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STUDENTS’ OPINIONS ON TEACHER WRITTEN FEEDBACK IN GUIDED 

WRITING CLASS IN 2013/2014 ACADEMIC YEAR 

Abstract 

This study aims to find out students‟ opinions on teacher written feedback to improve 

students‟ writing ability specifically in Guided Writing course. Guided Writing is the basic 

course to measure how far students‟ comprehension of their second language acquisition 

through writing performance. In this study, I collected students‟ opinions about written 

feedback through reflective journals. This research will use qualitative methods in which 

students‟ opinions were collected from one class of Guided Writing. The participants had to 

write reflective journals after the teacher returned their writing draft. One of the findings 

revealed that the majority of students prefer to get teacher written feedback although there 

might still be a few errors. Another finding stated that teacher written feedback could 

facilitate as a tool to help them improve their writing when learning English. Written 

feedback was important for most students because it helped them to develop their ideas in 

writing,and helping students to correct their grammar in writing. 

Key words: Written feedback, reflective journals 

 

Introduction 

English as a foreign language has become more important now days. In the 

globalization era, people are expected to be proficient in both written and spoken English. In 

order to gain better skills in English, one of the strategies that teachers use in teaching their 

students is by giving feedback. Moreover, feedback is an important part of the learning 

process.  From feedback, a teacher can detect flaws in students‟ performance. Moreover, a teacher 

can also identify students‟ talent and potential by giving feedback. If students‟ performance flaws are 

not detected and corrected, these can become ingrained and will be much harder to eradicate later. 

Feedback is given and received in the belief that the recipient will be able to adjust subsequent 

performances. 

As a matter of fact, learning a new language is not easy. In learning a new language, a 

learner cannot avoid errors. White (1985:11) says that making error is a natural part of 
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learning a language. Hence, error is a part of learning a new language. Corder (1973) cited in 

Walz (1982:1) supports this notion by stating, “Learning a new language requires a trial and 

error approach, and errors are evidence that the learner is testing hypotheses of underlying 

rules, categories, and systems.” So from this quotation, I could say that errors are common in 

the learning process, especially in writing process.  

Writing process focused on creating text through the various stages of generating ideas, 

drafting, revising and editing (Hedge, 2005:51). Students should make an outline, in order to 

understand what they should write in their essay. Then, if their outlines were good, they 

would try to start writing their essay based on the outline that they had made. Next, they 

would need to revise and edit their essay if there were errors. Finally, they would have to 

write their final essay draft.  

Besides that, helping learners to write is not easy. Teachers as instructors would need to 

find out appropriate solutions to solve every problem the learners faced. To solve this 

problem, in writing process, students would always get feedbacks from the teacher, so the 

students would know what skill they have to develop in their writing and teacher could see 

the students‟ progress.  

According to Tsui (1995), feedback is evaluations and comments from the teacher on 

student‟s performance. Performance here means their writing drafts, so after the students 

have finished their writing drafts, the teacher gives comments, suggestions to correct their 

errors in the writing drafts. Moreover, feedback is to reinforce appropriate learner behavior, 

let students know how they are doing, and extend learning opportunities (Miller, 2002). The 

students would get more knowledge from their teacher written feedback, like suggestions on 

how improve their writing. If the students got feedback from their teachers, they might also 

start to recognize their errors and avoid doing the same error again.   
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Providing written feedback to students is one of important tasks for the teacher because 

by doing so, it would make the students to be aware of their errors. Walz (1982) says, “The 

learner must have an auto-corrective capacity from the teacher.” In other words, the teacher 

should empower the learners‟ ability to correct their own errors by helping them correct their 

errors in the first place. According to Harmer (2000), teacher has to provide feedback when 

his or her students make errors to help them know the correct writing. 

In my opinion, Harmer‟s statement that teacher has to provide feedback in order to help 

the students is quite true. Based on my experiences, taking and finishing all writing courses in 

the English Department of Satya Wacana Christian University, I always got feedback, 

especially written feedback from the teacher. I had to revise my writing to make it better than 

the previous one.  

In writing class, teachers give their students feedback in a variety of ways, like oral and 

written feedback. But in my analysis, I focused in teacher written feedback. Teacher written 

feedback is a primary method to respond to students‟ writing drafts to assist their writing 

development; teacher written comments on the students‟ drafts would indicate errors and 

make suggestions for improvement of their drafts. Through written feedback, teachers can 

help students compare their own performance with deal and to diagnose their own strengths 

and weaknesses. The strengthen and the weaknesses of teacher written feedback itself, such 

as 

The strengthens of teacher written feedback, 

1.  teacher's written feedback can improve student's accuracy on grammatical error in 

writing composition (Chandler, 2003). 

