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Abstract 

In teaching English, it is important to explore the teacher‘s beliefs 

which underlie teachers‘ practice in classroom. As a consequence, the 

writer inquired about how the classroom practice reflects the teachers‘ 

beliefs on using storytelling to teach English to kindergarten students. 

The writer conducted a research based on the research question about 

how the classroom practice reflect the teachers‘ beliefs on using 

storytelling to teach English to kindergarten students. The aim of the 

study was investigating the relationship between the teachers‘ beliefs 

and their practices in using storytelling to teach English in 

kindergarten schools, Salatiga. The present study employed a 

qualitative method. The instrument of data collection was structured 

interview. The sample of the study consisted of 10 teachers from 2 

different Kindergarten schools in Salatiga. The findings showed a) 

The classroom practice on using storytelling b) Storytelling is 

beneficial. This present study was conducted to make the teachers 

aware of the relationship between their classroom practice and their 

beliefs. Einardottir (2003) argues that raising teachers‘ awareness of 

their beliefs is an important aspect in curriculum development and 

teacher education (cited in Fleer, 2010). 
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INTRODUCTION 

Storytelling is beneficial for improving children‘s language development. 

Seifert (1993) as cited in MacNaughton and Williams (1998) suggested that 

storytelling can be successfully used to help children to remember things before 

they can communicate with language. Moreover, as cited in Keshta (2013), Parr 

and Campbell (2007) stated that storytelling is a powerful tool to improve 
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students‘ writing because it provides opportunities to identify important details 

and dialogue, understand and recall stories and story elements, and practice oral 

language skill such as vocal expression and exaggeration. Ellis (1997) as cited in 

Isbell, Sobol, Lindauer and Lowrance (2004), added that storytelling is the most 

effective way to develop listening skills, because it provides an opportunity to 

experience the difference between listening quietly and listening actively by 

participating in the process.  

There are some previous studies on teaching English using storytelling. 

According to Keshta (2013), investigated the use of storytelling technique in 

teaching English in Palestinian Public and UNRWA schools from the teachers' 

perspectives and the difficulties facing the teachers. He found that most of the 

teachers see that this technique makes students happy and get them memorize the 

story being taught. Another study from King (2007) discovered that stories are 

rich sources of wisdom, imagination, creativity, and comfort (cited in Keshta, 

2013). Based on Barzaq‘s study (2009) as cited in Keshta (2013) , investigated the 

possibilities of enhancing the students' achievement by practicing the sequential 

thinking process by using the storytelling technique. The researcher found that 

storytelling that are imaginative and express a wonderful style an important role in 

language development, telling stories to children can motivate them to read more. 

Also, listening to storytelling created transactional experiences that increased their 

knowledge. They also increase entertainment and enjoyment in the classroom 

environment. Stories can give coherence to a sequence of teaching activities, 
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stories can make a bridge between the students and their interest, concern and 

learning needs. 

Although storytelling gives a lot of benefits for developing children‘s 

language, language teachers rarely use it as their technique for teaching English to 

young learners. Most of the language teachers prefer using songs, games, and 

pictures (flashcard) to teach English rather than using storytelling. Based on a 

research that Garton, Copland and Burns (2011) had done, teachers used a large 

number and wide variety of activities in their classes; traditional activities and 

―creative activities‖. The teachers frequently used several traditional activities 

such as, listening CD/tape, repeating after the teacher, children reading out loud, 

filling the gaps, grammar exercises, and children memorizing words or phrases. 

Yet, they also use some of the ‗creative‘ activities such as, games and songs. 

Another finding from survey which Garton, et.al (2011) had conducted only 42 

per cent of the teachers reported telling stories every lesson or often, while 17 per 

cent said they never or rarely read stories.  

As we know that teaching English to young learners is different from 

adult, it is very useful if the teachers consider about what techniques that suitable 

for the young learners‘ characteristics. Young learners are more enthusiastic to 

learn something than adult learners are. However, they also easily lose their 

motivation to learn something or easily get bored. As cited in Brumfit, Moon and 

Tongue (1991), Rixon (1980) stated that young children learn better through play 

or at least can be induced to go along with teaching that is tempered by ―fun‖ 

activities. Hence using storytelling can build motivation and good atmosphere for 
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teaching and learning process, it is very useful for the teachers to use storytelling 

for teaching English. Children also enjoy listening to a story because the story 

offers a whole imaginary world that created by language and while they imagine 

what the story is going on, they also learn language. In listening to a story, 

children are practicing listening for the meaning of the story. 

Knowing that teaching English to young learners is different from teaching 

adult, the teachers should consider on the suitable way of delivering lessons for 

their students. However, the teachers‘ decision on classroom practice is influenced 

by the teachers‘ beliefs. Actually, teaching is a very personal activity, and it is not 

surprising that the individual teachers bring to teaching very different beliefs and 

assumptions about what constitutes effective teaching (Richard and Lockhart, 

1996). In teaching English, it is also important to explore the teachers‘ beliefs 

which underlie teachers‘ classroom actions. Inozu (2012) founded from some 

research on SL/FL teachers‘ beliefs support the view that teacher beliefs have a 

powerful influence on classroom practices (e.g., Burns, 1996; Pajares, 1992; 

Woods, 1996). Johnson (1992), as cited in Richard and Lockhard (1996), 

investigated the beliefs that thirty ESL teachers held about second language 

teaching and founded that they had three different approaches: a skills-based 

approach, a rule-based approach and a function-based approach. From the finding 

that Johnson gained, it proves that the teachers teach with their different 

theoretical beliefs and that difference of theoretical beliefs result difference in the 

nature of literacy instructions.  
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This study aimed at investigating the relationship between the teachers‘ 

beliefs and their practices in using storytelling to teach English in kindergarten. 

The researcher conducts a research based on the research question about how the 

classroom practice reflect the teachers‘ beliefs on using storytelling to teach 

English to kindergarten students. Referring to the explanation above, this research 

was conducted to make the teachers aware of the relationship between their 

classroom practice and their beliefs. 

