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ABSTRACT 
The concept of knowledge management (KM) has actually been applied widely in commercial 

organizations and businesses (Yeh, 2005, p. 35) because of the belief that KM is very beneficial for 
them. A university is actually an organization as well. Although it is not a commercial organization, 
KM is also believed to be able to support "educational administration, which in turn supports 
teaching and learning" (Petrides & Guiney, 2002, in Yeh, 2005, p. 36). However, until now, there does 
not seem to be much literature discussing about the use of KM in educational institutions. This was 
why I conducted a research on this issue, especially related to the social learning that a lecturer
community of practice (CoP) do to acquire pedagogical knowledge in their workplace. 

This study attempted to find the answer to the question: How do teachers acquire 
pedagogical knowledge socially in their workplace? To answer the question, a qualitative research 
using an online questionnaire was done. Nine lecturers that belong to a lecturer-CoP in a faculty in 
Indonesia participated in this study. The result shows that the lecturer-CoP acquire pedagogical 
knowledge socially both formally (by attending seminars or workshops) and informally (by sitting in 
classes and discussing with colleagues) in their workplace. Furthermore, the learning was done 
through informal face to face contact with other colleagues, learning formally and informally through 
attending seminars or workshops, also through e-mails 

Key words: Knowledge management, community of practice, pedagogical knowledge acquisition 

INTRODUCTION 
The knowledge management concept (KM) has appeared and been used most frequently in 

businesses, corporations, or organizations that concentrate on "commercial applications" (Yeh, 2005, 

p. 35) because people believe that KM can improve organizations' performance (KPMG, 1998, in 

Ruikar, Anumba, & Egbu, 2007, p. 298), to help them to be sustainable (Snowden, 1999, p. 52), and 

also to be "dynamic, flexible, competitive, and successful" (Lehaney, Clarke, Coakes, & Jack, 2003, p. 
1). 

KM in the organizational field can simply mean "the management of all, or some part, of the 

knowledge process" (Lehaney, et al., 2003, p. 2). However, KM itself actually covers more than just 

the way companies manage their knowledge. KM is also related to areas like organizational 

leadership and management, workplace and adult learning, and also the concept of community of 

practice (CoP), which will be the focus of this research. 

In this paper, I would like to study some teachers' pedagogical knowledge acquisition in a 

workplace from 'Knowledge Management' (KM) point of view, especially from the framework of 
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community of practice (CoP). The main reason is because some people believe that KM in 

educational institutions can support "educational administration, which in turn supports teaching 

and learning" (Petrides & Guiney, 2002, in Yeh, 2005, p. 36). However, until today, only little 

attention has been paid to "higher education institutions, and non-profit, government, and 

community organizations" (Coukos-Semmel, 2003, in Yeh, 2005, p. 35) in relation to KM. 

Being a teacher in Indonesia, I am interested to investigate how KM can be used in 

educational organizations, which are arguably consist of several CoPs. It seem::. that there are not 

many studies and articles that focus on KM usage in educational contexts. This is probably because 

usually profit is not the main aim of educational institutions. Nevertheless, the workers, especially 

the teachers in educational institutions, are actually knowledge workers- "workers with knowledge 

acquired in higher education" (lchijo & Nonaka, 2007), and they share many practices in common. 

Hence, it is possible that KM can also help improve the performance of educational organizations or 

the communities of practice of which they are comprised. Based on the reasons above, this study 

attempted to answer the question: How do teachers acquire pedagogical knowledge socially in their 

workplace? 

PEDAGOGICAL KNOWLEDGE 
The term pedagogy itself can be referred to as "the science and art of teaching, but often 

used to describe an approach to how learning should proceed and the consequences of that 

approach" (Billet, 2001, p. xvi). Then, pedagogical knowledge may be broadly defined as the 

knowledge about the science and art of teaching, and also as knowledge about teaching approaches. 

Leinhardt and Smith (1985, in Wilson, Shulman, & Richert, 1987, pp. 108-110) argues that 

there are "two bodies of knowledge" that teachers need to have: 

- "knowledge of lesson structure": "the skills needed to plan and run a lesson smoothly, to 

pass easily from one segment to another, and to explain material clearly". 

