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A Close Study on Grammatical Errors of an English Textbook 

Anggarawati 

Abstract 

This study attempted to answer the research question “What kinds of grammatical 

errors occur in the English textbook?”. The purpose of this research was to find 

the common grammatical errors that occur in the two grades of English textbook 

which is used in some public elementary school in Salatiga. This research was 

descriptive, because it described the grammatical errors in the textbook. The 

analysis of the data from two grades, grade one and two of the textbook showed 

that there were six common grammatical errors that English textbook made, such 

as: singular and plural nouns, sentence patterns, demonstrative pronouns, 

conjunction, and question words. The most common grammatical error was 

singular and plural nouns with 53 errors (63,1 %). The reason why the textbook 

makers made this error is they were interfered by their mother tongue. In 

Indonesia language pattern, there is no rule on using definite and indefinite 

articles, and singular–plural. The findings which could later can be applied in the 

textbook writing, teaching, and learning process, so that errors can be decrease. 

Keyword : common grammatical errors, textbook 

INTRODUCTION 

Nowadays, due to the high awareness of the importance of English language, 

there are lots of English textbooks that are use in teaching and learning process to 

help the teacher in delivering the materials in the classroom. Riazi (2003, p. 52) 

“textbooks play a very crucial role in the realm of language teaching and learning 

and are considered the next important factor in the second or foreign language 

classroom after the teacher.” Textbook seems to be one of the important factors 

and play the important role in teaching and learning process beside the teacher. 

According to Cortazzi and Jin (1991) as cited in Wang and Lee (2011) stated that 
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the textbook can be a teacher, a map, a resource, a trainer, an authority, and an 

ideology.  

Most of classroom teachers, especially elementary school teachers spend 

much time using textbooks in their teaching and learning process in the class. 

Textbook as a teaching and learning tool have continuously adapted to the ever 

changing and adjusting the challenges and demands of learning English as a 

foreign language. Parrish (2004) describes benefits of using a textbook can meet a 

learner‟s needs for expectations of having something concrete to work form and 

take home for further study. She stated that the learners can use the textbook for 

self-study at home. 

The students can learn many things about English through textbook. English 

has a certain system and pattern which is different from Indonesian grammar. 

They do not have everything in common about the system and rule in constructing 

a sentence. For example the use of different number of thing or we usually called 

it as singular and plural nouns is when we look a picture of one apple, we can say 

in Indonesia “satu apel” and in English “one apple”, but if we look a picture of 

two apples we can say in Indonesia “dua apel”, we can just change the number of 

the apple, but in English we cannot just say “two apple”, we must add –s in the 

word apple to show the plural form because in the picture there are more than one 

apple. 

The example shows that the way Indonesian sentence form is different from 

English way. Indonesian people are likely to say that English grammar is 

complicated since it is completely different from the Indonesian Grammar. The 
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textbook becomes the major source of contact for the ESL learners with the 

language apart from the input provided by the teacher, Wang and Lee (2011).  

English textbook will help the teacher and the student to learn more about English 

grammar. We know that in learning a new language, grammar frequently takes 

place but there is an English textbook for some public elementary school in 

Salatiga that still have common mistake such as grammatical errors even though 

this English textbook has been use for four years and there is no improvement 

from this English textbook. 

Considering this fact, there is still so many errors in the English textbook that 

can make the students confused when they are learning and also will influence the 

result of their learning process. English textbook for elementary school students is 

not worth studying since they have a great number of errors which include 

grammatical errors. It shows that the quality of this ESL textbook is still low.  

Statement of the problem 

As it has been discuss in the background of the study. The researcher was 

curious to know what kinds of grammatical errors in this English textbook. So, the 

researcher tried to find the answer to the following question: 

 “What kinds of grammatical errors occur in the English textbook?” 

Purpose of the study 

The fact that there are some grammatical errors which occur in the English 

textbook is fatal because it will influence in the learning of ESL. This study aims 

to find out kinds of grammatical errors that occur in the textbook. 

Significance of the study 
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Wang and Lee (2011) said, for the ESL learners, the textbook becomes major 

source of contact they have with the language apart from the input provided by the 

teacher. By doing this research, it is hoped that the results of this study could be 

useful for the teachers, and for the one who made a textbook.  

This study will help the teachers to recognize the parts that the textbook have 

grammatical errors and able to find an effective way of teaching vocabulary with 

correct grammar, so that they can give clearer explanation about grammatical 

items to the students. The one who made a textbook, this study can also be a 

guideline to always be careful in the selection and preparation of materials that 

will be written in the textbook, so that they can write appropriately because we 

know that textbooks play important role in ESL learning. 

