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INTRODUCTION

The era of World Englishes has unavoidably brought up an issue in English Language 

Teaching (ELT). The issue is about the roles of Native English Speaker Teachers (NESTs)

and Non-Native English speaker teachers (Non-NEST) for teaching English as a Foreign 

Language (EFL). In addition, there are also a current debate about whether or not schools

should hire NESTs or Non-NESTs and who the best teacher is.

The issue of who is best between NESTs and Non-NESTs has grown up along with 

the growing beliefs and practices among language professionals about learners’ goals in 

acquiring English. As we know, today approximately 80% of English language teaching 

professionals are non-native speakers (Canagarajah, 1999). Since the number of non-native 

speakers is vast and growing, the Second Language Acquisition (SLA) theory’s assumption 

that the learners’ goal in acquiring English is to have native likes competence may be 

questionable. In the past, English has been dominated by native speakers in the Inner Circle 

countries. Despite the changing use of English and how it is taught, there is still a belief that

the native speaker teacher is the best English teacher. Chomskyan (1965) as cited in Cook 

(2008) also thinks that the native speaker is the ideal model of language use. However, 

languages in contact always undergo change. Graddol (1997) said that there is a growing 

belief amongst language professionals that the future will be a bilingual one. So, it is possible 

that the non-native speaker teacher will be considered the best English teacher. 

Due to the theories and discussions mentioned above, there have been studies 

investigating students’ beliefs and preference towards NESTs and Non-NESTs, specifically 

who is better in teaching English. Benke and Medgyes’ (2005) conducted a survey of 422 

Hungarian learners of English to investigate the students’ views toward NESTs and Non-

NESTs. This study revealed that NESTs were viewed as good models for imitation. In 
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addition, Cheung’s (2002) also conducted a survey of NESTs and Non-NESTs in Hong Kong 

which involved 420 participants. The result of the survey reported that the participant 

preferred NESTs because they are better in oral skills, richer of vocabulary, and deeper 

insight into western culture. Furthermore, the controversy of NESTs and non-NESTs for 

teaching English also happens in Indonesia. A case study was conducted by Zacharias (2006) 

about the non-native teachers’ perceptions of native English speakers. It involved 100 

English teachers who taught at tertiary level in Indonesia. Again, the study shows a 

preference of native English speaker in the EFL classroom to teach speaking and 

pronunciation. 

The previous researches above are mostly conducted in university level and show that 

the participants prefer NESTs. In other words, I have found hardly any similar studies related 

to the topic done at a secondary level, which is Junior High School. Therefore, this study was

held in third grade level in SMP N 1 Salatiga to investigate students’ views toward native and 

non-native English speaker teachers. That Junior High School was selected to be the setting

because this school holds an annual native speaker program in cooperation with 

Mountainview International Christian School (MICS). Thus, native English speaker teachers 

and students from MICS come to SMP N I Salatiga to teach English and share about western 

culture. Through this program, the students have experience with NESTs in the teaching and 

learning process. For this study, the following purpose needs to be answered: what is SMP N 

1 Salatiga students’ view toward native and non-native English speaker teachers?

By conducting the study about students' views toward NESTs and Non-NESTs and 

the reason why such views exist, it can help determine whether it is really true that the 

students themselves demand native speaker teacher or not. To be more explicit, it gives ideas 

about the desire for NEST or non-NEST of students in expanding circle countries that were 

represented by Junior High School students in Indonesia.
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This study is organized into five sections. The first section is the introduction, 

which consists of the background and the objective of this research. The second section 

presents some relevant theoretical reviews as the basis of the study. This includes the 

definition of native and non-native English speaker teachers and their strength and 

weaknesses. The third section presents the information of the study, such as the context 

study, the participants, the data collections, and data analysis. The fourth section is about the 

result and discussion of the study based on the questionnaire distributed to the participants. In 

this section, the results of the study are organized into two subsections. The last part is the 

conclusion and suggestion section.
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REVIEW OF LITERATURE

a. The Definition of Native English Speaker Teachers (NESTs) and Non-Native English 

Speaker Teachers (Non-NESTs)

Talking about English language learning, we must not forget to talk about the teacher. 