- "knowledge of subject matter": it is "topic specific ... ", understanding of the "concept, 

principle, or theory" of the teaching subject itself. 

Pedagogical knowledge in this study will pay special attention to both "knowledge of lesson 

structure" and or "knowledge of subject matter". Matters related to 'teaching skills' (e.g. classroom 

management and teaching methods) are included in the first category. Matters about 'teaching 

content' (e.g. theories, understanding of the subject matter), 'teaching English skill courses' (e.g. 

teaching Structure, Writing, or Speaking Classes), and 'teaching content courses' (e.g. teaching 

subjects related to literature or linguistics) are included in the second category. 

J 
KNOWLEDG£ MANAGEMENT (KM) 

As mentioned above, KM in the organizational field can simply mean "the management of all, 

or some part, of the knowledge process" (lehaney, et al., 2003, p. 2). Lehaney et al. (2003, pp. 7-8) 

suggest that there are several kinds of knowledge management, including "knowledge retention", 
11knowledge creation", knowledge sharing", "knowledge identification", "knowledge acquisition", and 

"knowledge utilisation". In addition to this, Ruggles (1997, p. 1) also explains that there are three 

main activities that KM covers, namely "generation, codification, and transfer" of knowledge. 
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However, in this study, knowledge acquisition - especially related to teachers' pedagogical 

knowledge- was the one that became the focus of this study. 

KM itself actually covers more than just the way companies manage their knowledge. KM is 

also related to areas like organizational leadership and management, workplace and adult learning, 

and also the concept of community of practice (CoP), which will be the focus of this research. CoP is 

believed to be one of the helpful ways to manage knowledge in organizations. For example, Mitchell, 

Wood, and Young (2001, p. 21) explain that CoP "encourage[s] the sharing of ideas, use knowledge 

management to drive strategy, enable the transfer of expertise, [and] provide a spark of innovation". 

COMMUNITY OF PRACTICE (CoP) 
All people belong in at least one community of practice (CoP); in fact, people may also belong 

to various communities of practice (Wenger, 1998, p. 6). For example, a person can be a community 

member of a family, a neighborhood, a religious group, a workplace, and even a group in a 

workplace. People may change their communities of practice over time as well (Wenger, 1998, p. 6). 

Sometimes formal, sometimes informal, communities of practice are familiar and are actually an 

important part in humans' lives (Wenger, 1998, p. 7). 

There are several definitions of CoP. For example, Hildreth (2004, p. ix) argues that CoP is 

viewed as "groups in which soft knowledge is created, sustained, and nurtured". According to 

McDermott (1999), "Communities of practice are groups of people who share ideas and insights, help 

each other solve problems and develop a common practice or approach to the field". In addition, 

according to Wenger and Snyder (2000, p. 139), CoPs are "groups of people informally bound 

together by shared expertise and passion for a joint enterprise". So, a CoP is seems to be structured 

or formed informally by a group of people who have a common goal, ideas, and also culture. It 

cannot be created or managed but the members are there to help, support each other, and even to 

discuss and solve problems together. A CoP seems to occur because people feel the need to learn 

and share their knowledge with other people who have the sarne purpose. However, the learning 

that happens in a CoP seems to be more informaL 

LEARNING IN A COMMUNITY OF PRACTICE 
Much literature relates CoP with learning (e.g. Hughes, Jewson, & Unwin, 2007; Wenger, 

1998). The literature also seems to show that learning occurs in social practices, especially in the CoP 

people are involved in. In other words, people learn socially in their CoP. According to Hodkinson and 

Hodkinson (2004, p. 8, in Fuller, 2007, p. 23), learning cannot happen outside CoP, as they argue that 

"we need to belong to learn, and what it is that we belong to, can be called a community of 

practice". 