 

LITERATURE REVIEW 

Teachers’ Beliefs and the Role of Teachers’ Beliefs in the Classroom 

There are several definitions of beliefs. Dooley (1997) defined beliefs as 

assumptions that follow statements starting with ―I believe that ...‖ and can be 

deduced from one‘s words or deeds (Cited in Tertemiz, 2010). According to 

Nicholson (1991) beliefs are profound perceptions about people, nature, and 

reality, and are the ways in which individuals understand the world (cited in 

Tertemiz, 2010). In addition, Hume says that a belief is:  

an idea conceived in a certain manner; that certain manner of 

conception itself; an idea that feels a certain way; that certain feeling 

itself; an idea that has a great influence on the mind; an act of mind 

rendering realities influential on the mind; a lively idea related to an 

impression; a lively manner of conceiving an idea, which manner 

arises from an impression; something that makes ideas forceful and 

vivacious. 

          (Cited in Gorman, 1993) 

Looking at the beliefs and thinking processes which influence teachers‘ 

classroom actions is essential to understand how the teachers do their teaching 

practice. According to Richard and Lockhart (1996), language teaching has been 
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described in terms of what teachers do; that is in terms of the action and behaviors 

which the teachers carry out in the classroom and the effects of these on learners. 

Kesen (2013) added teachers are influenced by their personal beliefs and these 

beliefs play an important role in their classroom practice. Moreover, Kagan (1992) 

defined teachers‘ beliefs as implicit assumptions about students, learning, 

classrooms, teaching strategies, curriculum, pedagogy and educational program 

(Cited in Abu-Jaber, Al-Shawareb, and Gheith, 2010). In addition, Richard and 

Lockhart (1996) stated that teachers‘ belief systems are founded on the goals 

values and beliefs teachers hold in relation to the content and process of teaching, 

and their understanding of the systems in which they work and their roles within 

it.  

The beliefs and values influence in teachers‘ decision making and actions 

in the classroom. As cited in Zacharias (2005), aspects of classroom practice 

which reflect teachers' beliefs are (see Harste, Woodward, and Burke, 1984; 

Hampton, 1994; Shavelson and Stem, 1981, cited in Richards, 1998) teaching 

approaches (e.g. teacher-centered or learner-centered, monolingual or bilingual, 

focus on fluency or focus on accuracy, etc.), types of materials (e.g. locally-

produced, authentic materials, students-generated texts, multimedia, etc.) and 

types of activities (e.g. presentation, discussion, pair work, group work, games, 

role play, etc.). Miller and Smith (2004) added that teachers‘ beliefs also influence 

the nature of the interactions they have with children, the resources and the 

structures they provide and the attitudes they unconsciously convey about the 

value and purpose of literacy (cited in Petit, 2012). Kuzborska (2011) also stated 
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that teachers‘ beliefs influence their goals, procedures, materials, classroom 

interaction patterns, their roles, their students, and the schools they work in. In 

addition, Macnab and Payne (2003) pointed out that ―the beliefs and attitudes of 

teachers—cultural, ideological and personal—are significant determinants of the 

way they view their role as educators‖ (Cited in Petit, 2012). 

Actually, teachers‘ beliefs are built up gradually over time. Some research 

on teachers‘ beliefs suggested that are derived from number of different sources 

(Kindsvatter, Willen, and Isher, 1998, cited in Richard and Lockhart, 1996). The 

first source of teachers‘ beliefs is their own experience as language learners, 

experience of what works best, personality factors, educationally based or 

research-based principles and principles derived from an approach or method 

(Richard and Lockhart, 1996).  

 

Storytelling VS Story reading 

There are several different definitions of storytelling. As cited in Miller 

and Pennycuff (2008), storytelling is defined as, ―relating a tale to one or more 

listeners through voice and gesture‖ (National Council of Teachers of English, 

1992, p. 1). Furthermore, Delette (1997) pointed out storytelling as the oral 

interpretation of a story, during which the storyteller invites the listeners to create 

meaning through conversation and imagination (cited in Abdula, 2012). Cameron 

(2001) stated storytelling is an oral activity, and stories have the shape they do 

because they are designed to be listened to and in many situations, participated in. 

According to Huang (2006), storytelling is an art of oral literature, which consists 
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of literacy elements and the convention of what we call story grammars such as 

settings, plots, actions and solutions. Little Bear (2000) defined storytelling is a 

very important part of the educational process. It is through stories that customs 

and values are taught and shared (cited in Coulter, Michael, and Poynor, 2007). 

Keshta (2013) defined Story telling is a means, of creative expressions which are 

still important nowadays. By using this method, educational subjects can be 

taught, transferred and developed. To sum up the definition of storytelling is the 

sharing of ideas and experiences through words and actions to communicate and 

make meaning about our lives and the lives of others. 

Storytelling is different from story reading. According to Isbell et.al 

(2004), when a story is read, the primary reference for the communication events 

is the text, as fixed upon the page. In contrast, when story is told, it is not 

memorized, but the words are recreated through spontaneous, energetic 

performance, assisted by audience participation and interaction. To simplify the 

definition of story reading, it is the oral presentation of a story from an individual 

to a person or group from the text of a picture. In addition, Smith (1992) stated 

that: 

Storytelling depends on the spoken word to connect a storyteller and 

listener so that a story is created in the imagination, while story 

reading depends on a focus on print (words and/or illustrations) for the 

understanding and appreciation of a story.  

   (cited in MacNaughton and Williams, 1998) 
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Benefits of Storytelling 

Storytelling has many benefits for teaching English to young learners. 

Strickland and Morrow (1989) suggest that storytelling is a way to further 

language development in early childhood classroom (cited in Isbell et. al, 2004). It 

can help the learners to develop their reading and writing skill. According to 

Carrell (1984), Livo and Rietz (1987), storytelling lead to improve language skills 

as students engage in storytelling and story enactments themselves by using 

stories, students can begin to recognize and to understand how stories are 

structured necessary knowledge and skills for both reading and writing (cited in 

Fitzgabon and Wilhelm, 1998). Moreover, as cited in Keshta (2013), storytelling 

is a powerful tool to improve students‘ writing because it provides ―opportunities 

to identify important details and dialogue, understand and recall stories and story 

elements, and practice oral language skills such as vocal expression and 

exaggeration (Parr and Campbell, 2007). 

