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Abstract 
One of the courses offered to English Department students in the first year is Integrated 
Course, which integrates the four language skills; reading, writing, listening and 
speaking and also other language components such as grammar and vocabulary. One 
problem faced by students in this course is motivation. This study aims to describe how 
motivation correlates with students’ achievement, since motivation is always considered 
as an influential factor toward students’ achievement in successful language learning. 
This research was conducted on 98 English Teacher Education students in Satya Wacana 
Christian University, Salatiga, Indonesia. There were questionnaires with 15 items 
provided to find out the students’ motivation. In order to describe the correlation 
between the data sets, the motivation scores were calculated together with Integrated 
Course final scores using Spearman Rank-Order Correlation Coefficient. The result 
shows that achievement in Integrated Course is not always affected by students’ 
motivation itself. A highly-motivated student did not always have greater achievement 
compared to a student with low motivation. 
Keywords: motivation, achievement, Integrated Course. 
 

Introduction 

Integrated course (IC) is a course designed to build strong basic language skills 

for English Department students. Integrated course helps students in preparation to face 

higher-level courses in the following years.  This course covers four major language 

skills; they are speaking, listening, reading and writing skills and also other language 

components, such as grammar and vocabulary. 

IC is a must for first year students in English Department. They have to pass this 

eight-credits course with the minimum of C grade. There are four tests to assess 

structure, writing, reading comprehension and vocabulary. If students cannot pass this 
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course within the minimum grade, they are not allowed to take higher-level courses and 

they need to repeat this course in the following semester. 

People in general believe that highly-motivated person will be successful, but on 

the other hand, people with low motivation will not be successful. Motivation is one of 

affecting factors in the success of language learning and even people also believe that it 

has a big influence to someone’s effort in pursuing something. Dörnyei (2001) explained 

that motivation is about enthusiasm, commitment and persistence in people’s success or 

failure (p.5). Motivation has a strong impact towards people achievement. It is the reason 

why people decide to do something, how hard they want to get it, and how long they are 

willing to deal with the activity in order to get what they want (Dörnyei, 2001, p.8). 

When people have a high desire in achieving certain goals, people will work very hard to 

get the result that they expect. People will give all of their passion to get what they want. 

Highly-motivated people never stop trying until they get a satisfying achievement. On 

the contrary, people with low motivation are not passionate when they meet something 

interesting directly coming to them. 

In the English Department of the Faculty of Language and Literature (FLL) of 

Satya Wacana Christian University (SWCU), Salatiga, Indonesia, there were many 

students who failed Integrated Course every year. It may be caused by students’ low 

motivation in this course. The failure in Integrated Course will affect the students’ GPA 

since the grade represents 8 credits learning. When students fail, they cannot take the 

higher-level courses. They need to repeat this course in the following semester. It means 

more years than they normally spend in the English Department.  
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This study focused on the students of the 2013 academic year who were taking 

Integrated Course in the first semester. According to the problem stated above, this study 

attempted to answer the research question, “Is there a significant correlation between 

students’ motivation and their IC scores?”. The study described the correlation between 

the students’ motivation and their IC achievement. The information about the correlation 

between students’ motivation and the achievement in Integrated Course, hopefully could 

promote the students’ motivation to gain better achievement in Integrated Course. 

 

Review of Literature 

This section describes studies on motivation, achievement, and the relationship 

between the two. I believe that the word motivation is familiar to people in general. They 

often use this term to describe their efforts in achieving their purpose. They also describe 

that motivation gives a big impact toward their achievement in life. Dörnyei (2001) 

stated: 

The term ‘motivation’ presents a real mystery: people use it widely in a 
variety of everyday and professional contexts without the slightest hint of 
there being a problem with its meaning, and most of us would agree that it 
denotes something of high importance. (p.7) 

 

In the other words, motivation brings effects to human beings. Motivation is intangible 

but people can feel its existence. Dörnyei (2001) also argued, “The concept of motivation 

is very much part of our everyday personal and professional life” (p.1). Many people see 

that motivation affects how they feel and think of a certain thing in their life, although 

there are people who think that motivation brings no impact. 