It appears that CoP is most useful for social learning because the current literature gives the 

impression that CoP is the place where social learning occurs. This is probably because a CoP is 

always constructed by a group of people. If learning happens within a CoP, this means that people 

learn from or with other people - socially - in their CoP. Furthermore, because different CoPs may 

have different goals, people may learn different things ir~ different CoPs. 
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Social learning is the learning that occurs from interaction with other people. Since this thesis 

is focusing on knowledge acquisition in a community of practice (CoP), more emphasis will be placed 

on social learning theories. The reason is because in their community, people often learn with and 

from other people. 

a. Vygotsky's Theory 

About how humans learn with others, Vygotsky {1978, in Billet, 2001, p. 34) argues 1 
that this is best done by following guidance or working collaboratively with more 

experienced persons. This is also called "scaffolding" (Lefran(_;:ois, 2006, p. 263). Billet (2001, 

p. 34) suggests further that direct guidance from others is beneficial for "assisting the 

learning procedures and ideas that are difficult and unlikely to be learnt by discovery alone". 

Besides direct guidance, indirect guidance can also help novices to learn something new 

(Billet, 2001, p. 35). This is done by "interacting ... observing, and also listening to other 

people, objects and artefacts" (Hutchkins, 1993; Resnick et al., 1997, in Billet, 2001, p. 35) 

b. Bandura's Theory 

Bandura's theory of social learning proposes that people learn socially through 

modeling which includes imitation and observation (Bandura, 1977). People learn by firstly 

paying attention to people or models, remember what they learned, and then try to do the 

same thing physically (Lefran(.;:ois, 2006, pp. 364-365). 

c. Wenger and Lave's Theory 

Wenger (1998, p. 4) views learning as a form of 11SOcial participation". To participate 

here means to be actively participating in the "practices of social communities and 

constructing identities in relation to these communities" (Wenger, 1998, p. 4). Lave and 

Wenger {1991, p. 53) argue that "as an aspect of social practice, learning involves the whole 

person; it implies not only a relation to specific activities, but a relation to social communities 

- it implies becoming a full participant, a member, a kind of person". This implies that 

learning involves "becoming able to be involved in new activities, to perform new tasks and 

function, to master new understandings" and also that "learning involves the construction of 

identities" (Lave & Wenger, 1991, p. 53). "Learning is not merely situated in practice- as if it 

were some independently reifiab!e process that just happened to be located somewhere; 

learning is an integral part of generative social practice in the lived-in world" (Lave & 

Wenger, 1991, p. 35). 

d. Knowledge sharing 

When knowledge is shared, it "slowly moves from one individual to another through 

commu~ication" {lchijo & Nonaka, 2007, p. 289). Blankenship and Ruona (2008) conducted a 

study on knowledge sharing process in an educational community of practice and found that 

participants realized that sharing knowledge - formally and informally - is very significant 

(Blankenship & Ruona, 2008, p. 5). Also, by sharing knowledge, knowledge may become 

shared knowledge or common knowledge of the organization (Dixon, 2000, p. 9). 
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Learning can be planned (formal learning) and unplanned (informal learning) {Burns, 2002, p. 

116). Formal learning is believed to occur when there are "qualified teachers and a deliberately 

structured currfculum ... occurring in schools, colleges and universities" (Billet, 2001, p. 15). Formal or 

deliberate learning is useful and efficient especially in learning academic material (Ausubel, 2000, p. 

33) Informal learning. on the other hand, is defined as: 

the truly lifelong process whereby every individual acquires attitudes, values, 

skills and knowledge from daily experience and the educative influences and 

resources in his or her environment - from family and neighbours, from work and 

play, from the market place, the library and the mass media {Wain, 1987, p. 51, in 

Garrick, 1998, p. 11) 

This kind of learning occurs incidentally, is unstructured, often occurs in workplaces (Billet, 

2001, pp. 14-15) and also from "daily experiences of living" {Burns, 2002, p. 116). It is "obtained 

unconsciously, existentially; through the mere experience of living in a particular environment or 

context" {Bagnall, 1990, p. 1, in Garrick, 1998, p. 10). Because there is usually no 'real' curriculum, 

teachers, and teaching practices, informal learning is often viewed as "weak, piecemeal, concrete, 

and incidental'' (Billet, 2001, p. 15). Nevertheless, informal learning can be very useful ln the field of 

"economic, workplace and education reforms" because it has the "potential effect of breaking the 

power of the formal education system" (Garrick, 1998, p. 17). This is because informal learning may 

be a better way to 'vocationalise' education, "which, in turn, is characterised by the promotion of 

work-based learning curricula and assessment" (Garrick, 1998, p. 17). 

