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ED PRE-SERVICE TEACHERS’ ATTITUDES TOWARD WRITING 
AND TEACHING WRITING 

 

Dika Amanda Ayu 

English Department of Satya Wacana Christian University 

 

Abstract 

In teaching education, giving field experiences to student-teachers is needed. The 
teaching practicum for a period of time can give motivation and direction to build their 
personalities before the real work in teaching institution. Realizing that it is necessary to 
find more studies about pre-service teachers, this study aims to describe ED pre-service 
teachers’ attitude toward writing and teaching writing. This study used a descriptive 
method since the various of attitudes were described. The subjects of this study were ten 
ED students who were taking the teaching practicum course in SMAN 1 and SMA Lab 
Salatiga. In this study, an in-depth-interview was used to obtain the data which were 
gathered on 15th – 23th February, 2012. The questions were adapted from Nguyen and 
Hudson (2010) who also conducted a research on pre-service teachers. The results of the 
interview were analyzed using a content analysis technique. It is indicated that generally 
the participants had positive attitudes toward writing and teaching writing through many 
ways seen from cognitive, affective, and conative aspects. From the finding of this study, 
some recommendations were also proposed to increase the pre-service teachers’ quality. 
 

Keywords: Pre-service Teachers, Attitude, Writing, Teaching Writing,Teaching Practicum 

 
 
 

Introduction 
 

English is universal since it is commonlyspoken in many countries. Itbecomesthe 

primary criteria when people apply for a job.Companies welcome applicants who are 

fluent in Englishskill set. Hence, to deal with these reasons, students who learn ESL or 

EFL are expected to master the four skills in learning English. One of the four essential 

skills in learning English is writing. Erkan and Saban (2011) stated that writing is a 
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necessary language skill to reach academic success. It needs thinking strategies that allow 

the individual to express him or her in the other language. 

Writing requires some elements. It is not only about expressing ideas into a piece of 

writing, but also aboutexploring a subject, recording experience, or learning to 

communicate with the readers (Schoen et al., 1982; Raimes, 1983). According to Celce-

Mercia in Erkan and Saban (2011), writingis a major achievementif someone canexpress 

his or her thoughts in written form using reasonable accuracy and coherence in a second or 

foreign language.Writing also reinforces the grammatical structures, idioms, and 

vocabulary.It invites the writers to take risks by having challenge to be adventurous with 

the language and requires them to have the constant use of eyes, hand and brain to work 

together with (Kline, 1992; Raimes, 1983). In other article wrote by Crainer and Dearlove 

(2004), it is stated that “In an age of technology, writing skills are more important than 

ever”. Nowadays, people may live in digital world,but written word will always be the part 

of life. Being able to write effectively is still a core skillin communication which not all 

people can do.  

Developing writing skill provides many challenges since writingis an active and 

productive skill. Students learn to write in a foreign language using certain level of 

linguistics knowledge, writing rules, vocabulary and grammar (Erkan and Saban, 2011). 

Similar to writing, speaking is more on producing rather than acquiring. However, these 

two skills are significantly different. Speaking is usually spontaneous and unplanned. It is 

different from writing that needs outline in explaining something and requires specific 

details. In speaking, the subjects cannot change the words that have been spoken, but in 

writing the subjects are able to revisethewords that have been written. The most important 

notion is that writing gives more focus on the process rather than the product. 
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Consequently writing seems more difficult than speaking. (Langan, 1986; Raimes 1983; 

Reid 1993) 

Writing has a close relationship with reading skill. The writers can expand their 

knowledge by reading some material before writing. It is stated in Reid (1993) that“Good 

writers are often good readers and good readers are often good writers” (p. 64). This 

statement is supported by a finding of Stotsky as cited in Reid (1993) that better writers 

read more than poorer writers, and better readers produce better writing product rather than 

poorer readers. Reid believed that by reading, the writers have access to other people’s 

knowledge, lives, and subjectivity. The writers can also be familiar with structures, 

meaning or form. Besides, by reading, the writers can elaborate the matter easier using 

their background knowledge so they are able to reduce their grammatical form mistakes 

(Gray 1956; Kline 1992). 

Switching from the importance of writing, teaching has its own significance in 

education. It demands the teacher to be able to deal with many elements of education. 

Larsen-Freeman in Reid (1993) stated that teaching usually calls for “A willingness to 

examine and risk one’s belief, patterns of actions and thoughts” (p. 257). Teaching is 

lifelong learning that teachers are demanded to gain more knowledge, make experiment, 

reflect on the trial, and change the method flexibly during the responsibility to teach. 

Moreover, the teachers have to realize what method should be used in their teaching 

writingto raise the students’ ability (Reid, 1993). 

Raimes (1983) mentioned that learning a second language means learning to 

communicate with other people. It includes learning to understand them, talking to them, 

reading what they have written, and writing to them. It shows that teachers play a 

significant role in education to increase the students’ skill quality. Increasing students’ 
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ability may be believed as challenge for any teachers. Ryan and Cooper (1984) mentioned 

that teaching profession required unique attitude, knowledge, and skills. Teachers do not 

only have to reveal of what matter to teach, but also they have to find more significant 

aspects as what students need, how to help students learn, and why that way is important.  

Beingteachers means having a deal with the school purposes such asgive the best 

education for graduate students, develop the students’ basic skill, and raisethe students’ 

love of learning. Ryan & Cooper (1984) explained that if teachers’ desiressupport the 

school’s intentions, it might be so cooperative. Since being teacherscarries out willingness 

to teach and effort to accomplish the school’s purposes, only teachers with passion to deal 

with the subject matter whoare more effective to achieve the goals.  

In education field, it is not only regular teachers who are expected to accomplish 

the school’s goals, but also the student-teachers or pre-service teachers in that school. The 

student-teachers are challenged as well. In fact, pre-service teachers have already learned 

about teaching. It means they have the background knowledge (theoretical knowledge) of 

how to be a teacher. Field experience that they have to complete requires them to apply 

what they have experienced and learned as students into a practical service. Pre-service 

teachers are not only prepared to meet the challenges and the standard of teaching, but they 

also have to be the students’ guides and mentors. (Kennedy, 1999; Street, 2003; Nguyen & 

Hudson, 2010) 

Building prospectivewriting teachers requires necessities. In Sempowicz and 

Hudson (2011), Korthagen stated that universities have a responsibility to provide clear 

training for pre-service teachers. Therefore, pre-service teachers needclassrooms that 

provide real-world opportunities to learn teaching. Besides, the student-teachers also need 

guidance from experienced teachers who can facilitate the pre-service teachers’ reflective 
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processes. School experience is a component of teacher education programs in which pre-

service teachers have the chance to observe mentors’ instruction and to practice teaching 

themselves (Kirbulut et al., 2012).  

Emphasizing the need of guidance, mentors play important roles for the student-

teachers self-development. Laine and Tanveer (1986) mentioned that theteacher’s (mentor) 

role is crucial to put the student-teachers in the new demands and responsibilities so that 

the student-teachers can be qualified teachers. The competent teachers (mentors) should 

havethe knowledge of effective classroom practices and the individual nature of the 

students within the class. The mentors ought to be able to give feedback that contributing 

to the reflective practicesand assisting the student-teachers in increasing their skill that 

make them teach better.(Brandt in Sempowicz and Hudson, 2011; Street, 2003) 

The mentors are also expected to support, motivate, and challenge the pre-service 

teacher by promoting a problem-solving approach toreflect on their mentees’ teaching and 

learning. Effective mentorsmust encourage, facilitate, and be the one who know everything 

aboutthe mentees’ needs. Moreover, mentors should be able to offer alternative 

perspectives, but still allow the mentees to act on reflections and trial alternatives 

(Korthagen and Schön in Sempowicz and Hudson, 2011; Nguyen and Hudson, 2010). 

Munby and Russell in Kirbulut et al. (2012) stated that pre-service teachers have high 

expectations for the school experience. They want to gain enough teaching experience, and 

they hope that their mentors will support and guide them. As stated by McIntyre et al. in 

Kirbulut et al. (2012) the success of the field practice depends on the levelthatthe pre-

service teachers’ expectations are fulfilled. 

As work in line with the role of the school mentors, the pre-service teachers have 

duties during the teaching practicum period. They are expected to be active 
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participantsrather than passive; participators rather than observers in learning how to teach. 

The pre-service teachers are supposed to display a degree of resourcefulness; originality; 

and creativity in consulting for the materials, ideas, and advice; to the supervisor (mentor). 

This action has to be held continually and extensively related to self-reflect, self-analysis, 

and self-evaluation. This effort of increasing teaching ability should be developed over a 

period of time within the school setting to understand skills and strategies. The pre-service 

teachersare expected to reach the standard given to them by doing this way (Larivee in 

Sempowicz and Hudson, 2011; Laine and Tanveer, 1986; Nguyen and Hudson, 2010). On 

the other hand, Ryan & Cooper as cited in Nguyen and Hudson (2010) mentioned that 

simply knowing something did not guarantee the ability to act on the knowledge. 

Theoretical knowledge about writing and teaching writing should be the base of the 

practical skills, but inside the process, the teachers have to be flexible to increase the skill. 

However, there is a weakness about the role of teacher education. According to 

Street (2003), what teachers have learned as students can affect their thoughts and then it is 

practiced in their teaching. The pre-service teachers usually teach as they have been taught 

and sometimes they imitate their former teachers. It shows that the student-teachers 

experiences as students give influence on shaping the pre-service teachers’ attitudes. When 

teachers have enough knowledge about writing, their attitudes will be more positive 

because their ability to teach writing was increasing as well. Teachers who considered 

themselves as writers offered a great deal in providing writing enthusiasm for student. 

According to Ajzen as cited in Bagus (2011), attitude is the most important factor 

in learning a language.About the function of attitude, in Ajzen (2001), Eagly and Chaiken 

state that “In the broadest sense of functionality, attitudes facilitate adaptation to the 

environment”(p.40). People believe that teachers’ personality also takes part in successful 
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teaching because people will always choose the best teacher to teach them. According to 

Ryan and Cooper (1984), someone will be considered a good teacher if s/heshowed 

warmth, empathy, sensitivity, enthusiasm, and humour.  