The Scope and the Limitation of the Study 

The scope of this study was on grammatical errors that occur in the English 

textbook that is used in some elementary school in Salatiga. This research only 

observed kinds of grammatical errors in the first and second grade of this textbook 

because in those editions have almost same topic, have the most grammatical 

errors and this is where the students make their first contact with a foreign 

language in the stage of elementary school. The students usually start their 

education at the age of six and spend six years in the primary stage, three years 

each for the intermediate and secondary stages (Khafaji, 2004). 

LITERATURE REVIEW 

Textbooks present a curricular program for the teaching of the essential and 

necessary items of the language. Textbooks still continue to be the single most 
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important resource in the language classroom.  Textbooks make up the 

instructional material used in the classroom. Garinger (2001) adds a number of 

reasons for which teachers usually use textbooks. He states that textbook give 

advantage for the teacher. There are lessen preparation time, provide ready-made 

activities, and provide concrete samples of classroom progress through which 

external stakeholders can be satisfied. Textbooks are sources of knowledge and 

information on various aspects. 

 With the help of such knowledge, English language teachers build onto the 

speaking activities in the classroom, assign the assignments, prepare additional 

questions or activities, and develop any classroom activities. Harmer (2001) 

advises that we should try and choose topics in which our students will be 

interested despite the fact that individual learners have individual interests and 

that inclusion of a variety of topics and genres will help us cater their interests. 

Hence, it is expected that textbooks make use of interesting and catchy topics for 

learning vocabulary and also grammar that is very important in learning English, 

so that they can make the learners want to learn more. 

Grammar is a key to use language. In the Longman Dictionary of 

Contemporary English defines grammar as “the study of use of rules by which 

words change their forms and are combined into sentences.” It is generally 

thought to be set of rules for choosing words and putting words together to make 

sense. According to Chitravelu, Sithamparam, and Teh (1995) as cited in Nayan et 

al (2011), “knowledge of grammar enables language users to put words together 

in the correct order to communicate ideas and intentions effectively” (p. 196). 
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They further stated that grammar is also the very foundation of all verbal 

communication. They stressed that we cannot listen, speak, read or write without 

grammar. Without grammar, language will be completely meaningless.  

Having a good grammar system of a language, learners will be helpful in 

delivering their ideas, messages and feelings either to the listeners or readers. 

Language without grammar would be disorganized and causes some 

communicative problems. Hence, learners need to know the grammatical system 

of language they can communicate with others in order to transfer the message 

properly. Therefore, Patricia Murrow (2002:1) says that all languages have 

structure. The words have little or no meaning unless they are ordered in a way 

recognizable to the listener or reader.   

“Grammar was taught because it enables language users to be independent by 

giving them the means to make up their own sentences.” (Mickan 2001, p.220). 

Here, Mickan stated that when students understand grammar, they will have no 

difficulties to make sentences in language. According to Harmer (2003, p.142), 

“Grammar is the description of the ways in which words can change their forms 

and can be combined into sentences in that language.” The knowledge of grammar 

is very important to express what we would to say and interpret correctly. Since 

grammar conveys the meaning of language, students who master grammar will be 

able to read, write, speak, and listen to the language. Because of that, students 

have to understand the structure of the target language, here is English language. 

Considering the fact that grammar has an important role in language existence, 

grammar study should have a special attention. 
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All languages have different grammar. In order to use a target language well, 

learners should learn the rules of a language or to know how they work. 

Especially for Indonesian and English grammar, the different system of both 

languages could make us to make errors when using the target language. The 

learners cannot avoid errors because errors mostly occur in learning process. 

According to Corder (1973) as cited in Nayan et al (2011), an error is a systematic 

deviation made by the learners who have not yet mastered the rules of the L2. A 

learner cannot self-correct an error because it is a product reflective of his/her 

current stage of L2 development or underlying competence.  

Thep-Ackrapong (2005) points out that grammar is perceived to be the most 

difficult aspect of learning English from the Thai students‟ points of view. She 

divides the influence of the mother tongue into six main categories: 1) Subject-

verb agreement, 2) Topic-comment structure, 3) Passive voice, 4) Relative clause, 

5) Participial phrase, and 6) Subordination. She urges that these six errors are 

often made by Thai students not only in writing but also in translating the target 

texts. 

Errors are common occurrence for the people who use a particular foreign 

language. Towell and Hawkins (in Han 2005, p.13) state that “Even after many 

years of exposure to an L2, in a situation where the speaker might use that L2 

everyday for normal language, it is not uncommon to find that the speaker still has 

a strong foreign accent, uses non-native grammatical constructions, and has non-

native intuitions about the interpretation of certain types of sentence”. 
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Some errors are made when the students or even the textbook makers do not 

understand well about the English grammar. Error, according to Brown 

(1994:205) as cited in Ancker (2000:20), is a deviation from the native speaker‟s 

grammar reflecting the learner‟s competence. For instance, Indonesian grammar 

puts the singular and plural. 

