003), 
guessing from the context in listening and reading, using synonyms of the 
missing word, speaking using gestures, or pausing words. 

 

Social Strategies 

Social strategies will help the learners cooperate with other students to 
understand the target language, such as work in pairs or groups. 
According to Oxford (2003), in these strategies, students can ask 
questions to get verification and clarification and ask for help. It can help 
the students in working with others. Lewier and Nendisa (2020) also 
mentioned that socio-affective strategy is the strategy that can help 
students to improve their listening skills because these strategies are 
related to interacting with other students, the speakers, and students' 
ability towards learning in listening activity (p.101).  

 

Research Methodology  

Context of The Study  

This study was conducted in English Language Education Program in 
Faculty Language and Arts in Universitas Kristen Satya Wacana. The time 
in collecting the data for this study in Semester Antara, 2020/2021 
academic year in the Academic Listening class. The time to conduct this 
study was from May – July 2021, when the participants had taken the 
Academic Listening class. This study answered the following research 
question: What strategies are ELEP students' strategies in online 
Academic Listening courses? 

Participants 

 The participants of the study consist of fifteen (15) students that were 
divided from batch 2018 and 2019. The participants were female or male 
students of the 2020 batch at the English Language Education Program, 
Universitas Kristen Satya Wacana. The reason chooses students had 
taken the Academic Listening course was to get accurate data and 
information about students' challenges and analyze strategies used when 
they had taken online Academic listening classes. 
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Data Collection Instruments 

The researcher used an open-ended and close-ended questionnaire in 
collecting the data from the participants. First, the researcher used 
Google Form, which contained the questionnaires' questions. Then, the 
Google Form link was shared with the participants via WhatsApp group or 
Email. 

Then, the researcher used semi-structured interviews to collect the data. 
Because of this pandemic era, the researcher did not do face-to-face 
interviews. Therefore, the interviews were conducted in an online 
meeting using Zoom meetings or Google Meet. The researcher also asked 
permission from the participants to record the interviews. 

 

Data Collection Procedures 

First, on June 28, 2021, the researcher started to distribute the 
questionnaire link to the participants who had taken an online Academic 
Listening class. The participants were from Batch 2018 and 2019. The 
researcher has shared the questionnaires (open and close-ended 
questionnaires) in a Google Form through WhatsApp (Personal Message) 
to the participants. Then, the researcher asked the participants who had 
taken an online Academic Listening class to fill out the questionnaires. On 
June 28, 2021, eleven (11) participants had filled out the questionnaire. 
After that, the researcher coded and analyzed to find out the answers 
and result from the participants.  

After the researcher had analyzed the data, the researcher realized there 
was a misunderstanding with the questions provided. Then, the 
researcher decided to revise the questionnaire questions and make sure 
all the questions were understandable by the participants. After all the 
questions were straightforward, the researcher did the second data 
collection. On July 3, 2021, the researcher started to distribute the 
questionnaire again to four (4) participants who had taken an online 
Academic Listening class. The researcher still used Google Forms that 
contained questionnaires' questions. Then, the researcher has shared the 
link of the questionnaire via WhatsApp through Personal messages. 
Finally, On June 5, 2021, all the participants had filled out the second 
questionnaire. Then, the researcher coded and analyzed again to find out 
the answers and result from the participants.   
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Data Analysis Procedures 

• This research used thematic analysis, and the researcher focused 
on working on the concept, thought, opinion, or belief of the 
participants. 

• After the researcher had collected data from the participants, the 
researcher analyzed it using theme analysis because that type of 
analysis was suitable with my research topic, Students’ Listening 
Strategies Used by ELEP students in an Online Academic Listening 
course.  

• Then, through the students' questionnaires, the researcher 
coded the data and found the students who would be 
interviewed to know the profound answers or their perspectives.  

• After the researcher collected the interview data from 
participants, the researcher then transcribed the interview 
recording. 

• Then, the researcher classified the learning strategies that 
students used in the Academic Listening course in the findings 
and discussion. 

• After that, the researcher drew the themes and analyzed them to 
find the results of the analysis. 

 

Findings and Discussions  

This chapter discusses the findings from the participants' answers. The 
data were gathered by giving the questionnaire to fifteen students who 
took the Academic Listening class that was divided into two data 
collections. It showed the result about Students' Listening Strategies Used 
by ELEP Student in online Academic Listening course. 

 

1. Making a plan before joining an online Academic Listening class 

It was found that three students (75%) were planning before joining 
the class, and only one student (25%) did not make a plan. The 
students' reasons for creating a plan before entering the class were 
that they wanted to make sure the internet connection, make sure 
they were ready to join the course, make sure to achieve their goals 
such as getting some new vocabulary and try to improve their 
listening skills. 
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2. Practicing listening outside the online Academic Listening class.  

 About practicing listening outside the class, it was showed that ten 
students (90%) did listening exercises outside the class and only one 
student (9.1%) did not practice listening outside the class. In the 
second data collection, the researcher chose only four students, and 
all the students (100%) listened to exercises outside the listening 
class. In addition, the students mentioned the activities they did 
when listening outside the course, such as watching a movie without 
subtitles, listening to music, especially English songs, listening to 
podcast on Spotify or YouTube, and also watching talk shows 
without subtitles (TEDtalks). 

 

3. Evaluating their own success in doing the task  

  From the second data collection, only four students (100%) 
evaluated their success in doing tasks. However, they mentioned 
that sometimes they compared the result to their friend and re-
check again together. Not only that, the students also paid attention 
to the score in every task and tried to find out the mistakes. The 
students also took note of their mistakes so that they did not make 
mistakes again. 

 

4. Taking notes of the speaker's speech in an online listening class 

 The findings also showed that eight students (72%) from the first 
data collection did take notes of the speaker's speech in an online 
listening class. Then only two students (27.3%) did not take notes of 
the speaker's speech. 

 After the researcher distributed the second questionnaire, the 
findings showed that all the students (100%) did take notes of the 
speakers' speech.  While taking notes, all the participants used their 
own words, such as simple language, and only wrote the speaker's 
important points. Thus, the students got the facts and made it easy 
to understand the speaker's points using their own words. 

 

5. Summarizing the materials at the end of the online Academic 
Listening class 

        From the first data collection, it was showed that nine students 
(81.8%) summarized the materials, and two students (18,2%) did not 
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summarize the materials at the end of the class. From the second 
data collection, only three students (75%) summarized the materials 
and only one student (25%) did not summarize the materials at the 
end of the online Academic Listening class. The participants gave 
some reasons when they summarized the materials to make them 
more understand the materials if they used their own words.  Then 
helped them check their understanding of the materials and tried to 
practice taking notes. Another reason if they summarized the 
participants could make it simpler and understandable and recall 
some important points of the materials. 

 

6. Analyzing the materials that will be discussed by looking at the 
topic discussed 

 The findings from the second data collection showed that three 
students (75%) analyzed the material first and tried to guess what 
the materials they need to learn were. Then, only one student (25%) 
not analyzed the materials that will be discussed.  

 

7. Listening with combinations of sound and image  

      Then, the findings from the second data collection showed that all of 
the students liked to listen to combinations of sound and images 
such as movies, YouTube.  

 

8. Using acronyms while taking note of the speakers’ speech  

       There were three students (75%) who used acronyms while taking 
notes of the speakers’ speech. Then, only one student did not use 
acronyms in taking notes.  

 

9. Using rhyming while taking notes  

 From the second data collection, students did not use rhyming while 
taking notes because it was unfamiliar to them. 

 

10. Using a guessing technique if they did not understand  

   All of the participants from the second data collection (100%) used 
the guessing technique if they did not understand the materials or 
unfamiliar vocabulary that appeared in the online Academic 
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Listening class. In taking notes, the participants mentioned that they 
also wrote the important points to compare what they got and 
thought critically to answer or complete something related to the 
topic.  

 

11. Participants’ Interest in online Academic Listening class 

 The findings from the first data collection showed that ten students 
(90.9%) were interested in joining an online Academic listening class, 
and only one student (9,1%) was not interested in joining the 
academic listening class. The student was not interested when he 
joined the class because he did not like listening. Other students 
interested in joining listening mentioned that listening could give 
them a chance to decrease their listening skills, know about TOEFL, 
and try to listen when native speakers said.  

 Then, the findings from the second data collection showed that all of 
the students (100%) were interested in joining the online academic 
listening class. They mentioned that Academic Listening was a 
course that talked about the educational context that made them 
interested. Not only that, but they could also test their listening skill, 
especially about academic things. Other reasons, they got new 
vocabulary in an academic context, and the Academic Listening class 
could help them in the future using the academic context. 

 

12. Students’ feelings when they joined the online Academic Listening 
class  

         In the first data collection, the students wrote their feelings such as 
feeling satisfied, feeling that the class was challenging, the class was 
hard, feeling good, and nervous. They mentioned that it was a new 
experience listening to an academic context that was unfamiliar for 
them. The students said that they preferred to join an offline 
listening class rather than an online listening class because the 
online listening class was challenging for the students. 

  All of the students (100%) felt that the online Academic Listening 
class was challenging. They mentioned that it was a new experience 
to join an Academic Listening class, and then there was some 
preparation before joining the class, such as an internet connection. 
Other students mentioned that it was challenging because they were 
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afraid they would not understand the materials and need to control 
the audio to hear the speakers' speech. 

13. Rewarding themselves when achieving a certain goal in online 
Academic Listening 

        The finding showed that three students (75%) rewarded themselves 
after achieving a certain goal in online academic listening class, such 
as watching Korean drama, hanging out to buy some food, or buy 
something for themselves. It was a strategy to decrease students' 
spirit after achieving the goals. 

 

14. Teacher feedback  

       All of the students needed the teacher's feedback to help them 
understand and know the correct answers to the given task. In 
addition, motivation and spirit from the teacher were helpful for 
students. 

 

15. Reviewing the materials at the end of the online Academic 
Listening class by asking friends  

 The findings showed that three students reviewed the materials with 
their friends at the end of the class. Only one student (25%) did not 
review the materials by asking their friends.  

 

16. Difficulties encountered in online academic listening class  

 The findings showed that two students (50%) encountered 
difficulties dealing with the speakers' speaking speed, and the other 
two students (50%) faced speakers' accents as the problem. They 
gave the reasons that some speakers had a different accent so that 
students could not identify the speakers' speech. For example, the 
word "two" and "to" were similar. Sometimes, some speakers used a 
British accent that was unfamiliar with the pronunciation of the 
students. Not only that,  the speakers speed with unfamiliar 
vocabulary, and at the same time, students need to take notes. That 
was stressful for them.   

 

Conclusion  
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The purpose of this study is to investigate students' listening strategies 
used by ELEP students in an online Academic Listening course. This study 
found that were two major problems encountered by students such as 
the speakers' accents and speakers' speaking speed. The students in the 
Academic Listening class did not pay much attention to grammar while 
listening. They give more attention to vocabulary and pronunciation. 
Therefore, to overcome some difficulties faced by students in Academic 
Listening class, the student used some learning strategies. The learning 
strategies were taken by (Oxford, 2003) were metacognitive strategies, 
cognitive strategies, compensatory strategies, social strategies, memory 
strategies, and effective strategies.  

The result of this study showed that most of the participants used 
compensatory strategies to overcome the difficulties. In these strategies, 
students tried to use the guessing technique to deal with the problems. 
Second, the students preferred to use metacognitive strategies that deal 
with creating a plan before the class, practicing listening outside the class 
such as YouTube and Spotify, and evaluating themselves after did tasks 
given by the teacher. Third, the students chose social strategies to 
overcome the problem such as reviewing the materials together with 
friends, and teacher feedback that helped them. The next strategy was 
affective strategy. It deals with students' feelings such as challenging, 
happy, hard, interested, etc. Some of them felt that the Academic 
Listening class was challenging and also interested for them. The fifth, 
students chose cognitive strategies to overcome the problems such as 
did take notes, summarize the materials at the end of the class. The last 
strategy was the memory strategy that related to the acronym rhyming. 
Some of the students did not familiar with that.  

However, these strategies help the students to overcome some problems 
that students encountered in the online Academic Listening course 
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Abstract 

It is very necessary to find out the teachers' strategies in teaching English 
vocabulary so that the researcher can learn the strategies as input and 
suggestions for the performance and implementation of the strategies 
for teaching English vocabulary in the future and also to earn the 
researcher's knowledge regarding the teaching and learning techniques. 
There were two methods used for this pilot study, namely; 
questionnaires and interviews with the three participants who taught in 
different schools during the internships. All the participants happen to be 
the alumni of English Education Department, Universitas Kristen Satya 
Wacana. Of all the three participants that were tried out, there was one 
who was willing to provide the strategies, which is Participant II. Based on 
the transcribed interview, the data obtained tells that there are three 
strategies to teach English vocabulary to the students in the school where 
Participant II taught, such as; guessing by pictures games, recognition of 
real items, and English songs for kids. 

 

Introduction  

Background of the Study 

When it comes to the techniques of teaching, the way teachers teach 
English as a foreign language may be different from the way teachers 
teach English as a second language or a mother language. This case is 
quite similar to when teaching English in a monolingual school where the 
language of instruction is mainly Indonesian, while English is placed as a 
foreign language. Aside from the language status, the other thing that 
becomes the researcher's concern is students who have different 
experiences in being exposed to the English language. Some of them may 
already have sufficient basic English that they have received in their 
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previous schools, while the other students may still have a zero grasp of 
English because the language was never taught to them before, either in 
their previous schools or at home. There are various reasons why 
students are not introduced to the language at an early stage of age. 

In Bengkayang, a district in West Kalimantan, Indonesia, the cause can be 
because several sub-districts in this region are remote areas where 
English teachers are still very much needed by some schools. Besides, as 
an alumnus of one of the high schools in the district of Bengkayang, the 
researcher has ever had quite an apprehensive experience during the 
school days, in which the concerned school used to barely have 
educators whose basics and backgrounds were English teachers. And 
these cases affected one issue in which the teachers' ways of teaching 
were found mostly traditional and barely adapted to the times. 

Therefore, these factors raise major interest for the researcher to find 
out and describe the strategies used by the teachers to teach English 
vocabulary to the students in a private senior high school in Bengkayang, 
which is one of the monolingual schools in a remote area. 

But for now, the researcher has only tried to conduct the pilot study in 
three different schools that are not located in Bengkayang with the still 
purpose of testing the accuracy of research protocols, data collection 
instruments, and sample strategies in preparation for the real study in a 
private senior high school in Bengkayang in the future. 

 

Purpose of the Study 

This study aims to find out and describe the apprentice teachers’ 
strategies to teach English vocabulary in three different schools during 
the internships. 

 

Research Question 

There is one question to be answered in this study: what are the 
strategies used by the apprentice teachers in teaching English vocabulary 
to the students in the three different schools? 

 

Significance of the Study 

Hopefully, through this study, the researcher can find and learn the 
strategies used by the teachers in the three different schools in teaching 
English vocabulary to the students. And through the strategies obtained, 
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it is hoped that the researcher can use the results of the study as a 
potential input and suggestion for the improvement of knowledge related 
to teaching and learning English. Also, the researcher can perform and 
implement the strategies for teaching English vocabulary in the future if 
applicable enough. Lastly, the results of the study will provide answers to 
the researcher's question. 

 

Scope of the Study 

This study can be the beginning of further research within the domain 
that is related to the field of vocabulary teaching and focuses on finding 
out the teachers’ strategies in teaching English vocabulary to the 
students for the necessity of potential input and suggestions for the 
improvement of knowledge related to teaching and learning English. 
Through this study, the researcher can also find and learn the strategies 
used by the teachers in teaching English vocabulary to the students.  