Another benefit of storytelling is it gives an opportunity for students to 

expand their vocabulary as they decode the meaning of words, focused on the 

context of the story they hear or read (Abdula, 2012). Cooper, Collins, & Saxby 

(1992); Elley (1989) , found that children expand their vocabulary in regular story 

listening experience because of a broad range of words they encounter through 

stories and the ways the vocabulary is presented (cited in Huang, 2006). 

Furthermore, not only in term of vocabulary learning, Huang (2006) also founded 

that in terms of grammar learning, storytelling may serve as a steppingstone to the 

learning of syntax as it demonstrates grammatical and syntactic features in 
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meaningful context. Wojciechowicz (2003) added that storytelling also improves 

students‘ understanding of grammar and literary devices as they see them within a 

story (cited in Abdula, 2012). Ellis (1997) suggested that imaginative 

development is a key benefit of storytelling (cited in Isbell et. al., 2004). 

Furthermore, Steiner (1996) describes imagination as emerging from perception 

by means of the senses, causing an active thinking process to create what he terms 

‗living pictures‘ in the mind of the observer (cited in Alphen, 2011). 

 

Choosing a Good Story 

When the teacher uses stories in their teaching, the stories will be for the 

students. Therefore, the teachers should consider about children condition, such as 

their interests, their experiences and also their language level. It is better to choose 

a story that suits children‘s language level, so the students feel comfortable with 

the stories that they hear or read.  

Furthermore, the teachers also should consider characteristics of using 

stories that suitable for young learners. As cited in Mart (2012), Steinbeck (2008) 

lists the characteristics of using stories with young learners as: a.) Stories should 

be action oriented; b.) Stories should be personal (the use of familiar characters, 

the pre- and post- activities should make use of the personalization technique; c.) 

Stories should not be too detailed, both in terms of the story and the visuals used; 

d.) Stories should allow for context extension; e.) Stories should use 

comprehensible input (the language that is at the right cognitive and linguistic 

level) so that the output is more structured. 
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According to Cameron (2001), a good story is simply one that listeners or 

readers enjoy. Quality in stories have characters and a plot that engage children, 

often the art work is important as the text in telling the story, and they create a 

strong feeling of satisfaction when the end is reached. On the other hand, the kind 

of story used is opened to choose; it can be true or based on real events; or it can 

be a work of fantasy; or it can be ‗faction‘ – beginning as ‗fact‘ and ending as 

‗fiction‘ (Wajnryb, 2003). 

 

THE STUDY 

Context of the study 

The researcher conducted this research in two kindergarten schools in 

Salatiga, Bethany school and RealFun Rainbow. The researcher chose these 

schools because they use storytelling as their technique in teaching English to 

young learners. The first context of the study is Bethany that is located in Bethany 

Miracle Center, floor 2 & 3, Salatiga Plaza. This school uses storytelling to teach 

English about 4 times in a month. The media of storytelling can be from the 

teachers, videos or movies, etc. The school usually uses storytelling on Tuesday 

and Thursday. Yet, the schedule of using the media is arranged randomly and also 

depended on the teacher‘s schedule. The second kindergarten school is RealFun 

Rainbow that is located in Jl. Penggalang no. 2-5, Salatiga. This school also uses 

storytelling to teach English. The schedule of using storytelling depends on the 

teacher‘s schedule and the topic or syllabus.  
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Participants 

The participants in the study were 10 kindergarten teachers. They are 

Bethany and Rainbow. There are 5 female and a male teachers from Bethany, and 

3 female and a male teachers from Rainbow school. The participants have taught 

for 3 to 7 years.  These teachers use storytelling as their technique to teach 

English.   

 

Instrument of data collection 

The researcher used structured interview to collect data. In structured 

interview, the interviewer has general ideas of where the interviewer wants the 

interview to go and what should come out of it. By using this instrument, the 

researcher can gain deep information related to this research. The interview lasted 

between 15 and 20 minutes for each teacher. The interviews were conducted in 

the teachers' mother tongue (Bahasa Indonesia). The interviews were conducted to 

teachers during their spare time. The interviews were recorded through tape-

recorder. The aim of the interview was to capture and communicate the 

participants' views and experiences in using storytelling for Teaching English in 

Kindergarten in their own words. The following table is date and duration of 

interviews: 

 

Teacher’s Name Date 

(Year: 2014) 

Time 

A February 4 15:30 

B February 4 16:25 
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C February 19 17:09 

D February 20 17:49 

E February 20 15:32 

F February 24 15:27 

G March 7 15:15 

H March 7 18:21 

I March 10 19:55 

J March 10 15:02 

 

Questions for Interview 

1. What is your educational background? 

2. How long have you been teaching? 

3. Do you use storytelling in teaching English? Why? 

4. What language do you use when you are telling a story? 

5. What kinds of stories do you choose? 

6. How do you choose the stories? 

7. Where do you find the source of the story? 

8. What types of activities do you use? 

9. What media do you use in storytelling? 

10. According to you, what is a good story that suitable for young learners? 

11. How is the interaction with your students while you are telling a story? 

12. When you were child, have your teachers or parent told stories? 

13. What kinds of stories that they usually told? 

14. What kinds of stories that you like? 

15. Is it fun to listen to stories? Why? 
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16. In your opinion, what is storytelling? 

17. What are the benefits of storytelling? 

 

Procedure of Data Collection 

This study used qualitative method. The researcher chose qualitative 

method because it explores the richness, depth, and complexity of what is being 

researched. The researcher used the structured interview as the instrument of data 

collection. There were several steps to do before the researcher conducted the 

interview. 

First thing that the researcher did was designing questions. The researcher 

designed some questions that related to the topic ―Link between Teachers‘ Beliefs 

and Classroom Practice on Using Storytelling to Teach English to Kindergarten 

Students‖ for the interview. 

Second, the researcher arranged the schedule with the interviewees. The 

researcher met the interviewees to arrange when the researcher can interview 

them.  

Third, the researcher prepared audio recorder. The researcher prepared it 

to record the interview and make sure that the recorder work well. 