Horney (1998 cited in Chen, 2006) investigated compositions written by 80 

Taiwanese EFL students. The results of his study revealed that errors in the use of 

articles had the highest error percentage (11%). Both errors in the use of 

prepositions and errors in the use of verbs had the same error rate of 9% and were 

considered the second highest error percentage. By contrasting Mandarin and 

English, the researcher confirmed that L1 related errors were the largest 

proportion of the total errors. 

There are 3 sources of error occurrence according to Ancker (2000:1). The 

first one is Interference from the native language, where the learner may assume 

that the target language and his native language are similar. He will over 

generalize the rules of his native language and the target language. The second 

one is an incomplete knowledge of the target language. This is become the source 

of error because of the incomplete knowledge, the learner may make guesses. 

When he has something that he doesn‟t know, he may guess what it should be 

there. Lengo (1995:1) added that foreign language learners commit errors largely 

because of the paucity of their knowledge of the target language whereas deviant 

forms produced by native speakers are dismissed as slips of the tongue or slips of 

the pen. The last source of error is complexity of the target language where certain 
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aspects in English are difficult for some learners, it may be caused the rules of 

their native language are quite different from English and even more complex 

than their native language.  

Brown (1980 cited in Hasyim, 2002) further classified sources of errors into 

three categories. First category is interference transfer that is the negative 

influence of the mother tongue of learner. Second one is intralingual transfer that 

is the negative transfer of items within the target language. The last category is 

context of learning; this overlaps both types of transfer. 

The term of error in grammar will be called as grammatical error. These 

happen in the shape of incomplete grammatical sentences. Concerning of the 

grammatical errors, the writer realizes that there should be a process to analyze 

the error. Error analysis is very important for teachers and learners. James (2001) 

describes EA as the alternative approach used to investigate the errors in the target 

language, which are ignored by L2 students. “Error analysis is the process of 

determining the incidence, nature, causes and consequences of unsuccessful 

language.” (YANG, 2010, p.266).  An error analysis has an important role to 

reveal what kinds of grammatical errors that occur in the English textbook, 

because English textbook become the major source to learn English grammar in 

the classroom which can affect the result of teaching and learning process.  

METHODOLOGY 

Since the aim of the study was to know the kinds of grammatical errors that 

occur in the first and second grade of the English textbook, so the writer analyzed 
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those two English textbooks. This research uses a descriptive method to describe 

the grammatical errors in the English textbook. 

The objects of this study are two grades of English textbook which contains 

11 topics. The first grade textbook that contains 6 topics, they are favorite foods, 

drinks, our body, clothes, family and animals. And for the second grade of the 

English textbook contains 5 topics, they are number, fruits, vegetables, animals 

and animals in the zoo. 

Data Collection Procedure 

In the data collection, I will do some steps to collect the data. The first thing 

that I will do is reading the English textbook; the second one is identifying and 

collecting the grammatical errors, and then determining the types of errors, and 

the last one is grouping the errors. 

Data Analysis Procedure 

In the data analysis section, the researcher further analyzed the categorization 

of grammatical errors in order to know what kinds of grammatical errors that 

occur in the English textbook through table 1.  

Table 1. Kinds of Grammatical Errors 

No 
Grammatical Error(s) 

Page Article (a/an/the) -s form Etc… 

1. 

2. 

… 

    

Total     
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After grouping the grammatical errors in the table 1, then calculated the errors 

in order to know how frequent these error that occur in this English textbook and 

then analyzed it. The last thing that the writer will do is interpreting the result of 

the analysis or drawing a conclusion based on the data analysis. 

DATA ANALYSIS 

Here I present the analysis of the data that were gathered from the English 

textbook grade one and two which contains 11 chapters. Only the grammatical 

errors were selected. Furthermore, I calculated the grammatical errors that 

occurred. Based on the data that I got, I can say that there are 5 common 

grammatical errors in this English textbook, they are singular and plural nouns, 

sentence patterns, demonstrative pronouns, conjunction, and question words. The 

most common error was plurality with 53 errors or 63,1 %. 

Singular and Plural Nouns 

It was about using articles, and using singular-plural. It seems that in this 

textbook did such errors because the textbook makers were still interfered by their 

mother tongue (Indonesian Language) where there is no rule on using articles and 

singular-plural. 