	  

	   4	  

People may describe motivation as a passion which comes from the person itself 

in doing or getting certain goals. According to Dörnyei (2001), motivation refers to the 

causes of why people do a certain action. It is more about the reasons why someone tries 

hard to gain something, why someone keeps on trying although he has failed many times 

and so on. Ghanea, Phiseh and Ghanea (2011) stated, “Motivation is a combination of 

effort plus desire to achieve a goal plus favorable attitudes towards the goal to be 

accomplished” (p.58). Furthermore, Dörnyei (2001) defines motivation as the choice of 

particular action, the persistence with it, and the effort expended on it (p.7). Later he 

concluded that motivation is responsible for why people decide to do something, how 

long they are willing to sustain the activity, and how hard they are going to pursue it. 

Those directly point to the people perception of achieving their goals. Singh (2011) 

stated that motivation is internal factors which activates behavior and gives it directions 

(p.161). It causes people to choose to do or not do something. It also results on how long 

people can stay with their decision that they made and what effort they do to get what 

they want. In the other words, motivation can be simply defined as a factor that 

encourages people to do certain actions in order to achieve a certain purpose.  

 

Motivation in Language Achievement 

As stated before, achievement is always related to a certain goal. As stated in 

Armstrong (2006), achievement refers to how educators want students to engage in 

academic content or skills. The goal which is going to be achieved is that the students 

understand things taught in class. According to Quenemoen, Thompson, and Thurlow 

(2003), public have become familiar with the tools of educational tests to measure the 
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academic achievement. Teachers provide tests or assessments to know how far students 

got engaged with the materials. Tests are needed as assessments to know students’ 

achievement (Gronlund, 2006, p.3). In addition, a successful academic achievement can 

be seen when students achieve satisfactory or superior level in their progress displayed in 

their academic performance (Cuseo, 2007, p.1). Achievement in academic context can be 

seen through the students’ scores. Language achievement in this study was represented 

by students’ Integrated Course final scores, which were taken from all the four tests in 

this course. Armstrong (2006) argued, numbers (grading) are used to indicate whether a 

student is successful in mastering the academic content or not.  

In the past, motivation was regarded as relatively stable. Later in the 1990s it 

shifted to be more dynamic; depending on the context where the learning took place 

(Lasagabaster, 2010, p.3). As stated by Dörnyei and Otto in Dörnyei (2001), motivation 

can be defined as a thing which comes from a person who changes dynamically when it 

is acted out (p.9). In the other words, motivation changes when it acts out as a concrete 

action where in this context the concrete action here refers to the language achievement.  

Students’ language learning motivation is affected by many factors such as the 

teaching method used in class, the atmosphere in English class and so on. According to 

the Lasagabaster (2010), the teaching method or the teaching approach used in the 

classroom takes a big part in building students’ motivation (p.5). He wrote that many 

teachers complained because they had to deal with students who found the lessons boring 

and unchallenging. The boring and unchallenging lessons would easily decrease their 

passion in a certain topic of learning. According to Pae as cited in Lasagabaster (2010), 

the atmosphere in the class affects students’ motivation (p.6). It is the teachers’ 

responsibility to create an enjoyable climate and atmosphere in the classroom (Mustafa, 
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2013, p.168). The enjoyable atmosphere created in the learning process is very helpful in 

increasing the students’ motivation to learn English in class, since motivation has a 

crucial role in the academic achievement (Amrai et al., 2011, p.402) 

 

Intrinsic and Extrinsic Motivation 

Motivation is divided into two types, intrinsic and extrinsic motivation. The first 

one is intrinsic motivation. Hadriana, Ismail and Mahdum (2013) stated: 

Intrinsic motivation refers to the following aspects of how students direct 
their learning with clear goals, students' participation in the English 
Language learning activities, active seeking for clarification during the 
lessons, the excitement to perform activities, the proper use of reading 
techniques, the happy feeling during the lesson, self-satisfaction, no 
sense of shame in using the language, diligent in learning the language, 
capable and frequently use the language (p.39).  