Attitude has many definitions. In Ryan and Cooper (1984), itis defined as a 

predisposition to act in a positive or negative way, toward people, ideas, and events. 

Fishbein and Ajzen (1975) mentioned that attitudes could be described as a tendency to 

respond on an object by giving a favorable or an unfavorable manner. Sarwar et al. (2010) 

stated that attitude is an emotional tendency to respond to some specific object, situation, 

person, or category of people. 

According to Ajzen (2001), someone’s attitude toward an object is shaped by the 

subjective values of the object attributes. People can have two different attitudes toward a 

given object in the same context, one is implicit, and the other is explicit. Although people 

can have many different beliefs about an object, it is assumed that only beliefs that are 

readily accessible in their memory persuade theirattitude.However, related to the thought 

that attitudes are tendencies to evaluate objects, it is statedthat peoplealways hold one (and 

only one) attitude toward any given object or issue. Therefore, when attitudes change, the 

new attitude dominates, but may not replace the old one(Wilson et al. in Ajzen, 2001). 

Attitude has three components (Sarwar et.al, 2010; Rosenberg and Hovland, 1960). 

The first element is the cognitive aspect of attitude which consists of beliefs and ideas 

(perceptual responses and verbal statements of belief). Ajzen as cited in Bagus (2011) 

stated that cognitive aspect reflects on the thoughts about the object. The belief and the 

idea toward an object areshaped from what people have seen or what they have known. 

The second element is the affective components include the feelings of like and 

dislike (sympathetic nervous responses and verbal statements of affect).Bagus (2011) 
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stated that the emotional reaction in affective component (whether he or she likes the 

object or not) is influenced by the belief and ideas toward the object. When someone has 

the belief and idea about an object, this belief and idea will shape his or her feelings. 

Scholl (2007) mentioned three kinds of affective conditions: 1)Positive Affective State (the 

individual is experiencing positive feelings, such as relaxation, excitement, pleasure, or 

joy); 2) Neutral Affective State (the individual is experiencing little or no noticeable 

feelings at the current time); 3) Negative Affective State (the individual is experiencing 

negative feelings and emotions such as emotional pain, anxiety, guilt, frustration, boredom, 

or anger). 

Thelast element is the conative aspect (behavioralaction tendencies). Itis intention 

to respond in a particular way (explicit actions and verbal statements concerning 

behaviour).Bagus (2011) mentioned that conative aspect shows action or the action 

tendency that someone holds toward an object that is constant with his or her belief 

(cognitive) and feeling (affective) which is formed before. Scholl (2007) explained that 

when someone experiences a negative affect state, his or herbehaviouris rejuvenatedto 

reduce these negative feelings and emotions.  However, when the negative affective state is 

going strong, there is a great pressure to relieve it.  

Many researchers conducting studies about attitude always relate the theory of 

attitude with the existence of belief. Holdershaw and Gendall (2008) mentioned that the 

attitude concept can be viewed as a set of beliefs. Here, East as cited in Holdershaw and 

Gendall (2008) stated that most people hold both positive and negative beliefs about an 

object. Each belief can be thought of as a separate attribute, and someone’s attitude toward 

the object is a result of his or her evaluations of those attributes. Fishbein and Ajzen in 

Holdershaw and Gendall (2008) added that people may acquire beliefs from observation, 
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or information received from outside sources, or by many various processes. Furthermore, 

Holdershaw and Gendall (2008) stated that different people may have similar beliefs about 

an object, but it may give them quite different influence and it may differentiate their 

attitudes. 

Related to the teaching attitude, teachers’ attitudes play a significant role inteaching 

writing. Since English become a special requirement to fulfill students’ future needs, 

teachers have to set themselves as educators who bear responsibility toward students’ 

acquisition. Teachers have to see writing not just as one of the language skills to be 

learned, even the last skill to be learned, but as an effective way for learner to 

communicate and to produce words, sentences, and chunks of discourse.(Kline 1992; Reid, 

1993). 

There are four major categories of attitude that affect teaching behaviour: 1) 

attitudes toward self; 2) attitudes toward children and the relationship between them; 3) 

attitudes toward peers and pupils’ parents; and 4) attitudes toward the subject matter.  

Particularly about the subject matter, it is important that whatever subject matter a teacher 

teaches, s/he should feel enthusiastic for it. Although some teachers find it difficult to be 

enthusiastic toward the school curriculum, it can be covered by allowing them to teach 

what they are enthusiastic about. Students cannot only easily detect the teachers’ attitude 

toward them, but also the teachers’ attitude toward the subject matter. (Ryan and Cooper, 

1984) 

People may have negative emotions (affective) toward an object that can reveal into 

a behavioural effect (conative). However, people will perform their emotion in a positive 

way even when their emotional state is negative. Peoplewho react negatively toward an 
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object will challenge themselves to judge the causes of their low performance,and then 

they increase their effort in improving their performance (Scholl, 2007). 

According to Azwar in Bagus (2011) the concept of attitude is not only be 

recognized from the positive or negative responses toward the object, but also can be 

identified from some other aspects. Sax as quoted in (Bagus, 2011) described that there are 

five characteristics of attitude. The characteristics are:  

1. Direction means the side that someone is favour with. The directions are implied as 

positive or negative attitude.  

2. Intensityis the level of the attitude. Some people may have the same direction of 

attitude, but it is possible that they have different intensity in their attitude.  

3. Widenessrefers to the range of the attitude toward the object. A person can partially 

agree or agree entirely of the object.  

4. Consistencydeals with the belief and the act regarding the object. Someone will be 

considered inconsistent if the act is opposing to what s/he believes.  

5. Spontaneityis about the readiness to state or response spontaneously. An attitude is said 

to have a high spontaneity if the subject does not need to be forced to reveal his or her 

attitude.  

Since this study investigates attitude, the three components are important aspects 

because the attitude of the subject is assessed by measuring the three components 

(cognitive, affective, and conative). The cognitive aspect can be measured from the 

students-teachers’ point of views or beliefs regarding writing and teaching writing. The 

students may share their opinion about writing and teaching writing based on what they 

have seen or known.  On the other hand, the affective component can be assessed by their 

feelings (like or dislike) toward writing and teaching writing. Besides that, the conative 
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aspect is observed through their statements related to the actions according to their 

experiencesinlearning writing and teaching writing. 

This study aims at investigating the student-teachers’ attitudes toward writing and 

teaching writing, with the following research question, “What attitudes do ED pre-service 

teachers hold regarding writing and teaching writing?”. Considering the contribution of 

finding the answer of this research question to the teaching aspect, it is necessary to find 

more studies about pre-service teachers’ attitudes in writing and teaching writing.Much 

research have been carried out on pre-service teachers’ attitudes toward writing and 

teaching writing, but only someresearchis available on EFL pre-service teachers educated 

in EFL context. 

According to Porter and Brophy in Street (2003), teachers’ personal experiences as 

students are represented as important determinants of how those teachers think and do. 

Clifford and Green in Street (2003) have suggested that how pre-service teachers feel 

about their own effectiveness as teachers becomes a significant factor to see how they 

develop their identities. This study may be useful to form a better perception of pre-service 

teachers’ attitudes’ strengthand weakness, thus they are able to adjust their subject matter 

in order to increase their students’ ability in their teaching. Furthermore, by having better 

understanding about their attitudes toward writing and teaching writing, the difficulty faced 

in dealing with pre-service teachers’ responsibilities as writing teacher can be identified. In 

addition, by investigating the student-teachers’ attitudes, the support from university or the 

teaching practicum place in solving the problems can also be formulated.  
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The Study 

This study used descriptive method since this study wanted to describethe kinds of 

attitudes of the pre-service teachers toward writing and teaching writing.A convenience 

sampling method was applied in this study. From the two selected schools, there were 

twelve pre-service teachers, but only ten of them who were choosen since had 

experiencesin teaching writing during their teaching practicum. Four participants were pre-

service teachers in SMA Laboratorium Salatiga and six participants were pre-service 

teachers in SMAN 1 Salatiga. The research was conducted after their four months of six 

times teachingpracticum in Semester 1/ 2011-2012. The data were gathered from 15th-23rd 

February 2012.  

In order to give clear information about the participants’ identities, the table was 

presented below: 

Participant 

code 

Practicum 

place 
Sex Age Mentor code 

P1 SMAN 1 Female 22 M1 

P2 SMAN 1 Female 22 M3 

P3 SMA Lab Female 22 M4 

P4 SMA Lab Female 22 M4 

P5 SMAN 1 Female 22 M1 

P6 SMA Lab Female 23 M4 

P7 SMAN 1 Female 22 M2 

P8 SMAN 1 Female 22 M2 

P9 SMAN 1 Female 22 M2 

P10 SMA Lab Male 22 M5 

P = Participant; M = Mentor 

In this study, an in-depth-interview was used to obtain the data. Basically, the 

informal one was preferable in order to create natural situation. There wereeight questions 
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about writing and teaching writing which were adapted from Nguyen & Hudson (2010) as 

the guidance (Appendix 1). However, those questions were suited since in this study the 

participants had accomplished Teaching Practicum course. The individual interview 

wasrecorded using a mobile phone. The participants were supposed to describe or explain 

the answers clearly, clarify responses and give detailed opinions for each question given. 

The questions given were structured to reflect on their own experiences in learning and 

teaching writing. 

All of the ten participants were interviewed one by one in order to get more 

understanding of their feelings, opinions, and responses.Each participant tooktwenty to 

thirty minutes to answer all the questions. All of the conversations were in Indonesian in 

order to get more comfortable atmosphere and to ease the participants in expressing their 

answers. 

After the data were collected, the recorded conversations were transcribed for each 

participant. After that, the information in the transcripts was grouped according to each 

question. In order to construct the idea of each question, the main ideas were identified 

from each participant’s answer. Next, all of the main ideas were summarized into eight 

parts: 1) the importance of teaching writing in English; 2) the mentors’involvement in 

developing the teaching writing skill in English; 3) the ideal mentors to support the 

learning to teach writing in English; 4) the improvement in learning to teach writing during 

the teaching practicum; 5) the difficulties in learning to teach writing in English; 6) the 

preparation in learning to teach writing in English; 7) the feeling of success in teaching 

writing in English; and 8) the feeling of failure in teaching writing in English. Finally, the 

resultswere analyzed using a content analysis technique. 