English nouns can be classified as count (singular and plural) and non-count 

(Phillips, 2003:150). The singular form is used when considering the noun as a 

single item. But the plural form is used when considering more than one item. In 

Percentage (%)     
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English, we usually mark the singular form by adding the article and we form the 

plural of a noun by adding „s‟ or „es‟ (see Table 2). 

Table 2. articles and the examples of their uses (Phillips, 2003:150) 

ARTICLES 

COUNTABLE 

SINGULAR 

NOUNS 

COUNTABLE 

PLURAL 

NOUNS 

UNCOUNTABLE 

NOUNS 

INDIFINITE 

(General) 

a dollar 

an apple 

             dollars 

             apples 

             Money 

             Juice 

DEFINITE 

(Specific) 

the dollar 

the apple 

the dollars 

the apples 

the money 

the juice 

  

The use of article is also determined by the noun whether it is countable or 

uncountable and whether it is singular or plural. There are two kinds of articles; 

they are definite article (the) and indefinite articles (a/an). According to Quirk et 

al. (1972) as cited in Alhaysony (2012), „the‟ is used with specific nouns, „a‟ or 

„an‟ is used with non-specific nouns in the singular, while „ø‟ is used with non-

specific nouns in the plural, proper nouns, mass nouns, abstract nouns, and non-

count nouns. "a" and "an" have the same meaning, they are both indefinite 

articles. They are only different depending on what word or sound that follows.  

The singular noun of egg  

The first grade textbook page 12, there is an exercise that asked the students 

to match the picture with the correct words (see Figure 1). 
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Figure 1. Exercise page 12 

There are 5 pictures; they are rice, egg, roaster, chocolate, and biscuit. The 

first choice of the exercise in the book, it is written eggs. The word egg, should be 

written in the singular form and add with the article „an‟, an egg because there‟s 

only one egg in the picture. 

The plural noun of biscuit and peanut 

The first grade textbook page 12 (see figure 1) also failed to make the plural 

form. In this exercise, it is written biscuit. The word biscuit, it should be written in 

the plural form and added (-s) become biscuits to make it become plural form 

because in the textbook there are more than one piece of biscuits. 

The other exercises in this textbook page 12 also failed to make the plural 

form (see Figure 2): 
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Figure 2. Exercise page 12 

In this exercise, the students need to choose the correct answer from those 

three choices. The correct answer is the third choice, it is written peanut. The 

word peanut should be written in the plural form and added (-s), so it will be 

peanuts because in the textbook there are so many peanuts. It seems that the 

textbook writer did not give attention to plural and singular form. 

Sentence Patterns 

The second common error was sentence pattern that included Subject and 

Verb agreement, with 20 errors (23,8 %). In the sentence pattern error, the 

textbook maker sometimes forgot to use a word in their sentence such as a subject, 

a verb, etc. According to Phillips, a sentence in English should have a subject and 

a verb (p.65). 

The verb must agree with the subject to construct a correct sentence 

structurally. The agreement between subject and verb is also influenced by the 

subject form whether it is singular or plural. Surina and Kamaruzaman (2009) 

stated that “singular subject requires singular verb and plural subject requires 

plural verb”. One must add an -s or -es at the end of the verb when the subjects or 

the entity performing the action is a singular third person (he, she, it,) or words for 
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which these pronouns could substitute. The example of errors that occur in this 

English textbook are: 

Double Subject and Verb 

In the first grade textbook page 62, there‟s a picture of a tiger and a sentence. 

The picture and the sentence can be seen in figure 3: 

 
Figure 3. Exercise page 62 

In the book, it is written Tiger it is a ….. The sentence in this textbook failed 

to construct a correct sentence because this sentence had more than one subject or 

it contained double subject. Tiger it is a …, it had double subject, it should be It is 

a …. 

The second example from the second grade textbook page 23, the students 

were asked to complete the sentences with the words in the box (see figure 4): 

 

Figure 4. Exercise page 23 
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The sentence number 10 in this exercise is That’s is papaya. It also failed to 

construct a correct sentence because this sentence had more than one verb or it 

contained double verbs. That’s is papaya, it has two verbs, it should be That is a 

papaya. These two examples of the textbook, the writer failed to make a good 

sentence because they had double subject and verb. 

Subject-Verb agreement 

In the second grade textbook page 13, there‟s an exercise and the students 

were asked to complete the sentences based on the picture. The exercise number 4 

can be seen in figure 5:   

 

Figure 5. Exercise page 13 

The last sentence in the exercise number 4 in this textbook is They eats …. 

The textbook failed to make agreement between subject and verb. It contrasted 

with the rule of subject verb agreement because „they‟ was not the singular third 

person, so it didn‟t need –s at the end of the verb. They should use the base form 

of the verb eat become They eat. 