The fourth step was piloting. The aim of piloting was to check the 

recorder, time of interview (min. 15 minutes), and the interview questions before 

doing the real interview. The result of piloting was there were some questions that 

need to be dug deeper and prepared the right audio recorder. 
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After the piloting had been done, the next thing to do was conducting the 

interviews. The researcher interviewed 10 teachers from two kindergarten schools 

in Salatiga related to the list of questions that have been prepared. The interviews 

took 15-20 minutes for each interview. 

After conducting the interviews, the researcher transcribed the interviews 

that had been recorded in written form. To help the researcher analyzing the data, 

the researcher categorized into some points. Then, the last thing to do was 

analyzing the data that had been collected from the interviews.  

 

Data Analysis Procedures 

The responses of the teachers given through interview were analyzed and 

presented qualitatively in the findings section. The audio recordings of the 

interviews were examined by the researchers individually in order to transcribe 

the interview result. The transcripts of the interviews served for the clearer 

descriptions of the participants‘ statements related to storytelling. The researcher 

tried to figure out the current case thoroughly and found the following issues:  

a) The classroom practice on using storytelling  

b) Storytelling is beneficial.  

After categorizing the issues, the data were analyzed based on each issues 

and theories in finding section. The collected data were analyzed to reflect the 

beliefs of the participants on using storytelling to teach English to kindergarten 

students.  
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FINDINGS 

The classroom practice on using storytelling 

This section discusses on how their classroom practice reflect the teachers‘ 

beliefs on using storytelling. As we know that teachers‘ beliefs influence the 

classroom practice, it plays important role on the teachers‘ decision making 

related to teachers‘ classroom action or what they do in the classroom.  

Based on the interview result, the participants explained several things 

related to the classroom practice in using storytelling. First, the participants tell 

about the language they used when they are telling stories. When the teachers tell 

a story, normally they use 2 languages, English and Indonesian. Most of the 

participants choose bilingual in telling stories. This idea best explained by teacher 

I: 

Keduanya sih. Satu kalimat bahasa inggris kita terjemahkan dalam 

bahasa indonesia. Meski satu kalimat dalam bahasa inggris mereka 

nggak paham, tapi ada vocab yang mereka pahami. Misalnya the lion 

jump. Mereka tahu lion apa, jump apa. Kalo mereka tidak ada arti 

yang itu present tense, mereka belum tahu artinya singa sedang 

melompat. Jadi kita pengulangannya ke kata lion dan jumpnya saja. 

(both of them. One sentence in English then we translate it into 

indonesian. Although they didnot understand the sentence, at least 

there is a word that the students can understand the meaning. Ex. The 

lion jump. They know what lion is, what jump is. They dont 

understand that sentence is present tense, so they have not know that 

the meaning of that sentence is the lion jump. So we just teach what is 

lion and jump mean.) 

 

From her comment, she explained how she used the languages in telling story. By 

doing this, it can help the students learn the vocabulary and how the words used in 

sentences. From the teacher I statement, it could be concluded that the reason why 

they use both of them is because these languages can help the children to 
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understand the story.  In the other word, the teachers believe that by using two 

language (English and Indonesian) to tell story. Auerbach (1993) stated that using 

the L1 in the classroom ―allows for the language to be used as a meaning-making 

tool and for language learning becoming a means of communicating ideas rather 

than an end in itself‖ (cited in Manara, 2007). 

The second thing is about choosing good story. There are so many kinds of 

story that we can find in books, internet, and movies. To choose a story for the 

learners, the teacher should consider about the need of the learner, the 

characteristics of the story, the language level of the story. Most of the 

participants explained that good story is a story that have good or positive 

example for children. This idea is best explained by teacher C: 

Cerita yang bagus untuk anak-anak ya cerita yang memberikan anak-

anak contoh yang baik. Jadi kita juga menghindari cerita yang lebih ke 

hal negatif. Kita tidak menitikberatkan ke hal yang negatifnya. 

Misalkan cerita tentang si kancil anak nakal, kan gak perlu menggali 

lebih dalam nakalnya seperti apa sampai dijelaskan detailnya, kita 

tujuannya anak-anak tidak untuk nakal tu gini-gini gini tapi nggak 

boleh nakal karena harus berbuat baik. Penekanannya itu lebih ke hal-

hal yang baik.  

(A good story for children is a story that gives good examples for 

children. So we avoid a story that gives bad examples for them. We 

don‘t focus on the bad things. Ex. Kancil is naughty kid, we do not 

need to dig deeper the naughty things he did but we tell that this is not 

good) 

 

Her comments explained that good story is telling good examples for 

children. Another characteristic of good story for children is the language 

level is simple. There are some participants stated that a good story is a 

story that use simple language so it can help the students understand the 
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story. According to Cameron (2001), a good story is simply one that 

listeners or readers enjoy. This idea is explained by teacher E, as follow: 

Yang jelas kalau anak-anak itu yang ceritanya yang bahasanya 

sederhana. Karena perkembangan bahasanya kan belum terlalu 

komplit, kosakatanya belum banyak juga. 

(it is a story that use simple language, because their language 

development has not developed completely, and their vocabulary is 

still less.) 

 

The third thing is about the use of media in telling story. There are many 

kinds of media that the teacher can use to tell story. They are puppet (hand puppet 

and finger puppet), flashcard, storybook, pictures. Teacher J commented: 

Medianya saya tentukan juga misalnya saya cerita tentang swimming 

dari jojo goes to the beach kan apa saja peralatan yang dibawa, saya 

berikan gambar, saya berikan flashcard atau flashcard tapi diberi stick 

jadi kan kita pegang. Kalo misalnya cerita tentang binatang, kalo 

misalnya ada boneka tangan yang binatang kita pake. Kalo 

binatangnya tidak sesuai binatangnya kita bikin flashcard. 

(I decided what media was used, example I tell about swimming from 

jojo goes to the beach, what things we need to bring, I give pictures, 

flashcard or flashcard with stick. If we told about fable story, we can 

use finger puppet or hand puppet.) 

 

Her comment explained that there are many media that the teachers can use in 

storytelling. By using the media or AVA, this idea helps the students to have 

illustration or description of the story. They also know what the characters look 

like. Based on the participant‘s statement, it can be concluded that there are many 

kinds of media or AVA that can be used in storytelling, such as flashcard, finger 

puppet or hand puppet, and pictures. 