 

Theoretical Foundation 

This section provides a review of the literature that is theoretically 
relevant to the research objectives, which includes several brief 
overviews related to the subject of the research. 

 

The Definition of Vocabulary 

The thing that we need to embody what we want to say is a series of 
words, and this series of words is called vocabulary, and vocabulary can 
be interpreted in various ways according to each expert. Celce - Murcia 
(2001) once defined vocabulary as the words that we teach in a foreign 
language. In addition, Hatch and Brown (1995, p.1) pointed out that 
vocabulary refers to a list or set of words for a particular language or a list 
or set of words that individual speakers of a language might use.  

 

The Types of Vocabulary  

Vocabulary has its types. Hatch and Brown (1995) indicated two kinds of 
vocabulary: receptive vocabulary and productive vocabulary. Stuart Webb 
(2009) defined receptive vocabulary as the words that are familiar with 
that they may encounter in a reading text, but they do not use it in either 
speaking or writing. Meanwhile, productive vocabulary can be defined as 
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the words that learners can understand, pronounce correctly, and use 
constructively in both speaking and writing.  

 

The Concepts of Vocabulary Teaching  

Fundamentally, teaching is an engagement process with learners to 
enable their understanding and application of knowledge, experience, 
and concepts. This statement is supported by Pica (1992), who once 
emphasized that teaching is an interactive process between the teacher 
and students and among students themselves. In addition, Douglas 
(2007) stated that teaching is showing or helping someone to learn, 
giving instructions; guiding; providing knowledge; causing to know or 
understand. In essence, teaching can be addressed as the duty of 
teachers who assist their students to learn. 

 

The Strategies to Teach English Vocabulary  

Teachers may understand that repeating definitions and delving into 
meanings from a dictionary are not always effective ways of teaching 
vocabulary to their students. However, these practices are sometimes 
the first method that comes to mind in the context of classrooms. Cook 
(2008, p. 58) identified two main categories to understand and use 
vocabulary for getting meaning and acquiring new words, namely; 
strategies for getting meaning and strategies for acquiring words. For the 
first strategy, it can be done by guessing from a situation or a context, 
using a dictionary, making deductions from the word form, and linking to 
cognates. And for the second strategy, it can be done by repetition or 
rote learning and organizing words in the mind. 

 

Research Methodology 

The Settings of the Study 

Considering that this is a pilot study, a mere simulation before the real 
study, the study was held in three different schools.  

For the first school and the third school, the school names and the areas 
are not exposed successfully because each participant was hard to reach 
out to in giving further information.  

Meanwhile, the second school is kindergarten and is located in 
Semarang. The name of the school is Terang Bangsa and there were 
about twenty students for each class. Other than that, the school had 
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two categories; one for national classes that consisted of around ten 
rooms, while another for international classes that consisted of around 
six rooms. 

 

The Participants of the Study 

The participants were alumni of the English Education Department, 
Universitas Kristen Satya Wacana, from different batches. Participant I 
was from batch 2016, participant II was from batch 2015 who taught in 
Terang Bangsa, Semarang, and participant III was from batch 2014.  

 

Data Collection Instruments 

To gain the data, the researcher used two instruments, namely; 
questionnaires and interviews protocol. 

1. Questionnaires 

There were several close-ended and open-ended questions for the 
participants in the questionnaires regarding the research subject and had 
been provided on G-Form.  

The questionnaires were distributed first before the in-depth interviews 
were conducted. 

2. Interview protocol 

The interview was conducted after the questionnaires were distributed 
and filled by the participants and held through chatting or calling 
platforms, such as Zoom Meeting. 

By doing the in-depth interview, the researcher had a greater opportunity 
to ask follow-up questions or probe for additional information regarding 
the strategies suggested by the participants and generated a rich 
understanding of attitudes, perceptions, and motivations in performing 
or implementing the strategies. 

 

Data Collection Procedures 

To collect the data, the procedures were done all online. 

First, the researcher reached out to the participants through WhatsApp 
texts to get permission in making some appointments with each. After 
the researcher had gotten permission and the participants were willing to 
be the samples, the researcher and the participants determined and 
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discussed the schedules for distributing questionnaires and conducting 
interviews. 

The researcher first distributed the questionnaires to the participants and 
there was a time gap for either the participants or the researcher after 
the questionnaires were given and held. For the researcher, it was 
necessary to determine and identify the most prominent points from the 
participants' answers concerning the research subject. Meanwhile, for 
the participants, they could prepare themselves properly for the 
interviews. 

As the researcher had obtained the main points of the participants' 
answers that are close to the research subject, the researcher 
accommodated them in the transcribed form and this information was 
asked further on the sidelines of the in-depth interviews so that the 
participants enlightened and expanded their answers from the 
questionnaires.  

After the researcher had learned the participants’ responses in the 
questionnaires, the researcher conducted one in-depth interview 
through chatting or calling platforms, such as Zoom Meeting. 

 

Data Analysis 

The researcher used thematic analysis since this study is appropriate for 
the topic to find out Teachers' Strategies in Teaching English Vocabulary. 

 

Data Analysis Procedures  

To analyze the data, the researcher classified and identified the 
prominent points obtained in the questionnaires based on the answers of 
the participants that concern the research subject. The researcher coded 
some answers from the questionnaires. By coding, it enabled the 
researcher to systematically categorize the answers to find out the 
themes that arose. Besides, it helped the researcher determine the 
information that needed to be interviewed deeply or further on the 
sidelines of the in-depth interviews. 

After that, the data obtained from the in-depth interview had undergone 
a transcribing process in which the participant's speeches from the 
recordings of the calls were converted into text word-for-word in 
performing the analysis. 
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Finally, the researcher related the results from the questionnaires and 
interviews to draw conclusions based on the two different methods as a 
whole and provided the strategies used by the participants in teaching 
vocabulary in each school. 

 

Findings and Discussions 

In this part, the researcher presented the research findings and the 
discussions. The findings were obtained from the answers in the 
questionnaires and the transcribed interview. 

 

Questionnaires 

For the questionnaires, the two participants answered. The responses 
can be seen in the charts and the table below: 

 

1. Close-ended questions 

When teaching English vocabulary, do you use a specific strategy? 
(Yes/No)Each participant agreed that they used a specific strategy when 
teaching English vocabulary.  

  

Do you use similar strategies in teaching English vocabulary for each 
class? (Yes/No) 

Each participant disagreed that they used similar strategies in teaching 
English vocabulary for each class. 

  

2. Open-ended questions in the questionnaire 

Shown below are the questions for the open-ended questionnaire. 

 

Table 1. Open-Ended Questionnaire 

No Questions Responses 

3 Can you explain 
why/why not? 

Participant I: 

Teaching English vocabulary requires a variety of 
strategies because students may not be able to 
understand it if they only use one strategy 

Participant II: 

Because some classes have students with special 
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needs 

4 What are the 
strategies that you 
use to teach 
English 
vocabulary? 

*No answers 

5 Do you create your 
strategies in 
teaching English 
vocabulary? (If yes, 
why? If no, why?) 

Participant I: 

Sometimes making own strategies and sometimes 
look ing for some references on google, depending 
on the class situation 

 

Participant II: 

Making own strategies and also accepting the 
strategies recommended by the mentor teacher 

6 Are the strategies 
that you use in 
teaching English 
vocabulary based 
on certain 
theories? (If yes, 
why? If no, why?) 

Participant I: 

Usually, students remember vocabulary more if they 
practice it themselves in conversation, such as 
vocabulary games and other activities than reading 
and memorizing from books 

 

Participant II: 

Yes 

7 Do you use any 
media when 
teaching English 
vocabulary? For 
example either 
online media such 
as; an application 
named Quizzes or 
concrete media; 
Flashcards (If yes, 
why? If no, why?) 

Participant I: 

Yes, it will be easier to visualize the described object 
with real objects 

 

 

Participant II: 

Right, to maintain student focus 

8 Do you think the 
strategies are 
effective for your 
classes? (If yes, 
why? If no, why?) 

Participant I: 

I think yes based on my teaching experience 

 

 

Participant II: 

Yes, the children become excited 
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Interview 

Considering that one of the two participants did not come for the 
interviews, the researcher then interviewed the second participant only. 
The responses can be seen in the form of an essay below: 

 

a. Questions and answers 

What are the strategies that you use in teaching English vocabulary to the 
students? The strategies used in teaching English vocabulary included 
guessing words through picture games, recognizing real items, and 
English songs for kids. 

 

1. How do you apply those strategies in the process of teaching and 
learning? 

a. Guessing word meanings by pictures games 

• The teacher divided the students into two groups. 

• On the classroom board, the teacher drew a line and made two 
columns. 

• The teacher glued the cutout pictures on the board and each 
picture was of one category. For example; if it was about the 
profession, then each picture was profession-themed. If it's 
about vegetables, then each picture is vegetable-themed, and so 
on. 

• Students lined up in their groups, facing the board 

• The teacher pointed to one of the pictures and asked the 
students to guess. For example; what profession is in the picture? 
Or what vegetable is in the picture? 

• Students in each front row had to represent each group and this 
way was done in turn 

• The number of rewards for each group depended on the points 
earned: the more points the students get, the more snacks they 
received 

  

b. Recognition of real items 

The teacher brought real objects based on a certain category of 
vocabulary to be learned. As an example; on a certain day, the lesson is 
about vocabulary for vegetables, so the teacher would bring a variety of 
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vegetables to show to the students in the hope that students could 
recognize types of vegetables more deeply through touches, through the 
original features shared, and through the textures. In this way, the 
students not only learned the names of vegetables but also learned about 
the characteristics and colors of each vegetable. 

  

c. English songs for kids 

One example of the songs given was a finger song referenced from 
YouTube and this technique was done during brainstorming or pre-
teaching as a warm-up to stimulate students' enthusiasm before starting 
the lesson. 

 

Conclusion 

Based on the data obtained from the questionnaire, two participants 
were willing to fill in each with a different response for the open-ended 
questions section. According to Participant I, teaching English vocabulary 
requires a variety of strategies considering that each student does not 
necessarily understand if they only stick to one strategy. Students usually 
remember English vocabulary better if they practice it themselves in 
conversation, such as in vocabulary games and other activities, rather 
than reading and memorizing from books. Aside from that, it will be 
easier to visualize the described objects with real objects when teaching 
English vocabulary. 

 

Meanwhile, according to Participant II, teaching English vocabulary can 
also vary because some students in the class have special needs, and 
using media to teach English vocabulary is necessary to maintain the 
students' focus.  

For the interview, the only data that the researcher received was from 
Participant II. The strategies used by Participant II to teach English 
vocabulary include guessing word meanings through picture games, 
recognizing real items, and English songs for kids. 

Other than that, the participant also taught English vocabulary through 
real objects, where students could touch, feel, and identify not only 
names, but also the characteristics, and textures of certain items. 
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Lastly, the participant used the songs provided on YouTube for a 
brainstorming session to stimulate students' enthusiasm before the 
lesson begins. 
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Abstract 

Writing is one of the complex processes in learning English, students 
must consider many things to develop good writing especially for non-
native English students in a private university in Central Java, Indonesia. 
One of the writing courses is the Professional Narrative Writing course. 
There are some activities that students do in this course, one of them is 
collaborative learning. However, due to the COVID-19 pandemic that is 
spreading in Indonesia, students have to do online collaborative learning. 
They have to do the online collaborative learning in their place where 
they have different areas, statuses, and provinces.  Therefore, this study 
aims to investigate the students' perspectives of online collaborative 
learning in the Professional Narrative Writing Course. This study was 
using the qualitative method. Then, the data was collected using a 
questionnaire survey. The participants were seven students who had 
taken a Professional Narrative Writing course in Semester I, 2020/2021 
academic year. The results showed that most students enjoyed doing 
online collaborative learning because it was effective, interesting, and 
challenging. However, they also faced some difficulties when doing online 
collaborative learning such as internet connection, could not find 
partners by themselves, and did not have adequate devices to support 
the online learning. Hopefully, the findings of this research may help the 
students to find out other students’ perspectives toward online 
collaborative learning. Not only that, but this research may also help the 
lecturer to determine whether doing online collaborative learning was 
suitable for students or not. 

Keywords: Perspectives, Online Collaborative Learning, Professional 
Narrative Writing Course 
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Introduction 

Background of the Study 

Language plays an important role in human life. By using language, 
people can express their feelings, ideas, and information through 
communication. There are many languages that people use in the world, 
one of them that needs to be mastered is English. English is a global 
language where it becomes an international language in the world. It is 
used as a medium of communication by many people to communicate 
with other people from the same country or even different countries. In 
Indonesia, English is defined as a foreign language (EFL) where it is not 
used as a medium of communication in daily life, educational purposes, 
or even occupational purposes. Therefore, it is more difficult to learn 
English in Indonesia rather than in other countries which set English as a 
first language or second language. 

There are four important skills in learning English that need to be 
mastered. They are reading, listening, speaking, and writing. Due to the 
limitation of time and space, this study only deals with writing skills. 
Writing is one of the complex processes in learning English, the students 
must consider many things and struggle to develop good writing 
especially for students from Indonesia. As a foreign language, English has 
different organization, syntax, sentence structures, vocabulary, and 
spelling from Indonesian as the first language. Those differences make 
some students have difficulties writing in English whether they write at 
home or in the classroom. 

There are many activities that the students do when they are writing in 
the classroom. One of them is doing a task that is given by the lecturer 
collaboratively. According to Everett and Drapeau (2001) in Stoytcheva 
(2018), collaborative learning requires shared work where a variety of 
knowledge and experience is used to gain quality through the clash of 
different viewpoints and the uilding and consolidation of a learners’ 
community. For some students who like to work with their friends, it is 
fun because they can exchange ideas with each other. However, for some 
students who are uncomfortable working with their friends, this will be a 
big problem. 

From my experiences, when I was taking a Professional Narrative Writing 
course in offline learning, I did some collaborative learning with my 
friends to finish some projects that were given by the lecturer. During the 
collaboration, I encountered many difficulties. One of them was when I 
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was working on a project to write about an annual drama performance. 
My group consisted of 3 people. Both of my friends were on the 
committee of this event. The one was a food provider and the other one 
was one of the casts in the drama. Therefore, my friends and I sometimes 
have different views about the annual drama performance. Another 
thing, I also conducted a little survey with batch 19 who were taking the 
Professional Narrative Writing in online learning. They said that they did 
some online collaborative learning with their friends. During the online 
collaboration, some students found some problems, one of them was a 
poor internet connection. However, some students enjoyed doing online 
collaborative learning. 

In this era, most students who lived in Indonesia had to do online 
collaborative learning due to COVID-19 Pandemic, one of them was 
students in the Professional Narrative Writing course. I thought that 
online collaborative learning may be more challenging than collaborative 
learning in offline classes. In online learning, students did the group 
assignments in their place where they had a different status, province, 
and culture. Then, I also encountered many difficulties during the offline 
collaboration on the Professional Narrative Writing course in Semester 
III/2019. Therefore, I wanted to find out students’ feelings and 
perspectives in doing online collaborative learning. Each of them may 
have different perspectives and different feelings on it. Because of my 
experiences and the differences of the students above, I chose this topic 
to find out students’ perspectives of online collaborative learning in the 
Professional Narrative Writing course. This research may give meaningful 
information about students’ perspectives of online collaborative learning 
that is being done by many countries right now. 

One research question was addressed: What are the students' 
perspectives of online collaborative learning in the Professional Narrative 
Writing course? 