 

Later they concluded that intrinsic motivation refers to pleasure, desire, interest, and 

other factors which voluntarily or naturally come up from an individual. For example, 

they mentioned that someone who is willing to master a certain subject, she or he will 

always study harder and never leave to do the assignments. They also stated, “Their 

positive feelings on a subject will influence the students to work diligently to achieve a 

higher grade of the subject.” Positive feelings here may refer to any good condition of an 

individual in the learning process. In addition, according to Ghanea, Phiseh and Ghanea 

(2011), people with intrinsic motivation will engage in a certain activity because of their 

own sake (p.461). People do an activity because it is satisfying and enjoyable to do 

(Lucas et al., 2010, p.6). 
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The second type of motivation is extrinsic motivation. Different from the 

previous type, extrinsic motivation refers to the support and encouragements which come 

from outside; not naturally come from an individual. According to Hadriana, Ismail and 

Mahdum (2013) there are things belonging into extrinsic motivation: 

Speaking activities, technology aids, teaching facility, special attention 
given by teachers and friends, activities and campaigns organized by the 
school, competitions with the English language counterparts, the 
influence and role of the media as well as the surrounding community, 
participation in the English Language contests, teachers’ rules and the 
needs to meet career demands. (p.39) 

 

Extrinsic motivation also refers to individual’s expectation of gaining rewards (Ghanea, 

Phiseh and Ghanea, 2011, p.461). The rewards can be in the form of money, prizes, 

grade, and certain types of positive feedbacks. Rewards promote learners’ motivation, 

but it also shows a drawback. Deci (1995) argued that learners will always have 

orientation of getting rewards rather than mastering the language conceptual 

understanding (p.51). 

 

Interdependent relationship between motivation and achievement 

Motivation and achievement are affecting each other. As stated before, people 

believe that motivation has a bound relationship with any achievement in their life and 

motivation takes big part in someone’s language achievement. Deci (1995) stated, 

“Motivation is the key to success in education” (p.47). Delivering the same idea, 

Xiaoqing in Li and Pan (2009) stated that motivation is a very important factor which 

affecting the success and the failure in the language learning (p.123). The study 

conducted by Li and Pan (2009) found that motivation has an interdependent relationship 
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with language achievement. They stated, “Students’ motivation promotes their 

achievement. On the other hand, achievement can lead to higher motivation” (p.127). 

Their study was conducted on 65 students with high, moderate and low achievement in 

English class. In their study Li and Pan concluded that the low achievers had low sense 

of achievement, but students with high achievement had higher sense rather than the low 

achievers. Another result of their study is that the students with high achievement were 

more willing to accept challenges, rather than the low achievers. The low achievers were 

trying to avoid challenging things and try to find another thing that they could deal with. 

Another study was done by Lasagabaster (2010) about student motivation and 

English achievement in CLIL (Content and Language Integrated Learning) and EFL 

(English as Foreign Language) settings and he found that the correlation between 

motivation and language achievement was largely positive. According to him the 

motivation can be seen through interest and instrumental orientation, attitudes toward 

learning English in class (or language learning enjoyment) and the effort made by the 

learners. 

 

The Study 

This section describes the method used in doing this research, the participants, 

and how the data were collected and analyzed. To find the correlation between students’ 

motivation and their Integrated Course (IC) scores, this study used a correlational 

method. The students’ motivation scores were correlated with their IC final scores using 

SPSS (Statistical Product and Service Solutions) version 20.0 program. The participants 

of this research were 98 English Teacher Education students of Satya Wacana Christian 
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University, Salatiga, Indonesia, from 2013 academic year who were taking Integrated 

Course in the first semester in 2013. For the sampling procedures I used a purposive 

sampling technique, so all students were used as participants in this research.  

First of all, I administered the questionnaires to the 2013 students. I administered 

the questionnaires before the first semester was over.  I met the IC coordinator to get the 

permission to come to the class in order administer the questionnaires. She let me come 

to each class by making appointments with the assigned teachers. I came to Group C on 

the November 26th, 2013, to administer the questionnaires. I explained in front of the 

class the procedures to fill out the questionnaires. In the following day, I came to Group 

A and B to do the same thing. Finally in the beginning of the following semester, I met 

with the course coordinator again to ask for their IC final scores. 