The fourth thing is how to deliver a short story. Each of the participants 

has their own views of storytelling. Most of the participants stated that it is a way 

of delivering lessons through stories. Little Bear (2000) defined storytelling is a 
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very important part of the educational process. It is through stories that customs 

and values are taught and shared (cited in Coulter, Michael, and Poynor, 2007). 

There are 4 teachers (Teacher A, B, E and F) that defined storytelling is a way of 

delivering a message or lesson. This idea is best explained by Teacher F, as 

follows: 

 ―Apa ya.. penyampaian tentang sesuatu cuman lewat cerita. Materi 

apa aja seperti character building bisa, bible story bisa. Ya itu 

contohnya paling dari character building dan bible story karena apa 

yang saya dapet di sini yang sesuai dengan kurikulum itu. Tapi bisa 

juga si kalo kita mau menyampaikan materi misalnya math, kita mau 

ngasih materi addition, tambahan, kita kan bisa juga lewat 

penyampain materinya lewat storytelling. Bisa untuk semua ya.― 

(...Transferring something through story. Any kinds of the materials 

such as, character building, bible story. The example is taken from 

character building and bible story because what I got in here based on 

the curriculum. But it can be if we want to deliver math, example, we 

want to give additional material, we can use storytelling.) 

 

Her comments explained about her opinion that related to the definitions of 

storytelling. Most of the participants stated that storytelling is about delivering the 

materials and messages through telling a story. The message usually relates to 

character building and bible story. Based on all of the participants‘ statements 

(Teacher A, B, E and F), it can be concluded that storytelling is a fun way of 

transferring a message or lesson which we can use as classroom activities.  

Yet, the comments above also explained that storytelling is one way of 

communication from teacher to students. This idea is contradictory with the 

definition of storytelling from Roney (1996), who described the aspect of 

storytelling as co-creative and a form of two-way communications (cited in Isbell, 

Sobol, Lindauer and Lowrance, 2004). Several teachers are doing interaction 
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while they are telling stories. However, others usually do the interaction when 

they review the story. The participants commented: 

Teacher E 

―Kalo ketika bercerita si paling interaksinya paling nanya berapa anak 

paling. Interaksi yang banyak ya review itu.‖ 

(When telling story, the interaction is just asking some students. We 

do the interaction most often when we review the story.) 

 

Teacher G 

―Biasanya ada anak yang langsung menimpali cerita. ―oh iya seperti 

itu aku juga pernah miss‖, ―oh ya temenku ada yang seperti itu‖. Itu 

tapi saya batasi karena saya usahakan cerita biar selesai dulu. Nanti 

waktu diskusi ada waktu untuk bicara.‖ 

(Usually there are some students that response the story; ―oh, it 

happened to me too, miss‖, ―oh, one of my friend did something like 

that‖. But I give limitation to them to do it, because I attempt to finish 

the story, first. They can talk or discuss in discussion time.) 

 

Teacher I 

―Ketika storytelling anak-anak terlibat dalam cerita yang kita 

sampaikan, misalnya dicerita itu ada pertanyaan, kita tanyakan 

pertanyaan itu ke anak-anak, atau kita ajak anak untuk menebak 

misalnya kira-kira buayanya mau nangkep siapa lagi ya. ajak mereka 

untuk terlibat juga. Instead of just listening, mereka juga terlibat ke 

cerita itu mungkin. Jadi mereka nggak bosen gitu.‖ 

(when storytelling, the students got involved in the story that was 

being told, for example, there are some questions in the story, we ask 

the questions to them, or we ask them to guess for example, what do 

you think? What the crocodile want to catch again. Ask them to get 

involved. Instead of just listening, they also get involved in the story, 

so they don‘t feel bored.) 

 

From the participants‘ comments (Teacher E, G and I) related to their interaction 

with the students while telling a story, the communication between the teacher and 

the students is about asking and answering questions, guessing the story, the 

students relate the story with what they have already known or sharing their 

thoughts. However, these interactions also lead by the teacher. The teacher is 
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more active than the students in doing interaction. Based on their statements, it 

could be concluded that there is one way interaction from the teacher to the 

students 

Nevertheless, the interaction between the teacher and the students is most 

often to do in review or discussion time, not in the storytelling activity. Teacher E 

stated that they usually do the interaction a lot in review section. Even, Teacher G 

gave limitation when the students shared their thought in the middle of telling 

story. She chose to finish telling the story then they can share their thought or ask 

questions.  

In conclusion, the teachers have their own assumptions related to 

storytelling. They stated that storytelling is a way of delivering lessons through 

storytelling. From this view, they also shared how their interaction in the 

classroom. The interaction between the teachers and the students happened in the 

review section not when they were telling stories. From this statement, it could be 

concluded that the teachers view storytelling as one way communication. 

 

Storytelling Is Beneficial 

This section discusses on how the participants view storytelling on 

teaching English to young learners. All of the participants in this study agree that 

using storytelling in teaching activity is beneficial. A few of them have the similar 

reasons on using storytelling as their technique to teach English.  

Some of the reasons have been extended by the respondents on why 

storytelling is beneficial in teaching learning process. The first benefit relates to 
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creativity. Storytelling is believed to be able to stimulate children‘s creativity. 

This idea is best explained by Teacher I. She commented: 

―Untuk menstimulasi mereka supaya mereka lebih kreatif karena kita 

juga ada kegiatan bercerita bebas. Untuk membantu anak 

mengembangkan cerita.‖ 

(To stimulate them to be more creative because we have free 

storytelling activity. To help them develop a story.) 

Her comment reflected that telling story can encourage the young learners to be 

more creative. She explained further that the children are asked to tell a story or 

create their own story in the class. From Teacher I statement, it could be 

concluded that they can create their own story and share it to their friends and 

teachers in the class.  