Hopefully, the findings of this research will help the students of the 
Professional Narrative Writing course to find out other students’ 
perspectives of online collaborative learning and help them to face their 
difficulties. Not only for students but also this research will help the 
lecturers of the Professional Narrative Writing course to find out their 
students’ perspectives of online collaborative learning that will help the 
lecturers to determine whether online collaborative learning is 
appropriate and comfortable for students or not. Also, this research will 
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help the lecturers to design appropriate online learning activities that will 
motivate the students in joining online learning classes. 

 

Purpose of the Study 

This study was aimed at analyzing students’ perspectives of online 
collaborative learning in the Professional Narrative Writing course. 

 

Significance of the Study  

This study is expected to help the students to find out other students’ 
perspectives of online collaborative learning in the Professional Narrative 
Writing course and how they deal with the problems that may face. Not 
only to help students but it is also expected to help the lecturers to find 
out their students' perspectives of online collaborative learning in the 
Professional Narrative Writing course that will help the lecturers to 
determine whether online collaborative learning is effective and 
appropriate for students or not. 

 

Scope of the Study 

In the English Language Education Program of Universitas Kristen Satya 
Wacana, the writing course was divided into five groups. They were 
Creative Writing, Procedural Writing, Professional Narrative Writing, 
Writing for the Media, and Academic Writing. In this study, the 
researcher had chosen and limited the topic to Professional Narrative 
Writing.  

 

Research Question 

What are the students' perspectives of online collaborative learning in 
the Professional Narrative Writing course? 

 

Theoretical Foundation 

The Impacts of COVID-19 Pandemic on Education in Indonesia 

COVID-19 pandemic is one of the dangerous and contagious diseases that 
emerged in 2019. The impact of the COVID-19 pandemic is now starting 
to spread in various aspects of human life such as social life, economy, 
politic, culture, and especially the world of education in Indonesia. Based 
on the statistics from UNESCO on March 25, 2020, in Abidah, 
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Hidayaatullaah, Simamora, Fehabutar, and Mutakinati (2020), the COVID-
19 virus affected 1,524,648,768 students from 87,1 % of the total 
students enrolled. Then UNESCO (2020) in Abidah, Hidayaatullaah, 
Simamora, Fehabutar, and Mutakinati (2020) also mentioned that as 
many as 68,265,787 students were affected by COVID-19 in Indonesia per 
Wednesday, March 25, 2020. The number of positive COVID-19 sufferers 
in Indonesia had increased to 1,285 people, as many as 114 of them died, 
and 64 people recovered per Sunday, March 29, 2020 (covid19.go.id 
(2020) in Abidah, Hidayaatullaah, Simamora, Fehabutar, and Mutakinati, 
2020). 

According to news sources in the Jawa Pos (2020) in Abidin and 
Tobibatussa'adah (2020), Indonesia was in the first place for the highest 
number of COVID-19 patients in Southeast Asia region. It could be proven 
based on the latest data on October 17, 2020, from Jawa Pos where 
there were 353,461 positive sufferers of COVID-19, with the number of 
recovering patients of 277,544 and the coronavirus death toll reaching 
12,268. Therefore, COVID-19 greatly affects the educational system in 
Indonesia where all educational institutions cannot do the learning 
process as usual. Students cannot participate in the learning process in 
the classroom because this is very risky for the transmission of COVID-19. 
So, to overcome this problem, the Ministry of Education and Culture of 
the Republic of Indonesia (Kemendikbud RI) (2020) in Rulandari (2020) 
makes several policies so that the teaching and learning process can still 
be implemented in several educational units through online learning. 

Due to the rapid development of online media, most education units in 
Indonesia are making use of various media such as Zoom Meetings, 
Google Meet, Google Classroom, and WhatsApp Group to support online 
teaching and learning activities. Online media can be accessed via 
computers, laptops, and nowadays it can even be accessed via 
smartphones. According to Edosomwan et.al., (2011) in Rulandari (2020), 
besides being used for chatting, online media can also be used for 
sending photos, sounds, videos, and large documents via smartphones 
with high-speed internet connections. Besides helping teachers and 
students to carry out online teaching and learning activities, using online 
media in this online activity is also expected to reduce the interaction of 
many people, especially teachers and students which can increase cases 
of COVID-19 transmission in Indonesia. 
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Online Collaborative Learning 

“Collaborative learning occurs in a learning environment in which 
individual students support and add to an emerging pool of knowledge of 
a group; emphasizes peer relationships as students work together 
creating learning communities” (Moore and Kearsley, 2012, p.305 in 
Robinson, Kilgore, and Warren (2017)). Online collaborative learning has 
proven to be one of the most effective student activities throughout the 
years, especially during this COVID-19 pandemic. This online collaborative 
learning is designed where students work together to achieve a specific 
goal in the context of distance learning. According to Harrasim (2012) in 
Stoytcheva (2018), students are encouraged and guided into working 
together through collaborative online education to construct knowledge 
innovatively and look for the conceptual knowledge necessary for the 
solution of a given problem. Byington (2011) in Qunayeer (2020) also 
argues that various resources of information and knowledge are shown 
up by the students through online learning communities.  Therefore, 
online collaborative learning becomes one of the activities that many 
students are interested in, especially in the era of the COVID-19 
pandemic that is happening at this time. 

Nowadays, COVID-19 is one of the main reasons why many students in 
the world do online collaborative learning. This is done to avoid and 
reduce the number of COVID-19 transmissions which can spread so 
quickly in various countries, especially in Indonesia. Based on the data 
from covid.go.id (2021), the number of positive sufferers in Indonesia 
was 1.347.026 people, as many as 1.160.863 people recovered and 
36.518 of them died per Tuesday, March 2, 2021. Therefore, it is hoped 
that all educational institutions in Indonesia will carry out online learning 
to prevent the spread of COVID-19. 

In recent years, doing online learning is not a big problem for students 
due to the rapid development of technology. It can be proven based on 
the opinion from Kagermann et al. (2011) in Clavert (2019), the term 
Industry 4.0 is very popular in many countries where significant changes 
in the industry are allowed by technological advances. In the Fourth 
Industrial Revolution, the technological advance will not only add time 
efficiency and source but also will have an impact on the changing the 
way people work.  Technology will greatly help students in doing their 
online assignments and activities, especially when they do online 
collaborative learning. When doing online collaborative learning, students 
can make use of some applications; one of the examples is Google Docs. 
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Google Docs is one of the collaborative tools where it can be used to 
facilitate computer-supported collaborative learning to increase learning 
through the development of collaboration of technology (Rahayu, 2016). 
By using Google Docs, students can work together in the context of 
distance learning. Besides, peer interaction and group work; facilitate 
sharing and distributing knowledge and information among a community 
of students can be increased by collaborative tools (Lipponen (2002 in 
Rahayu (2016). From the several advantages above, it turns out that 
some school communities think that online collaborative learning is 
difficult in the era of the COVID-19 pandemic. 

 

The Difficulties of Online Collaborative Learning  

Online collaborative learning gives a big problem for some school 
communities due to the COVID-19 pandemic. Some of the educational 
institutions are not ready to face this sudden change because of their 
school condition. According to Putri et al. (2020), most of them have 
lacked in terms of resources and facilities for online learning. Not only the 
condition but also not all students are familiar with online learning. 
Moreover, many teachers and lecturers do not have adequate skills in 
using technology to teach students, especially for those who live in 
remote areas. So, from those statements above, it means that the lack of 
facilities and the ability to use technology are the two main problems in 
doing online collaborative learning. 

Based on the study from Kim et al. (2005) in Muuro, Wagacha, Oboko, 
and Kihoro (2014), although some of the benefits of online collaboration 
such as flexibility, more learning experience through social interaction, 
and enhancement of virtual teaming skills had a good effect on students, 
they also experienced some challenges such as difficulty in 
communication with peers, lack of sense of community and absence of 
real-time feedback. Other challenges are some students do not have 
computers and gadgets that can be used as a medium to do online 
collaborative learning and even they do not have a good internet 
connection (Efriana, 2021). Therefore, it is difficult for them to 
communicate with their peers. Then, they also lack a sense of community 
because they cannot meet their friends when doing online collaborative 
learning. Another thing, the absence of real-time feedback from the 
teacher also makes it difficult for students to understand it. They have to 
receive online feedback which makes it difficult for some students to 
revise it properly. 
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There are also many problems that students face in doing online 
collaborative learning. According to Roberts and McInnerney (2007) in 
Muuro, Wagacha, Oboko, and Kihoro (2014), there were seven common 
problems in online collaborative learning environments. Those seven 
problems were student antipathy towards group work, selection of the 
groups, lack of essential group-work skills, free-rider, possible inequalities 
of students’ abilities, withdrawal of group members, and assessment of 
individuals within the groups. Due to these problems above, some 
students have negative attitudes toward online collaborative learning. 
They become frustrated, have poor motivation, and lack individual 
accountability in doing online collaborative learning. Although doing 
online collaborative learning is difficult for some students, they need to 
understand some of the benefits of it. 

 

The Benefits of Online Collaborative Learning 

It is important to understand the benefits of an online collaborative 
learning environment because it might affect students, as well as its 
difficulties. Based on the study from Jaques and Salmon (2007) in Muuro, 
Wagacha, Oboko, and Kihoro (2014), some benefits of online 
collaborative learning have a good effect on students. First, students can 
be presented with the opportunity to express their ideas. While doing 
online collaborative learning students are free to share their ideas with 
their friends. Second, students can negotiate meaning with their peers. 
Each student certainly has different opinions when they do online 
collaborative learning. Therefore, this requires them to negotiate with 
their peers to achieve their goals. Third, students can develop key 
professional skills like listening, presenting ideas, persuasion, self-
direction, self-monitoring, and team working. These key professional 
skills can make it easier for them to complete their assignments and even 
increase their motivation to do online collaborative learning. 

Ellis (2001) in Jovanovic and Chiong (2012) has also found four positive 
aspects of online collaborative work. First, students can access peer 
knowledge. They can increase knowledge through the opinions conveyed 
by their friends. Second, students can get feedback from the other 
students that allow them to identify, correct misunderstandings, and 
correct other friend's work easily and quickly. They can make use of 
applications to give feedback when doing online collaborative learning. 
One of the examples is by using Google Docs. Through Google Docs, 
students can control the edit setting whether they want other students 
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to only view, edit, or comment on their work. According to Khalil (2018), 
if other students make changes to the documents in Google Docs, these 
will be automatically saved and color-coded. The third positive aspect is 
that students can access the technology at their convenience. They can 
choose what applications they are comfortable with. Due to the rapid 
development of technology, students can choose and use some 
applications like Google Docs, Google Meet, and WhatsApp calls easily to 
help them in doing online collaborative learning. Fourth, students have 
an opportunity to reflect on the exchanged messages. When they get 
feedback from other students or even teachers, they can reflect on the 
mistakes they do to make their tasks better. They can immediately 
review, rethink, and revise their work as efficiently as they can in the 
group environment. 

 

Writing Course 

“Start writing, no matter what. The water does not flow until the faucet is 
turned on”, is stated by Louis L’Amour (Silva, 2017, p.1). Writing is one of 
the skills in learning English that should be mastered by the students. It 
allows the students to express their ideas, opinions, feelings, and 
experiences. According to Indonesia curricula (2004) in Yoandita (2019), 
many types of text should be learned in English subjects. They are 
Recount, Narrative, Procedural, News Item, and Descriptive where each 
type has its organization, structures, and purposes. 

Therefore, it can be said that writing is a very complex process and 
difficult for some students because when they are writing they have to 
consider many things. It can be proven by the research from Yoandita 
(2019), who reported that some students thought that the most difficult 
skill in English was writing. The students found it was hard to come up 
with ideas when they were writing. Then, most of them also wrote 
incorrect sentences. Moreover, Yoandita (2019) also reported that 
because of fewer ideas and vocabulary, students' writing could not be 
completed at the end of the time set by some students. Not only fewer 
ideas and vocabulary, but also students could not change the form and 
combine it into a sentence in that language well because they had not 
enough knowledge about English structures (Laia, 2019). As a foreign 
language, English has different syntax, structures, organization, and 
vocabulary from Indonesia as the first language. Therefore, those 
differences make some students feel difficult to write in English. 
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Although writing is one of the difficult processes for students in learning 
English, they still need to master it because writing is not a natural 
process. Students need to practice a lot through writing activities that are 
given by the teachers in the classroom. Therefore, students need to take 
a writing course to increase and improve their writing skills. Through the 
writing course, students will get a lot of writing exercises and 
assignments that will greatly affect their writing ability. Those writing 
exercises and assignments will help students to improve their writing 
skills which at the end of the class students will be able to produce good 
writing. Another thing, according to Brinkman and Lehmann (2019), is the 
externalization of thoughts and feelings, and their further integration and 
internalization in new ways could be helped by writing. Whether it is the 
possibility to understand the various positions of the self, or to gain 
perspective on past, present, or future relationships with others, self-
exploration is a relational process (Lehmann, 2018b) in Brinkman and 
Lehmann (2019)). It means that in the writing course, the possibility to 
reflect and deepen self-exploration is offered both writing and sharing 
what has been written. 

 

Professional Narrative Writing Course 

Writing course is one of the important courses that need to be followed 
by the students. There are many writing courses provided by several 
campuses such as Creative Writing, Procedural Writing, Professional 
Narrative Writing, Writing for the Media, and Academic Writing. 
However, in this research, I only focus on the Professional Narrative 
Writing course. According to ELEP, UKSW (2020), the Professional 
Narrative Writing course acquaints the students to narrative writing to 
encounter their professional needs as students and prospective language 
teachers. 

ELEP, UKSW (2020) also explained that students will work on their writing 
skills not only to understand the structure and linguistic features of 
narrative writing but also to practice their narrative writing skills. Then, 
this Professional Narrative Writing course provides several exercises such 
as a weekly response journal and also quizzes about grammar and 
vocabulary. Moreover, this course also provides two projects for 
students. The first project is a group project which is writing a biography. 
The students will write a biography about someone that they know. They 
can write about their parents, their siblings, or their friends. Then, the 
second project is an individual project which is digital storytelling. In this 
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assessment, students are asked to write about themselves and transform 
their writing into a digital story. Those exercises and projects will greatly 
help the students to enhance their narrative writing skills. 

Last, there are many materials that students can get when they follow 
the Professional Narrative Writing course. Based on the course outline 
from ELEP, UKSW (2020), there are eight materials that the students will 
learn in the Professional Narrative Writing course. Those materials are 
about practicing how to write a response journal, introducing to narrative 
writing, language review for narrative writing (tenses and markers), 
paraphrasing and synthesizing, email writing, introducing to biography 
writing, how to write a thesis statement and organize ideas, introducing 
to digital storytelling, and writing storyboard. Another thing, there are 
five learning objectives in this course which are mastering theoretical 
concepts of the generic structure and linguistics features of narrative 
texts, writing various narrative texts in English, particularly to meet their 
professional needs as students and future teachers, mastering the 
theories and skills of reading, speaking, listening, and writing in everyday 
and academic/professional contexts in the post-intermediate level, 
narrating their story in a digital story format, and improving in their 
English grammar and vocabulary (ELEP, UKSW, 2020). Therefore, the 
materials, exercises, and projects above will be very useful for students to 
achieve those five learning goals that I have explained before.  

  

Previous Studies 

A previous study had been done by Stoytcheva (2018) who investigated 
students' perceptions of online collaboration in a distance learning 
French language course. The participants were 25 students in the context 
of a distance learning French language course. The data were collected 
by interviewing the respondents. The interviews used a semi-structured 
questionnaire that included three main aspects which were pedagogical, 
technological, and organizational, and contained a closed, semi-closed, 
and open question. Some respondents conducted the interviews face to 
face while others conducted the interview online via Skype due to the 
remote location of the respondents. The finding of this research was that 
engagement and responsibility towards their teammates were shown by 
the majority of the students (88%), thus demonstrating a friendly 
atmosphere and a feeling of trust with the colleagues. Then, 92% of the 
students stated that to participate in the joint work, they managed their 
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team efficiently by giving their knowledge and competencies to the rest 
of the community. 