Beckett and Hager (2002, p. 128) summarize the difference between formal and informal 

learning from work as follows: 

Table 1. Differences between formal learning and informal learning from work {Source: Beckett & 

Hager, 2002, p. 128) 

Formal learning Informal workplace learning I 
Single capacity focus, e.g. cognition Organic/holistic 
Decontextualised Contextualised 

1 
Passive spectator Activity- and experience-based 1 

An end in itself :_j Dependent on other activitie:J 

I 
Stimulated by teachers/trainers Activated by individual learners 

. Individualistic _ Of!~~ collaborative/collegial 

Both formal and informal learning are important and significant in different ways. There are 

things that we cannot learn by learning formally, but there are also things that we cannot learn from 

learning informally. In educational contexts, for example, students' exposure of teaching technique 

theories is usually done through formal education. However, when they become real teachers, they 

possibly have to learn informally about how to deal with problematic students. It seems that learning 

formally tends to be more theoretical and occurs in formal educational institutions. In contrast, 

learning informally is more a 'hands-on' practice that occurs commonly in workplaces. 

-~--iloiiJ:~Il>rt\'jh ___ <<>t~,--'·'-"""'---"·"·-'IW.kii.<••'··A•.,,<J.?""''•~'-·;4""""·>~~-<''"•·'*"'""'''""""rJ,..,...'"'"'_..:•.·•, .......... ,4>-<··•·''"'.&<;D>c..'•~·"-"''"''"'-~-------
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Besides an organization, a university is inevitably a workplace as well. Therefore, some 

theories of workplace learning may also be useful and significant for this study because "learning and 

working are interdependent. We. learn constantly through engaging in conscious goal-directed 

everyday activities" (Billet, 2001, p. 21). 

Retallick (1994, p. 1, in Retallick, 1999, pp. 116-117) defines teachers' workplace learning as: 

an essential component of the overall professional development of teachers. It 

occurs largely in school settings and involves the transformation of knowledge, 

values and beliefs into classroom practice. It includes both informal and planned 

learning, often involves input from others such as academics or consultants and has 

the intention of improving the quality of teaching. 

Learning in workplaces usually occurs informally (Billet, 2001, pp. 14-15). Because it is often 

done informally, learning experiences in the workplace are often seen to be incoherent, and lacking 

structure, and as having outcomes that are wholly enterprise specific (Billet, 2001, p. 14). 

Ne\!ertheless, Billet (2001, p. 15) argues that informal learning in workplaces is important because it 

is "often central to sustaining the practices - and even the communities - in which the learning 

occurs". Billet (2001, p. 14) explains further that "workplaces structure and routinely provide learning 

experiences as part of everyday work activities and through guidance from other workers", and that 

"work practice can tacitly structure learners' access to the knowledge they need to acquire". These 

are probably some of the reasons that make workplaces Illegitimate and effective learning 

environments~~ (Billet, 2001, p. 14). 

So, learning in workplaces usually occurs informally. Although not always useful, workplace 

learning is inevitable and can be quite effective. 

RESEARCH METHODOLOGY 
This research was done qualitatively with a simple quantification. Two instruments were 

used in this study, namely questionnaire and interview. Then, the final conclusions were deduced 

from the questionnaire and interview and it was presented in words and not a report based on 

correlations or findings of statistical significance. 

This study has been conducted in a faculty in a small university in a regional city in Central 

Java, Indonesia. The faculty prepares its students to become teachers of English as a foreign language 

(in Indonesia, English is a foreign language) especially for the primary and secondary levels of 

education. For the sake of confidentiality, I will call this faculty as 'the Education Department' (ED). 
J 

In ED, different CoPs seem to exist. For example, there are student-CoP, teaching staff-CoP, 

and non teaching staff-CoP. The chosen community that became the participants of this study was 

the lecturer-CoP or the teaching staff in ED. These lecturers usually teach several subjects from the 

English skill courses and the content courses. 