  



14 
 

Result and Discussion 

The data gathered were analyzed to answer the research question. The result 

and discussion were presented following the ideas discussed previously.  

 

The importance of teaching writing in English 

In line with the research from Nguyen and Hudson (2010), the question about the 

importance of teaching writing in English referred to the student-teachers’ motivation for 

learning to teach writing.All of the participants believed that teaching writing in English 

was important through the reasons revealed. 

1) Writing was the part of integrated skill 

It was claimed that the value of writing was related to the integrated skill in which 

writing skill was a part of it. P9 stated that “When we [people] are studying foreign 

language for example English, one of the skill is writing. Not only speaking, reading, 

and listening, we are also studying writing as well...”. This idea was not only stated by 

P9, but also P2, P3, P6, P7, and P8.The participants believed that learning to 

comprehend a language means studying all of the aspects inside the language at once. 

In this case, writing skill was one of the aspects, so it was a necessity to teach writing. 

 

2) Writing was a method to merge the material given before 

Another response given by P1, P2, P4, P6, P7, P8, and P10 in the interview was that 

writing was considered as amethod to apply, put in, or practice the material given 

before. An excerpt from the interview with P4 was presented below: 

Writing can be the benchmark on how the students apply the material that 

hasbeen learned before. So, this is about how they can choose the 
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appropriatevocabulary...expression in the written form of phrases, 

punctuation... 

 

However, it was not only related to the elements of writing itself such as how to 

construct and express ideas, how to deal with vocabulary, tenses, structure, grammar, 

punctuation; and how to make coherence among sentences, but also the elements of 

speaking, listening, and reading as mentioned by P6 “The importance of having 

English writing ability for students is to put in the ideas that they have learned in 

speaking, listening, and reading into a writing form.” 

 

3) Writing was a technique to evaluate the acquisition 

Since it was believed as the benchmark on how the students apply the material given in 

the lesson, writing was also considered the technique to evaluate the students’ material 

acquisitionas mentioned by P4 and P5. The excerpt below was quoted from the 

interview with P5 who brought up the difference between writing and speaking: 

When the students can write well, it shows that they understand the 

teaching material from the teacher...and in speaking, the utterance can be 

out of control, but in writing it is more controllable. If the students have 

been able to control the mistakes, it means they comprehend the material.... 

This response might work in line with the finding from Langan (1986), Raimes (1983) 

and Reid (1993). It was stated that speaking was spontaneous, unplanned, and 

unchangeable, but writing made the subject do the opposite.When the students were 

able to control the mistake in writing, they might acquire the material given. 

Considering this characteristic, writing can be regarded as the standard in assessing the 

students’ understanding toward the material. This finding may also relate to the reason 

why writing section was usually set for the last section of teaching. In writing, the 
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students were asked to make a writing product to be submitted, and it would be graded 

by the teachers. From the students’ grade, the teachers would evaluate whether the 

students had acquired the material given or not.  

 

4) Writing was the part of written language 

Another reason revealed was related to the existence of written language. Speaking and 

writing were categorized into productive skills, which people were supposed to 

produce language rather than acquire. However, speaking and writing were 

differentiated since there were spoken language and written language. Not all 

matterscould be explained by spoken language, there was written language. Writing, 

which was the part of written language, took part in language learning immediately. 

This idea wasmentioned by P3, P4, and P8. The excerpt from the interview with P3 

was taken:  

To teach the students both of the spoken language and written language. 

Because they will deal with many reading passage in written form of 

newspaper, and magazine, so being able to understand written language is 

important. 

 

5) Writing was a ‘must-have’ skill to deal with the occupation 

A further importance of writing was related to the students’ future needs as mentioned 

by P1, P2, P3, P4, P7, P9, and P10. Writing skill might support their effort to get a job. 

In applying for a job, which the applicants were expected to make CV (curriculum 

vitae) and application letter, writing skill was required. Moreover, writing skill could 

also support the employees in doing the job description such as working on 

correspondence or journalism, being a teacher, dealing with administrative work, and 

being a secretary. An excerpt from P3 was presented: 
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For example, in the future when the students apply for a job they will 

make an application letter...whatever the job is, just in case they [the 

students] work in journalism writing is needed... 

Related to the nowadays’ world development and globalization, English was believed 

as international language. Mastering English skills brought good opportunity in 

occupation. Employers would give priority toward applicants who had good quality in 

English skills (in which writing was one of the skills). Through this reason, P6, P7, and 

P10 explained the importance of teaching writing in English. The excerpt from the 

interview with P6 was taken: 

English is known as international language and most of employers want to 

find employees with best English skills, not only in reading, speaking, and 

listening, but also in writing.... 

 

6) Writing was useful in daily life 

In addition, two participants (P1 and P2) pointed out that the importance of writing 

could be found in daily life. Based on their experiences, having writing skill ability 

could bring up the chance to accomplish scholarship requirement and to raise some 

money. The excerpts from the interview with P1 and P2 were taken: 

Based on my experience, writing essay in English...for example to get a 

scholarship....(P1) 

If they like writing, they [the students] can write essay in Englishto raise 

some money...(P2) 

 

 From the responses given by the participants, it can be assumed that all of the 

participants recognized the importance of English for their students. Some of them might 

only take the values on the existence of integrated skill and written language. However, 

other participants believed that learning to write in English brought advantages through 
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many ways. Writing ability may be the way to apply and to evaluate the previous learning, 

so the teachers would be able to decide whether the students had acquired the material or 

not. Besides, writing could be the supporting skill either for a better future (job) or for 

current needs (scholarship and money). All of these advantages might give influencesthat 

made the participants were motivated to learn teaching writing in English.  

 

The mentors’ involvement in developing the teaching writing skill in English 

In order to guide the pre-service teachers in teaching practicum place, several 

mentors were prepared. The mentors were actually the English teachers in that school 

(teaching practicum place). One school usually prepared more than two mentors. A mentor 

usually guided two or three mentees only. It was expected that the less mentees that a 

mentor had, the more attention that a mentor gave. Mentors usually helped the mentees in 

designing the teaching material (Lesson Plan). They were also expected to give advices, 

comments, and evaluation to increase the pre-service teachers teaching quality. When the 

mentees were given the best intensity of guidance or involvement by the mentors, they 

were expected to be motivated. Therefore, from the good motivation, theywere predicted to 

show positive attitude toward their duties as pre-service teachers.However, not all mentors 

were considered that they had fulfilled their duties in mentoring time. Since the mentees 

had different needs each others, there would be different acceptance too. Sometimes, when 

the mentors had actually fulfilled the needs, the mentees still expected more helps. In 

contrast, when the mentors had actually not fulfilled the needs yet, the mentees did not 

expect more helps (maybe because there were too much helps so the mentees wanted 

challenges). 
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In this section, how the mentors treated the mentees was discussed. The answers 

givenwere analyzed and classifiedaccording to the participants’ opinion toward their 

school mentors (whether the participants were assisted or not). There were 

severalcategorizes of mentors. The first one was the unhelpful mentor, who did not 

facilitate the mentees. Secondly, was the helpful mentor,who facilitated the mentees. 

However, from the interview there was one participant who did not categorize the mentor 

either unhelpful or helpful. Although the participant could not categorize the mentor, by 

the theory existed there was a finding. It might be not the main finding, but by having 

information like this case, it could be a reference.  

Only four participants (P4, P6, P9, and P10) who classified their mentors as the 

unhelpful ones. Some reasons were mentioned through the interview. Firstly, it was 

mentioned that the participants explored the material independently because there was less 

even no significant advice for writing. This issue was mentioned by P6 and P10 who taught 

in the same school but had different mentors. These two participants gave additional 

information that in their teaching practicum,the school considered writing section as an 

integrated skill, not partially. Therefore, there was no significant advice for writing. The 

excerpt from the interview with P10 was taken: 

The mentor preferred to give only the topic that should be taught, I was free 

to choose the technique either through reading, listening, speaking, and 

writing. Partially about the teaching writing, there was no significant help; 

mostly there was no help... 

 

Secondly, P9 (taught in different school with P4, P6, and P10)stated that the mentor 

always approved the lesson plan made without giving any revision. Somehow, this action 

was fine to do if the mentee really did it perfectly, but it could be a terrible thing for the 



20 
 

mentee because the mentee would learn nothing. It was mentioned in the following 

interview: 

I don’t know whether my lesson plan was right or not, whether it was perfect 

or my mentor was the one who was indolent to correct it... The mentor had 

already supported me, made me felt comfortable to teach, but I had no 

material readiness... 

 

The third reason was the mentor only gave general input in the evaluation time after 

the teaching. The excerpt below was taken from the interview with P4 (had the same 

mentor with P6) :  

Actually, there was no specific help from the mentor...it was more on general 

evaluation on my teaching...such as the class management and the 

material...I feel that I was not facilitated since there was no significant advice 

in teaching writing... 

Whereas in fact evaluation time was believed as the moment for the mentee to reflect on 

the teaching and to note the positive or negative points according to the mentor’s grading. 

After that, the mentee should fix the next teaching by increasing the good one even 

avoiding the bad one. Hence, if the mentor did not give specific input on writing, it may 

cause the mentee unable to improve the teaching writing.  

On the other hand, a half of the participants (P1, P3, P5, P7, and P8)claimed that 

they were facilitated by their mentors in developing teaching writing skill in English. P3 

taught in different school with the other four, but had the same mentor with P4 and P6 

(who claimed that they were not facilitated). P1, P5, P7 and P8 taught in the same school, 

but P1 and P5 had different mentor with P7 and P8. There were some reasons presented. 

Firstly, a helpful mentor wasconsidered the one who functioned as a reminder. The 

mentor told the mentees about the problems in teaching writing so that the mentees would 



21 
 

be able to be aware to find the wayout. This idea was said by P1,“The mentor told me the 

difficulties, and then since I was a student-teacher, I had to solve the problems to 

anticipate the prediction...”. 