Another research had been done by Muuro, Wagacha, Oboko, and Kihoro 
(2014) who analyzed students’ perceived challenges in an online 
collaborative learning environment: a case of higher learning institutions 
in Nairobi, Kenya. The participants were 210 students from Higher 
Learning Institutions (HLIs) in Kenya and 183 students responded. The 
data were collected through a questionnaire that consisted of thirty 
items. Twenty-nine items in the questionnaire were close-ended while 
one item was open-ended. The questionnaire was distributed by the 
researchers through email invitations. Then, the finding of this study was 
that the lack of participation by other members was considered a major 
challenge by the majority of respondents (54%). It could be supported by 
the factor that 53% of respondents stated that they did not have time to 
participate. Then, 19 % of respondents did not consider the difference in 
the level of skill or knowledge among group members as a major 
challenge. This research also found some major challenges that are faced 
by the respondents which were slow internet connectivity (30%), 
interference from incompetent colleagues (3%), lack of clarity about 
posted works (2%), free-riders (2%), no consensus on discussions (3%) 
and no original ideas posted (5%). These were mentioned by the 
respondents as some of their worst experiences during their group work. 

In conclusion, offline collaborative learning is one of the educational 
approaches where students work together with their friends to finish a 
specific purpose or solve a problem in the classroom or at home. By 
doing offline collaborative learning, students can share their ideas and 
opinions which will be useful to finish their work. However, due to the 
COVID-19 pandemic that is spreading in the world especially in Indonesia, 
all the educational units have to do online teaching and learning. It is 
done to avoid the transmission of this disease and follow the 
government's demand. Therefore, the teachers explain the materials and 
provide activities through an online way. One of the activities is online 
collaborative learning. Online collaborative learning involves students 
working together in the context of distance learning. Students can make 
use of applications such as Zoom Meetings, Google Meet, Schoology, and 
WhatsApp Group to help them in doing this online collaborative learning. 
Then, this research focuses on online collaborative learning in a writing 
course which is the Professional Narrative Writing course. When doing 
online collaborative learning in the Professional Narrative Writing course, 
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many things should be considered by the students. As a foreign language, 
English has different syntax, structures, organization, and vocabulary 
from Indonesia as the first language. Therefore, those differences make 
the students feel difficult to write in English. 

There are some difficulties that students face when doing online 
collaborative learning. Students have a lack in terms of resources and 
facilities for online learning. Then, teachers do not have adequate skills in 
using technology to teach students. Another thing, there are seven 
problems in doing online collaborative learning which are student 
antipathy towards group work, selection of the groups, lack of essential 
group-work skills, free-rider, possible inequalities of students' abilities, 
withdrawal of group members, and assessment of individuals within the 
groups. Although doing online collaborative learning is difficult for 
students, there are a lot of benefits that students can get during online 
collaborative learning. The benefits are students can explore ideas with 
each other and negotiate meaning with their peers. Not only that, 
students can get feedback from the other students that allow them to 
identify, correct misunderstandings, and correct other friend's work. In 
online collaborative learning, students can also get feedback from other 
friends by making use of applications, one of the examples is by using 
Google Docs. From Google Docs, students can allow others to view, edit, 
or comment on their work. Each student has his/her perspectives on 
online collaborative learning whether it is difficult or has a positive effect 
on him/her.  

 

Research Methodology 

Setting 

The study was conducted in Semester III, 2020/2021 academic year in 
Professional Narrative Writing class, English Language Education 
Program, Faculty of Language and Arts, Universitas Kristen Satya Wacana. 
Then, the time to conduct this research was from May- July 2021 when 
the participants had taken an online Professional Narrative Writing class 
in Semester I, 2020/2021 academic year. This research answered the 
following research question: What are the students’ perspectives of 
online collaborative learning in the Professional Narrative Writing 
Course? 
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Participants  

The participants of the study were Professional Narrative Writing 
students at the English Language Education Program (ELEP), Faculty of 
Language and Arts (FLA), Universitas Kristen Satya Wacana. The 
participants consisted of seven second-year students between the age of 
18 and 21 years old. They had taken the online Professional Narrative 
Writing course in Semester I, 2020/2021 academic year. The reason why 
the researcher chose the Professional Narrative Writing course was that 
there were some online collaborative learning assignments given by the 
lecturer in this course. 

 

Data Collection Methods 

The researcher used one method in this research study: closed-ended 
and open-ended questionnaires. 

 

Data Collection Instruments 

The researcher used Google Forms in making the close-ended and open-
ended questionnaires. The link to the Google Forms was shared with the 
participants via WhatsApp Personal Messages.   

 

Data Collection Procedures 

First of all, on June 21, 2021, the researcher started to distribute the link 
of the questionnaire to the participants from Batch 2019 who had taken 
an online Professional Narrative Writing course in Semester I/2021-2022. 
She distributed the link to the questionnaire via WhatsApp Personal 
Messages. The questionnaire was provided in the form of Google Form. 
After that, she asked the participants to fill out the questionnaire. Finally, 
on June 28, 2021, seven participants had filled out the questionnaire. 
After the seven participants of the Professional Narrative Writing class 
answered the questionnaires, the researcher coded, transcribed, and 
analyzed the data to find out the answers for the researcher’s study and 
to validate the findings from the questionnaires. Finally, themes were 
drawn from the questionnaire results. 

 

Data Analysis 

The researcher analyzed the data using Thematic Analysis.  
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Data Analysis Procedures 

The data of this study were analyzed using thematic analysis because it 
was suitable for her research topic which was about students' 
perspectives of online collaborative learning in the Professional Narrative 
Writing course. After getting the questionnaire data from all the 
participants, the researcher transcribed the data and coded similar 
answers. After transcribing the data and coding similar answers, the 
researcher found out the emerging themes that arose from the 
participants’ answers. Then, she analyzed them to find the results. The 
data analysis was determined based on the result of the questionnaire. 

 

Findings and Discussion 

This section shows the participants' answers to the questionnaire 
distributed in Semester III/2020-2021. The data were collected from 
seven participants of batch 2019. It describes the findings of the 
questionnaire survey to investigate students' perspectives of online 
collaborative learning in the Professional Narrative Writing course.  

Most participants (71.4%) did online collaborative learning two to five 
times in one semester. However, some participants (28.6%) did online 
collaborative learning more than five times in one semester. It was 
because some lecturers sometimes gave additional exercises in groups, 
so that was why each class had a different amount of group work.  

 

Students’ Enjoyment in Doing Online Collaborative Learning 

There were students who enjoyed doing online collaborative learning 
(57,1%). There were some reasons why they enjoyed doing online 
collaborative learning. First, they could exchange their ideas with each 
other. Second, they felt comfortable and relaxed. The third one was they 
could understand the materials easily. However, the red color represents 
students who did not enjoy doing online collaborative learning (42.9%). It 
was because not all participants had a good internet connection. After 
that, some participants had different views. Last, some participants felt it 
was very difficult to contact their group members. 

 

Students’ Opinion Toward Online Collaborative Learning  

Four participants (57,1%) thought that online collaborative learning was 
effective, interesting, and challenging. It was because they can exchange 
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ideas with each other. Not only that, but it could also help them in filling 
the gaps in the information and knowledge between their group 
members if they got an active group. However, three participants (42,9%) 
thought that online collaborative learning was not effective, and difficult. 
It was because the lecturer did not put them in a group that may suit 
their proficiency level. Other than that, some participants had a different 
internet connection. It was because they lived in different areas where 
they had different statuses, cultures, and provinces.  

 

Students’ Feelings Toward Online Collaborative Learning 

Five participants (71,2%) felt happy in doing online collaborative learning 
because they could discuss with their friends and help each other. They 
could share information with each other to help them in doing the 
assignment.  However, two participants (28,5%) were not happy in doing 
online collaborative learning because the group members were not their 
close friends. Then, sometimes it was also hard because they did not 
meet face to face to exchange opinions. 

 

Students’ Difficulties in Online Collaborative Learning 

There were five participants (71,4%) who had some difficulties when 
doing online collaborative learning. The difficulties were internet 
connection and time management. Then, some participants did not have 
adequate devices to support online collaborative learning. Not only that, 
some participants could not be contacted and could not be responsible 
when doing online collaborative learning. However, the red color shows 
that two participants (28.6%) did not have some difficulties because they 
can choose partners by themselves so that they can communicate well. 
Furthermore, they found partners that had many ideas that helped them 
in finishing the assignment. 

 

Students’ Choice About Online Collaborative Learning and Individual Work 

Five participants (71.6) preferred online collaborative learning because 
they could correct and discuss each other. Not only that, they thought 
that online collaborative learning could maintain relationships with one 
another and give meaningful inspiration. However, some participants 
(28.6%) preferred individual work because of some reason. First, the time 
was flexible. They could do the assignment anytime. Then, the 
participants could do the task maximally because it came from their ideas 
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and work. Last, some participants do not want to cooperate with their 
friends. 

 

Conclusion 

In conclusion, there were some different perspectives from the students 
toward online collaborative learning that had been carried out in this 
pandemic era. Hence, this study aims to investigate students' 
perspectives of online collaborative learning in the Professional Narrative 
Writing Course.  

The result of the study showed that most students enjoyed doing online 
collaborative learning. Through online collaborative learning, the 
students were allowed to exchange ideas their ideas with their friends. 
Not only that, doing online collaborative learning made them felt 
comfortable and relaxed. Then, this also helped them in understanding 
the materials easily. Another thing, most students also thought that 
online collaborative learning was interesting, effective, and challenging. It 
was because it could help them in filling the gaps in the information and 
knowledge between their group members if they got an active group. So, 
it meant that having an active group helped them in increasing their 
knowledge about the materials.  

Although most students enjoyed doing online collaborative learning, 
there were some difficulties that they faced during the online 
collaborative learning. The first difficulty was the internet connection. 
Each student lived in different areas where they had different statuses, 
provinces, and areas that influenced the Internet connection. Then, some 
students did not have adequate devices to support them in doing online 
collaborative learning. Not only that but some students also could not be 
contacted and could not be responsible when doing online collaborative 
learning. It hindered them to discuss the assignment given with their 
friends. Besides that, some students were not comfortable and happy in 
doing online collaborative learning. It was because they could not choose 
the partners by themselves and also the partners were not their close 
friends. Last, it was also hard for the students because they did not meet 
face to face to exchange opinions.  

Finally, based on the results, this study is expected to help the students 
to find out other students’ perspectives of online collaborative learning in 
the Professional Narrative Writing course. Then, it is also helped the 
students to find out the problems that are faced by other students when 
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doing online collaborative learning. Not only helping the students but it is 
also expected to help the lecturers to find out their students' 
perspectives of online collaborative learning in the Professional Narrative 
Writing course. It helps them to determine whether online collaborative 
learning is effective and appropriate for students or not. 
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Speaking for Social Purposes Class 
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Abstract 

Communication strategies can play an important role in target language 
learning because they can be used to solve communication problems. To 
keep the conversation going smoothly, both the teacher and the students 
must use communication strategies. The purpose of this study was to 
discover the types of communication strategies used by the students 
during online learning due to the COVID-19 pandemic. 

  

Introduction 

Background 

The concept of traditional education has changed thoroughly into 
technology-based education since the COVID-19 pandemic. The students 
have to become familiar with online learning using technology such as 
computers, smartphones, gadgets, or other electronic media. Not only 
that, but students are also required to perform all online learning 
activities, such as taking tests, sending assignments, and most 
importantly, communicating. 

Using communication strategies can be a solution to these problems; it 
can improve students’ communication skills, increase their motivation, 
and pave the way for students to be more successful in learning English. 
The communication strategy has a major role to play in learning the 
target language because it can be a tool to solve communication 
problems. Teachers and students need to use communication strategies 
to keep conversations smooth, especially in online learning.  

This online learning might be difficult to do in speaking classes, especially 
in the Speaking for Social Purposes class. Speaking for Social Purposes 
class is one of the subjects of PBI-UKSW Salatiga (Pendidikan Bahasa 
Inggris-Universitas Kristen Satya Wacana). There are some difficulties 
faced by the teachers and the PBI students in the online speaking class. 
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The problems are an unstable internet connection, how to do speaking 
activities in online learning, and how to keep students speaking actively in 
the online speaking class.  

 

Purpose of the Research 

This research aims to motivate students to know what communication 
strategies are used in online learning in speaking classes. Therefore, the 
researcher wanted to examine the communication strategy used in the 
online Speaking for Social Purposes class. The latest research is to get an 
overview of the future students who are still studying online. In addition, 
this study is a pilot study in which the researcher tried out the research 
instruments (the questionnaire questions) to find out whether the 
questionnaire questions are understandable enough or not. 

  

Research Question(s) 

What strategies do students use in online learning in Speaking for Social 
Purposes class? 

 

Research Significance 

This research will hopefully be meaningful for students who take online 
speaking classes, especially PBI students in the online Speaking for Social 
Purposes class. Other than that, this research hoped to help the students 
who have communication difficulties. The goal of using communication 
strategies used by the students is to solve problems in communicating 

  

Scope of the study 

This study falls within the area of speaking skills. To be more specific, it is 
in speaking for social purposes. In the PBI-UKSW area, the speaking class 
is divided into four classes, namely Pronunciation Practice, Speaking for 
Social Purposes Class, Academic Speaking, and Interlingual 
Communication. Then, the researcher decided to choose the Speaking for 
Social Purposes class as her observation because it is still rarely discussed. 
Furthermore, the communication strategies can consciously focus on 
quieting a student's internal commentary and stepping away from their 
concerns to consider the speaker's.  
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Theoretical Foundation 

Communication Strategies in General 

As the researcher has explained the advantages and disadvantages of 
online learning, the researcher will also examine how communication 
strategy is carried out in online learning. Communication strategies (CSs) 
are strategies used by students to overcome communication problems to 
communicate the desired significance. According to Jumiati, Gani, and 
Sari (2017), the strategies used may include paraphrasing, coining new 
words, moving to the first language, and asking for clarification. In 
communication, those strategies would be an effective way to 
understand more about the meaning. In daily life, sometimes, when 
communicating with other people who have different languages, the 
communication process would be different too. Communication in a 
group of communities, as well as in the classroom, is a significant way to 
interact with others in presenting and exchanging the topic area. 

  

Non-linguistic Problems of Speaking 

Communication strategies have a big role in the target language. The use 
of communication strategies in a conversation is to help speakers to 
overcome communication problems due to language difficulties. Both 
teachers and students need to use communication strategies to make the 
conversation go well. According to Heriansyah (2012), he stated that 
students had some difficulties in learning to speak due to a lack of 
grammar knowledge and vocabulary. He also discovered that there were 
some non-linguistic issues such as being afraid of making mistakes, being 
nervous to speak, being mocked by friends, problems with an internet 
connection, lack of confidence, and others. The researcher added that 
students were not using proper intonation while speaking and when they 
were having difficulties using the words in appropriate contexts. This is 
because of the researcher's friends' previous study in the Speaking for 
Social Purposes class. 

  

Communication Strategies in Online Speaking Classes 

According to Keyton (2001, as cited in Suttinee, 2009), a strategy was a 
method of problem-solving that was carefully chosen by the users 
because it was successful in overcoming their problem and gaining a 
solution that they felt most comfortable with. Therefore, strategies in 
communication are helpful for speakers to achieve their goals in a 
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conversation. As for the communication strategies used in online 
speaking classes, such as paraphrasing, coining new words, switching 
language, and asking for clarification.  