The questionnaires were adapted from Dörnyei (2001). There were 15 items for 

the study. The questionnaires were written in Bahasa Indonesia to avoid students’ 

misunderstanding toward the items provided. The items used were close ended questions 

with options in using a four-point Likert scale; Sangat Setuju (SS) or Strongly Agree, 

Setuju (S)  or Agree, Tidak Setuju (TS) or Disagree, and Sangat Tidak Setuju (STS) or 

Strongly disagree. In addition to the questionnaire, this study used the final scores of 

Integrated Course. The final scores were obtained from the IC coordinator. The IC scores 

were considered as the students’ achievement in this research. 

The data in this research were motivation scores which were calculated from the 

questionnaires and the final IC scores. The data were analyzed quantitatively using SPSS 

(Statistical Product and Service Solutions) version 20.0 program. The data were 

presented in descriptive statistics to show the minimum and maximum scores, average, 
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and standard deviation. The inferential statistics were used to check the data based on 

several underlying assumptions; related pairs, scale of measurement – interval or ratio, 

normality, and linearity and homocedasticity (Coakes and Steed, 2001, p.61). The 

assumptions tests or parameters are used to decide whether the data sets would be 

calculated using parametric or non-parametric test. Pearson Product-moment Correlation 

Coefficient (parametric test) is used when all of the assumptions are met, but when one 

of assumptions cannot be met adequately, a non-parametric test or Spearman Rank-order 

Correlation is used to calculate the two variables.  

 

Result and Discussion 

In this chapter the analysis of the data is presented. The data were analyzed to 

show the relationship between students’ motivation and their Integrated Course scores. 

The following report describes the result of this study. 

This study was conducted to find the correlation between two variables; students’ 

motivation and their IC final scores. To answer the research question, this study could 

use either Pearson Product Moment Correlation or Spearman Rank-order Correlation 

Coefficient. Both of them are used to identify the degree of relationship of the two 

variables.  For this research two hypotheses were formulated. 

H0  : There is no significant relationship between students’ motivation and IC  scores. 

H1 : There is a significant relationship between students’ motivation and IC scores. 

H1 is accepted if the p < 0.05; but if the p > 0.05, H1 is rejected.	  The variables 

used in this study were dependent and independent variables. The dependent variable 

was IC scores and the independent variable was motivation scores. The motivation scores 
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were assumed as the independent variable because it affects students’ IC scores. All of 

the information of students’ motivation scores and IC scores are attached. 

Table 1 below is the descriptive statistics of the variables. 

 

 

 

Table 1 shows that the average of students’ IC scores was 67.11 out of 100. This 

indicates that the average of IC students’ scores was slightly low. The standard deviation 

of the IC scores was 10.22. This table also shows that the average of students’ motivation 

scores in Integrated Course was 44.67 out of 60 as the highest possible score. It shows 

that the students had relatively high motivation level in joining this course. The standard 

deviation of the students’ motivation was 4.36. 

Before calculating the correlation between these two variables, there were several 

parameters which were used to know whether the data sets would be calculated using 

Pearson Product-moment Correlation Coefficient or Spearman Rank-order Correlation. 

The parameters as follows: the data should be related pairs; the data should be in the 

form of interval scales;  the data should be normally distributed; and the distribution of 

the two variables should also form a regression line. Whenever one of these parameters is 

not met, the data should be analyzed using Spearman Rank-order Correlation, which is 

the non-parametric test for correlation.  

Table 1. Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

IC Scores 98 38,05 91,87 67,1094 10,22095 

Motivation Scores 98 35,00 56,00 44,6735 4,36428 

Valid N (listwise) 98     
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The variables were related pairs, since all of the participants had motivation 

scores and IC final scores. Both of the variables used in this research were in the form of 

interval scale since IC scores had range from 0-100 and motivation scores had range 

from 0-60. The normality of the data sets is presented in the following figures. Below is 

the figure of the motivation scores distribution. 

 

 
 

 
 
 

 
 

 

 

The figure 1 above indicates that the data was not normally distributed since there 

were many outliers as indicated in the histogram which did not make the data in a perfect 

bell shape. Figure 2 below is the histogram of Integrated Course scores distribution. 
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The figure 2 shows that the data were not normally distributed since there were 

outliers that did not make the data were in a perfect bell-shaped. Since the normality tests 

above shows that the data were not normally distributed, the data could not be calculated 

using parametric test. Below is the figure of scatter plot of motivation and IC scores. 