To select participants, I advertised the research in ED to invite lecturers to participate in the 

research. Interested lecturers were invited to participate by opening my web-blog in which they 

could find the link to the password protected online questionnaire. From the total of thirty possible 
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respondents, nine people actually filled in the online questionnaire. Eight of them agreed to 

participate in the e-mail interview but l only interviewed six people because of the time limitation. 

The data collection was done using an online questionnaire. The questionnaire was chosen 

for the first step of the research to get a general overview on how lecturers gain pedagogical 

knowledge in their workplace. To get the data, a password protected online questionnaire was 

designed using SurveyMonkey online software. The use of an online questionnaire using 

SurveyMonkey was chosen because of its practicality and time etficiency, especially because I was 

overseas when the research was conducted. 

Data from the questionnaire was then analyzed by coding participants' answers to find 

similarities or to check if there were patterns or "common themes" from the answers (Lichtman, 

2006, p. 164). This was done by analyzing and reading the data several times. Similar key words, 

phrases or themes were also looked for in the data. 

RESULTS FROM CLOSE-ENDED QUESTIONNAIRE QUESTIONS 
Below are the findings from the close-ended questionnaire questions. The results are 

presented according to the question groups in the questionnaire. 

A. Learning from the Workplace -Types of Pedagogical Knowledge Acquired 
Table 2 summarizes how much participants acquired pedagogical knowledge from their 

workplace. The result shows that five of the participants agreed that they learned much about 

teaching skill from their workplace. In fact, another three of them even reported learning very much 

about teaching skill. Four of the participants reported to learn very much on the content of teaching. 

Four people also stated that they learned much on teaching English skill courses and teaching 

content courses. Besides these, some participants reported that, in their workplace, they learned 

how to handle students, grade students, deal with problematic students, prepare course outlines and 

conduct evaluations, organize class or group discussions, develop teaching material, and work as 

teams. 

Table 2. Pedagogical knowledge acquisition- Workplace (from 9 respondents) 

No. of Responses -~ 

G~:::~ -~-~ . -· Degree of-Le~~;;ing• 1 T ·;-r-;--r~-~·1 
~~hing Skill (e.s. c.l~~r-_o~om 111_?nagem~nt,_t_est_rnaking,_~xplainin~ thjr~~' etc.)-~- _! j o 1 5 3 
~hing Con~~nt (e.g. th~:_ori~s~ un.c!~~star1ding of the S!.!bJec! mat_!_~ _____ J___O _ -~-+-Ul L 4 

Teaching English _sk!!l__c:.c:>_urses (~1!: Structu~~ Writit)!lL _ _() 1·~--±-t-~-
Teac:hing content courses (e.g. litE:?rature, Linguistic~-----·------- 2 I 1:._-i-4 2 
Other teaching related matters: : 1 , 

a. How to handle students, grade students I .J 1 I __ I 
b. How deal with students t---~ .!_ ! 1 _L_j 
c. Learning on how to prepare a cou~se outline, making evaluation 1.-+-· 1 I _ _j 

_d. Organizing class/group discussion · · ~ 1 

L -e. Material development .,. ___ l_ 2~ I -l 
_f. Work as teams on particular classes --~- . _________ L_ .L ' _!_L_j 

*Note: the Degree of Learning ranges from llearn very little to 5-learn very much 

-
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B. Learning strategies 
The questions under this topic were designed to indicate the strategies participants used to 

learn things related to teaching in their workplace socially. Some of the strategies reflected social 

learning and some reflected the methods of learning used in the participants' workplace. 

Participants' responses to this question are summarized in Table 3. 

Table 3. Pedagogical knowledge acquisition- Social Learning Strategies 
---------~ --- ---- ~ 

Learning Strategies 
No. of 

Responses 

1. I learn through guidance from other lecturers (e.g. through discussion, by 6 
asking other lecturers for advice about teaching). 

2. I learn by observing other lecturers who do teaching-related-things (e.g. I 6 
see them teaching, preparing to teach, etc.). 

3. I learn by interacting with other lecturers who do teaching-related-things 7 
(learn unconsciously from just interacting with colleagues). 

4. I learn by imitating what other lecturers do when doing teaching-related- 4 
things (e.g. taking a class or delivering a lecture; explaining, describing, or 
illustrating ideas, concepts, and theories, etc.; asking questions, 
developing skills, or making preparations to teach, etc.). 