  

Research Methodology 

Research Setting 

This research was carried out online in Pendidikan Bahasa Inggris in 
Universitas Kristen Satya Wacana Salatiga. However, due to the current 
condition because of the COVID-19 pandemic, this study was conducted 
online. 

 Participants of the Study 

           Since the number of participants is small, the participants are 
agreeing to fill out questionnaires and some of them are also willing to be 
interviewed. The researcher decided to choose at least 5 students of the 
Speaking for Social Purposes class Angkatan 2019 to fill out 
questionnaires. Selected participants have agreed to take part in this 
research by confirming whether PBI-UKSW students are willing to be 
required as participants for the researcher’s thesis. Then, they will be 
filling the questionnaires in the Google Form shared in the WhatsApp 
group.  

  

Data collection instruments 

In this research, the researcher used open-ended and close-ended 
questionnaire questions to collect data. 

  

Data collection procedures 

1)  After that, first, the researcher asked permission from Ketua Angkatan 
of 2019 to give questionnaires to some students in the online 
Speaking for Social Purposes class.  

2) After Ketua Angkatan agrees with the researcher, the researcher 
prepares the questionnaire sheets before collecting data.  

3) Last, the researcher asked Ketua Angkatan to share the link to the 
questionnaire in the Angkatan WhatsApp group.  

4) After the participants had finished doing the questionnaires, the 
researcher checked their answers. 
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5) The researcher thought that there were problems with questions 
number 1 and 2. Then she revised those mistakes and added one 
question. 

  

Data analysis procedures 

1) After the researcher collected data from the participants, the 
researcher analyzed the data by reading all the answers to the 
questionnaires that have been filled out by the participants.  

2)  After that, the researcher analyzed and classified the data into a 
table.  

3)  Last, the data is put in a table. 

  

Findings and Discussion 

The questionnaire questions for the pilot study consisted of 11 questions. 
The questionnaire used a mixed-method (open and close-ended) to 
collect the data. The participants of this pilot study were FBS-PBI students 
in UKSW. The researcher was expected to get at least 5 participants for 
the pilot study and in reality, 7 students filled this questionnaire. 

  

Question number 1 

Based on question number 1, all the participants answered YES it means 
that all the participants have taken the Speaking for Social Purposes class. 

 

Question number 2 

Based on question number 2, most of them answered that their lack of 
self-confidence made them feel like a failure in speaking for social 
purposes. Not only that, being passive in class and not following 
instructions makes them feel failed in this regard. 

 

Question number 3 

Based on question number 3, six students answered YES and there was 
only one student who answered NO. It means that almost all the students 
know about the communication strategies in Speaking class. 

 

 



82 

Question number 4 

Based on question number 4, they know that communication strategies 
are a way to communicate what they want to convey and continue to 
communicate well. 

 

Question number 5 

Based on question number 5, six students used communication strategies 
in online speaking class such as paraphrasing, coining new words, 
switching language, and asking for clarification, and there was only one 
student who did not know about this. 

 

Question number 6 

Based on question number 6, all of the students switched languages and 
asked for clarification so that they know how to make the conversation 
go well and they know each other's meaning. 

 

Question number 7 

Based on question number 7, all of the students answered that 
communication strategies help them to improve their speaking skills in 
understanding what is being said by the speaker, gaining more 
information, and being brave in speaking. 

Question number 8 

Based on question number 8, five students answered YES, which means 
that they used communication strategies outside the class when they 
communicate with friends and teachers, and there were two who did not 
use communication strategies outside the class. 

 

Question number 9 

Based on question number 9, five students answered YES, which means 
that they used communication strategies in the online speaking class, and 
there were two who did not use communication strategies in the online 
speaking class. 

 

Question number 10 

Based on question number 10, most of them answered that they used 
the communication strategies inside the class the same as outside the 
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class which meant when they talked to their friends and their teacher. 
But some of them also answered that the way they speak is different 
when they speak inside the class and outside the class. 

 

Question number 11 

Based on question number 11, four students felt fun joining the online 
speaking class and some students answered that the online speaking 
class was boring because the class atmosphere was not effective.  

  

Conclusion 

According to the result of this pilot study, FBS-PBI students were asked a 
series of questions to test their communication skills in online Speaking 
for Social. Most of the students answered that they felt like a failure in 
speaking for social purposes because of their lack of self-confidence. They 
also said that being passive in class and not following instructions makes 
them feel failed in this regard in online speaking classes. Most students 
answered that they used the communication strategies inside the class 
the same as outside the class. But some students also answered that the 
way they speak is different when they talk to their friends and their 
teacher. Some students felt fun or boring because the class atmosphere 
was not effective. 
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Abstract 

This study investigates students' perspectives on written corrective 
feedback in online Professional Narrative Writing classes. Seven students 
who had taken an online Professional Narrative Writing class in 
Universitas Kristen Satya Wacana completed the questionnaires. The 
objectives of the results are analyzing students' perspectives on written 
corrective feedback in Professional Narrative Writing class and 
discovering the types of written corrective feedback that Professional 
Narrative Writing students assume to help them in revising their writing. 
This research uses mix method with thematic analysis. The findings show 
that students give a positive opinion. However, some students respond 
differently. Then, the type of written corrective feedback wanted by the 
students is indirect feedback. 

Keywords: students’ perspectives, written corrective feedback 

 

Introduction 

Background of the Study 

In the globalization era, English is an international language. Many 
countries use English as their Second Language (ESL) or their Foreign 
Language (EFL). Also, many people use English to communicate with 
others widely and as their liaison language between countries in many 
aspects such as education, economics, social sciences, and politics. In 
Indonesia, English has a position as a foreign language (EFL). However, 
many schools have made English become a subject, so the learners learn 
English in school. In English learning, four important skills need to be 
mastered; they are speaking, writing, reading, and listening. 

Writing is an activity to share ideas on paper. According to Anggraini 
(2018), language students find writing a skill that is difficult in language 



86 

learning since English has rules and structure that is different from the 
students' native language so it is difficult for them to pour the ideas into 
English writing. In Indonesia, English is a foreign language (EFL). 
Indonesian and English have different sentence structures, syntax, and 
spelling that make the students feel difficult to convey their ideas in 
English writing. Indonesian and English have different sentence 
structures, syntax, and spelling that make the students feel difficult to 
convey their ideas in English writing. Hence, to master the writing skills, 
the lecturers need to design some activities that encourage the learners 
to improve their writing skills. Many activities can be used to practice 
students' writing skills. One of the activities that are often used in writing 
class is writing paragraph essays. 

In writing paragraph essays, the lecturers usually give written feedback to 
make it easier for the students to revise the errors contained in the 
essays. It will help the students to improve their writing skills. Brookhart 
(2008) in Anggraini (2018) said that learners have useful information to 
know their position in learning and what they should do through good 
feedback, and there are three types of feedback which are oral feedback, 
written feedback, and visual or demonstration feedback. Also, there are 
two types of written feedback which are directly written feedback and 
indirect written feedback. In giving feedback, the lecturers have their 
own decision on what types of feedback will be used. 

From my experience in joining some writing classes (Creative Writing 
class, Procedural Writing class, Professional Narrative Writing class, 
Writing for the Media class, and Academic Writing class), the lecturers 
always gave feedback on the students' writing. Some lecturers used 
direct feedback that not only showed the location of the wrong part but 
also provided the correct answer. On the other hand, some lecturers 
used indirect feedback. They only gave an underline, a circle, or a 
code/symbol. The codes that were used were as giving 'WW' letters for 
the wrong word and 'WF' letters for the wrong form of the word. 
According to my experience, I felt comfortable with direct feedback 
because I could revise my essays easily.  

There had been a lot of previous studies on this matter. However, this 
piece of research surely contributed different findings that will complete 
the existing studies. Hence, this research gave more insights to the 
lecturers about students' perspectives and types of written corrective 
feedback that improved students' writing skills effectively. 
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Hence, I chose this topic to see the students’ perspectives on written 
corrective feedback in Professional Narrative Writing class and I 
addressed two research questions:  

(1) What are the students’ perspectives on written corrective feedback in 
online Professional Narrative Writing class?  

(2) What are the types of written corrective feedback that the students 
prefer to get to help them revise their writing in Professional Narrative 
Writing class? 

Before choosing the Professional Narrative Writing class, I conducted a 
small survey by interviewing informally a student from batch 2019 who 
had taken a Professional Narrative Writing class. She said that in the 
Professional Narrative Writing class, the students were required to make 
a lot of essays. Hence, I chose the class to make the participants recall 
their experience of writing essays and tell their perspectives on written 
feedback easily. Afterward, I hoped that through this research, the 
lecturers used a type of feedback that was useful and followed the 
Professional Narrative Writing students’ needs so that they improved 
students' writing skills. 

 

Aim of the Research 

There are two purposes of doing this research: 

1. Analyzing students’ perspectives on written corrective feedback 
in Professional Narrative Writing class. 

2. Discovering the types of written corrective feedback that Professional 
Narrative Writing students assume to help them in revising their 
writing.  

 

Significance of the Study 

This study was expected to help the lecturers improve their feedback that 
was appropriate for the Professional Narrative Writing students’ needs. 
Thereby, the feedback helped the students to enhance their writing skills 
and performance. 

 

Research Questions 

1.  What are the students’ perspectives on written corrective feedback in 
online Professional Narrative Writing class? 
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2.  What are the types of written corrective feedback that the students 
prefer to get to help them revise their writing in Professional Narrative 
Writing class? 

 

Scope of the Study 

This study includes foreign language writing. Five writing classes are 
offered in Universitas Kristen Satya Wacana, especially in English 
Language Education Program. These are Creative Writing, Procedural 
Writing, Professional Narrative Writing, Writing for the 
Media, and Academic Writing. In this research, the researcher decided to 
research the Professional Narrative Writing class since in the Professional 
Narrative Writing class, the students had to make a lot of essays. Also, 
this research discovered students’ perspectives on the lecturer’s 
feedback on their writing. So, Professional Narrative Writing students 
would be easier to recall their experience in the lecturer’s feedback. 

 

Theoretical Foundation 

Feedback 

Feedback is commonly associated with the teaching and learning process. 
According to Rofiqoh and Chakim (2020), feedback in the teaching area 
refers to the teachers' response to the achievements, behaviors, and 
attitudes that are had by the students. However, feedback is not only 
focused on the students' achievement but it is an essential part that 
focuses on the learning process. It means that feedback given during the 
learning process helps the students to gain better achievements, 
behaviors, and attitudes because the students need to get corrections of 
their behaviors, attitudes, and achievements to aid in assimilating what 
the students learn and what they have learned. It also checks students' 
results in learning. As stated by Kauchack and Eggen (1989) in Rofiqoh 
and Chakim (2020) that feedback gives cognizance of the students' 
current behavior and can be useful to raise students' performance.  

There are some types of feedback stated by Rofiqoh and Chakim (2020) 
which are teacher feedback and peer feedback. Teacher feedback is the 
feedback that is given by the teacher. The teacher gives a response to the 
students' works, achievements, and behaviors. Then, peer feedback is the 
feedback that is given by the students. It means that the students give 
responses to their friends' works, achievements, and behaviors. Due to 
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limitations of time and space, this research will only focus on teacher 
feedback. 

In giving good feedback, the teacher needs to give complete information 
about the students' works, achievements, and behaviors. It is done to 
make the students understand what they have to do. Anggraini (2018) 
said that the students can enhance their ability after they understand 
what to do and how they set it up. Hence, good feedback given will 
encourage the students to improve their skills. 

 

Corrective Feedback 

There is a term related to giving feedback in language learning that is 
corrective. Corrective feedback is given when the students make errors in 
their learning process such as using the target language incorrectly. 
Corder (1967) in Anggraini (2018) stated that according to the teaching 
point of view, errors give information on the thing that the students need 
to learn. So, the teacher has to concentrate on how the errors will be 
corrected. Also, as stated by Chen, Lin, and Jiang (2016) that corrective 
feedback is a way that is used by teachers to correct any students' errors 
or grammar errors that happen in a second language (L2) learning. It 
means that corrective feedback tends to relate to the writing linguistic 
aspects.   

According to Anggraini (2018), there are two types of corrective feedback 
that are written corrective feedback and oral corrective feedback. 
Written corrective feedback is the feedback that identifies some errors in 
writing which are not follow the rules of the target language. Meanwhile, 
oral corrective feedback is the feedback that identifies some errors in 
speaking to correct the linguistic forms used. It means that written 
corrective feedback can be found in writing class while oral corrective 
feedback can be found in speaking class. Because there are several types 
of corrective feedback, the research will deal with written corrective 
feedback. 

 

Written Corrective Feedback 

In writing class, the teacher often uses written corrective feedback in the 
learning process. Shao (2015) in Pabur and Liando (2018) stated that 
written corrective feedback is known as the correction of grammar and 
writing errors. Written corrective feedback is one of the essential ways to 
enhance writing accuracy. As stated by Ferris (1999) in Pabur and Liando 
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(2018), that written corrective feedback is useful in developing students' 
writing skill accuracy so it should not be ignored. Ignoring the linguistic 
errors in students' writing will be impacted the whole of students' papers. 

There are two types of written corrective feedback that are direct 
corrective feedback and indirect corrective feedback (Hosseiny, 2014). 
Direct corrective feedback is the feedback that indicates the errors and 
provides the correct linguistic form. Meanwhile, indirect corrective 
feedback is the feedback that only indicates the errors without providing 
the correct linguistic form so that the students will discover the correct 
answers to the errors by themselves. In showing the errors in indirect 
corrective feedback, the teacher uses various forms such as giving 
underline, giving circles, giving codes, and according to Sheen (2007) in 
Wicaksono (2017) that giving highlights can be a way to indicate the 
errors.             

 

Writing Class 

In language learning, four skills have to be learned. Those skills are 
reading, writing, listening, and speaking. According to Brown (2000) in 
Hamied and Emilia (2016), in producing writing, the author needs to have 
the ability related to some writing procedures which are brainstorming, 
formulating ideas, and fixing the writing. Those procedures are evidence 
that writing needs a process and it is not an instant outcome. From those 
steps, it seems that writing is not an easy thing to do. Moreover, writing 
using English is done by students in which English is their foreign 
language such as Indonesian students. It will be difficult to do. 

“The ability to write well is not a naturally acquired skill; it is usually 
learned or culturally transmitted as a set of practices in formal 
instructional settings or other environments” (Nam & Seong, 2020, p. 
72). Providing a writing class can become a platform for the students to 
practice writing English. Also, according to Oster (1989) in Seon and Kim 
(2020), creating kinds of creative writing exercises done by teachers in 
the writing class enhances the writing ability of the students. For 
example, writing paragraph essays and writing stories. Afterward, in 
writing class, the learning is stressed in the writing sequence which is 
prewriting, writing, and rewriting (Han, 2009, p. 143) so that the students 
will get used to practicing producing English writing. 

 

 



91 

Professional Narrative Writing Class 

Professional Narrative Writing is one of the classes that is offered in the 
English Language Education Program (ELEP) at a private university in 
Central Java. According to ELEP, UKSW (2020), in the Professional 
Narrative Writing class, the students are encouraged to fulfill their 
professional necessities as students and for their future jobs through 
narrative writing. Professional Narrative Writing is taught using various 
communicative activities. Through some kinds of communicative 
activities, the students not only comprehend the structure and linguistic 
features of narrative writings but also exercise their narrative writing 
skills. Moreover, in the Professional Narrative Writing class, the teacher 
provides several exercises including vocabulary exercises and grammar 
exercises to enhance the students writing skills (English Language 
Education Program, 2020). 