The second example in the Subject – Verb agreement error was on the first 

grade textbook page 17. There‟s a picture of a glass of milk and a text (see figure 

6). 
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Figure 6. Exercise page 17 

In the textbook is written Everybody like milk. The textbook also failed to 

make agreement between Subject and Verb because everyone and everybody are 

singular even though they might have plural meanings. Garner (2003) said that “In 

Britain, it’s standard to use everyone and everybody with a singular verb and 

plural pronoun.” So, Everybody like milk is wrong because of the singular noun 

everybody with a singular verb. So, the sentence should be Everybody likes milk.  

Demonstrative Pronoun 

The third common error was demonstrative pronouns with 5 errors or 6 %. 

Demonstrative pronouns like „this‟, „that‟, „these‟, and „those‟ could behave as 

either pronouns or determiners, “this/that” with singular and non-count nouns 

and “these/those” with count nouns. „This‟ indicates something close to the 

speaker, „That‟ indicates something away from the speaker, „These‟ indicates 

some things close to the speaker, and „Those‟ indicates some things away from 

the speaker, Kouwenberg (2012).  

The examples of errors that occur in this English textbook are from first grade 

textbook page 52 and 54. There are some examples of dialogues, see figure 7 and 

8:  
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Figure 7. Dialogue page 52 

 

Figure 8. Dialogue page 54 

 

 The first dialogue in figure 7, it is written That is a snake. The sentence in 

the dialogue failed to use demonstrative pronoun because that indicated 

something away from the speaker but the picture in the textbook, the snake that 

they are talking actually is close or even on the hand of the speaker. So, the 

textbook could not use that in the example of the dialogue, it should be This is a 

snake. For the second example on page 54 (see figure 8), it was the opposite from 

the first example. The thing was far from the speaker but in the dialogue used this, 

it should be used that become That is a rhinoceros. 
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Conjunctions 

The fourth common grammatical errors are conjunction and also question 

word with the same number of errors, 3 errors (3,6 %). Conjunctions are used to 

connect words. The Paperback Oxford English Dictionary defines a conjunction 

as being “used to connect words or clauses of a sentence together” (2001, p. 173). 

If the sentence contains two or more clauses, there must be a connector to connect 

both clauses. Phillips (2003) stated that when a sentence has more than one clause, 

it must be correctly joined using subordinators or connectors.  

According to Schmidt (1995, pp. 358-359) as cited in Al-Shammari (2012) 

divided conjunctions into three groups. First is correlative conjunctions, it is pairs 

of words like either…or, neither…nor, both…and, and not only…but also are used 

to connect words, phrases and sometimes clauses. Second is coordinating 

conjunctions, the words like and, but, or, yet may connect two or more nouns, 

noun phrases, verbs, verb phrases, adjectives, adjective phrases, adverbs, 

prepositional phrases, infinitives, and gerunds. Coordinating conjunctions like 

and, but, or, yet…may connect two independent clauses to form compound 

sentences. Third one is subordinating conjunctions: Words like because, when, 

before, after, while, if, that, whether, and who connect dependent (subordinate) 

clauses to independent clauses to form complex sentences. 

In the second grade textbook page 26, there is an exercise where the students 

need to listen and match the word, see figure 9: 
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Figure 9. Exercise page 26 

The exercise in figure 9, there is an instruction to do the exercise, it is written 

Listen carefully and matching the word!. Even though it is only the instruction in 

this English textbook, but there is also grammatical error. Phillips (p.74) said that 

“What is on one side of these words must be parallel to what is on the other side” 

(S+V, coordinate connector S+V). The structure of the sentence before and after 

conjunction must be same. The word word, it should be in the plural form because 

there were so many words. It should be Listen carefully and match the words!. 

The second example was from the second grade textbook page 11. There 

were two pictures and one sentence that describe the picture (see figure 10). 

 

Figure 10. Exercise page 11 
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There were two pictures of 6 hats and 7 hats. In the book, it is written Shinta 

has six hats Santi has seven hats. The sentence consisted of two clauses but they 

didn‟t have connector between them. If we had two clauses in an English 

sentence, to make the sentence easy to understand, we must connect the two 

clauses correctly, not just put it together. So, it should be added with coordinate 

conjunction „and‟ became Shinta has six hats and Santi has seven hats. 

Question Words 

The last grammatical error was question word. Question-word questions can 

be divided into eight question words which are nominal question-words; “who” 

and “what”, adjectival question-words; “which” and “how many”, and adverbial 

question words; “when”, “how much”, “how”, and  “why” (Ingkaphirom and 

Iwasaki, 2005: 291).Question using question words follow two basic patterns: 1. 