 
 

 
 
 

 
 
 

 

 

 

 

 

 

The scatter plot above also shows that data were not normally distributed since 

the scatter plot separated each other which did not make the regression line linear.  

From the two tests done, the figures clearly show that the motivation scores and 

IC scores cannot be analyzed using parametric test or Pearson Product Moment 

Correlation. Therefore, non-parametric test or Spearman Rank-order Correlation 

Coefficient was used to calculate the correlation between the two variables. 

The table 2 below provides the information of the relationship between students’ 

motivation and students’ IC final scores. These two variables were correlated using 

Spearman Rank-order Correlation. 
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         * p > 0.05 ( N = 98) 

 

The result above indicates that there was no significant relationship between 

students’ motivation and students’ IC scores because the probability shows that p = .261. 

It means that H1 was rejected and H0 was accepted. This study shows that students’ 

motivation did not correlate to their IC Scores. 

 

Conclusion and Recommendation 

This research is a correlational study of students’ motivation and IC final scores. 

It aimed to find the relationship between students’ motivation scores and their 

achievement in Integrated Course. After analyzing the data using Spearman Rank-order 

Correlation, the result of the study shows that p = .261 or p > 0.05, indicating that there is 

no correlation between the students’ motivation and their achievement in Integrated 

Course.  

Based on the questionnaires administered, there were many students who were 

highly-motivated, but they got low scores or even failed this course. On the other hand, 

there were many students who also got high scores, but they only had average motivation 

Table 2. Correlations Between Motivation and IC Scores 
 

 ICScores MotivationScore 

Spearman's rho 

ICScores 

Correlation Coefficient 1,000 ,115 

Sig. (2-tailed) . ,261* 

N 98 98 

MotivationScore 

Correlation Coefficient ,115 1,000 

Sig. (2-tailed) ,261* . 

N 98 98 
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scores. This may point out that motivation scores that were gained from questionnaires 

cannot be assumed as a factor in successful IC learning. This non-existence of correlation 

may be due another factor such as previous language learning experience. Based on this 

conclusion, it is necessary to do a continuous research to find another factor(s) which 

correlate to the students’ achievement.  

 Integrated Course lasted for one semester or around 4 months and the 

questionnaires were only administered once at the end of the semester, so that this 

research could not monitor the motivation development made by the participants. The 

data instrument used in this study was only questionnaires which were used to get the 

motivation scores. Therefore, the study only provided statistical information and there 

was no further detail about the participants. For the further studies, it is necessary to use 

interview or observation as an additional data instrument to obtain the qualitative data. 

The qualitative data will provide more details and information to support the following 

studies. 
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APPENDIX A – QUESTIONNAIRE 

Kepada	  rekan	  mahasiswa	  FBS	  angkatan	  2013,	  
Saya	  adalah	  mahasiswa	  Fakultas	  Bahasa	  dan	  Sastra,	  Program	  Studi	  Pendidikan	  Bahasa	   Inggris,	  
yang	   sedang	   melakukan	   penelitian	   tentang	   motivasi	   mahasiswa	   dan	   pencapaian	   mereka	   di	  
matakuliah	   Integrated	   Course	   (IC).	   Tujuan	   dibuatnya	   kuisioner	   ini	   adalah	   untuk	   mengetahui	  
motivasi	  mahasiswa	  di	  dalam	  mengikuti	  matakuliah	  IC.	  
	  
Untuk	   itu	   saya	   mengharapkan	   kesediaan	   rekan	   mahasiswa	   angakatan	   2013	   untuk	   mengisi	  
kuisioner	   ini	   sesuai	   dengan	   pendapat	   anda	   masing-‐masing.	   Kuisioner	   ini	   tidak	   akan	  
mempengaruhi	  nilai	  IC	  anda.	  
	  
Berikan	  tanda	  centang	  ( )	  di	  kolom	  yang	  tersedia	  dibawah	  ini!	  
	  