Professional Narrative Writing class has some learning objectives that the 
students need to achieve. The first learning objective is the students are 
expected to be proficient in understanding the concept of narrative text 
both structure and linguistics features. Second, the students are expected 
to write kinds of English narrative text to complete their professional 
needs as students and future teachers. Third, the students can conquer 
the four skills in daily/ academic contexts. For the fourth learning 
objective, the students are expected to write their own narrative story in 
the format of a digital story. The last learning objective is the 
development of students' grammar and vocabulary in English (English 
Language Education Department, 2020). So, in the Professional Narrative 
Writing class, the students will be taught how to write narrative text and 
will be encouraged to use grammar and vocabulary correctly. 

 

Teacher Online Feedback 

Coronavirus Diseases 2019 (COVID-19) has been known by almost all 
people in the world because it has fast expanded in almost all countries 
in the world. According to BBC (2020) in Efriana (2021), in March 2020, 
the World Health Organization (WHO) announced that COVID-19 is a 
universal pandemic. COVID-19 impacts most life fields such as economics, 
politics, education, and tourism, and the phenomenon encourages 
change in those aspects. One of the changes is the emergence of new 
policies such as the work from home policy. Through work from home 
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policy, the government asks the institutions to not accept any service in 
the office (Efriana, 2021, p. 39).  

"In the education sector, the government through the Ministry of 
Education and Culture in all countries has implemented a learning policy, 
namely learning from home" (Efriana, 2021, p. 39). Learning from home 
policy brings up online learning terms. As stated by Efriana (2021), online 
learning can be defined as distance education that mixes both electronic 
technology and internet-based technology in the learning process. Also, 
Allen and Seaman (2007) in Efriana (2021) argued that teachers and 
students do not face directly in online learning. The teacher and students 
have to use technology to do the learning process. Online learning 
encourages both teachers and students to be creative to achieve learning 
goals. One of the efforts to achieve the learning goals in online learning is 
by providing teachers with online feedback. 

Teacher online feedback is one of the innovations in online learning. 
According to Pan and Shao (2020), teacher online feedback can be 
defined that the teachers using network technology to give feedback 
about the students' learning and give directions on the learning process. 
Through teacher online feedback, the students can access the feedback 
given everywhere and are not limited by time. Ozkara and Cakir (2018) 
stated that teacher online feedback can help the teacher to organize the 
feedback given (Pan and Shao, 2020, p.2). So, it will be easier for the 
students to understand the feedback given. Moreover, Larmuseau, 
Desmet, and Depaepe (2019) argued that teacher online feedback can 
make the students feel supported by the teacher and have a good 
connection with the teacher so that the students will be motivated in the 
online learning (Pan and Shao, 2020, p. 2). 

 

Previous Research  

There is some previous research that is done to investigate students' 
perspectives on written feedback in writing class. The first previous 
research has been done by Iswandari (2016). The researcher investigated 
students' preferences for written corrective feedback in writing class and 
the types of errors that students prefer to correct. The participants were 
31 second-semester students from Group D of the Paragraph Writing 
class in the English Language Education Study Program, Sanata Dharma 
University. The research was qualitative research that implemented both 
open and close-ended questionnaires in gathering data. The findings of 
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the research were the majority of the participants preferred indirect 
written corrective feedback that indicated and located errors. Also, the 
participants preferred grammatical, vocabulary, punctuation, and spelling 
errors that were corrected than content and organization.   

The second previous research has been done by Anggraini (2018). The 
researcher investigated the students’ perspectives toward the teacher’s 
written corrective feedback on students’ writing in the Paragraph Writing 
class. The participants were 17 second-semester students of the 
Paragraph Writing class in the English Study Program at Jambi University. 
The research used a qualitative design, especially a descriptive qualitative 
study. In gathering data, the researcher used purposive sampling and 
interviewing. There were some findings of this research. First, the 
students considered that the teacher's written corrective feedback was 
useful and helpful for them. Second, the students needed clear 
information about their errors including what the errors are and how to 
fix the errors so that the students could revise the errors easily. 

The last previous research has been done by Zhan (2016). The researcher 
investigated the student perceptions, teacher perceptions, and actual 
teacher performance toward written teacher feedback. The participants 
of this research were one writing teacher and 62 writing students from a 
university in China. The research used qualitative methods and the 
instrument was questionnaires and interviews. The findings of the 
research were that most of the participants felt difficult to revise essays 
based on teachers' written feedback to some extent, the participants 
preferred to be given feedback on organization, vocabulary, content, and 
grammar, and then the participants wanted feedback about expressions 
and word choice problems. 

In summary, feedback is a way to respond to students' behavior, 
attitudes, and achievement in the learning process. The feedback can be 
given by both teacher and students in the class. The aim of giving 
feedback is to increase the students' performance in learning. In giving 
feedback, there is a term written corrective feedback. Written corrective 
feedback is the feedback that has the purpose to correct linguistic errors 
in writing. So, written corrective feedback is used in writing class. There 
are two types of written corrective feedback which are direct feedback 
and indirect feedback. Direct feedback shows the errors in writing and 
gives the correct linguistics. While indirect feedback only gives clues or 
codes in the wrong part without providing the correct linguistics. 
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Based on the previous research, different participants and settings will 
produce different findings. In this research, the participants are students 
from a Professional Narrative Writing class. Professional Narrative Writing 
is a writing class that is offered by English Language Education Program 
(ELEP) at a private university in Central Java. In the Professional Narrative 
Writing class, the students are encouraged to increase their writing ability 
through writing narrative text using correct grammar and vocabulary. 
From the participants, the researcher believes that this research will 
produce findings that can complement the previous research. Moreover, 
the research also will be conducted in an online Professional Narrative 
Writing class so that the findings will complement the previous research 
since there is no research conducted in the online class. 

 

Research Methodology 

The context of the study 

This research was conducted in Semester III of the 2020/2021 academic 
year in Professional Narrative Writing class, at the English Language 
Education Program (ELEP), Faculty of Language and Arts (FLA), of 
Universitas Kristen Satya Wacana using mixed methods. For quantitative, 
the researcher only used descriptive statistics. Then, data for this 
research was collected in July. 

 

Participants 

The participants of this research were seven students who had taken the 
Professional Narrative Writing class in Semester I of the 2020/2021 
academic year at the English Language Education Program (ELEP), Faculty 
of Language and Arts (FLA), of Universitas Kristen Satya Wacana. 

 

Data collection methods 

The data for this research was collected by sharing a combination of 
close-ended and open-ended questionnaires with the participants. 

 

Data collection procedures  

First, on June 18, 2021, the researcher asked two PBI students from batch 
2019 to share the link to the questionnaire with their friends via 
WhatsApp Messages. Then, on June 21, 2021, seven participants filled 
out the questionnaire. 
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Data analysis 

The researcher analyzed the data using thematic analysis because this 
type of data analysis was suitable for the researcher's study which was 
students' perspectives on written corrective feedback in Professional 
Narrative Writing class. Therefore, through thematic analysis, the 
researcher had emerging themes from the participants' answers. 

 

Data analysis procedures 

After the data from the questionnaires were collected, the researcher 
transcribed the questionnaires, coded similar answers, named the 
themes, and analyzed them to find the results. 

 

Findings and Discussion 

After collecting the data through the questionnaire on June 18, 2021, the 
researcher obtained the following data: 

First, 6 out of 7 participants got feedback from their lecturers. However, 
there was a participant who did not get feedback from his/her lecturer. 
The type of feedback most used by the lecturers was giving underlining, 
circling, or highlighting the wrong part of the essay. Then, the lecturers 
usually gave codes in the wrong part (e.g. WF letters for the wrong form, 
WW letters for the wrong word, and RO letters for run-on sentences). 
Next, the lecturers often gave the correct answer in the wrong part of the 
essay. Also, the lecturers gave general feedback on the essay and asked 
the students to check incorrect grammar and spelling by themselves 
(Figure 1). 

 

Figure 1. The Lecturer’s General Feedback on Students’ Essays 
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Second, 6 out of 7 participants feel that feedback from lecturers helped 

them in revising essays because, through the feedback, the participants 

knew which parts needed to be revised, but there was a participant who 

felt that feedback from lecturers did not help them in revising essays 

because the feedback provided was not clear so the participants were 

confused to improve their essay.  

Third, 4 out of 7 participants felt that feedback from lecturers could help 

them in improving their writing skills because, through the feedback, the 

participants knew inappropriate grammar and vocabulary. However, 3 of 

them did not feel that feedback from lecturers could help them in 

improving their writing skills because lecturers only provided feedback in 

general and it was not specific for the grammar or vocabulary errors.  

 Fourth, 4 out of 7 participants had no problems or constraints in 

understanding feedback from lecturers because lecturers gave clear 

feedback and provided feedback directly through the virtual room. 

However, 3 of the participants had problems or constraints in 

understanding feedback from lecturers because lecturers provided 

unclear feedback.  

Fifth, content was the most aspect of the essay prioritized by lecturers in 

giving feedback. Then, grammar and organization of the text. Also, there 

was a participant who added an aspect in which the lecturer corrected a 

less strong statement in his/her essay (Figure 2). 

 

Figure 2. Aspects Prioritized by the Lecturer 

 
Sixth, the type of feedback most desired by participants was to give 

circles, underlines, or highlights on the wrong part. Then, the second type 

of feedback that was desired was the lecturer gave codes in the wrong 
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part of the essay. For example, the letter WF for the wrong formula, the 

letter WW for the wrong word, and the letter RO for the run-on 

sentence. The last type desired by participants was the lecturer giving the 

correct answer in the wrong part of the essay.  

 

Figure 3. Students’ Expectations of the Lecturer’s Feedback 

 
The Participants wanted those types of feedback because they were 
simple and understandable since the feedback showed directly the wrong 
part so the participants could revise easily. Then, all of the participants 
thought that the types of feedback they wanted would help them in 
revising the essay because the types of feedback were understandable 
and could make them excited in revising their essay. Also, all of the 
participants thought that the types of feedback they wanted would help 
them in improving their writing skills because the types of feedback 
would give insight into the correct grammar and vocabulary uses that are 
appropriate for their essay. So, they could apply it to the next writing 
(Figure 3). 

Based on the results, the aims of the questionnaire were reached. The 
first aim was to analyze students' perspectives on written corrective 
feedback in the Professional Narrative Writing class. It could be seen in 
the results above that the participants had different perspectives on the 
written corrective feedback given. Some participants thought that written 
corrective feedback given could help them in revising their essays and 
improving their writing skills. However, some students also thought that 
written corrective feedback given could not help them in revising their 
essays and improving their writing skills. Then, the second aim was to 
discover the types of written corrective feedback that Professional 
Narrative Writing students assume to help them in revising their writing.  
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It could be seen in the results above that the type of feedback that most 
wanted was giving circles, underlines, or highlights on the wrong part. 
Then, the second type of feedback that was desired was the lecturer 
giving codes in the wrong part of the essay. For example, the letter WF 
for the wrong formula, the letter WW for the wrong word, and the letter 
RO for the run-on sentence. According to Hosseiny 2014, the type of 
feedback is indirect feedback which gives various forms to indicate the 
wrong part in the essay. The last type desired by participants was the 
lecturer giving the correct answer in the wrong part of the essay. 

  

Conclusion 

           This study was done to obtain online Professional Narrative Writing 
students' perspectives on written corrective feedback and what types of 
written corrective feedback they wanted. The results indicate a positive 
opinion about written corrective feedback in online Professional 
Narrative Writing class because the written corrective feedback helps the 
students in revising the essay and improving the students' writing skills. 
Then, indirect feedback is the type of feedback that is most wanted 
feedback by the students in online Professional Narrative Writing classes 
because it is understandable to revise their essays. 
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Students’ Strategies in Learning Grammar 

 During The Pandemic Online Learning 

 

Tesa Rofenta Bangun 

 

 

Abstract 

The problem of learning strategies remains a complex issue in the field of 
learning English as a Foreign Language (EFL). It is difficult to draw learning 
strategies that suit highly varied learning contexts due to the particular 
features of the learners. Furthermore, regarding grammar, learning 
grammar is often difficult for English as a Foreign Language (EFL) 
students. To pass the grammar materials, the students usually apply 
methods or strategies that can help them in understanding the lessons. 
During the pandemic of Covid-19, students apply various learning 
strategies since schools and universities apply online classes.  

The case of a private school of senior high school in Medan, where 
English is taught as a foreign language, shows that students who do well 
in proficiency tests, has lack adequate facilities in learning grammar, for 
example, poor internet connection and less explanation about grammar 
in the textbooks. This research aims to present various grammar learning 
strategies available to EFL learners in second-grader students at a private 
senior high school in Medan. The data was collected from ten-second 
grader students of a senior high school in Medan through Google Forms. 
It was found that most of the students did note-taking while the teacher 
explained, searched the internet for more explanations, and reviewed the 
lessons. 

 

Introduction 

When we associate with people, we never escape from languages. The 
function of language is to make our interlocutor get the meaning. Not 
only socializing face-to-face, but we can also socialize online by using 
technology, for example, using chats, video calls, or live social media. 
Since the Covid-19 pandemic increased, the education system has also 
changed from face-to-face classes to online classes.  
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Furthermore, Xu & Jaggars (2013), the idea that online classes are less 
costly than conventional face-to-face courses is based on two 
assumptions: first, that online course portions are reliably less expensive; 
and second, that student results are reasonably comparable. In addition, 
the government’s regulation mandates the minimization of public 
interaction, making the online class the best choice.  

When the online class is applied, the teaching and learning process is 
challenging. Not only facing many obstacles but teachers and students 
also have to deal with technology. The research was conducted to find 
out Senior High School students’ strategies in learning grammar in Medan 
during the pandemic of Covid-19. Grammar learning strategies will be 
presented in this study. Hopefully, the results can help students reduce 
their difficulties in learning grammar. 

Besides, the study is hopefully useful for students to find their strategies 
in learning grammar independently. What the second-grade students' 
strategies in learning grammar in a senior high school in Medan during 
the Covid-19 pandemic become the research question in this research. 
The respondents of the study were ten-second grander students of a 
senior high school in Medan during the pandemic of online learning. 
Since the research is in the field of English grammar learning, the 
researcher presents students' grammar learning strategies in grammar. 

 

Theoretical Foundation 

Grammar Learning                

Since English is a universal language that is used as an official language by 
various countries to communicate, Indonesians, particularly students, are 
required to learn at least the essentials of the English language. Bastone 
(1994) in Wang (2010) believed that “language without grammar would 
be chaotic.” On the other hand, Peng (2017) believed that it was difficult, 
if not impossible, to obtain the ability to make grammatically appropriate 
utterances without first learning the grammar of a language. 

 

Online Grammar Learning 

Since the pandemic of Covid-19, there are so many things changed, 
especially in educational systems. As stated by Hartono (2020) in The 
Jakarta Post, on May 21, 2020, students from elementary schools to 
universities students use smartphones or laptops to access online 
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learning material when their schools and campuses are closed in the last 
two months. This means, that almost all students use online platforms for 
learning. Since the Covid-19 pandemic, developments in science and 
technology have encouraged efforts to utilize technology results in the 
teaching and learning process (Hasanah, 2016, p.57).  

However, learning English grammar can be done through an education 
website. Online grammar learning has many advantages and 
disadvantages. 

 

Difficulties in Learning Grammar 

There are so many obstacles that students faced when doing online 
grammar learning. Referring to the type of problems in grammar learning 
is differentiated into two parts namely external factors and internal 
factors.  