2. Teacher's written feedback makes students more aware in their writing task. 
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The weakness  of teacher written feedback, 

1. providing coded feedback to the student's writing requires more time and effort 

(Ferris, 2001) 

2. Teacher's marking systems confusing or cumbersome (Ferris, 2002). 

In class, written feedback could be divided into two types, direct feedback and 

indirect feedback. According to Ferris (2002), direct feedback is a technique of correcting 

students‟ error by giving an explicit written correction. Direct feedback is usually given by 

teachers, upon noticing a grammatical mistake, by providing the correct answer or the 

expected response above or near the linguistic or grammatical error. Moreover, direct 

feedback may be done in various ways such as by striking out an incorrect or unnecessary 

word, phrase, or morpheme; inserting a missing or expected word, phrase, or morpheme; and 

by providing the correct linguistic form above or near the erroneous form.  

 Ferris (2006) found that students utilized direct feedback more consistently and 

helpfully than indirect feedback, partly as it involves simply copying the teacher‟s suggestion 

into the next draft of their papers. Thus, direct feedback can be more beneficial to students in 

some contexts, especially when revising syntax and vocabulary (Miceli, 2006). According to 

Ferris (2002), direct feedback is appropriate, however, (1) for beginner students; (2) when 

errors are „untreatable‟, i.e., errors not amenable to self-correction such as sentence structure 

and word choice and (3) when teachers want to draw students‟ attention to other error 

patterns, which require student correction.  

On the other hand, Lalande (1982) says that indirect feedback is when the teacher 

indicates that an error has been made by means of an underline, circle, code, etc. Indirect 

feedback is a strategy of providing feedback commonly used by teachers to help  students 

correct their errors by indicating an error without providing the correct form (Ferris & 
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Roberts, 2001). Indirect feedback takes place when teachers only provide indications which 

in some way makes students aware that an error exists but they do not provide the students 

with the correction. In addition to that, indirect feedback can guide learning and help the 

students solve problem by themselves (Lalande, 1982). According to Miceli (2006), indirect 

feedback can be done by a code representing a specific kind of error. However, teachers 

should familiarize their students with the codes first, so that they will not be confused when 

they see teacher written comments. Indirect teacher feedback is very useful when it is 

incorporated with student self-revision, but students with lower proficiency might be unable 

to identify and correct errors even when the errors have been marked for them. Therefore, in 

guided writing class, the students would get teacher written feedback which consists of both 

methods which are important and helpful in improving student‟s writing.  

A previous study done by Cohen and Cavalcanti (1990) investigated the relationship 

between teacher written feedback and what L2 students did as a result of it. Their data 

showed that students who were especially weak looked forward to receiving feedback that 

acknowledged what they were doing was in line with the assignment. 

Based on the theory, I tried to analyze the using of  written feedback and I gave   

students the opportunity to make them reflective journal. Therefore, I used reflective journal 

to get the opinion from the students about teacher written feedback. Reflective journal is a  

kind  of   “annotated  chronological  record  or  a  „log‟  of experiences  and  events”  

(Wellington  2000:  118). According to Moon (2008), reflection is a form of mental 

processing, like a form of thinking, that we may use to fulfil a purpose or to achieve some 

anticipated outcome or we may simply „be reflective‟ and then an outcome can be 

unexpected. Moon (2008) also points out that the purpose of reflective journals would serve 

following: to record experience, to facilitate learning from experience, and for reasons of 
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personal development. It means that students have to reflect their opinion about  written 

feedback that they had ever got based on their experiences in guided writing class.   

This study will answer the following research question; “What are students‟ opinion 

on teacher written feedback in guided writing class?” So based on my research question, the 

aims of my study are to find out the students‟ opinion on teacher written feedback in guided 

writing class and to find out whether the use of written feedback helpful for students in 

guided writing class. 

This study is hopefully significant for the teachers and students. For the teachers, they 

know the weaknesses of students' writing and can give more effective written feedback for 

students' writing problem. For the students, they can learn written feedback from the teacher 

so that the students know what they have to do to solve their writing problem,in order to 

avoid the same mistake. 
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The Study 

Context of the Study 

 To answer the research question considering students‟ opinion about written feedback 

in guided writing class, this research took place in English Department Satya Wacana 

Christian University. There are many courses offered in this department. One of the courses 

is Guided Writing course as the basic level of writing. Guided Writing is the basic course to 

measure how far students‟ comprehension of their second language acquisition through 

writing performance. 

The participants of the Study 

 The participants were seven students who took Guided Writing class, which was 

purposely selected to participate in this study. The participants were considered appropriate 

and meet the criteria because at the time, in their writing course, the teacher used written 

feedback as response to their writing. The participants were in their first year studying in 

English Department; therefore, their basic knowledge about written feedback was still 

limited. The students in this basic stage of writing experienced their first learning to write in 

second language, thus they required much input and many suggestions in the form of 

feedback from the teacher. They needed much help from their teacher to lead them to get the 

improvement in writing especially to face the higher levels of writing.  