Secondly, for the material,a cooperative mentor was the one who gave detail advice 

about the teaching writing. The specific advice about teaching writing was believed as 

important input to give direction for the students since they were still learning to teach 

writing.The advice could be about the activities as P3 said, “The mentor only advised me 

about the games or the activities that would encourage the students to write...”.Not only 

about specific advice on the activities, the mentor also gave feedback and revisionon the 

lesson plan (P5, P8) even the ideas about the first steps in teaching writing (P7). In the 

interview P8 stated, “I didn’t make lesson plan optimally, but then it was consulted. It was 

not only approved with nothing, but the mentor also helped and commented on it,...so I 

knew what to revise...”. 

Moreover, a helpful mentor told the student-teachers about any information related 

to the teaching writing. The information could be about the students’ background 

information. This information may support the mentees’ teaching writing became optimal 

as they were expected. In the following interview P5 stated: 

 In the consultation time, the mentor gave me feedback and revision in 

lesson plan...gave idea and told me the students’ characters...I was given 

the idea to avoid the boredom in writing section...it helped me a lot...to 

show me the class background... 

 

The description of the helpful mentor above represented the mentor involvementin 

developing the student-teachers’ teaching writing skill in English.The expressions given by 

the participants were similar to the finding from Brandt in Sempowicz and Hudson (2011) 



22 
 

and Street (2003) that the competent mentors should know the effective classroom 

practices, the students’ nature within the class in order to be able to give feedback and to 

aid the mentees for a better teaching. Not only Korthagen and Schön in Sempowicz and 

Hudson (2011) but also Nguyen and Hudson (2010) who mentioned that an effective 

mentor must encourage, facilitate, and know everything about the mentees’ needs. Besides 

that, as Korthagen in Sempowicz and Hudson (2011) stated that student-teachers needed 

guidance from experienced teachers who could facilitate the pre-service teachers’ 

reflective processes, it might be concluded that the helpful mentor was theeffective 

experienced teachers who could fulfil one aspect of the mentees’ needs.  

However, there was a participant (P2) who stated different experience and did not 

categorize the mentor into neither the helpful nor the unhelpful mentor. According to the 

experience, this participant was only offered the topic and then explored the teaching 

material independently. As taken from the interview, P2 mentioned: 

The mentor only advised me about the topic...for the first time of teaching, I 

was so troubled...but as many times of teaching I faced, I was used to explore 

it by myself... 

The excerpt above showed that this kind of mentoring might be closeto a finding 

from Korthagen and Schön in Sempowicz and Hudson (2011) and Nguyen and Hudson 

(2010). Mentors should be able to offer alternative perspectives, but still allows the mentee 

to act on reflections and trial alternatives. It may be concluded that this mentor actually 

could be classified as a helpful mentor since the mentor still allowed the menteeto explore 

the teaching independently.  

Uniquely, P2 was treated as same as P6 and P10. All of these three participants 

should explore the material by themselves. Based on the interview, it was clear that P2 

could adjust with this situation. However, P6 and P10 declared that they were not 
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facilitated by the mentor. It might be concluded that both of them failed to handle this 

situation. These three participants (P2, P6, and P10) had a same responsibility to be 

independent in exploring the material, but they had different attitude toward this matter. 

This finding mightshow the different acceptance from the same object which 

wassimilartothe assumption ofHoldershaw and Gendall (2008).Different people might 

have similar belief about an object, but the beliefmight give them quite different influence 

and it could differentiate their attitudes. 

As the conclusion, during the teaching practicum period all mentors involved in 

their mentees’ teaching writing development. Although not all participants classified their 

mentors into the helpful mentors, it was believed that mentors had different manners in 

guiding the mentees.Although some of mentees had the same mentor (with the same 

treatment), they could feel different. In contrast, when some mentees had different mentors 

(with different treatments), they could feel the same. The mentees may have different 

acceptance each others because they also had different needs to improve their skills in 

teachinig writing. 

 

The ideal mentor to support the learning to teach writing in English 

When the participants were being asked about the ideal mentor to support the 

teaching writing, they shared their expectations and needs from the guidance.These 

expectations represented the mentees’ needs from their mentors which can help them to be 

more confidence in teaching writing. If these needs were fulfilled, positive attitudes toward 

teaching writing were expected. By having these references, mentors were expected to give 

more attention to the mentees. Additionally, the teaching practicum place may also reflect 

on the references to select the best mentors to guide the student-teachers. 
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The first response given was the mentors should tell the students that the 

assignments given by the student-teachers would be graded. Hopefully, by doing this 

action, the students’ enthusiasm to deal with the writing assignments would increase. As 

said by P1 in the following interview, “I think the mentor should tell the students that the 

assignments given by the student-teachers would be graded, so the students would be 

enthusiastic to do the tasks.”. 

The second response was the mentorsshould give more specific advice in teaching 

writing. There were three points to be detailed: 

1) The specific teaching writing topic (as mentioned by P10) 

By giving more specific topic, it was believed that the mentees would not feel confuse 

in exploring the teaching material. If the topic was too general, the mentees might feel 

difficult to select the appropriate material. 

“I want the mentor not to give me a general topic and let me alone with my 

teaching plan...I want the mentor to give me a specific topic when I do my 

teaching writing section...I am afraid if I give the students difficult tasks or 

something beyond their level...”  

2) Thespecific prediction in teaching writing(as mentioned by P8 and P9) 

By doing this action, it was believed that the student-teachers would be able to be aware 

of the mistakes during the teaching time so there would be less evaluation.  

“The mentor should imagine my teaching and predicted what things would be 

happened. The teacher could warn me so I was able to avoid any fault during 

the teaching.” (P8) 

3) The specific teaching writing evaluation (as mentioned by P4) 

“Writing skill should be more concerned but the mentor gave it least. I hoped 

writing skill got more attention so I got more input...through the evaluation 

time after the teaching to give me new experience, new knowledge...” 

It was supported by a finding from Brandt in Sempowicz and Hudson (2011) 

and Street (2003) that mentors should be able to give feedback that could 

contribute to the reflective practices and to assist the student-teachers in 

increasing their skill that could make them teach better. 
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The third wasthe mentors should share their teaching experiences to the mentees as 

mentioned by P2 and P5. In the interview P5 said, “I want to know the mentor’s attitude 

toward writing. Do they consider that writing is important for their students...I want them 

to share...”. This idea was in line with the finding from Munby and Russell in Kirbulut et 

al. (2012) that pre-service teachers had high expectations to gain enough teaching 

experience. It is clear that the sharing about teaching experiences may acknowledge the 

student-teachers about teaching writing. It can also extend the student-teachers’ idea about 

the importance of writing, so that the pre-service teachers would be more motivated to 

teach writing.  

The forth needs were reflections from the participants’ background knowledge and 

experience during the teaching period. P3 expected a briefing before teaching and P6 

wanted to get direct correction for mistakes. These responses could be uncommon since 

these were rarely done in ideal teaching custom. However, these could be input for the 

mentors to help the mentees optimally. As the interviews follows: 

I am still studying grammar, so I often do mistakes. I hope the mentor would 

help me on grammar...for example when I have to teach ‘if conditional’, the 

mentor should give me a short briefing...(P3) 

 

There was a fault in the slide show I’ve made, but it was not corrected to me. 

Personally, it would be better if the mistake was fixed in that current situation. 

Well, actually this matter brings up each person’s principle...but I think when 

we did something wrong when we are teaching, we would bring the students 

into misunderstanding... (P6) 

 

As a conclusion, the participants had many expectations from the mentors. Most of 

the participants expected the mentors to give more specific attention towardthe student-
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teachers’ teaching writing. It was believed that if the mentors were able to fulfill their 

expectations, they could be more optimal in doing their teaching practicum. 

 

The improvement in learning to teach writing during the practicum 

As Reid (1993) stated that teaching was a lifelong learning, it demanded the pre-

service teachers to deal with writing. Having responsibilities to teach English writing for a 

period of time, the participants found improvement from their involvement in learning to 

teach writing.The improvements they held represented that they learned beneficial points 

to help them in teaching writing and to increase their skill both of in writing and teaching. 

First of all, it was believed that a new topic discussed should attract the students’ 

attention.This idea was mentioned by P1 and P7. Hopefully, by giving an attractive topic, 

the students would be more interested in learning writing in English. In the following 

interview P7 said: 

A very hot topic so they [the students] would not be bored...the one that was 

booming in the current time and was suitable with their age...I ask them to 

write a short simple paragraph...rather than to write a page long but they 

don’t do it... 

 

Secondly, itwas related to the explanation section which a text will be analyzed 

specificly. As recommended by P5, “Discuss it [the text] step by step and part by 

part...make it detail...writing and finding the idea together...”. By doing this action, it may 

show that students would be more enjoy if they could do analysis together with the teacher 

and friends instead of individually. 

Thirdly, the activities in writing should be innovating to avoid monotonous 

technique of teaching writing. This issue was mentioned by P4 and P6. In teaching 

environment, there were so many aids for teaching writing. Audio Visual Aids (AVA) was 
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always prepared to attract the students’ attention or even to be the material discussed in the 

teaching section. AsP6 shared, “Prepared the interesting AVA...songs, stories, 

videos...short part of films. I ever used a song taken from Lion King film to be the topic 

they should write about...”. 

In the previous section, it was discussed that to evaluate thematerial acquisition the 

students were always asked to make writing products. Related to this issue, P8 declared 

that it was important for the pre-service teachers to give the sample first. In the following 

interview P8 said, “If the students were directly asked to write a passage, it might be they 

do not know about its form, they should be given the sample first...”. Somehow, the 

students may not be able to understand the pre-service teachers’ instructions, so giving the 

sample may ease the students’ in working on the assignments. 

Several participantsdeclared that they always gained some fresh ideas toimprovethe 

writing assignments that should be done by the students. From the interview with P2, P3, 

P6, P9, and P10, there were so many writing products that had been done by their students 

such as writing an ending of a non-full text, making a twist ending of a text,creating a 

fiction story, describing a favorite artist based on the picture, changing a plot of a 

story,making a story based on the student’s true story/ own version/ daily life, making a 

story by combining random elements of characters-place-time-situation, writing a diary, 

interpretinga poster, and writinga love letter. The excerpt from an interview with P10 was 

taken: 

Writing a diary is simple, right? They only have to write their own 

experiences, it is better than teaching them about politic...just reflect on their 

daily life...about the love letter, it is informal...just for fun without ignoring 

grammar, structure, and the elements of writing. ...I asked them to interpret 

pictures rather than asked them to retell a story...none knows that they would 

have ridiculous ideas... 
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To sum up, all participants said that they improved their learning process. Showing 

improvements toward their progress represented their positive attitude toward their duties 

as writing teachers. They were trying to make improvements in teaching writing since 

teaching was a lifelong learning. They discovered the progress along their learning during 

the practicum either about the topic, the activities, or the assignments for the students.The 

participants should give their best effort in order to reach the standard given by the mentor. 