5. I learn by participating actively in teaching-related activities (e.g. planning 8 
a syllabus, preparing teaching material, preparing a lesson plan, taking a 
class, etc.). 

6. I learn by sharing information and knowledge with other colleagues (e.g. 9 
through discussion, conversation, joint activities, etc.). 

7. I learn by doing what other lecturers have done in the past (e.g. using 8 
previous syllabuses, teaching materials, lesson plans, etc.). 

8. I learn by problem-solving with others. 6 

9. I learn mostly through informal face to face contact with others (e.g. over 7 
lunch, in unplanned meetings in offices, hallways, common rooms, staff 
rooms, etc.). 

10. I learn mostly through formal face to face contact with others (e.g. in 6 
seminars, workshops, etc.). 

11. I learn through memos. 0 

12. I learn through letters. 0 

13. I learn through e-mail. 5 

14. I learn through telephone. 2 

15. I learn t,llrough texts (SMS). 1 

16. I learn through other strategies, or in other ways: 

a. From the students' questions, difficulties and problems in class 1 1 
'1 From the twenty one strategies provided, only one learning strategies was used by all the ;~ 

participants to acquire pedagogical knowledge in their workplace, that was by sharing information 

and knowledge with other colleagues. Nevertheless, eight participants stated that they learned by 

participating actively in teaching-related activities and by doing what other lecturers have done in 

the past. Under 'other strategies', a participant stated that she also learned teaching matters from 
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students' questions, difficulties and problems in class. The fact that participants learned from 

students also appears in other parts of the online questionnaire and the e-mail interview. 

Results from Open-Ended Questionnaire Questions 

The results of the open-ended questions of the online questionnaire are presented below 

according to the topics or themes. 

A. Learning to teach from workplace 

Below are some of the different answers that participant5. provided related to their learning

to-teach experience in ED: 

All people here can support each other. We can share many things here 
without fear. I can talk freely, give comments, and ask for help every time I 
experience difficulties. Not only to my colleagues, but also to the management people 
as well (Angie). 

I really like sharing and discussing with my colleagues about the new things I 
learn or try in my classes. I also like to hear their comments or suggestion to develop 
my teaching materials (Chloe) 

I think since most of our colleagues here are also alumni of ED where we are 
teaching, there seem to be less variation on how we teach, e.g. /learn how to teach 
certain courses by reflecting on how I was taught. However, it's also good things here 
since we have many colleagues who had pursued further studies in many different 
places, which bring some new ideas on how we do things in our class (Freya) 

Practising, I think, is the best way to optimally acquire what I have learned. 
Besides, colleagues and students are two important sources of learning about 
teaching (Hailey) 

However, one of the participants reported, "I should say that ED at the moment does not 

provide opportunities for faculties [or teaching staff} to learn from each other. Or maybe it's just me" 

(Eryn). 

Eryn's statement above shows that she felt that the faculty does not support social learning. 

Nevertheless, the fact that she said "at the moment" may mean that the faculty actually support her 

learning in the past. However, this cannot be concluded without further investigation. 

B. Participants' Formal and Informal Learning 
The findings above revealed that participants in this study acquired pedagogical knowledge 

that they need for their work in ED both in formal and informal ways. The tables below summarize 

the participants' answers. Table 4 summarizes the ways participants acquired pedagogical knowledge 

from their workplace socially. 

-~·-·-'"'""'·~·--·- ------"·-· ... --.. ~- .,. " ···"·'·'·"··-"'"""' ........... .. ... ··-·· .. -------·-=·-M-·-·-~--~-· I 
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Table 4. Lecturers' social pedagogical knowledge acquisition 

Formal Learning 
seminars and 
workshops 

Informal Learning 

a. sharing information and knowledge with other colleagues 
b. participating actively in teaching-related activities 
c. doing what other lecturers have done in the past 
d. I learn by interacting with other lecturers who do teaching-related-

things 
e. I learn mostly through informal face to face contact with others 
f. through guidance from other lecturers 
g. observing other lecturers who do teaching-related-things 
h. problem-solving with others 
i. listening to colleagues' suggestions for self-improvement 
j. reflecting the way teachers taught them before 

from students 

Lecturers' Pedagogical Knowledge Acquisition 
From the findings, it appears that participants learned formally about teaching in their 

workplace by attending seminars or workshops. Informally in their CoP, they learned through ways 

like discussion with colleagues, by participating actively in teaching-related activities, by sitting in and 

observing other teachers' classes, from experience when they were students, and also by learning 

from students'. 