The Instrument of Data Collection 

 This research is a qualitative research. The data were collected from students‟ reflective 

journals, and then the data were analyzed descriptively.  As said by Mruck & Breuer (2003) 

reflective journal is research process to talk about presuppositions, choices, experiences, and 

actions. I used reflective journals as the instrument to collect the data from the participants 
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selected. The reason of using this kind of instrument is that students will be more flexible and 

free to express their opinions and give their arguments about teacher written feedback.  

Procedures of data collection 

Reflective journals was one way to get the data that would be used for the research. 

Before the data collection started, I asked permission from the teacher of guided writing 

about the research. There was only one class with one teacher. All the students in that class 

were the last IC repeaters. This was to ensure that the teacher knew about the research so she 

would help me in the data collection process. After that, a meeting with that teacher would 

follow to discuss about how the data would be collected. The data used in this study were 

students‟ reflective journals. I gave some reflective journal step by step to analyze students‟ 

opinion about the improvement they made based on the teacher‟s feedback. Moreover, I 

decided to use the journal reflections to gather the data about the students‟ improvement in 

the writing class because the journals make the students to fell free to share their thoughts 

about the teacher‟s feedback. Students‟ reflective journals would be returned two weeks later. 

The students had to write reflective journals they got when the teacher returned their writing 

draft.  

Data analysis 

 I asked the students to write their opinion in the reflective journals about the written 

feedback that the teachers gave to them. After reflective journals were completed, I read all 

of reflective journals from the students several times to analyze their opinionson teacher 

written feedback.. Moreover, I read several times to comprehend the similarity and different 

information in which the participants conveyed their opinions in the written feedback. Next, I 

would do the coding for reflective journals. This coding would include highlighting the 
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opinions and the reasons about teacher written feedback on students‟ errors. Then I made a 

description about the student‟s opinion on teacher written feedback in guided writing class.  
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Findings and Discussion 

From the reflective journals that I distributed to the students, I found that the majority 

of the students stated their opinion that the written feedback is useful for them. Furthermore, 

most of the students were not objected that their teacher give them correction on their 

writings‟ errors. However, there was one student that stated that written feedback is not 

helping him in improving his writing skills. I used the students‟ original quotation without 

editing or changing anything.  

Teacher written feedback was very effective in helping them to develop their 

ideas in writing. 

Three of the students said that teacher written feedback was very helpful because it 

could help them organize and develop ideas in their writing draft. At first, the students did not 

know what they had to write. However, after they got the feedback, they could understand 

what they would have to write, especially how they should write their ideas. Student A, B and 

D stated this opinion.  

Student A said,  

“I think teacher written feedback is very needed for me written. 

The teacher written feedback is very improve my writing to be 

better than before, the teacher give some tips to make the writer 

which better. Before, I joined this class, I do not like writing but 

after I joined and the teacher writes feedback to me and for my 

writing. Now, I like writing although sometimes my writing not 

sense.”  

It meant that the written feedback helped in improving Student A‟s draft. When the 

teacher told the students to write a first draft for the first time, Student A was confused and 

did not know what she would have to write. She said that when she first got the written 

feedback from the teacher, Student A got many comments in the first draft. This was because 

many sentences in the draft did not make sense and the teacher did not understand what 
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Student A was going to say. In addition to that, Student A also said that the teacher also gave 

some suggestions and tips to improve her draft.  

 Another student also had the same opinion with Student A. Student B said,  

“Written feedback is very effective for me in giving ideas about 

my writing. Beside that, I can know where is my fault in my 

writing and after that I make it correct and study again my fault 

in every part and make it right. So from feedback I can improve 

my writing.”  

 Written feedback was very helpful for Student B‟s draft because when Student B 

wrote the first draft teacher gave many comments for each part that Student B wanted to say 

in the first draft. This student was having difficulty in developing ideas as well. So, based on 

Student B‟s experience, this student did not get the idea and knew what to say in writing 

draft.  

After getting and reading the feedback, Student B was able to write sentences to 

develop and deliver his own ideas in a way that the teacher could understand. He was also 

able to develop the awareness needed in correcting his own writing, just as Harmer (2000) 

stated by getting the feedback his writing became more and more focused and easier to 

understand. He was able to keep his ideas in context as well. 

 The third student had the similar opinion about teacher written feedback too. Student 

D said,” Written feedback is very helpful because I can know how to write, especially when 

developing ideas, in my draft and know about my mistake and fix it in the next writing.” 