This issue might be similar to the finding from Larivee in Sempowicz and Hudson (2011); 

Laine and Tanveer (1986); and Nguyen and Hudson (2010) that the pre-service teachers 

were supposed to display a degree of resourcefulness; originality; and creativity in 

consulting for the materials, ideas, and advice; to the supervisor (mentor).  

 

The difficulties in learning to teach writing in English 

In gaining improvements in teaching writing, the student-teachers’ usually found 

problems. In this section, the difficulties faced by the participants in learning to teach 

writing in English would be presented. There were two categorizes of difficulties since 

some problems appeared from the students they taught and some more werefrom the 

participants themselves.Under the difficulties that came from the participants, there were 

additional information about the participants’ opinion about the obligation for teaching 

writing after experiencing learning writing. 

 

1) The difficulties that came from the students 

Firstly, as mentioned by P2 and P3 in the interview, the difficulty was related to the 

students’ lack of enthusiasm and motivation in learning to write.It was usually 

performed whenever the pre-service teachers asked the students to make assignments, 

which they would react negatively. As P2 illustrated in the following“When I asked 
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them ‘ok, now is the time for you to write..’ beforeI finished my words yet they already 

had shouted ‘no miss, we don’t want it’...”. 

Another students’action of having less enthusiasm could be also seen when the 

students always asked for the translation of some words during working on their 

assignments to the student-teachers. It was mentioned by P1 and P2. In the following 

interview P2 said, “Most of them did not know the translation, they often asked me. 

Whereas, I want them explored it independently, either making use of dictionary or 

asking their friends...”. 

It was inferred that the students did the thingspreviously because they had limited 

skill in writing. It was mentioned by P2 and P3. The students’ limited skill could also 

be found on their writing products. In the following interview P3 revealed, “Their 

grammar was disorganized, I was confused when I read the passage...the meaning was 

not clear, I could not understand the passage....”. 

Other participants also revealed that many students had problem to find a writing 

topic for their essay. This situation made them were less motivation to write. It was 

mentioned by P4 and P9. In the following interview P9 said, “They usually found 

difficulty in gaining the idea, what to write. Well, I feel the same; it was common in 

finding the idea hardly.”. 

Having problem with the idea not only causedthe studentsto have poor motivation 

to write, but also did poor actions. The students cheated the sample given by the 

student-teachers.As P8 mentioned in the interview, “They preferred to make it [the 

assignment] similar to the sample; they only changed the words...”. The students also 

had not produced a text or to develop the paragraph optimally as described by P5 and 

P7. There was an excerpt taken from P7 in the following interview: 
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A paragraph commonly consists of five or six sentences,but sometimes they 

only made it into two or three sentences. If I told them ‘try to elaborate the 

paragraph more’ they answered it by ‘it is enough, miss’... 

 

Perhaps, the problems that the students faced as explained above werethe effects of 

their lack of knowledge. As informed by P6, “Not all of students have writing 

ability...although they are in the same class...their background knowledge were 

different...”. The students’ problems could be also their consequences of their own 

attitudes toward the teaching as P7 and P10 pointed out in the interview. In the 

following interview P10 said, “Sometimes they did not listen to my explanation and 

then in the submission due date there were students who did not finish it yet, even did 

not do it at all...”. 

 

2) The difficulties that came from the student-teachers 

The difficulties did not only appear from the students being taught, but also from 

the participantsthemselves. Although the matters troubled them, some of the 

participants tried to find the solutionsquickly.The problems were related to the teaching 

material, teaching ability, teaching preparation, and writing ability. 

Firstly, several participants found the difficulty to find the appropriate teaching 

material.This idea was mentioned by P1, P3, P8, and P9. Nevertheless, to solve this 

problem, browsed for the material from the internet was preferable as mentioned by P1, 

“Looking for something that was able to attract them to write that was why I often did 

browsing, searching for teaching resource to help my teaching technique.”.  

Secondly, other participantsfelt that theirinsufficientteaching ability could be a  
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problem. This idea was mentioned by P2, P4, and P5.Imperfect teaching ability would 

make the teaching worse when the participants should help the students to get ideas. A 

nice way out was presented by P4, “The students got the idea hardly so I put them into 

groups that would give them freedom to share each other...”. It was inferred that the 

students were expected to share the ideas together with their own friends without 

significant help from the student-teachers in group.  

The third difficulty came from the participants’ preparation. Most of teachers 

would always do preparation before the teaching time. When the preparation was done 

optimally, the teaching was done well. However, if the preparation was not optimal, it 

would be a terrible thing. As mentioned by P7 in the following interview: 

If I had less preparation and less practice it caused me had no idea to answer 

the students’ questions. Well, sometimes there were also unexpected 

questions, this point made me confused about what to answer... 

 

The last difficulty was theparticipants’ low competence in writing skill. It did not 

only raise a doubt in teaching writingas stated by P6,but also a doubt in grading the 

students’ assignments as mentioned by P10.However, a problem solving was given by 

P10 as stated in the following interview “It was only an anticipation, when I corrected 

the students’ assignments, there were usually my partners too, so I asked their help 

who seemed were more aware than me...”. 

In order to give more information about the difficulties that faced by the student-

teachers, a question about their opinions toward the obligation to teach writing after 

learning writing was given. It can be assumed that the problems from the student-

teachers were supported by their own motivation in learning and teaching writing.  
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Most of the participants responded positively toward their responsibilities in 

teaching  

writing. There was only P10 who responded negatively toward the obligation of 

writing and teaching writing. Specifically, P10 declared that writing and teaching 

writing were something they disliked, and it was supported by a bad experience in 

getting bad grade in writing.In the following interview P10 said, “I don’t really like 

writing, when I have teaching responsibilities it seemed I taught something which was 

not my interest. It means I could not teach optimally...moreover I ever had bad mark in 

my writing class...”. This finding might be similar to a finding from Scholl (2007) that 

P10 had negative affective state sincethe individual experienced negative feelings and 

emotions. Referred to the personal experience of getting bad mark in writingmight also 

be close to the finding from Street (2003) that what teachers had learned as students 

could affect their thoughts and then it showed toward their teaching.  

In contrast, P8 stated differently in the following interview, “It is interesting, 

before teaching writing the writing theory should be mastered. Writing and teaching 

writing are interesting...”. It might be concluded that P8’s sense was included into 

positive affective state because the participant experienced positive feelings such as 

being interested in and enjoyed both writing and teaching writing (Scholl, 2007).  

Having the experience in learning writing could bringadvantage in teaching 

writing. This idea was stated by P1 and P9. As the example, P9 said, “I was taught 

about writing, so I was a student. I know the students’ feeling, what problems they 

faced when they deal with writing. That made me knew how to anticipate the situation 

to ask them to write...”. 
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There were six participants who agreed that teaching writing was not easy. Being 

teachers after experiencing being students was different. The former was being taught 

and the other was teaching; it was about transferring after receiving. This reason may 

influence the participants’ opinion. Four of them (P2, P3, P4, and P6) related the 

difficulty with the teaching ability. As P6 said, “Not all people have teaching 

capability...”.Beside that, P5 related the difficulty with the knowledge transferring 

process as quoted below: 

Applying the matters that had been taught, from the college students to the 

students was difficult. In my opinion, it was an extra point if we have that 

ability. The way to deliver what we have learnt into the way that they were 

able to understand too... 

Another difficulty was related to the characteristic of writing. Writing required people 

to master many elements. As said by P7 in the following interview, “Writing is 

difficult...should master vocabulary, deal with tenses, and how to make coherence...I 

found it difficult to learn so to teach as well...”. 

However,the six participants above did not underestimate this situation. They 

challenged themselves to face the difficulties, even really enjoyed teaching writing 

since writing was important for their students. Itmightcarry out a finding from Scholl 

(2007) that when a negative affect stated, thebehaviorwas rejuvenated in order to 

reduce the negative feelings and emotions. After that, there was a judgment about their 

low performance, and then occur sothere would be efforts in improving the 

performance.  

From all of the explanation above, it can be assumed that the difficulties faced by 

the participants may stem either from themselves or the students they taught. The problems 

appeared were not only influenced by the students’ enthusiasm and motivation, students’ 



34 
 

ability in writing, and students’ intelligence or background knowledge, but also the pre-

service teachers’ ability in encouraging the students, the student-teachers’ preparation 

time, and the student-teachers’ writing competence. However, those difficulties were not 

necessarily an obstacle if the student-teachers could realize their responsibilities. They had 

already learnt writing, so they were expected to transfer their knowledge to the children. 

Unconsciously, their attitude toward the obligation of teaching writing after learning 

writing might shape their motivation. 

 

The preparation in learning to teach writing in English 

Preparation before teaching was always held to optimize the teachers’ teaching. 

Teachers would prepare all the things needed for the teaching such as the topic, the 

activities, games, assignment, and AVA. Since preparation took times, it can be assumed 

that if the teachers doing preparation before the teaching writing, those teachers showed 

positive attitude toward writing and teaching writing. In this section, the preparations from 

the student-teachers were explained to give details on their motivation in teaching writing. 

Generally, the first time to do was to decide the topic that would be taught for the 

students. Sometimes, the topic was taken from the regular book that the students got from 

the school, but the topic could be also picked from other source to suit the students’ needs. 

It was recommended by P8 and P9 that a topic for writing should be something specific, 

simple,and should not make boredom. As stated by P8, “Looking for the interesting 

material, the one which is not boring...something which is closely related to students’ daily 

life or unusual precisely.”. 

After that, in creating the writing material (games and activities were included), the 

material was decided whether it would be taught in integrated skill or separated(only 
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writing). Theteaching writing material would be explored into the relevant and the 

interesting one. It was suggested by P10 that the activity in teaching writing should the one 

which allowed the students to explore and share their experience and imagination.As 

mentioned by P10 in the following interview, “...to write what they [students] want, still 

applying the references but it [essay] is unlimited....the point is that they [students] should 

be able to share their experience and imagination...”. 