Based on the interview result, the second reason is to enhance children‘s 

imagination. By listening to a story, the children can imagine what happen in the 

story. Teacher A and B, point to another benefits of storytelling, i.e. to build 

students‘ imagination. As cited in Isbell et. al. (2004), Ellis (1997) suggested that 

imaginative development is a key benefit of storytelling. In the interview, Teacher 

A commented:  

―Dengan menggunakan storytelling jadi anak-anak diajak berimajinasi 

gitu ya. Dengan cerita yang dibawakan oleh gurunya. Ya seperti itu. 

Misalnya cerita tentang apa.... dari  materi yang akan diajarkan jadi 

anak-anak diajak untuk berimajinasi. Biar mereka bisa masuk ke 

materi yang lebih dalam.‖ 

(By using storytelling, the children are asked to imagine a story that is 

told by their teacher. Something like that. For example, a story about 

what.... from a lesson that is going to be taught by the teacher. So, 

they can go on to the subject deeper.) 

 

Another teacher, Teacher B, also has the same reason with teacher A about why 

storytelling is beneficial for teaching English, especially in Kindergarten school. 

She commented: 
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―Oh, kalo storytelling itu kan lebih bagus untuk anak-anak dan 

kebanyakan anak-anak kalo diceritain itu mereka bisa membayangkan, 

mereka bisa me... apa ya mengilustrasikan sendiri apa yang sedang 

diceritakan oleh gurunya.‖ 

(Oh, storytelling is better for the children and most of them are being 

told, they can imagine ...... they can... what? Illustrate by them what is 

being told by the teacher.) 

 

On Teacher A‘s comment, he explained that through storytelling the children are 

asked to imagine how the story goes. If they can imagine what happen in the 

story, they can continue the subject deeper. From this statement, we concluded 

that storytelling is a pre-activity to prepare the students for the next material. 

Imagination can stimulate the students to think actively. Steiner (1996, 55-

57) describes imagination as emerging from perception by means of the senses, 

causing an active thinking process to create what he terms ‗living pictures‘ in the 

mind of the observer (cited in Alphen, 2011). On Teacher B‘s comment, she also 

explained that when she was telling a story, the students can make an illustration 

of what was being told by their teacher. It can be concluded that the example of 

active thinking process is in making an illustration on what happened in the story.  

 The third reason is the children learn a lot of vocabularies. Storytelling 

gives an opportunity for students to expand their vocabulary as they decode the 

meaning of words, focused on the context of the story they hear or read (Abdula, 

2012). The respondent in this study, teacher C, stated that through storytelling the 

children learn vocabularies, as follows: 

―Yang kedua, dengan bercerita anak-anak belajar banyak vocab, jadi 

ada banyak kata kerja, kata sifat itu yang bisa kita perkenalkan ke 

mereka. Seperti itu sih.‖ 

(Second, by telling a story, the children learn a lot of vocabularies, 

there are a lot of verbs, adjectives that we can introduce to them. 

Something like that.) 
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In addition, Cooper, Collins, & Saxby (1992) and Elley (1989) found that children 

expand their vocabulary in regular story listening experience because of a broad 

range of words they encounter through stories and the ways the vocabulary is 

presented (cited in Huang, 2006). When the teachers tell a story, normally they 

use 2 languages, English and Indonesian. The reason they use both of them is 

because these languages can help the children to understand the story. Auerbach 

(1993) stated that using the L1 in the classroom ―allows for the language to be 

used as a meaning-making tool and for language learning becoming a means of 

communicating ideas rather than an end in itself‖ (cited in Manara, 2007). 

Moreover, through listening to a story, the students also learn new words and also 

how the words are used in a sentence.   

Another reason that is found from the interview is children‘s interests in 

listening to the teachers‘ explanation or description. Wajnryb (2003) lists two 

major purposes for storytelling. A basic reason for using stories is to utilize them 

as a means of entertainment and having fun since they inject lots of amusement 

and interest. Based on the interview result, I found 3 participants that said using 

storytelling can attract the children‘s attention. When I asked about the reason 

using storytelling, Teacher B answered: 

―.....kelihatan lebih menarik daripada kita menyampaikannya dengan 

hal-hal yang monoton, dengan apa ..... papan tulis atau dengan media 

yang lain.‖ 

(And it‘s looked more interesting than we extend it with usual way, 

with what... whiteboard or with another media.)  

 

Other participants also have the same answer on reason using storytelling, 

Teacher C and Teacher D. They commented: 
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Teacher C 

―Kalo dengan storytelling anak-anak biasanya mereka akan lebih 

tertarik. Kita menceritakan sesuatu jadi akan menarik perhatian.‖ 

(If we use storytelling, the children usually will be more interested in. 

By telling something, it will grab their attention.) 

 

Teacher D 

―Kadang-kadang kan anak-anak itu tertarik pada hal-hal yang ada 

karakternya, ada visualnya, makanya kalo dengan storytelling kan kita 

membuat ada buku, ada alat peraganya. Menurut saya lebih menarik 

anak-anak.‖ 

(Sometimes, the children are interested in things that there are some 

characters in it, description, so if we use storytelling, there are books, 

visual aids. In my opinion, it is more interesting for them.) 

 

Teacher B‘s answer explained that using storytelling can prevent boredom. This 

reason is suitable with Wajnryb‘s statement about two major purposes for 

storytelling. He stated that using story is as a means of entertainment and having 

fun since they inject lots of amusement and interest. Children love to listen to a 

story, so they can feel comfortable in receiving a lesson through story.  Teacher C 

explained that storytelling can grab the students‘ intention. From the teacher D 

statement, we can conclude that there are four things can build students‘ interest: 

1) characters of the story, 2) visual, 3) books, 4) media or visual aids.  

The last benefit is the children are easier to understand the material by 

using storytelling as a teaching technique. There are 4 teachers stating that by 

using storytelling the children can understand what is being taught easily. Teacher 

D commented:  

―Satu, mungkin akan mudah ditangkep sama anak-anak melalui 

bercerita.‖ 

(First, perhaps it will be easy to children to understand by telling a 

story.) 