 

External Problems 

The external problem in learning English grammar is the problems that 
appear from the environment; the problems that appear from outside of 
students themselves, such as adequate facilities including textbooks and 
support of technologies, and also teachers. Ameliani (2019) explained 
that many different factors play a role in students' inability to learn 
grammar. The learner's background, some aspects of the teaching 
approach, and some aspects of the learner's environment are all things to 
consider. Also, Kurniawati (2015) found that the subject matter could also 
influence the learning process. The external factor can be solved by 
completing the facilities in learning grammar and the teacher can change 
their teaching method in teaching grammar to the students. 

 

Internal Problems 

The internal problem in learning English grammar is the problems that 
appear from the students themselves, such as lack of knowledge, 
interest, and motivation. 

According to Darsiana (2018) in Susanthi (2021), the factor that 
influences learning English is difficult for students, namely: Students have 
low ability to speak English skills due to unfamiliarity. This can be solved 
by creating a comfortable and supportive environment that supports you 
to learn English. Some students are still reluctant and even shut up when 
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they are asked to speak in English. If seen from the mastery of 
vocabulary, the student should be able to speak English even in a series 
of sentences. The students can solve this problem by motivating 
themselves and giving interest in learning English (p.67). 

 

Students’ Strategies in Learning Grammar  

For all students, there is no means or form of successful strategy in 
learning. It's important to consider how students interpret new 
knowledge and what methods they use to comprehend, read, and recall 
it. Even within the same setting, it is understood that some learners learn 
a second language better or quicker than others (Tilfarlioglu & Yalçin, 
2005, p.155). Besides, the students have their perspectives about what 
strategies they should apply or what strategies they are comfortable with 
when they learn English grammar. Stavre & Pashko (2016) believed that 
learning strategies would serve as compensatory tools to support 
learners in completing gaps in their structural use of foreign language 
patterns (p.445). 

 

Research Methodology 

This study aimed to find out second-grade senior high school students' 
strategies from Medan in learning grammar. In this study, the researcher 
used qualitative methods. In collecting the data, the researcher used 
close-ended and open-ended questionnaires. In analyzing the data, the 
researcher used thematic data analysis to analyze the results of data 
collection from questionnaires.  

 

The Participants of the Study 

The students who were selected as participants in this research were ten 
students of second-grader students. They were from a senior high school 
in Medan. 

 

Data Collection Method 

The researcher used close-ended and open-ended questionnaires. The 
researcher used these methods to find further information from 
participants about the study. 
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Data Collection Instruments 

The researcher used Google Forms to share close-ended and open-ended 
questionnaires. The link to the Google Forms was shared through 
WhatsApp chat.  

 

Data Collection Procedures 

First, the researcher made an appointment with the headmaster and the 
English teacher of a private senior high school in Medan. After having the 
permission, the researcher made a WhatsApp group that was used to 
share the link to Google Forms and the link of Zoom and Google Meet.  

The researcher then checked the questionnaire and the data collection 
instrument can be used properly. 

Next, the researcher sent the link to the WhatsApp group to the teacher, 
so the teacher invited the participants who meet the criteria to the 
WhatsApp group. After the participants joined the group, the researcher 
shared the link of Google Form, which contains a questionnaire about the 
research, to the group chat. 

The participants are given around fifteen until twenty minutes to fill the 
questionnaire. After the time is up, the researcher collected the answers 
from the participants, which had been automatically sent to the 
researcher's e-mail. In the interview section, the researcher asked 
permission from the participants if they were willing to be interviewed. 
The researcher also asked the participants whether they allowed the 
researcher to record the interview or not. The researcher asked the 
students' opinions and reasons for their strategies in learning grammar. 

The interview section was recorded through Zoom meetings, Google 
meets, or WhatsApp calls. Finally, the researcher recorded the interview 
to make sure that the data that had been collected corresponded to the 
interview results. The result of the interview is sent to the participants to 
make sure that the result was following both parties. 

 

Data Analysis 

The data of the research were analyzed using thematic analysis. 
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Data Analysis Procedures 

The data of the research were analyzed using thematic analysis. This 
analysis was appropriate to use since the study was conducted to find out 
the senior high school students' strategies in learning English grammar. 
The researcher analyzed the data based on the result of the 
questionnaires. 

After receiving the results of the questionnaires, the researcher marked 
similar answers. 

Last, the researcher transcribed and analyzed the result of the 
questionnaire. The results of the questionnaires will be matched one with 
another. Besides, the researcher drew conclusions based on the 
participants' responses. 

 

Findings and Discussions 

Analysis of the results of grammar learning strategies 

 

Figure 1. Students’ Grammar Learning Strategies 

 
It appeared that many students were mostly surfing on the 

internet than asking directly to their teacher for further explanation 
about the lessons. The students also did note-taking while their teacher 
explains the lessons. However, some students did not do anything to 
learn grammar. Some students memorized one word or more in a day, 
practice using English in daily life, repeat the lesson at home, and asking 
the teacher or parents to explain more about the lesson. 
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Asking to the teacher or parents to…

Searching the meaning of words in…

Repeat the lesson at home

0 0.5 1 1.5 2 2.5

Grammar Learning Strategies
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Figure 2. The Frequency of Learning English Per Week 

 
 

Most of the students learned English grammar from around four 
until six-hours in a week. Please see Figure 2. 

 

Figure 3. How Students Learned English Grammar 

 
 

From the figure above, there were three choices about the way the 
students learned grammar during online learning. The students could 
choose more than one choice from those three answers. Most of the 
students preferred searching from the internet to learn more about 
English grammar during the online class than by reading the textbooks 
(Please see Figure 3). 

 

 

Less than 4 hours

Four - Six hours per week

Six - eight hours per week

More than eight hours per week
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Learning English in a week
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Analysis of students’ difficulties in learning 

Figure 4. The Most Difficult English Grammar Materials 

 
 

Figure 4 presents the difficulties of the language aspects that students 
faced in their learning. Most students mentioned that the use of Simple 
Past Tense was difficult. Three admitted that modal auxiliaries can and 
will were difficult. One student mentioned degree of comparison, Simple 
Present Tense, and must and should.  

 

Figure 5. The Difficulties of Learning Grammar Online 

 

The use of “can” and “will”

The use of “must” and “should”

The use of “there is” and “there are”

The use of “simple present tense”

The use of “present continuous tense”
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The use of “simple past tense”
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It appeared that the most difficult English grammar material was simple 
past tense which had four responses. In the second place was the use of 
“can” and “will”. The problem faced why simple past tense was the most 
difficult because less explanation from the teacher which had four 
responses. 

 

Conclusion 

           Many second-grade senior high school students applied various 
strategies to learn English during the pandemic online learning. The 
students used direct strategies for dealing with language which were 
memory strategies and cognitive strategies. They were not used 
compensatory strategies which were finding the similar meaning of the 
word to help them in understanding the lessons. They also used indirect 
strategies which were affective strategies and social strategies. 
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Abstract 

Speaking in English might be one of the most difficult skills to master, 
especially for non-native English students. One of the speaking courses 
is Academic Speaking. In a private university in Central Java, Indonesia, an 
Academic Speaking course was conducted online due to the COVID-19 
pandemic. Some of the students faced problems and difficulties in the 
online Academic Speaking course, especially when doing online poster 
presentations. The purpose of this study was to analyze ELEP students' 
perspectives on doing online poster presentations in the Academic 
Speaking course during this COVID-19 pandemic. This study used a 
qualitative method. The instruments used were open-ended and closed-
ended questionnaires. In this study, the researcher coded and classified 
all the participants' answers to the questionnaire descriptively. The 
participants were 11 students who were taking an Academic 
Speaking course online in Semester Antara, 2020/2021 Academic Year, in 
an English Language Education Program, in a private university in Central 
Java, Indonesia. Based on the findings, students felt happy, nervous, 
calm, more confident, and afraid when they were doing the online 
informative poster presentation. Students felt entertained, interested, 
happy, amazed, proud, and jealous when the other students were 
presenting the posters. Most of the students had difficulties with the 
limited time of the presentation. 

Key Words: Perspectives, Online, Poster Presentation, Academic Speaking 

 

Introduction 

Speaking is one of the four language skills in English. The other three are 
listening, reading, and writing. As stated by Irsyad and Narius (2013) in 
Damayanti and Listyani (2020), in learning a foreign language, students 
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have to master speaking skills besides listening and writing. Speaking in 
English might be one of the most difficult skills to master for non-native 
English students. They need extra practice to gain good pronunciation, 
fluency, and other aspects of speaking. Unlike the other skills which can 
be improved independently, speaking should be practiced with others. 
Students need to find someone to talk with to achieve their speaking 
skills. Then, speaking can be said as a challenging task for the students 
because lots of interaction should be done.  

In an offline Academic Speaking course, students could directly learn to 
speak English with intensive guidance from the teacher. They could get 
direct feedback and could immediately fix their speaking mistakes in 
class. It was just like what I experienced when I was joining the Academic 
Speaking course in the first semester of the 2019/2020 Academic Year at 
a private university in Central Java, Indonesia. I felt that taking this offline 
speaking course was quite challenging for me because there were several 
difficulties I faced at that time, especially when doing poster 
presentations. For instance, I did not feel confident enough to speak 
English because I was afraid of making mistakes such as grammar, 
pronunciation, and so on. Another thing, other students were already 
good at speaking. They often showed their skills in front of the class 
which made me feel inferior. 

Due to the COVID-19 pandemic that was spreading out in the whole 
world, various aspects of life were affected. In Indonesia, especially in the 
field of education, most of the learning was carried out online. Then, in a 
private university in Central Java, Indonesia, an Academic 
Speaking course was conducted online. Based on a mini-survey I 
conducted to batch 2019 students, especially two random students who 
took an online Academic Speaking course, the results showed that they 
had many difficulties and problems while joining this course, especially 
when doing online poster presentations. I was very curious about what 
students felt when doing online poster presentations. They might face 
much more difficulties or even have different perspectives.  

Considering the problems and difficulties that the students faced, this 
research was aimed at analyzing ELEP students' perspectives on doing 
online poster presentations in the Academic Speaking course during this 
COVID-19 pandemic. One research question was addressed: What are 
ELEP students’ perspectives about online poster presentations in the 
Academic Speaking course at the Faculty of Language and Arts (FLA), 
Universitas Kristen Satya Wacana (UKSW)? This research will hopefully 
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provide meaningful information for both students and teachers. 
Hopefully, the students will gain a better understanding after knowing 
other students' perspectives on doing online poster presentations in 
the Academic Speaking course and how to deal with difficulties they face. 
Moreover, teachers and instructors will be aware of what students feel 
during doing online poster presentations. Therefore, the teachers will be 
able to create effective and intensive online poster presentations for the 
students.  

In the English Language Education Program of Universitas Kristen Satya 
Wacana, the speaking course was divided into three groups. They 
were Pronunciation Practice, Speaking for Social Purposes, and Academic 
Speaking. This study is limited to the field of Academic Speaking. In 
the Academic Speaking course, there are some presentations that 
students should do. In this study, the researcher has limited the 
presentation to an informative poster presentation. 

 

Theoretical Foundation 

The Impacts of COVID-19 Pandemic on Education in Indonesia 

Corona Virus Disease or also known as COVID-19 is the first health crisis 
in the world that has spread rapidly since the end of 2019. The spread of 
this virus has infected more than forty million people and has caused 
more than one million deaths by October 2020 (Rulandari, 2020). In 
Indonesia, the first case of COVID-19 was directly announced by 
President Joko Widodo on Monday, March 2, 2020 (Wajdi, Kuswandi, et 
al, as cited in Rulandari, 2020). Rulandari (2020) further reported that 
until October 20, 2020, the number of positive sufferers of COVID-19 in 
Indonesia has reached 365,240 people with 12,617 cases of death. Sadly, 
these numbers keep increasing day by day. On February 24, 2021, 
Indonesia has 1,306,141 cases of people infected by COVID-19 with the 
number of deaths reaching 35,254 (covid19.go.id, 2021).  

This COVID-19 pandemic had profound effects on various aspects of 
human life such as economic, social, political, cultural, and especially in 
the field of education in Indonesia. The education system in Indonesia 
has been significantly affected by the COVID-19 pandemic (Abidah, 
Hidaayatullaah, Simamora, Fehabutar, & Mutakinati, 2020). They further 
explained that distance learning has shifted the learning which is 
traditionally and routinely done by emphasizing the interaction between 
teachers and students inside and outside the classroom. This is also 
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supported by Rulandari (2020) who said that in responding to the COVID-
19 pandemic, national education in Indonesia eliminates face-to-face or 
offline learning and teaching activities and replaces them with online 
teaching and learning activities for all levels of students. However, she 
added that the effectiveness of online learning still needs to be 
investigated considering that not all students take advice to study from 
home, but take advantage of this moment for vacation.  

COVID-19 pandemic forces all educators and learners to improve their 
ability in using technology, especially in operating such kind of online 
media for teaching and learning activities. As mentioned by Rulandari 
(2020), online media these days is defined as a tool for the dissemination 
of video news, promotional tools, tutorials, support, and even political 
campaigns. According to Edosomwan et al. (2011) (as cited in Rulandari. 
2020), online media can be used as a tool to send photos, sounds, videos, 
and large documents via smartphones with high-speed internet 
connections. Then, to keep learners studying at home, the Ministry of 
Education and Culture (MOEC) prepares several applications to support 
the learning process (Abidah et al., 2020). Therefore, most education 
units in Indonesia utilize various online media such as Google Meeting, 
Google Classroom, Zoom, Schoology, and WhatsApp to deliver materials, 
give assignments, and others. So, the teaching and learning activities can 
be carried out easily online by utilizing various online media. 

 

Long-Distance Teaching and Learning 

Due to COVID-19 which has spread throughout all countries in the world, 
most countries decided to close schools, colleges, and universities as an 
action to prevent its spread. It is too risky if teaching and learning are 
carried out offline or face-to-face because there will be many students 
who could be infected by COVID-19. As stated by UNESCO (as cited in 
Putri et al., 2020), there are 577 million students who are threatened by 
COVID-19. Besides, according to Nugroho in 2020 (as cited in Abidah et 
al., 2020), there are 577,305,660 students from pre-primary to high 
school who are potentially in danger of COVID-19. Contrarily, there is a 
total of 86,034,287 students from higher education who are potentially 
at risk of COVID-19. Sadly, many students have been infected by COVID-
19. Based on data statistics from UNESCO on March 25, 2020 (as cited in 
Abidah et al., 2020), there were 1,524,648,768 students had been 
affected by COVID-19 from 87,1% of the total students enrolled. UNESCO 
(2020) also mentioned that as many as 68,265,787 students were 
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affected by COVID-19 on Wednesday, March 25, 2020. Therefore, most 
education in the world is implementing policies to conduct teaching and 
learning activities from a distance or online.  

Distance learning refers to at least one of the acceptable media which 
will be employed by most teachers or lecturers to keep students have 
activities while they are doing quarantine in their home (Yulandari, 2020). 
She added that the distance learning process is aimed to offer significant 
results for the students. This is supported by a study conducted by 
Efriana (2021) who defined distance learning as learning that uses 
electronic technology and internet-based technology or Information and 
Communication Technology (ICT). She further explained that distance 
learning is a program where online learning classes are organized to 
succeed in a broad and large group of students. It means that distance 
learning refers to the utilization of internet-based technology features 
which are highly hooked into the supply of data technology. While 
Anderson (2008) defined distance education or online learning as a 
discipline that includes knowledge & practice of pedagogy, psychology & 
sociology, economics & business, and production & technology.  