All of the social learning strategies that participants reported experiencing in their workplace 

appear to be consistent with the several learning theories that have been discussed before, 

especially Bandura's (1977) social learning theory about how people learn from others, Lave and 

Wenger's (1991) theory about how a CoP is influential in people's learning, Vygotsky's (Lefran~ois, 

2006) scaffolding theory in which a more capable partner helps the less capable one, and also the 

theory of experiential learning, which states that people learn from their experience. 

Conclusion: Lecturers' Strategies in Acquiring Pedagogical Knowledge in their 

Workplace 
Participants reported to acquire teaching skill, teaching content, teaching English skill 

courses, and teaching content courses from their workplace socially, both formally and informally. 

Participants also mentioned that there were several strategies that helped them in acquiring this 

knowledge. These strategies are summarized in Table 5. 

The leagning participants' did in their workplace seemed to be done more informally than 
J 

formally in their workplace. This is similar to Billet's (2001, pp. 14-15) argument that learning in 

workplaces is usually informal. However, there was no information about the kind of learning that 

they think was more useful or helpful to acquire pedagogical knowledge. Furthermore, for some of 

the participants, there did not seem to be a clear-cut difference between formal and informal 

learning. They learned but they did not group the kind of the learning they did into formal and 

informal learning. 
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Table 5. Strategies in Acquiring Pedagogical Knowledge in the Wc1rkplace Socially 
Social Learning I Methods of Learning ______ _ 

a. sharing information and knowledge with other a. learning through informal face to 
colleagues face contact with other colleagues 

b. doing what other lecturers have done in the past b. learning formally and informally 
c. learning through guidance from other lecturers through attending seminars or 
d observing and interacting with othpr lecturers whr

are doing teaching-related things 
e. participating actively in teaching-related activities 
f. imitating what other lecturers do when doing 

teaching-related activities 

workshops 
I c. learning through e-rnails 

I 

I 
I g. learning through problem-solving with others 

h. learning from students __ l_ __ 

In line with Lave and Wenger's (1991) idea of learning as social participation in a CoP, 

participants acquire knowledge socially in their workplace. Furthermore, as lchijo and Nonaka's 

(2007) stated, in the lecturer-CoP, participants learned by sharing information and knowledge with 

other colleagues, and also by doing what other lecturers have done in the past. Moreover, in line 

with Bandura's (1977) social learning theory, the participants learned to teach by observing and 

Interacting with other lecturers who are doing teaching-related things, and also by participating 

actively in teaching-related activities. In particular some of the respondents stated that they learned 

by imitating what other lecturers did when doing teaching-related activities and through problem

solving with others. Similar to Vygotsky's (lefran~ois, 2006) scaffolding theory, most of the 

participants also reported that they learned through guidance from other lecturers. Interestingly, 

four participants mentioned further that they learned from students (which was another CoP in ED). 

The method that most participants used to learn was through informal face to face contact 

with other colleagues, for example over lunch, in group discussions before teaching, and in 

unplanned meetings in offices or the teachers' common room. Some, nevertheless, mentioned that 

they learned formally and informally through seminars or workshops and through e-mails. 

Again, the learning strategies that participants reported to experience appear to be in line 

with the learning theories discussed before. In their workplace, participants learned socially, both in 

formal and informal ways. If we see participants! experience from the CoP point of view, we can see 

that the lecturer-CoP in ED has tried to "support, facilitate, and coach [lecturers]" (Hildreth, 2004, p. 

viii) in ways that have been mentioned above. Although one of the participants may disagree with 

me, her past experience and the experiences of most respondents in this study have shown that CoP 

is useful for social learning in workplaces. The members in this lecturer-CoP seemed to have allowed 

most lecturers to learn from or with each other. 
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