From this statement, it might be safe to assume that this student did not understand how to 

develop his ideas in writing at the beginning. After having submitted his first draft and 

getting the feedback from the teacher, he was able to develop his ideas.  
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Teacher’s written feedback was very helpful in helping students to correct their 

grammar in writing 

The other three of the students said that teacher written feedback was very helpful 

because it helped them in correcting the grammar mistakes in their writing. These students 

were able to develop their ideas well, but mostly with grammar mistakes. Student C, E, and F 

stated this opinion.  

The first student, Student C said, “In my opinion, teacher written feedback is very 

helpful for me, because in my first journal I had bad grammar in my writing, also I was 

confused with the punctuation. According to this statement, she had no problem in 

developing her ideas in her writing. On top of that, she was also able to understand that she 

had made many grammar mistakes after getting the feedback. Although it was not clear 

whether she was able to avoid the grammar mistakes completely, she might be able to make 

fewer mistakes than she did before.  She could be making fewer mistakes in terms of the 

punctuations errors as well since the teachers showed her punctuations errors to her in the 

written feedback. 

The second student, Student E said, “Teacher written feedback is very helpful in my 

first time I was surprised because so many wrong grammar and sentences I made. I can 

repair my sentence to be better.” This student had the difficulty in grammar when he wrote 

his first draft. After he got the teacher written feedback, he was surprised that his draft got 

many corrections. In spite of that, he got a better knowledge on how the sentences should be 

written which made his draft to be more understandable. In accordance with Walz‟s (1982) 

theory on auto-corrective capacity, this student might be able to develop it after being given 

the teacher written feedback. 
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The last student, Student F also shared a similar opinion.  

Student F said, 

“I always get written feedback from my teacher because the 

feedback in guided writing class is useful for my paper. In the 

fisrt week I get feedback from my teacher about my grammar 

functions. Sometime I feel confused how to use the right 

grammar in a right sentences. How to use the present tense and 

past tense in a one sentence because the reader feel confused 

when read my paper whether use the presents or past tense. The 

feedback that I get from my teacher is really help me to improve 

my skill on writing.”  

 

Student F was confused on how to use the correct grammar in her writing. She could 

not differentiate when she had to use present or past tense in her draft, which made the 

teacher confused. She said that teacher written feedback was very helpful in correcting her 

grammar and improving her writing skill. Her next draft was able to be more understandable 

and did not make the teacher as confused as her first draft. This showed that her writing was 

really improving through the help of the teacher written feedback although there might still 

be a few errors. 

Teacher written feedback was not helpful because it could not help in correcting word 

or vocabulary 

Only one student had different opinion about teacher written feedback. It stated by 

Student G.  

Student G said,  

“It was the first time I got feedback from my lecture. I do not 

know but my writing has a lot problem. Many corrections I got 

from my lecture. I think that my writing has the best for me 

because when I read sentence by sentences each paragraph it 

was match but reality my lecture’s opinion was different. I do not 
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understand what my lecture’s think. I do not understand why she 

gave line and wrote the correction herself. My opinion in my first 

time given feedback from my lecture was it was worst because I 

cannot understand what she wrote to give correction in my 

writing. It will be better if she gives me explanation and reason 

why my word was wrong and what should I write to make my 

writing better to read.”   

The only student with different opinion stated that she actually did not understand the 

meaning of the teacher‟s written feedback in her draft. What she thought was correct; the 

teacher would say the other way around, which made her confused. Through her impression 

from her first written feedback, I could conclude that her teacher did not give enough 

explanations and reasons for every correction. The teacher might also wrote only the correct 

form of what she write incorrectly resulting in her questioning why what she wrote was 

wrong. Through her statement, it was also clear that she needed the teacher to elaborate more 

in the explanations and reasons why something was incorrect. Therefore, she would be able 

to understand better in which part she was incorrect and perhaps able to prevent herself from 

making the same errors. 

Conclusion and Implications 

 The majority of guided writing students perceived teacher written feedback as a 

facilitator in their writing such as teacher written feedback helping students to develop their 

ideas in writing, helping students to correct their grammar in writing but I found negative side 

from teacher written feedback that it could not help in correcting word or vocabulary.  

Limitation of the Study  

 The result of this research is limited to Guided Writing students in Satya Wacana 

Christian University only. The same thing must not be applied to other classes because it was 

a basic course to measure how far students‟ comprehension of their second language 
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acquisition through writing drafts. That means more variety opinions would be found that 

would lead to different results. Some things might be similar, but since nothing is exactly the 

same, the result of this research should not be generalized and applied to another classes.  

Further Research 

 Further research on how to use teacher written feedback as effective as possible might 

be necessary in order to improve students‟ writing skill in the classroom. By doing the 

research, it is hoped that students would be able to revise their draft to better when learning 

English. 
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