Sangat	  Setuju	   :	  SS	   	   Sangat	  Tidak	  Setuju	   :	  STS	  
Setuju	   	   :	  S	   	   Tidak	  Setuju	  	   	   :	  TS	  
	  

No.	   Pertanyaan	   SS	   S	   TS	   STS	  

1. 	   Bagi	  saya	  matakuliah	  IC	  bukanlah	  sebuah	  beban.	   	   	   	   	  
2. 	   IC	  sangat	  penting	  bagi	  saya.	   	   	   	   	  
3. 	  Saya	  senang	  mengikuti	  matakuliah	  ini.	   	   	   	   	  
4. 	  Saya	  selalu	  berkonsentrasi	  penuh	  ketika	  mengikuti	  mata	  kuliah	  ini.	   	   	   	   	  
5. 	  Saya	  selalu	  melakukan	  yang	  terbaik	  di	  setiap	  tes	  IC.	   	   	   	   	  
6. 	  Saya	  selalu	  mengerjakan	  tugas	  yang	  diberikan	  oleh	  dosen.	   	   	   	   	  
7. 	  Saya	  ingin	  menguasai	  4	  keterampilan	  berbahasa	  dengan	  baik.	  

(Membaca,	  Menulis,	  Mendengar,	  Berbicara)	  
	   	   	   	  

8. 	  Saya	  tidak	  takut	  membuat	  kesalahan	  di	  mata	  kuliah	  ini.	   	   	   	   	  
9. 	  Saya	  selalu	  berperan	  aktif	  dalam	  diskusi	  yang	  dilakukan	  di	  dalam	  

kelas.	  
	   	   	   	  

10. 	  Saya	  bertanya	  pada	  dosen	  ketika	  saya	  menemukan	  kesulitan.	   	   	   	   	  
11. 	  	  Saya	  belajar	  terlebih	  dahulu	  sebelum	  memasuki	  kelas.	   	   	   	   	  
12. 	  Saya	  selalu	  mengharapkan	  nilai	  A	  untuk	  matakuliah	  ini.	   	   	   	   	  
13. 	  Teman-‐teman	  di	  kelas	  tidak	  mempengaruhi	  semangat	  saya	  untuk	  

mengikuti	  matakuliah	  ini.	  
	   	   	   	  

14. 	   Dosen	  matakuliah	  ini	  tidak	  mempengaruhi	  semangat	  saya	  untuk	  
mengikuti	  matakuliah	  ini.	  

	   	   	   	  

15. 	  Keadaan	  kelas	  tidak	  mempengaruhi	  semangat	  belajar	  saya.	   	   	   	   	  
	  
Informasi	  Partisipan	  
Nama	   	   :	  
NIM	   	   :	  
	  

J 	  Terimakasih	  J 	  
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Dear	  English	  Teacher	  Education	  students	  academic	  year	  2013,	  
I	  am	  an	  English	  Teacher	  Education	  student,	  Faculty	  of	  Language	  and	  Literature,	  who	  is	  doing	  a	  
research	  on	  students’	  motivation	  and	  their	  achievement	  in	  Integrated	  Course	  (IC).	  This	  study	  is	  
aimed	  to	  find	  students’	  motivation	  in	  joining	  this	  course.	  
	  	  
I	  hope	  you	  to	  fill	  out	  this	  questionnaire	  based	  on	  your	  own	  opinions.	  This	  questionnaire	  will	  not	  
affect	  your	  IC	  grades.	  
	  
Put	  a	  thick	  ( )	  on	  the	  columns	  provided	  below!	  
	  

Strongly	  Agree	   :	  SA	   	   Strongly	  Disagree	   :	  SD	  
Agree	   	   :	  A	   	   Disagree	  	   	   :	  D	  
	  

No.	   Questions	   SA	   A	   SD	   D	  

1. 	   Belonging	  to	  IC	  class	  is	  a	  burden	  for	  me.	   	   	   	   	  
2. 	   IC	  is	  important	  for	  me.	   	   	   	   	  
3. 	  I	  enjoy	  this	  class.	   	   	   	   	  
4. 	  I	  always	  concentrate	  in	  class.	   	   	   	   	  
5. 	  I	  always	  do	  my	  best	  in	  this	  course.	   	   	   	   	  
6. 	  I	  never	  leave	  to	  do	  the	  assignments	  given.	   	   	   	   	  
7. 	  I	  want	  to	  master	  4	  English	  skills	  well.	  (reading,	  writing,	  listening,	  

speaking)	  
	   	   	   	  