There are two kinds of teachers, Native English Speaker Teachers (NESTs) and Non-Native 

English Speaker Teachers (Non-NESTs). When we want to define Native English Speaker 

Teachers (NESTs), we have to take a look at the words ‘native speaker’. Medgeys (2001) 

stated that “when we defined about who a native speaker is, it is traditionally defined as 

someone who speaks English as his or her native language, also called mother tongue, first 

language, or L1”. In addition, Bloomfield states that, “the first language a human being learns 

to speak is his native language; he is a native speaker of this language” (Bloomfield, 1933 as 

cited in Cook 2008:171). Another definition of native speaker from The Longman Dictionary 

of Applied Linguistics is, “a person considered as a speaker of his or her native language”. A 

native language is then defined as “the language that a person acquires early in childhood 

because it is spoken in the family and/or it is the language of the country where he or she is

living” (Richards, Platt, and Weber 1985: 188 as cited in McKay 2002). Similarly, Davies 

(1991) as cited in Medgyes (2001) explains that one of the criteria of native speaker-hood is 

birth or an individual who was born in an English speaking country. From the definition, we 

can learn that Native English Speaker Teachers (NESTs) are teachers who teach using 

English as their native language.

As for Non-NESTs, McKay uses a unique term to define them. She stated that 

“bilingual users of English are individuals who use English as a second language alongside 

one or more other languages they speak”. According to her, a bilingual user of English also 

typically uses English for more restricted and formal purposes (2002:27). Furthermore, 



6

Medgyes (2001) defined Non-NESTs as teachers for whom English is the second or foreign 

language, who work in an EFL environment, whose students are monolingual group of 

learners and who speak the same native language as his or her students. So, we can say that 

Non-Native English Teachers (Non-NESTs) are teachers who teach using English as their 

second or foreign language.

b. Strength and Weaknesses of Native English Speaker Teachers (NESTs) and Non-

Native English Speaker Teachers (Non-NESTs)

NESTs and non-NESTs are unique in many ways. Benke and Medgyes (2005 as cited 

in Cook 2008:186) mention some top-rated features of NESTs which are: a) focusing 

primarily on speaking skills; b) happy to improvise; c) providing extensive information about 

the culture; d) interested in learners’ opinions; e) applying group work regularly in class. In 

addition, according to Braine (1999) as cited in Sung (2010) native speakers are believed to 

possess a superior command of fluent and accurate language forms. It is supported by 

Nemtchinova (2005) in Moussu & Llurda (2008) who describe the NESTs as having correct, 

authentic, and fluent English in general. So, students will learn how to use English accurately, 

learn how to speak and write using proper language forms. NESTs can also provide instant 

and accurate feedback to help students overcome bad speech patterns since NESTs 

understands the background and the meaning of the words in English. Therefore, NEST can 

be a perfect language model since they teach English correctly with the right pronunciation.

Coulmas (1981) in Lee (2005) asserts that the ability to produce natural pronunciation and 

perfect grammar are other areas of linguistic competence which are extremely difficult for 

non-NEST.

However, it is suggested that it is a necessity to encourage students to accept and pay 

more attention to different varieties of English. No matter what English accent we have, the 
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accent should be comprehensible to people. That is also why Widdowson (1994) as cited in 

Merino (1997) strongly objects to the assumption that a native-speaker is always better as a 

teacher of English than a teacher whose mother tongue is not English. Likewise, Medgyes

(1992 as cited in Cook 2008:187) highlights the common drawbacks of native speaker, who:

a) are not models of L2 users; b) cannot talk about L2 learning strategies from their own 

experience; c) are often not explicitly aware of the features of the language as much as non-

native speakers; d) cannot anticipate learning problems; e) cannot empathize with their 

students’ learning experience; f) are not able to exploit the learners’ first language in the 

classroom.

While native speakers can speak English without making mistakes as they have 

acquired English as their mother tongue, non-NESTs is appraised for acquiring English as 

their second language. Based on Medgyes (1992), non-native English speaker teachers have 

some advantages, which are: a) serve as imitable models of the successful learner of English; 

b) teach learning strategies more effectively; c) provide learners with more information about 

the English language, d) more able to anticipate language difficulties; e) more empathetic to 

the needs and problems of their learner, f) benefit from sharing the learners' mother tongue.