Lately, online learning seems to be getting easier to conduct because 
technology has developed rapidly. As stated by Ilyas, Dwiputri, Isalman, 
Wahab, and Suseno (2020), the revolution of industry 4.0 has hit the 
world, including Indonesia. They explained that industrial revolution 4.0 
which is built on the Digital Revolution, produces new ways in which 
technology becomes ingrained in society and even the human body. 
While Ghufron (2018) explained that industrial revolution 4.0 is marked 
by the development of the internet followed by new technologies in data 
science, artificial intelligence, robotics, cloud, three-dimensional printing, 
and nanotechnology. In Indonesia, the government has successfully 
exploited the opportunities of industrial revolution 4.0 by looking at 
various facts and policies taken by the government. This is evidenced by 
the conditions of employment in Indonesia and the emergence of the 
young generation who are successful in the digital business field (Ilyas et 
al., 2020).  

 

The Difficulties in Online Learning  

COVID-19 pandemic gives extra challenges to the school communities 
because most schools do not have such privilege in terms of resources 
and facilities for online learning (Putri et al., 2020). They added that not 
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all students are ready to do online learning because they have not been 
accustomed to doing it. Likewise, teachers and lecturers, do not have 
such capable skills to teach using internet technology, especially for those 
who live in remote areas. It means that some teachers and students have 
not ready yet to do online learning due to the limited facilities and ability 
in technology. Another thing, as mentioned by B. Xhaferi (2020) and G. 
Xhaferi (2020), online learning gives such demand for the students to 
have strong self-motivation skills and to be very disciplined so that they 
can achieve the desired learning results. Then, it would be difficult for 
students to participate in online learning, especially for those who have 
low motivation. 

Some previous studies have been done related to difficulties in online 
learning. A study conducted by Efriana (2021) reported that there were 
several difficulties experienced by teachers and students in carrying out 
online learning. First, some students did not have adequate facilities for 
online learning. They did not have computers or gadgets to be used as 
online learning media or even internet access. They also had less 
enthusiasm for participating in online learning due to less concern about 
the importance of EFL literacy and task submission. The next problem 
was that students did not fully understand the material given because the 
material was presented in the form of e-books, PowerPoint, and videos. 
Sometimes, students interpreted the material given with their views 
which led to misunderstandings between teachers and students. Thus, 
some students asked for further explanation from the teacher. Then, she 
explained that not all teachers were able in operating computers or 
gadgets due to a lack of abilities in technology. Last, there was limited 
learning control experienced by teachers. Teachers could not monitor 
what activities students did while online learning was taking place.  

Another study by B. Xhaferi (2020) and G. Xhaferi (2020) also revealed 
the challenges that students faced during online learning. First, students 
did not get regular and detailed feedback on their assignments submitted 
in Google Classroom. Second, students were given too many materials 
and assignments which amount was higher than in regular class. Third, 
students had problems with their internet connection while using an 
online platforms such as Google Classroom and Google Meet. It can be 
said that online learning gives more challenges rather than offline 
learning. Both teachers and students might not be accustomed to doing 
online learning because it is a sudden change. They need to adjust things 
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that might not be familiar to them. However, they need to do it because 
online learning is a good solution for the COVID-19 pandemic.  

 

The Benefits of Online Learning 

Although online learning seems to run into many difficulties, there are 
also many benefits to it. A study conducted by Stone and Chaney (2011) 
revealed the benefits of online learning for both teachers and students as 
follows. First, it gave benefits to teachers in improving their ability to 
organize and deliver course material logically and consistently. Second, 
online learning improved teachers’ ability to make various strategies for 
the submission of student work and clarification of misunderstandings. 
Besides, teachers got their ability improved in taking care of the course 
schedule and in controlling contact with all students within the meeting. 
Moreover, there was an improvement in teachers’ ability in utilizing new 
technologies to develop and deliver instruction. Besides, the students 
were more active in accessing the course material during instructor 
absences. Not only that, but the students also improved in their learning 
because of the repetitive availability of course material, including practice 
problems and solutions.  

From research conducted by Anderson (2008), there were several 
benefits of online learning for both teachers and students. First, for the 
students, they could do online learning everywhere and there were no 
time zones for online learning. Moreover, students could access the 
materials given anytime they want to. Also, online learning allowed 
students to use the internet to search for up-to-date and relevant 
materials to support their learning. While the teachers could conduct 
online learning anytime and anywhere. Moreover, online learning made it 
easier for the teachers to update the material where the students could 
immediately know the changes. Besides, the teachers could easily inform 
the students about the appropriate information based on students’ 
needs when students could access material on the Internet.  

  

Speaking Course  

A language is a tool used by people to communicate with others. It can 
be done either spoken or written involving the use of words in a 
structured and conventional way (Damayanti & Listyani, 2020). In 
everyday life, people speak to communicate their thoughts, feelings, and 
ideas to others. According to Huebner in 1960 (as cited in Iftakhar, 2013), 
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speaking is a skill that someone uses to communicate in daily life which 
consists of competence in sending and receiving messages. In line with 
Barras in 2006 (as cited in Wahidah, 2016), speaking is a communication 
in which the speaker's message can be delivered well to the listener. 
Then, the message can be understood by the listener. Similarly, Irsyad 
and Narius in 2013 (as cited in Damayanti & Listyani, 2020), mentioned 
that speaking is verbal communication that every person utilizes to 
interact with other people in his or her social life. It means that people as 
social beings cannot live alone, they need other people to interact with. 

Speaking is one of the four language skills in English. This speaking skill is 
the most important skill to be mastered by students since it will be used 
in daily communication (Wahidah, 2016).  

Similarly, Januariza and Hendriani (2016) claimed that students should 
master speaking skills to help them communicate their ideas to others. It 
means that speaking is very important for students since they will often 
use it to communicate with others. In mastering speaking skills, students 
need a lot of practice. The practice can be done through speaking 
activities given by the teachers in the class or they can just practice by 
themselves at home. 

Speaking might be one of the most difficult skills to master rather than 
the other three English language skills which are reading, writing, and 
listening. This is supported by Wahidah (2016) who said that speaking is 
more complex than other language skills since it requires many skills, 
such as listening, pronunciation, vocabulary, grammar, and structure. 
Moreover, some students feel restless when learning speaking. This is 
supported by a study conducted by Januariza and Hendriani (2016) who 
revealed the causes of students' anxiety when learning speaking. The 
students' anxiety is caused by the students themselves. They are afraid of 
making mistakes and afraid of being laughed at or mocked by the other 
students. Moreover, students lack the ability in speaking and have low 
vocabulary mastery. They have low self-esteem so they feel embarrassed 
to speak English.  

 

Academic Speaking Course 

Academic Speaking course has the main learning goal for the students to 
help them feel pleasurable in joining the class, especially in oral 
communication, such as leading and participating in discussions 
(Christianson, Hoskins, & Watanabe, 2009). They further perceived that 
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the Academic Speaking course implements some teaching techniques like 
the use of video, recording groups of students rather than individuals, 
and peer review activity. Also, this class has some activities such as doing 
presentations, mini-lectures, group project work, and class discussions as 
mentioned by Singh (2013). Then, according to English Language 
Education Department (2020), the Academic Speaking course provides 
speaking skills and linguistic knowledge which will be used in performing 
speaking in various contexts of formal academics. It means that this 
course requires a lot of interactions that should be done by the students 
to practice their speaking skills. 

 

Poster Presentation 

A media poster is a simple medium that is made to attract people's 
attention. Also, it is designed to help people understand the content 
easily. According to Handron (1994), a media poster is an experimental 
activity that can stimulate students' curiosity and interest in exploring 
and integrating concepts and give students a new way of demonstrating 
understanding. While according to Ferreira and Prichard (2014), a 
traditional class presentation or a poster presentation are forms of 
presentation assignments that require students' speaking skills for 
second language speakers. However, the poster presentation in this 
study is a poster that is designed with interesting pictures and colors.  

The poster presentation is one of the interesting ways that can be used in 
speaking courses. By utilizing poster presentations, teachers can assess 
students' ability in speaking. Besides, based on a study conducted by 
Koshy (2011), poster presentations can be used as an innovative 
assessment to overcome problems faced by group oral presentations. 
Koshy (2011) further explained that poster presentation has some 
advantages. First, poster presentations can increase the quantity and 
quality of speaking time. Second, poster presentations can improve class 
participation. Third, poster presentations can permit individual 
assessment in a large class. Fourth, poster presentation can encourage 
deep learning and it attempts immediate feedback to students. 

In summary, due to COVID-19 which has spread out in this world, most 
teaching and learning activities are carried out online. All courses are 
conducted online to prevent the transmission of this virus. One of the 
courses is Academic Speaking. Academic Speaking course is designed to 
strengthen all aspects of English-speaking ability, especially in the 
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academic context. In this course, students can practice their English-
speaking ability through activities given such as presentations, group 
discussions, project work, and others. However, this study only focuses 
on the poster presentation. In an online Academic Speaking course, 
students practice their ability in presenting a poster in the context of 
distance learning.   

To support online learning and teaching, both teachers and students 
make use of online platforms such as Zoom Meeting, Google Meet, 
Google Classroom, Schoology, and WhatsApp. This online learning gives 
difficulties for both teachers and students. They lack abilities in using 
technology and do not have adequate facilities for online learning. 
However, online learning also gives benefits to teachers and students. 
They can do online learning everywhere and anytime. Teachers have 
improvement on their abilities in using technology. Then, students’ 
learning is improved because they are more active in accessing materials. 

 

Research Methodology 

Research Setting 

The researcher conducted the study in the English Language Education 
Program (ELEP) at the Faculty of Language and Arts (FLA), Universitas 
Kristen Satya Wacana which focused on online poster presentation in the 
Academic Speaking course. This research was conducted in Semester 
Antara of the 2020/2021 Academic Year, specifically from May to July. 
This research answered the following question: What are ELEP students’ 
perspectives about online poster presentations in the Academic 
Speaking course at the Faculty of Language and Arts (FLA), Universitas 
Kristen Satya Wacana (UKSW)? 

 

Participants 

The participants were English Language Education Program (ELEP) 
students at the Faculty of Language and Arts (FLA) of Universitas Kristen 
Satya Wacana. They were taking Academic Speaking course in the third 
semester of the 2020/2021 Academic Year. Eleven (11) students took 
part as participants in this study. Those 11 students were chosen as the 
participants due to two considerations. First, the students took an 
Academic Speaking course for 1 semester. Second, the students took 
the Academic Speaking course online for the first time. 
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Data Collection Methods 

In collecting data, the researcher used a questionnaire. The questionnaire 
was made by mixing open-ended and close-ended questions.  

 

Data Collection Instruments 

The researcher distributed the questionnaire through Google Form to 
receive the participants' experience in the Academic Speaking course, 
especially when doing an online informative poster presentation. The 
questions in the questionnaire were made in the form of open-ended and 
close-ended questions. Then, the link to the Google Form was distributed 
to the participants through WhatsApp Personal Messages.  

 

Data Collection Procedures 

           First of all, on June 26, 2021, the researcher started to distribute 
the link of the questionnaire to the participants. Eleven (11) participants 
took part in this study. They were from batch 2020 who had taken the 
Academic Speaking course online in Semester III of the 2020/2021 
Academic Year. The questionnaire was provided in the form of Google 
Form. The researcher shared the link to the questionnaire through 
WhatsApp Personal Messages. She asked the participants to fill in the 
questionnaire. Then, on June 28, 2021, all the participants filled out the 
questionnaire. After that, the researcher coded and analyzed all the 
participants' responses to the questionnaire to find out the answer to the 
researcher's study. Several themes were drawn from coding and 
analyzing the data of the questionnaire. 

 

Data Analysis 

The data in this study were analyzed by using Thematic Analysis.  

 

Findings and Discussion 

The following sections present the findings and discussions about ELEP 
students' perceptions of online poster presentation in the Academic 
Speaking course at the Faculty of Language and Arts, Universitas Kristen 
Satya Wacana. The data were collected from the questionnaire 
distributed to 11 participants of batch 2020.   
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The Implementation of Online Informative Poster Presentation in 
Academic Speaking Course: Students’ Participation in Academic Speaking 
Course 

This section presented the results of the questionnaire from numbers 1 
to 4. Based on the data collected, all of the students had taken Academic 
Speaking courses online. All of them were asked by their teacher to do an 
online informative poster presentation. The presentation was done once 
individually.  

 

Students’ Feelings Toward Online Informative Presentation 

Students experience different feelings when presenting the online 
informative presentation in the Academic Speaking course. Some 
students felt happy because they got new experiences using PechaKucha, 
only needed to prepare 10 photos for presentation, and presented the 
posters indirectly using PechaKucha. Then, some students felt nervous 
because they were limited in time and the media used was unfamiliar. 
Furthermore, some students felt calm and more confident because the 
presentation was made in the form of a video, not directly in a virtual 
meeting. Then, some students were enthusiastic and excited when doing 
a poster presentation because it was a new thing to present posters 
through PechaKucha. In addition, there was a student who was afraid 
because of whether the video made on PechaKucha was unacceptable, 
whether there were errors in words or grammar, and whether there was 
copyright in the images used in the presentation. 

Some students felt entertained, interested, happy, amazed, and proud 
when their friends were doing the online informative poster presentation 
in the Academic Speaking course. Some of the other students were 
jealous because their friends' presentations were better. Nevertheless, 
they were motivated to learn to be better at presenting. Then, some 
students felt that when their friends did the presentations, they could get 
new information. There was also a student who felt normal when his/her 
friends did the presentations.  

 

The Atmosphere of Online Informative Poster Presentation in Academic 
Speaking Course 

There were several opinions from students about the atmosphere when 
the online informative presentation was held in the Academic Speaking 
course. Some students argued that the atmosphere during the 
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presentation was less tense and more relaxed or calm because it was 
done online which was not done directly through a virtual meeting, and 
was made in the form of video (only recording sound). Then some 
students argued that the atmosphere was fun because students could 
learn to present informative posters online and could see and comment 
on each other's presentation videos. Furthermore, there was a student 
who thought that the atmosphere was tense because of the limited time 
in the presentation. 

 

Students’ Difficulties and The Solutions 

Most of the students (72,7%) faced difficulties when they were doing the 
online informative poster presentation in the Academic Speaking course. 
However, there were 2 students (27,3%) who did not face difficulties. 
There were some difficulties experienced by 9 students. Most students 
have difficulty with limited presentation time. In addition, students also 
experienced difficulties in uploading videos, pronouncing words, and 
recording audio. There were several solutions that students did to 
overcome the difficulties they faced. The solutions were making concise 
sentences to fit the time limit given, learning and understanding the 
pronunciation of new vocabulary, asking friends for help to explain the 
use of features in PechaKucha, and learning to be confident. 

 

Conclusion 

Speaking is one of the most difficult skills to master, especially for non-
native English students. For the first years students, they encountered 
various difficulties and problems in doing the online informative poster 
presentation in the Academic Speaking course. They felt different feelings 
toward that kind of poster presentation. Therefore, this study analyzed 
the students' perspectives on online poster presentations in 
the Academic Speaking course. 

The implementation of informative poster presentations in the Academic 
Speaking course is important. Here, the students can practice their 
speaking academically and informatively. The poster presentation was 
made in the form of video and was done online through a platform 
namely PechaKucha. Hence, the students can practice more on their 
speaking before taking a video of the presentation. Also, it seems that 
this kind of poster presentation brings happiness to the students because 
they do not need to present their posters directly through an online 
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platform. Moreover, they can repeatedly watch the other students' video 
presentations to see their strengths and weaknesses.  

By facing difficulties and problems, students can find ways to help them 
perform better at presenting informative posters. Here, the students will 
be aware of their speaking level. Also, they will encourage themselves to 
practice more in their ways. Therefore, Academic Speaking teachers and 
instructors need to develop appropriate teaching methods, approaches, 
and styles to help the students minimize the difficulties in presenting 
posters.  
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