Question Word + Verb + Subject, like “Who is she?” and 2. Question Word + 

Verb + Subject + Verb, for example “Where do they live?”  

In the first grade textbook page 50, there‟s an exercise where the students 

need to choose the correct answer based on the picture (see figure 11) 

 

Figure 11. Exercise page 50 
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In the book, there is a picture of a grandfather and a dialogue, it is written a: 

This is Mr. Pardi? / 
 
b: Mr. Pardi is my …. . It is clear that there is error in this 

dialogue. We can‟t use „this‟ to ask a question. We must add the question word, it 

should be a: Who is Mr. Pardi? because we want to know who Mr. Pardi is.  

The second example was from the exercise in the second grade textbook page 

42. Here, the textbook asked the students to read the story and answer the question 

(see figure 12) 

 

Figure 12. Exercise page 42 

In the book, there were 6 questions. The fifth question, it is written How many 

duck, in the pond? it didn‟t follow the correct pattern. The question didn‟t have 

verb, it should be How many duck is in the pond? added with the verb to make a 

correct question. 

CONCLUSION 

The aim of this study based on the introduction is to answer the research 

question “What kinds of grammatical errors occur in the English textbook?” 

Because of that I gathered the data from the English textbook that used by some 
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public elementary school in Salatiga. I analyzed the data and found 5 (five) 

common grammatical errors in the English textbook. They are Singular and Plural 

nouns, Sentence patterns, Demonstrative pronouns, Conjunction, and Question 

Words. I could say that the most common error is singular and plural noun with 

53 errors (63,1 %). It is clear that more than a half the source of the errors is this 

term.  

It can be concluded that the textbook makers make such errors because of the 

influence of linguistic mother tongue and their Indonesian logical thinking. In 

Indonesia language pattern, there is no rule on using articles (definite and 

indefinite article), and singular –plural (countable and uncountable noun). 

Textbook makers thought in Indonesian way when they wrote in English. 

However, when they proceed the new language data in their mind, it also produces 

a new rule, so they often over generalize about their second language rules. Errors 

produced by the textbook maker, accordingly, may occur because of their native 

tongue interference or the lack of knowledge about target language rules and 

he/she didn‟t give much attention in the plural and singular form, especially in 

learning vocabulary through a picture. Since grammatical features of each 

language are not similar, errors made are obviously different. Hyland and Anan 

(2006) state that the awareness of syntactic differences of the two languages is 

indispensible for both teachers and students who need to produce a perfect piece 

of writing with accurate grammatical structures. 

The finding that there are six common grammatical errors that occur in the 

English textbook, it  showed that the quality of English textbook as guidance for 
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teaching and learning process in the classroom in some public elementary school 

in Salatiga that has been use for four years is still low. After I carried out the 

research and find that fact, I would like to give suggestion related to this result of 

the research. Therefore, knowing the grammatical errors that occur in this English 

textbook hopefully can be applied in the textbook writing, teaching and learning 

process, so that errors can be decrease because we know that almost of all public 

elementary school in Salatiga for four years use this textbook.  

 The teacher should put extra emphasis on the trouble spots, i.e.: plural and 

singular form. Even though, it is a tiny element of English language. It is 

important point to make a good language and find an effective way of teaching 

vocabulary with correct grammar, so that they can give clearer explanation about 

grammatical items to the students. The one who made a textbook or textbook 

makers also should be more careful in the selection and preparation of materials 

that will be written in the textbook, so that they can write appropriately because 

they play the important role in making this English textbook and give a good 

revision in each new edition in order to make the textbook more accurate. 

I hope for the next researchers who are interested in the same research in this 

field to study and analyze deeply. Generally, this study only focuses on the errors 

in the area of grammar. I also hope that the next researcher analyzes the other 

aspects which are not covered in this study and they will study better than the 

research before. 
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Appendix A 

Table 1. Kinds of Grammatical errors in first grade textbook 

NO Error(s) 

Grammatical Error(s) 

Page 

Plural and singular form 

Sentence 

pattern 

Demons-

trative 

pronoun  

Conjunc-

tion 

Question 

Word 
Arti-

cle  

-s 

form 

Irregu-

lar 

plural 

1. Favorite food 
(*)

 – 

favorite foods 
 √  

 
 

 
 5 

2. Biscuit 
(*)

 – 

Biscuits 

  

 √ 

  

 

  

6 

3.  Peanut 
(*) 

– 

Peanuts 

  

 √ 

  

 

  

6 

4. What is this?
 (*)

 – 

What are those? 