Creating AVA (audio visual aids) was also done in preparation time.For all 

participants, AVA could support their teaching techniquesuch as slide show, pictures, 

poster, songs, films and videos. It was added by P5, that AVA should be creative or might 

not be seen yet, for example using prezi instead of power point. Below was an excerpt 

from the interview with P5: 

Something that they might not see yet, I used to use prezi, and then they said 

‘wow, it’s cool’...they [students] showed respectful expressions so they gave 

more attention to my teaching... 

 

On the other hand, someparticipants declared that they also conducted special 

treatments during their preparation as their effort to increase their teaching writing 

ability.Initially, reviewing the material that had been learnt before was believed as an 

important thing.It was conducted by P2 in order to remind the memory about the generic 

structure. As stated in the following interview,“To see the generic structure because I have 

forgotten it...”. 

Anotherparticipantshared about a tricky way to anticipate unexpected things to 

happen. In the preparation, several difficult words weregiven in the text while making the 

material. In the following interview P1 said, “I give them difficult words to be asked by the 
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students, beside of to add the students’ vocabulary, I also want to anticipate the question 

given by the students...”. 

Besides, P7 and P8 also tried to study and master the teaching material to 

comprehend the teaching procedures.As P7 said, “I studied the material that would be 

taught for the students, mastered it more...I realized that even a teacher should keep 

studying...”. 

Moreover, reading information from online article or other sources in order to 

extend their knowledge was done by P5 and P6. As quoted from P6: 

I love reading online article, and sometimes there were comments in the 

article, it helped me a lot... It made me understand the way to write correctly, 

smoothly, to the point, and I found many words to be more creative... 

Reading online articles or other sources as written above was supported by the finding by 

Gray (1956) and Kline (1992). By reading, people could have access to other people’s 

knowledge and can be familiar with the structures, meaning or form so they can elaborate 

the matter easier using their background knowledge. People could also reduce their 

grammatical mistakes.Specifically about teaching writing, it could be implied that the more 

teachers read, the more teachers could help the students in stimulating and motivatingthem 

to write. 

 Another special preparation was held by P7 and P8. They stated that having time to 

practice before the teaching time could support them. In the following interview, P7 

illustrated the practice, “I talked in front of the mirror,...sometimes I asked my mother or 

my friend as the student, after that I asked their opinion, what improvement I should 

take...”. 

Furthermore, P10 supported the preparation for teaching by searching on the 

internet. Not only browsing for the teaching material, this participant also took an 
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advantage of a social network. As said in the following interview, “...I did online chatting 

with the elder from the same faculty who ever had taught in that school. Sharing the 

experience when they taught there...”. 

All of the explanation above indicated that the participants showed effort to reach 

the standard given. These efforts expressed their positive motivation to teach writing. In 

line with that, those positive motivation could be assumed as the way the participants 

showed their positive attitude toward teaching writing. They tried to cover their weak 

points in their own way. The efforts to increasethe teaching writing ability were the result 

of the development over a period of time within the school setting. These actions were also 

related to self-reflect, self-analysis, and self-evaluation.  By doing this way, the pre-service 

teachers are expected to reach the standard given to them. (Larivee in Sempowicz and 

Hudson, 2011; Laine and Tanveer, 1986; Nguyen and Hudson, 2010). 

 

The feeling of success in teaching writing in English and its reasons 

All participants declared that they had feeling of success, at least one time during 

their teaching practicum period. The feeling of success shows that behind the teaching 

writing obligation with all of the difficulties and demands from the teaching practicum 

place, the student-teachers still reached achievements. These achievements may come from 

the solved difficulties or problems or challenges. On the other hand, the difficulties would 

not be solved if the student-teachers did not have any motivation to find the wayout. The 

motivation could not work well if it was not supported by the positive attitude from the 

participants. So it can be assumed that the more achievements they got,the more positive 

attitude they gave before.By having these kinds of successful feeling reasons from the 

mentees, it was expected that all elements (faculty, writing class lecturer, teaching 
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practicum coordinator, teaching practicum schools, mentors, etc.) which took parts in 

teaching education could help the student-teachers in more detail actions as they needed. 

At once, the student-teachers should also motivate themselves to always increase their skill 

so there would be more feeling of success achieved.  

The reasons of the successful feeling given by the participants were various since 

each participant had their own range of successful.Firstly, three participants (P1, P3, P5) 

felt successful in teaching English writing when the students were willing to produce 

writing product as they were supposed to do in the writing assignment. As P1 stated: 

When the students were willing to do [the assignment] and they were excited 

so they worked on it enthusiastically...building the atmosphere to write is 

difficult, so when they are willing to write, it is an achievement for me... 

From the excerpt, it could be inferred that the students’ enthusiasm toward writing might 

define the meaning of success in teaching writing for the student-teachers. 

Secondly, the students’ attitudes toward assignment submission also gave 

successful feeling. This idea was mentioned by P9 and P10. In the following interview P10 

said, “When most of the students submitted their individual assignments...although not all 

students submitted it; at least I could attract them...”. It also might be inferred that when 

the students recognized their responsibilities to submit the assignment could create the 

successful feeling. 

Thefeeling of successalso couldbe evaluated from the writing products made by the  

students. Firstly, it might occur when the students were able to apply the material given 

before.As taken from the interview with P4, “...they were able to deliver the idea 

effectively and in the right order within grammar and vocabulary taught before, maybe 

they were not 100% correct, but it’s fine. They had already done the best for their 

level...”.Secondly, based on the experiences from P5, P6, P7, P8, and P9, successful 
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feeling may appear when the students created satisfied writing products within its 

content.As quoted from the interview with P7, “When they made a paragraph, they 

elaborated the topic by giving deep analyisis about the topic I had given...”. 

Besides, related to the grade, it was a feeling of success when the students got good 

grades. In the following interview P2 said, “When the students made narrative assignment, 

they got good mark...”. It could be inferred that when the students got good grade, it meant 

that the student-teachers had taught them well. 

As the conclusion, the different degrees ofsuccessful feeling shown previously 

might be close to the finding from McIntyre et al. in Kirbulut et al. (2012). The success of 

the field practice depends on the level that the pre-service teachers’ expectations were 

fulfilled. All participants felt successful in their teaching writing. It was evaluated from the 

students’ engagement with writing and the students’ writing product itself. Each participant 

had their own point of view to assess their success in teaching writing. They had their own 

standard or benchmark about the feeling of success they got. 

 

The feeling of failure in teaching writing in English and its reasons 

In contrast, the participants also experienced the feeling of failure. The feeling of 

failure occurred because of the unfulfilled needs or the unexpected moments during the 

teaching practicum. These feeling of failure could affect or shape the student-teachers’ 

attitude toward writing and teaching writing. Sometimes when they faced problems that 

could not be solved well, they would be underestimated. This situation might shape their 

negative attitude, for example doing the following teaching unpleasantly. By having the 

reasons of feeling failure, all elements supported the teaching education should avoid the 

causes so the pre-service teachers would not feel failed. If the problems occurred could not 
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be avoided, at least there were wayout to minimalize the problems. As the example, if the 

problem was mostly about the students that were taught, the school teacher might explain 

them about the purposes of pre-service teachers’ existence in the school. In this section, the 

reasons that caused the feeling of failure were discussed.  

From ten participants, there was one participant who claimed that the feeling of 

failure was caused by the participant’ fault in the first time of teaching. P8 gave wrong 

instruction which caused the students confused. Since it was the first teaching experience, 

this participant tried to do self-evaluation so that in the next teaching the same mistake 

could be avoided.As P8 said in the following interview: 

When the first time teaching, it was chaotic. I wanted the students to make 

their own version-story...firstly, I asked them to write the own version-whole 

story in group, after that we discussed it sentence by sentence, continually by 

each group. If the story was not rationale, it was forced to be rationale. 

Learning from the mistake, the activity should work in line with the teaching 

objectives. 

 

On the other hand, it was common that feeling of failure occurred as the effect of 

the students’ attitude toward writing. Firstly, an idea came from P1, P5, and P7 that 

occasionally the students did not write optimally. It was described by P1 that “Only 

imitated the sample, did not elaborate it by themselves, cheated, and really imitated the 

sample exactly...”. From the expression given, it might be inferred that students had no 

effort to explore the idea more. 

Secondly, the feeling of failure occurred after evaluating the writing product made 

by the students. Sometimes, the students did not write correctly. They chose the 

inappropriate words in their writing product or fail to apply the material given before. This 
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idea was mentioned by P3, P4, P6 and P10. As in the following interview P3 stated, “The 

one with disordered grammar, and unmeaning sentences...”.  

Thirdly, the mistakes made by the students could be marked low in the writing 

product. This effect caused the student-teachers feel unsuccessful because it may mean that 

the student-teachers did not teach the students well. As stated by P2, “...some of the 

students less grade so I felt no successful yet...”. 

In the previous section, it was stated that when most students submitted the 

assignment, it could create the feeling of failure. Since ‘most’ means ‘almost all’, there 

were still a number of students who did not submit the assignment. It might cause feeling 

of failure to occur. As P9 shared experience, “There were some students did not submit 

their work...a group did not finish it yet and did not submit their work until my teaching 

time was over...”. 

From the explanation above, it can be concluded that all participants not only 

experienced feeling of success, but also experienced feeling of failure. This 

feelingappeared depending on their own progress, the students’ progress, and the students’ 

engagement with writing.  

 

Conclusion and Recommendation  

This study examined pre-service teachers’ attitudes toward writing and teaching 

writing. The data analyzed indicated that seen from the cognitive component, the ten 

participants believed that both of writing wasimportant for their students.Regarding writing 

and teaching writing, these pre-service teachers had several ideas. By teaching writing, the 

pre-service teachers could evaluate their previous teaching not only about writing 
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elements, but also the lessons on speaking, listening, and reading section. Moreover, by 

teaching writing they could 

also facilitate the students to acquire writing skill which would be beneficial for their 

future.  