8. 	  I	  am	  not	  afraid	  of	  making	  mistakes	  in	  this	  class.	   	   	   	   	  
9. 	  I	  am	  actively	  participated	  in	  class	  activities.	   	   	   	   	  
10. 	  I	  ask	  the	  teacher	  about	  the	  things/parts	  I	  don’t	  understand.	   	   	   	   	  
11. 	  	  I	  prepare	  the	  next	  lesson	  before	  the	  class.	   	   	   	   	  
12. 	  I	  expect	  A	  grade	  for	  this	  course.	   	   	   	   	  
13. 	  My	  friends	  in	  this	  class	  do	  not	  affect	  my	  learning	  passion.	   	   	   	   	  
14. 	   The	  teachers’	  performances	  do	  not	  affect	  my	  learning	  passion.	   	   	   	   	  
15. 	  The	  class	  atmosphere	  does	  not	  affect	  my	  learning	  passion.	   	   	   	   	  

	  
	  
Name	   	   :	  
Std.	  Number	   :	  
	  

	  
J 	  Thank	  You	  J 	  
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APPENDIX B – IC FINAL SCORES AND MOTIVATION SCORES 
 
	  

Participant	   Final	  
Scores	  

Motivation	  
Scores	  

1	   73,91	   35	  
2	   78,93	   49	  
3	   68,38	   41	  
4	   80,45	   50	  
5	   79,86	   48	  
6	   50,5	   41	  
7	   53,67	   45	  
8	   49,58	   41	  
9	   69,14	   48	  
10	   67,57	   43	  
11	   81,79	   52	  
12	   54,89	   44	  
13	   77,66	   51	  
14	   60,72	   43	  
15	   84,33	   52	  
16	   81,23	   50	  
17	   56,24	   45	  
18	   70,25	   46	  
19	   38,05	   40	  
20	   58,29	   43	  
21	   73,2	   44	  
22	   81,96	   51	  
23	   60,42	   43	  
24	   67,39	   48	  
25	   61,42	   38	  
26	   58,16	   43	  
27	   58,19	   37	  
28	   64,78	   48	  
29	   59,61	   40	  
30	   52,88	   38	  
31	   83,04	   40	  
32	   50,88	   44	  
33	   68,33	   46	  
34	   77,09	   37	  
35	   63,42	   41	  
36	   65,31	   48	  
37	   91,87	   48	  
38	   81,19	   49	  
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39	   69,33	   48	  
40	   54,49	   49	  
41	   65,14	   56	  
42	   66,07	   43	  
43	   60,51	   49	  
44	   63,73	   42	  
45	   57,55	   43	  
46	   73,24	   46	  
47	   60,55	   42	  
48	   70,21	   43	  
49	   81,39	   43	  
50	   66,58	   44	  
51	   51,02	   49	  
52	   51,9	   43	  
53	   57,16	   44	  
54	   63,8	   49	  
55	   61,03	   42	  
56	   80,31	   36	  
57	   63,78	   43	  
58	   70,17	   48	  
59	   62,16	   40	  
60	   72,13	   41	  
61	   47,48	   47	  
62	   65,63	   49	  
63	   73,78	   47	  
64	   82,31	   41	  
65	   68,11	   45	  
66	   82,34	   44	  
67	   79,07	   42	  
68	   74,87	   50	  
69	   84,54	   45	  
70	   62,39	   48	  
71	   63,33	   49	  
72	   71,08	   39	  
73	   72,08	   44	  
74	   74,09	   50	  
75	   59,23	   46	  
76	   61,86	   44	  
77	   68,47	   41	  
78	   77,48	   48	  
79	   73,74	   43	  
80	   73,52	   48	  
81	   63,28	   43	  
82	   67,11	   40	  
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83	   85,63	   39	  
84	   72,28	   41	  
85	   72,76	   47	  
86	   55,81	   49	  
87	   78,49	   43	  
88	   71,33	   48	  
89	   68,91	   48	  
90	   57,56	   49	  
91	   58,9	   36	  
92	   66,06	   46	  
93	   68,55	   36	  
94	   62	   43	  
95	   55,63	   52	  
96	   56,3	   48	  
97	   68,27	   36	  
98	   55,62	   51	  

	  
	  
 

 