 

  

 

√  

  

7 

5. This is egg 
(*)

 – 

Those are eggs 
 √ 

  
√ 

  
7 

6. I like cakes 
(*)

 – I 

like a cake  

 

 √ 

  

 

  

9 
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7. Eggs 
(*)

 – an egg  

 

 √ 

  

 

  

12 

8. Biscuit 
(*)

 – 

Biscuits 

  

 √ 

  

 

  

12 

9. Peanut 
(*)

 – 

Peanuts  

 

 √ 

  

 

  

12 

10. Soft drinks 
(*)

 – 

soft drink 

 

 √ 

  

 

  

14 

11. Everybody like 
(*)

 

milk – Everybody 

likes milk. 

  

 

√  

  

17 

12. Lip 
(*)

 – Lips 

  

 √ 

  

 

  

24 

13. Eyes 
(*)

 – an Eye  

 

 √ 

  

 

  

24 

14. Foot  
(*) 

– Feet  

 

  

√  

 

  

24 

15. I have two cheek 

(*)
 – I have two 

 √ 
  

 
  

25 
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cheeks 

16. Biscuit 
(*)

 – 

Biscuits  

 

 √ 

  

 

  

30 

17. Knee 
(*)

 – knees  

 

 √ 

  

 

  

30 

18. Short 
(*)

 – Shorts  √      32 

19. Trouser 
(*)

 – 

Trousers 
 √ 

  
 

  
32 

20. It is a trouser 
(*)

 – 

It is a trousers 
 √ 

  
 

  
32 

21. It is a short 
(*)

 – It 

is a shorts 
 √ 

  
 

  
33 

22. Complete the 

sentences 
(*)

 – 

Complete  the 

sentence 

 √ 

  

 

  

34 

23. It is a trouser 
(*)

 – 

It is a trousers 
 √ 

  
 

  
35 

24. What is this? 
(*)

 –

What are these?  

 

  

 

√  

  

35 

25.  It is a … 
(*)

 – 

These are 

…(socks)  

  

 

√  

  

35 

26. What is this? 
(*)

 –

What are these?  
  

 
√  

  
35 
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27. It is a ... 
(*) 

– 

These are 

…(pajamas) 

  

 

√  

  

 

28. It is  
(*) 

my socks 

– They are my 

socks  

 

  

 

√  

  

36 

29. It is 
(*) 

my new 

socks – They are 

my new socks  

 

  

 

√  

  

36 

30. It is a … 
(*)

 - 

They are … (ties)  

 

  

 

√  

  

39 

31. Short 
(*)

 – Shorts  √      40 

32. Short dialogue 
(*)

 

– Short dialogues 
 √ 

  
 

  
43 

33. Practice the short 

dialogue 
(*)

 below 

– Practice the 

short dialogues 

below 

 √ 

  

 

  

44 

34. a: This is Mr. 

Pardi? 
(*)

 

b: Mr. Pardi is my 

  

  

 

 

√ 50 
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…  

a: who is Mr. 

Pardi? 

b: Mr. Pardi is my 

… 

35. a: This is Mrs. 

Surti? 
(*)

 

b: Mrs. Surti is 

my … 

a: Who is Mrs. 

Surti? 

b: Mrs. Surti is 

my … 

  

  

 

 

√ 50 

36. What animal is 

that? 
(*)

 – What 

animal is this? 

 

  

  

√ 

  

52 

37. That is a snake 
(*)

 

– This is a snake 
  

  
√ 

  
52 

38. What is that? 
(*)

 - 

What is this? 

 

  

  

√ 

  

54 

39. This is a 

rhinoceros 
(*)

 – 

That is a 

rhinoceros 

  

  

√ 

  

54 
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 The error will be written with “asterisk” 
(*) 

 

Appendix B 

40. Cat is a tame 

animal 
(*)

 Lion is 

a wild animal – 

Cat is a tame 

animal and lion is 

a wild animal. 

  

  

 

√  

57 

41. Tiger it is a …  
(*) 

- It is a …  
  

 √ 
 

  
62 

42. Eyes 
(*)

 – an eye  

 

 √ 

  

 

  

63 

43. Trouser 
(*)

 – 

Trousers 
 √ 

  
 

  
65 

44. Short 
(*)

 – Shorts  √      66 

Total 0 26 1 10 5 1 2 

Percentage (%) 0 % 
57,8 

% 
2,2 % 22,2 % 11,1 % 2,2 % 4,4 % 

NO Error(s) 

Grammatical Error(s) 

Page 

Plural and singular form 

Sentence 

pattern 

Demons-

trative 

pronouns  

Conjunc-

tion 

Question 

Word 
Arti-

cle  

-s 

form 

Irregu-

lar 

plural 

1. Shinta has six 

hats 
(*)

 Santi has 

seven hats – 

Shinta has six 

hats and Santi has 

     √  11 
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seven hats. 