From the affective component, it wasinferred that most ofparticipants had positive 

feeling in learning to teach writing and teaching writing experiences. However, the 

affective component (positive, neutral, and negative states) here was influenced by their 

efforts to deal with the schools aspects. One of the aspects was the school mentors. The 

mentors’ treatments might become an important factor toward the pre-service teachers’ 

progress during the practicum since mentors were the ones who could help the pre-service 

teachers in their improvement. From the data, not all participants considered that their 

mentors as helpful. They felt that the mentors coulddo more for the mentees; the one who 

guided the pre-service teachers in teaching writing, helped the pre-service teachers to deal 

with new responsibilities as writing teachers, and supported the pre-service teachers by 

giving feedback or sharing experiences about teaching writing.  

Another aspect was thedifficultiesthey faced either from the student-teachers or the 

students they taught. Somehow, the difficulties made feeling of failure and then created 

negative affective states. Since the student-teachers were expected to challenge themselves 

to fulfil the standard of teaching writing instead of underestimating the situations, 

theyachieved feeling of success when they could fix the problems.   

From the data, there was only one participant who declared that there was no 

enjoyment and motivation to teach writing (negative affective states). However, during the 

interview it was found that the dislike toward writing was caused by personal experience of 

having bad grade in writing course. It mightbe similar to a finding that what people 
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learnedcould affect their thoughts and then it was practiced in teaching (Street, 2003). 

Fortunately, in the writing teaching practicum, this participant was able to deal with the 

problem by some improvements. 

Some improvements done by the participants previously referred to conative 

component. All participants showed their positive behaviour during their teaching writing 

experiences. Those participants always did preparation before they taught writing like 

making lesson plan, doing consultation, creating AVA, studying material, reading several 

articles from many sources, and also practicing the teaching. They tried to innovate their 

teaching writing to avoid students’ boredom. They did big efforts to adjust with the 

schools’ customs so they achieved the standard given. 

From the finding of this study, some recommendations were proposed. First, 

students who will do teaching writing practicum should give more attention to their 

learning in writing course and teaching preparation course. By having good skill in 

teaching and mastering the elements in writing, the pre-service teachers will be easier to 

adjust themselves with the schools conditions. The better skill the students acquire, the 

more feeling of success they can achieve. Secondly, the schools where the pre-service 

teachers will teach for a period of time are supposed to provide qualified mentors. 

Qualified mentors should be the ones who can guide the mentees to reach the teaching 

standard and to show improvement during the practicum. The mentors also need to build a 

supportive relationship with the mentees, which make the mentees feel free to share 

ideas.The last one isthe facultyneeds to increase the quality of teaching course and writing 

course where the students are challenged to solve many problems that can be found in 

teaching practicum. 
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Since this study only investigates teaching writing, there are still a lot of things that 

need to be improved. The results cannot be generalized for other skills like speaking, 

listening, and reading since each skill has its own objectives and purposes for the users. 

Further research needs to be done is to find out the attitudes toward speaking and teaching 

speaking which speaking is also belongswith productive skill as same as writing. 
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Appendix 1 

Questions for Interview 

 

1. Apa pentingnya siswa dapat menulis dalam bahasa Inggris (writing)? 

 

2. Apa yang dilakukan guru pamong kamu dalam membantu kamu mengajar menulis  

dalam bahasa Inggris? 

 

3. Apa yang kamu harapkan dari seorang guru pamong dalam rangka membantu 

kamu mengajar menulis  dalam bahasa Inggris? 

 

4. Apa saja yang telah kamu lakukan dalam mengajar menulis  dalam bahasa 

Inggris? 

 

5. Kesulitan apa yang kamu hadapi dalam mengajar menulis  dalam bahasa Inggris? 

 

6. Apa persiapan yang kamu lakukan dalam mengajar menulis  dalam bahasa 

Inggris? 

 

7. Apakah kamu pernah merasa berhasil dalam mengajar menulis  dalam bahasa 

Inggris? Apa yang membuat kamu merasa berhasil? 

 

8. Apakah kamu pernah merasa tidak berhasil dalam mengajar menulis  dalam 

bahasa Inggris? Apa yang membuat kamu merasa tidak berhasil? 
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Appendix 2 

Excerpts 

 
“....kalau belajar foreign language ya, bahasa Inggris...salah satu skillnya kan 
writing...nggak cuma speaking, reading, listeningtapi semua skill termasuk writing...” (by 
P9, p.13) 
 
“....writing itu bisa menjadi tolok ukur di mana siswa itu mengaplikasikan atau 
dimana para siswa itu memahami materi yang telah diajarkan. Jadi gimana dia bisa 
menggunakan vocabulary yang sesuai, ...ekspresi dalam bentuk tulisanphrase, 
punctuation...” (by P4, p.13) 

 
“....pentingnya siswa dapat menulis dalam bahasa Inggris biar apa yang udah mereka 
pelajarin di speaking, listening dan reading itu, bisa dimasukin ke writing.” (by P6, p.14) 
 
“....siswa bisa menulis dengan baik dan benar itu menunjukkan bahwa dia itu 
sebenernya sudah memahami apa yang diajarkan sama guru, ... kalau ngomong kan 
nggak bisa dikontrolsedangkan writing kan bisa dikontrol. Kalau dia udah bisa 
mengontrol kesalahannya, berarti dia sudah bisa memahami materi writing yang 
diajarkan....” (by P5, p.14) 

 
“....untuk mengajarkan siswa supaya nggak cuma tahu bahasa secara spoken 
language, jadi mereka juga tahu bahasasecara tulisan. Karena pasti mereka kan deal 
with many bacaan kayak koran, majalah nah itu kan pasti written ya..kan jadinya 
writing tu penting supaya siswa tahu tentang written language.” (by P3, p.15) 

 
“....misalnya mau cari kerja kan pasti bikin surat lamaran...nggak tahu mereka ke 
depannya kerja apa, kalau misalnya mereka kerjanya di bagian jurnalisme nah itu kan 
butuh writing...” (by P3, p.15) 
 
 “.... Bahasa Inggris kan bahasa internasionaldan mayoritas pencari pekerjayaitu 
banyak banget yang nyari orang yang memiliki kemampuan berbahasa Inggris. 
Nggak cuma di reading, speaking, dan listening aja tapi di writing juga. ...” (by P6, 
p.16) 

 
“...berdasarkan pengalamanku sih, menulis essay dalam bahasa Inggris...misalnya 
untuk mencari beasiswa....” (by P1, p.16) 

 
“....kalau misalkan mereka hobi nulis, mereka bisa bikin cerita, esai, terus mereka 
bisa menghasilkan uang dari situ...” (by P2, p.16) 
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“...guru pamongnya lebih bantuin ke ngasih topik apa yang harus diajarke, terserah mau 
dikasih ke siswa lewat reading, listening, speaking atau writing. Jadi kalau bantuan secara 
spesifik ke writing itu kurang banget atau malah yah nggak ada...” (by P10, p.18) 

 
“....ya nggak tahu sih apa emang udah bener, udah sempurna atau apa dia aja yang males 
koreksi... Dia itu ngasih dukungan, bikin pede waktu ngajar tapi kalau kesiapan materi ya 
nggak...” (by P9, p.18) 
 
“...sebenernya sih nggak terlalu spesifik bantuan dia...lebih ke evaluasi secara 
general tentang gimana aku ngajar...tentang me-manage kelas dan materinya...aku 
nggak ngerasa terbantu karena nggak ada masukan yang signifikan dalam ngajar 
writing...” (by P4, p.18) 

 
“...dikasih tahu kesulitannya kayak gini lho, terus sebagai guru PPL ya harus berusaha cari 
tahu caranya mengantisipasi supaya nggak kejadian kayak gitu...” (by P1, p.19) 
 
“...guru pamong cuma ngasih saran permainan, games gitu atau aktivitas yang bisa 
encourage students buat mau writing...” (by P3, p.19) 
 
“...aku bikin lesson plan sih kayak seadanya gitu, terus dikonsultasiin, nggak cuma diiya-
iya tapi dibantuin, dikomen, ...jadi tahu mana yang harus diperbaiki...” (by P8, p.19) 
 
“....konsultasi lesson plan, jadi memberi feedback dan revisi di lesson plan-
nya...memberi ide dan memberi tahu karakter anak-anaknya itu seperti apa di 
kelas...dikasih ide ini supaya kalau writing mereka nggak bosen...cukup 
membantu...untuk memberi tahu background kelasnya kayak gimana...” (by P5, 
p.20) 
 
“...ya jadi kalau aku ngajar writing paling dia cuma ngasih saran tentang topiknya 
apa...awal-awal mengajar, aku itu kesulitan...terus ya dengan seiring berjalannya 
waktu ya aku jadi terbiasa dengan mengembangkan topic yang dikasih tadi...” (by 
P2, 21) 
 
“...menurutku guru pamong itu sebaiknya ngomong ke siswa bahwa semua tugas yang 
diberikan guru PPL akan dinilai, jadi mereka akan terpacu untuk mengerjakan tugasnya 
itu.” (by P1, p.22) 
 
“... Aku sih pengennya ya guru pamong tuh ngasih topiknya nggak yang secara 
general terus terserah aku mau gimana ngajarnya..aku lebih pengen dia ngasih topic 
spesifik kalau aku ngajar writing...takutnya aku ngasih soal yang terlalu susah atau 
yang nggak sesuai sama topic, nggak sesuai level mereka...” (by P10, p.22) 
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“...ya dia ngebayangin ngajarku nanti, yang mungkin bakalan terjadi tuh apa, terus bisa 
mewanti-wanti aku supaya aku nggak ngelakuin kesalahan waktu ngajar.” (by P8, p.23) 
 
“...writing skill yang harusnya paling dapet perhatian tapi kok malah paling sedikit 
dapet perhatian dari guru pamong. Yang aku harapkan ya lebih dikasih perhatian jadi 
bisa lebih dapet masukan...ya dalam evaluasi habis ngajar supaya aku dapet 
pengalaman baru, pengetahuan baru...” (by P4, p.23) 

 
“aku pengen tahu gimana sih attitude mereka terhadap writing. Apakah mereka juga 
menganggap writing itu penting untuk siswanya...aku pengennya guru pamong itu juga 
bisa share...” (by P5, p.23) 
 