 ―Mereka lebih bisa gampang menerima.‖ 

 (They can easily accept it.) 
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Teacher F, G, and J explained further why it makes the children easy to 

understand by using storytelling more complete, as follows: 

Teacher F 

―Jadi memang anak-anak tu lebih gampang menerima ya apa yang..... 

jadi kayak character buildinglah kita mau menceritakan misalnya kalo 

mengambil barang orang lain itu nggak bagus nah kita lewat 

storytelliing itu anak-anak akan lebih apa... lebih cepat mengerti.‖ 

(So, indeed the children are easier to get what.... like character 

building, we want to tell a story, for example, taking others things are 

not good. Through telling a story they will what.... faster to 

understand.) 

 

Teacher G 

―Memakai storytelling anak-anak lebih memahami apa yang dipelajari 

atau pesan apa yang disampaikan.‖ 

(By using storytelling, the children are more understand about what 

lesson that be learned or messages that be delivered.) 

 

Teacher J 

―Storytelling biasanya saya ajarkan agar anak lebih mudah mengerti 

gitu. Tapi biasanya misalkan ada seperti pembelajaran soal apa gitu, 

mungkin anak-anak kalo langsung table atau chair itu kan masih agak 

bingung. Dikasih seperti ada cerita-cerita sedikit seperti itu.‖ 

(The reason of using storytelling is the children become understand 

the material easily. As an example, there is a certain lesson, probably 

if we teach them: this is a table or this is a chair, they will be 

confused. Give story a little.) 

 

From their statements, they clearly explained why storytelling is beneficial in 

teaching process. Storytelling can develop the children‘s understanding on what 

the teachers want to explain. It also can help the teacher to deliver moral lessons 

or messages from the story. Wajnryb (2003) added another aim of storytelling is 

to instruct, i.e. stories are meant to give moral lessons, e.g. the good people are 

rewarded and the bad are punished (Al Harrasi, 2012). They explained further that 

when they want to teach about moral values or introducing things, they use 

storytelling to deliver. Teacher F gave an example, when she taught about 
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character building that stealing is not good, she gave the lesson through story. 

Another example is from teacher J, she introduced things through telling story not 

just directly tell that this things called table or chair.   

In conclusion, storytelling is beneficial. There are five benefits of using 

storytelling in teaching learning process. First, it can stimulate the children to be 

creative. The second is developing the students‘ imagination. The next benefit is 

learning vocabulary. The fourth benefit is motivating the students in learning 

English. And the last benefit is help the children understand easily.  

 

DISCUSSION AND CONCLUSION 

This study has been conducted to investigate the relationship between the 

teachers‘ beliefs and their practices in using storytelling to teach English in 

kindergarten schools. The instrument data collection was structured interview. 

The sample of the study consisted of 10 teachers from 2 different Kindergarten 

schools in Salatiga. After collecting and analyzing the data, the writer found 

similar opinions on storytelling.  

Language teachers‘ beliefs play an important role in their classroom 

practices. As Harste and Burke (1977) postulated, teachers make decisions about 

classroom instruction in light of theoretical beliefs they hold about teaching and 

learning (cited in Kuzborska, 2011). Furthermore, Richards (1998) stated that a 

primary source of teachers‘ classroom practices is belief systems- the information, 

attitudes, values, expectation, theories, and assumptions about teaching and 

learning that the teachers build up over time and bring with them to the classroom.  
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There are two findings that discussed in this section. The first is about the 

classroom practice in using storytelling. There are four parts that discussed in this 

finding: the language use, what story they choose, the media they use and how to 

deliver a story. Most of the teachers decide to use bilingual when they are telling 

stories. They use 2 languages, English and Indonesian, because these languages 

can help the children to understand the story. Besides the languages that they use 

in storytelling, they should consider what kinds of story that suitable for children. 

In choosing story, the teacher should consider about the need of the learner, the 

characteristics of the story, the language level of the story. According to the 

participants, there are two main characteristics of story that suitable for the young 

learners; a) having good or positive examples for children and b) use simple 

language. By having good examples in the story, the children know what the 

moral values of the story with the teachers‘ explanation. The reason why the story 

should use simple language is because the students‘ language development still in 

progress so if the teachers use high language level, it would be difficult for the 

students to understand the story. In addition, Cameron (2001) stated that a good 

story is simply one that listeners or readers enjoy. The third is about the media 

that the teachers use in storytelling.  There are many kinds of media they can use. 

They are puppet (hand puppet and finger puppet), flashcard, storybook, pictures. 

By using the media, it helps the students to have illustration or description of the 

story. The last is how to deliver a story. Several teachers explained that they do 

interaction when they were telling stories, others stated doing interaction with 

their students after finishing the storytelling. This idea is contradictory with 
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Roney (1996), who described the aspect of storytelling as co-creative and a form 

of two-way communications (cited in Isbell, Sobol, Lindauer and Lowrance, 

2004). As we know that storytelling is a two way communication, it means that 

there is interaction that should happen when the teachers were telling story not 

only on the review section or after the teachers finished a story. This would be 

better if the students got involved in storytelling activity.  

The second finding showed that the participants asserted that storytelling 

is beneficial. All of the participants agree that storytelling is beneficial for 

children. There are several benefits of storytelling that have been found based on 

the interview result. First, storytelling can stimulate children‘s creativity. The 

children can create their own story and also develop their teachers‘ story. As 

teacher I‘s comment on the benefits of storytelling, she stated that storytelling can 

stimulate children‘s creativity through retelling the story or by continuing or 

developing the story that had being told by the teacher. The second benefit is to 

enhance children‘s imagination. As cited in Isbell et. al. (2004), Ellis (1997) 

suggested that imaginative development is a key benefit of storytelling. When the 

students were listening to a story, they would have illustrated how the story was 

pictured. By making an illustration, the children develop their imagination. Third, 

the children learn a lot of vocabularies through listening to stories. Cooper, 

Collins, & Saxby (1992) and Elley (1989) found that children expand their 

vocabulary in regular story listening experience because of a broad range of words 

they encounter through stories and the ways the vocabulary is presented (cited in 

Huang, 2006). Based on the teacher C‘s statement, she explained that by using 
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storytelling the learners learn many new vocabularies from the story. She 

introduced some verbs and adjectives in a form of sentence. The fourth benefit is 

motivating the students in learning. As we know that teaching young learner the 

teacher should provide a fun or interesting atmosphere to motivate the learners in 

learning things. Wajnryb (2003) stated the basic reason for using stories is to 

utilize them as a means of entertainment and having fun since they inject lots of 

amusement and interest. Storytelling increase children‘s interests in listening to 

the teachers‘ explanation or description. As we know that children are enjoying 

listening to stories, therefore, it can help them to attract children‘s attention in 

teaching learning process. Listening to stories will be more attractive if the 

teachers deliver the stories using media. There are many kinds of media they can 

use. They are puppet (hand puppet and finger puppet), flashcard, storybook, 

pictures. By using the media, it helps the students to have illustration or 

description of the story. 