2. They eats 
(*)

 – 

They eat 
   √    13 

3. Study the 

example 
(*)

 – 

study the 

examples 

 √      18 

4. That‟s is 
(*)

 

papaya – That is 

papaya. 

   √    23 

5. Study the 

example 
(*)

 – 

study the 

examples! 

 √      24 

6. Chili 
(*)

 – Chilies  

 

 √      25 

7. Cucumber 
(*)

 – 

Cucumbers 

  

 √      25 

8. Leek 
(*)

 – Leeks 

  

 √      25 

9. Bean 
(*)

 – Beans  

 

 √      25 

10. Carrot 
(*)

 – 

Carrots 
 √      25 
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11. Red onion 
(*)

 – 

Red onions 

  

 √      25 

12. Listen carefully 

and matching 
(*)

 

the word!
 (*)

 – 

Listen carefully 

and match the 

words! 

 √    √  26 

13. Write down the 

number and 

arrange the 

alphabet! - Write 

down the number 

and arrange the 

alphabets! 
(*)

 

 √      26 

14. Practice the 

conversation! 
(*)

 – 

Practice the 

conversations! 

 √      27 

15. Read and practice 

the dialogue! 
(*)

 - 

Read and practice 

the dialogues! 

 √      27 

16. It is 
(*)

cabbage – 

It is a cabbage 
√       29 

17. It is 
(*)

tomato – It √       29 
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is a tomato 

18. It is 
(*)

cauliflower 

– It is a 

cauliflower 

√       29 

19. Study the 

example!
 (*)

 – 

Study the 

examples! 

 √      30 

20. Arrange the 

alphabet!
 (*)

 – 

Arrange the 

alphabets! 

 √      32 

21. The orange are 
(*)

 

on the … - The 

orange is on the 

… 

 

   √    34 

22. They are 
(*)

 

…(spinach) – it is 

… (spinach)  

 

   √    34 

23. Arrange the 

letter!
 (*)

 – 

Arrange the 

letters! 

 √      34 

24. The vegetable is 

(*)
 in the … - The 

 √  √    35 
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vegetables are in 

the … 

  

25. There is 
(*)

 a 

horse, two … and 

a … in the farm. – 

There are a horse, 

two … and a … 

in the farm. 

   √    38 

26. How many duck, 

(*)
 in the pond? – 

How many duck 

is in the pond? 

      √ 42 

27. Egg 
(*)

 – Eggs  

 

 √      43 

28. Tim and Kim 

loves 
(*)

 the 

friendly cattle. -  

Tim and Kim love 

the friendly cattle. 

   √    43 

29. … are 
(*)

 

butterflies - … is 

a butterfly.  

 

 √  √    45 

30. Study the  √      46 
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example 
(*)

 

below! – Study 

the examples 

below! 

31. Look at the 

picture! 
(*)

 – Look 

at the pictures! 

 √      49 

32. The bird 
(*)

 sing 

their song. – The 

birds sing their 

song. 

 √      51 

33. My mother go 
(*)

 

to the zoo. – My 

mother goes to 

the zoo.  

   √    51 

34. Look at the 

picture 
(*)

 and 

write the 

sentences! – Look 

at the pictures and 

write the 

sentences! 

 √      55 

35. Arrange the 

alphabet.
 (*)

 – 

Arrange the 

alphabets! 

 √      57 

36. What is this? 

Is this a …
(*)

 - 

This is a … 

   √    57 

Total 3 23 0 10 0 2 1 
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 Grammatical error in second grade textbook 

 

Appendix C 

Total Error in the Two Grade of English Textbook 

Grade 

Grammatical Error(s) 

Total  
Plural and singular form 

Sentence 

pattern 

Demons-

trative 

pronouns  

Conjunc-

tion 

Question 

Word Article  -s form 
Irregular 

plural 

First 
0 26 1 10 5 1 2 45 

0 % 57,8 % 2,2 % 22,2 % 11,1 % 2,2 % 4,4 %  

Second 
3 23 0 10 0 1 1 39 

7,7 % 59 % 0 28 % 0  2,6 % 2,6 %  

Total of 

Errors 

3 49 1 20 5 3 3 84 

3,6 % 58,3 % 1,2 % 23,8 % 6 % 3,6 % 3,6 %  

 

 

 

 

Percentage (%) 7,7 

% 

59 

% 
0 22,6 % 0  5,1 % 2,6 % 