“...aku kan juga masih belajar grammar, jadi masih sering salah. Jadi harapanku guru 
pamong bantuin di masalah grammar juga...misalnya waktu aku ngajar ‘if conditional’ 
ya akunya diajarinlagi dulu, dibriefing dulu...” (by P3, p.23) 
 
“....waktu itu aku ada kesalahan di slide show, nggak diberitahukan..kalau aku pribadi 
sih dijelaskan langsung di depan, intinya dikoreksi langsung...ya lebih ke pribadi 
masing-masing ya...cuma ya kalau kita salah kan malah menjerumuskan anak-
anaknya itu...” (by P6, p.24) 
 
“...topik  yang lagi hot-hotnya biar mereka tuh nggak bosen...topik yang sekarang 
lagi booming dan kira-kira untuk seumuran mereka tuh nggak ngebosenin...minta 
mereka nulis pun itu yang simple short paragraph...daripada nulis satu halaman tapi 
nggak dikerjain...” (by P7, p.24) 

 
“...dibahas step by step per bagian...bikin sedetail mungkin...jadi menulis dan mencari ide 
bersama...” (by P5, p.24) 
 
“...menyiapkan AVA yang menarik...lagu, cerita, video...cuplikan film. Lion King itu aku 
pakai satu lagu dan itu jadi bahan mereka nulis...” (by P6, p.25) 
 
“...kalau anak-anak langsung disuruh bikin teks mungkin mereka nggak tahu bentuknya, ya 
memang harus dikasih contoh dulu...” (by P8, p.25) 
 
“...kalau diari kan gampang ya, mereka cukup nulis tentang pengalaman, daripada 
kita ngajarin mereka politik...kan mendingan gunakan aja yang ada di keseharian 
mereka...surat cinta nggak formal...lucu-lucuan tapi nggak ngelupain grammar, 
structure, pokoknya unsur-unsur di tata bahasa Inggris. ... aku suruh interpretasi 
gambar...daripada mereka cuma aku suruh retell...siapa tahu para siswa punya ide 
konyol...” (by P10, p.26) 
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“...misalnya aku bilang ‘iya, sekarang kalian nulis..’ belum selesai aku ngomong mereka 
udah ‘aaaaaa nggak mau miss, nggak mauuuu’...” (by P2, p.27) 
 
“...kebanyakan tuh nggak tahu bahasa Inggrisnya, jadi lebih sering tanya ke aku. Padahal 
aku pengennya mereka explore sendiri dulu, liat kamus atau nanya temennya...” (by P2, 
p.27) 
 
“...secara grammar mereka masih kacau, jadinya aku sendiri kalau pas baca gitu ya 
bingung sendiri...nggak pas maksudnya apa, gak jelas, sampai aku tuh nggak mudeng 
bacanya...” (by P3, p.27) 
 
“...mereka biasanya kesulitan nyari ide, mau nulis apa gitu. Ya aku juga sih ya, wajarlah 
kalau susah nyari ide.” (by P9, p.27) 
 
“...mereka cenderung cuma liat contohnya terus diganti doang kata-katanya...” (by P8, 
p.27) 
 
“...biasanya kalau paragraph itu minimal lima atau enam kalimat..kadang-kadang ada yang 
cuma dua atau tiga. Terus kalau misalkan aku bilang ‘ayo coba dikembangkan’ mereka 
bilangnya ‘ahhh udah miss’ ...” (by P7, p.28) 
 
“...nggak semua bisa menulis...walaupun di kelas yang sama...background pengetahuan 
mereka sendiri pun beda-beda...” (by P6, p.28) 
 
“...kadang-kadang nggak dengerin jadi kalau pas waktunya ngumpulin tugas tuh mereka 
ada yang belum kelar, belum ngerjain...” (by P10, p.28) 
 
“...mencari sesuatu yang bisa membuat mereka untuk tertarik menulis itu sendiri susahnya, 
jadi aku sering browsing, nyari teaching resource untuk membantu cara mengajarku.” (by 
P1, p.28) 
 
“...idenya datengnya lama makanya aku taruh mereka dalam grup supaya mereka lebih bisa 
tukar pendapat...”(by P4, p.29) 
 
“...kalau pas persiapan sama latihannya kurang ya agak kelabakan pas jawab pertanyaan 
dari muridnya. Ya kan sometimes ada pertanyaan-pertanyaan yang di luar perkiraan, nah 
itu bikin bingung mau jawab apa...” (by P7, p.29) 
 
“...antisipasi sih ya, kan kalau ngoreksi gitu biasanya banyak anak-anak temen PPL juga, 
nah aku minta tolong sama mereka yang kayaknya lebih teliti daripada aku...” (by P10, 
p.29) 
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“...nggak terlalu suka writing...ya kayak mengajarkan sesuatu yang sebenarnya bukan 
interest saya, padahal kalau nggak interest kan berarti kemampuan di bidang itu juga nggak 
maksimal...ditambah pengalaman pribadi writingku jelek nilainya...” (by P10, p.30) 
 
“...asik sih, ngajar writing tu harus bisa menulis dulu, harus master theory of writing. 
Writing dan teaching writing itu menyenangkan...” (by P8, p.30) 
 
“...dulu kan pernah dapat writing, jadi murid juga, jadi tahu perasaan anak-anak yang aku 
ajar, problem apa yang dialami saat writing. Jadi aku tahu cara ngantisipasi buat nyuruh 
anak-anak menulis...”  (by P9, p.30) 
 
“...susah, nggak semua orang punya bakat mengajar...” (by P6, p.31) 
 
“...mengaplikasikan apa yang sudah diajarkan, dari kita anak kuliahan ditransfer ke 
anak sekolah, itu susah. Jadi menurutku kalau kita sudah punya kemampuan seperti 
ini untuk mengajarkan pada yang lebih muda itu ekstra. Gimana caranya untuk 
menyampaikan apa yang sudah kita pelajarin melalui suatu cara yang mereka bisa 
mudeng...” (by P5, p.31) 
 
“...writing itu susah...harus menguasai banyak vocabulary, deal with tenses, juga 
bagaimana mengkoneksikan ide awal dengan ide selanjutnya...saya sendiri merasa 
kesulitan dengan itu kadang ngerasa susah kalau harus mengajarkan...” (by P7, p.31) 
 
“...nyari materi yang oke, yang nggak bosenin...yang topiknya deket sama kehidupan 
mereka sehari-hari dan yang malah mungkin jarang mereka denger.” (by P8, p.32) 
 
“...menulis apa yang dia mau, tetap ada acuannya tapi nggak terus dibatasi.... pokoknya 
mereka bisa pakai pengalaman mreka, imajinasi mereka...” (by P10, p.32) 
 
“...yang belum pernah mereka lihat, kayak dulu aku pernah pakai prezi, mereka belum 
pernah lihat terus mereka bilang ‘ihhhh apik apik’...ya ekspresi kagum sehingga 
mereka jadi lebih memperhatikan aku waktu ngajar...” (by P5, p33) 
 
“...untuk liat generic structure, soalnya udah lupa...” (by P22, p.33) 
 
“...aku kasih kata-kata sulit yang nantinya bisa ditanyakan para siswa, selain untuk 
menambah vocabulary siswa, aku juga pengen mengantisipasi pertanyaan yang akan 
diajukan siswa...” (by P1, p.33) 
 
“...aku juga mempelajari sek apa yang mau ta jarin ke siswa, lebih menguasai lah...aku 
sadar kalau ternyata jadi guru pun tetep harus belajar dulu...” (by P7, p.33) 
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“...aku suka baca online article, terus kadang-kadang ada comments itu loh yang ada 
di artikel, nah itu membantu aku banget... ya aku jadi ngerti gitu caranya supaya bisa 
nulis bener, dengan smooth, to the point, nggak muter-muter, terus banyak kata-kata 
yang juga bisa digunaiin karena kan lebih kreatif...” (by P6, p.33) 
 
“...ya ngomong di depan kaca,...kadang minta ibu atau teman jadi muid, nah habis itu aku 
minta pendapat, kurangnya apa...” (by P7, p.34) 
 
“...aku chatting online sama kakak senior yang pernah ngajar di tempat yang sama. Gimana 
pengalaman mereka waktu ngajar di sana...” (by P10, p.34) 
 
“...waktu siswa mau mengerjakan dan mereka tertarik jadi mau mengerjakan dengan 
antusias....membangun atmosfir untuk menulis itu sendiri kan sudah sulit, jadi kalau 
mereka sudah mau untuk menulis ya itu sudah satu pencapaian untuk aku...” (by P1, 
p.35) 
 
“...saat sebagian besar anak itu ngumpulin tugasnya masing-masing..walaupun mungkin 
belum semua tapi paling nggak itu artinya aku bisa attract attention mereka..” (by P10, 
p.35) 
 
“...mereka bisa menyampaikan ide mereka, menulis dengan runtut dan  menggunakan 
grammar dan vocabulary yang udah diajarin, walaupun mungkin nggak 100% akurat tapi 
yah baik. Mereka sudah bisa melakukan yang bagus untuk level mereka.” (by P4, p.36) 
 
“...waktu mereka bikin paragraph itu dalam pengembangan topiknya writing itu sendiri, 
mereka justru punya analisis yang mendalam tentang topik yang aku kasih...” (by P7, p.36) 
 
“...ya aku liat waktu narrative itu nilainya bagus-bagus...” (by P2, p.36) 
 
“...pertama kali mengajar, jadinya kacau. Maksudku bikin own version...pertama tuh 
semua aku suruh bikin whole story own version dulu per kelompok, terus baru 
dibahas per kalimat, per grup saling ngelanjutin, kalau nggak nyambung ya 
disambung-sambungin. Belajar dari kesalahan, kegiatan tuh harus nyambung 
berdasarkan tujuannya.” (by P8, p.37) 
 
“...cuma berdasarkan contoh, nggak ngembangin sendiri, nyontek, persis contoh...” (by P1, 
p.37) 
 
“...yang grammarnya kacau, kalimatnya nggak ada artinya...” (by P3, p.38) 
 
“...beberapa murid kurang bagus nilainya jadi aku ngerasa masih belum berhasil...” (by P2, 
p.38) 
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“...ada yang nggak ngumpulin...satu kelompok belum selesai nggak ngumpul-ngumpulin 
sampe jam ngajarku habis...” (by P9, p.38) 
 
 

 