This study was conducted to make the teachers aware of the relationship 

between their classroom practice and their beliefs. It suggests for the teachers to 

choose storytelling when they teach English to their students and consider the 

relationship between their beliefs and classroom practice. This study only 

investigated how the classroom practice reflects the teachers‘ beliefs on using 

storytelling to teach English to kindergarten students. Hence, this study still 

remains another question on how the teachers teach English using storytelling to 

their students based on their own beliefs. This question may be of interest for 

future researchers to investigate that question.  



 

31 
 

REFERENCES 

Abdulla, E. S. (2012). The Effect of Storytelling on Vocabulary Acquisition. 

Unpublished master‘s thesis, University of Tikrit. 

Abu-Jaber, M., Al-Shawareb, A., & Gheith, E. (2010). Kindergarten teachers‘ 

beliefs toward developmentally appropriate practice in Jordan. Early 

Childhood Educ J, 38, 65–74. 

Al Harrasi, K. T. S. (2012). Using stories in English Omani curriculum. English 

language teaching, 5, 11.  

Alphen, P. V. (2011). Imagination as a transformative tool in primary school 

education. Research on Steiner Education, 2, 2, 16-34. 

Brumfit, C, Moon, J & Tongue, R. (Eds.). (1991). Teaching English to children: 

from practice to principle. London: Harper Collins. 

Cameron, Lynne. (2001). Teaching languages to young learners. Cambridge: 

Cambridge University Press. 

Coulter, C., Michael, C., and Poynor, L. (2007). Storytelling as pedagogy: An 

unexpected outcome of Narrative inquiry. Curriculum inquiry, 37, 2. 

Fitzgabon, H. B. and Wilhelm, K. H. 1998. Storytelling in ESL/EFL classrooms. 

TESL Reporter, 31, 2, 21-31. 

Fleer, M. (2010). Early learning and development: cultural-historical concepts in 

play. Cambridge. Cambridge University Press. 

Garton, S, Copland, F and Burns, A. (2011). Investigating global practices in 

teaching English to young learners. London: British Council. 

Gorman, M. M. (1993).  Hume‘s Theory of Belief. Hume Studies, Vol. XIX, 1, 

89-102. 

Huang, H. L. 2006. The effects of storytelling on EFL young learners‘ reading 

comprehension and word recall. English Teaching & Learning, 30, 3, 51-74. 

Inozu, J. (2011). Beliefs about foreign language learning among students training 

to teach English as a foreign language. Social Behavior And Personality, 39, 

5, 645-654. 

Isbell, R., Sobol, J., Lindauer, L., and Lowrance, A. (2004). The effects of 

storytelling and story reading on the oral language complexity and story 



 

32 
 

comprehension of young children. Early childhood education journal, 32, 3, 

157-163. 

Kesen, A. (2013). What lies beneath teacher beliefs? A study on metaphoric 

perceptions. International Journal of Human Science, 10, 1, 1491-1502.   

Keshta, A. S. (2013). Using storytelling in teaching English in Palestinian 

schools: perceptions and difficulties. Education Journal, 2, 16-26. 

Kuzborska, I. (2011). Links between teachers‘ beliefs and Practices and research 

on reading. Reading in a Foreign Language, 23, 1, 102–128. 

Macnaughton, G & Williams, G. (1998). Techniques for teaching young children: 

choices in theory and practice. Australia. Longman.  

Manara, C. (2007). The use of l1 support: teachers‘ and students‘ opinions and 

practices in an Indonesian context. The journal of Asia TEFL, 4, 1, 145-178. 

Mart, T. C. (2012). Encouraging young learners to learn English through stories. 

English Language Teaching Journal, 5, 5, 101-106. 

Miller, S & Pennycuff, L. (2008). The power of story: using storytelling to 

improve literacy learning. Journal of Cross-Disciplinary Perspectives in 

Education, 1, 1, 36 – 43. 

Pettit, S. K. (2011). Teachers' beliefs about English language learners in the 

mainstream classroom: a review of the literature. International Multilingual 

Research Journal, 5, 2, 123-147. 

Richard, J. C., & Lockhart, C. (1996). Reflective teaching in second language 

classrooms. Cambridge: Cambridge University Press. 

Richards, J. C. (1998). Beyond training. Cambridge: Cambridge University Press. 

Tertemiz, N. (2010). Turkish and Finnish trainee elementary teachers‘ beliefs 

about the teaching styles of university teaching staff. Social Behavior and 

Personality, 38, 7, 941-954. 

Wajnryb, R. (2003). Stories Narrative activities in the language classroom. UK: 

Cambridge University Press. 

Zacharias, N. T. (2005). Teachers' beliefs about internationally-published 

Materials: a survey of tertiary English teachers in Indonesia. Regional 

Language Centre Journal, 36, 1, 23-37. 



 

33 
 

Acknowledgement 

 

 

I say thank you to Allah S.W.T. for guiding, and helping me during the 

process of finding, writing, and finishing this thesis. You gave the strength when I 

was down and You complete my dream in getting my bachelor degree. 

Thanks to Bu Anita Kurniawati as my supervisor, for your willingness, 

critics, and ideas that encourage me in finding the topic, writing, revising, and 

finishing my thesis.  

Also thanks to Bu Debora as my examiner, thanks for your time, energy, 

and willingness in reading my thesis. 

Thanks to my parents, my dearest grandmothers and grandfather, my 

brothers and sisters, my aunts, and uncles who always give your supports to me by 

giving prayers, advices, spirit during the process of writing my thesis. And also 

thanks to all of my friends, for your supports and prayers.  