Non-NESTs can communicate with their students in their own language since they has 

acquired the same language. In other words, non-NESTs may become the more qualified 

teacher of English. Barratt & Kontra (2000) in Moussu & Llurda (2008) showed that NESTs

could also easily discourage their students since they are rarely able to give an explanation 

using the learners’ first language. Thus, NESTs sometimes experience difficulty in explaining

when the students do not understand the topic or especially when correcting students’ errors, 

because sometimes NESTs do not know the meaning of what they want to say in the local 

language of the students. It is a plus point to non-NESTs since they can easily tell what they 
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want to express to correct students’ errors. Besides, Cook (1999) as cited in Tarnopolsky 

(2000) stated that learners’ mother tongue is a valuable instrument in presenting meaning. If 

English is taught as a foreign language in a non-English speaking setting where all learners 

share the same first language, the teachers who speak this L1 have the advantage. This 

advantage is being better prepared to cope with those specific problems of their students that 

originate from incompatibilities or differences in the target and native languages. Moreover, 

non-NEST has more knowledge about their students’ culture, so they can understand their 

students’ culture and communicate with them in their local language. Non-NESTs may share

the same language and culture to their students, so they give opportunity to their students to 

contribute to their success in foreign language learning by incorporating cultural components

in the instruction. It will be better and more comfortable for both students and teachers to 

have communication in the same language and with the same culture. Students’ and teachers’ 

mother tongue can be used as a vehicle of communication. It can help in the learning process 

in many ways. Additionally, according to Barratt & Kontra (2000) in Moussu & Llurda 

(2008), NESTs are often unable to empathize with students going through the learning 

process, but non-NESTs are more empathetic toward the students for sharing the same culture 

and way of thinking.

If NEST can be a perfect language model, non-NEST can be a perfect learner model

since the non-NEST has learned English after acquired his or her local language unlike NEST 

who acquired English as his or her native language. Non-NEST has learned English as a 

second language, so they can use his or her experience as a student to teach English. Non-

NEST can more effectively direct his or her students to effective language models from 

which they have benefited and offer successful language learning strategies they have used. 

Medgyes (1992) states "Only non-NESTs can serve as imitable models of the successful 
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learner of English" (p. 346). He points out that non-NESTs have been, and still are, learners 

of English. If they are successful learners, so they can become models for their students. It is 

very important to use learning experiences to teach students. In addition, Tsuchiya (1995) as 

cited in Mizuno (2004) states some requirements to become a good English teacher. They

need to have English proficiency, have knowledge of English language and its cultural 

background, be good at teaching with knowledge of language acquisition, and have a well-

rounded personality. He claims that having only good English proficiency is not enough to be 

a good teacher. In other words, being a native speaker of English does not automatically 

make someone a good English teacher. It is not easy to teach a language without knowing 

how to teach. So, without language learning experience and teaching, it is hard to be a good 

teacher since it has great influence on the students. Moreover, according to Phillipson (1996)

cited in Lee (2005), a non-native speaker, through effective training, can acquire most of the 

other elements that define the concept of a native speaker.

To assist in having a balanced view, elsewhere, Medgeys (2001) mentions some 

weaknesses of Non-NESTs, who prefer controlled activities, use a single textbook, overly 

correct and punish errors, set more tests, use more L1 and assign more homework and test.

THE STUDY
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THE STUDY

This section discusses about the context of the study, participants, instrument of data 

collection, procedure of data collection and data analysis. It is used to answer the research 

question: what is SMP N 1 Salatiga students’ view toward Native English Speaker Teacher 

(NEST) and Non-Native English Speaker Teacher (Non-NEST)?

Context of the study

The study took place in one of the public Junior High School in Salatiga, Central 

Java, namely SMP N 1 Salatiga. That Junior High School was selected to be the setting

because this school holds an annual native speaker program in cooperation with 

Mountainview International Christian School (MICS). Thus, native English speaker teachers 

and students from MICS come to SMP N I Salatiga to teach English and share about western 

culture. Through this program, the students have experience with NESTs in the teaching and 

learning process.

Participants

The participants of the study were a hundred Junior High School students, specifically

the ninth grade students of SMP N 1 Salatiga. They learn English not as their first language 

but as a foreign language. Furthermore, the strategy of selecting participants was purposive 

sampling. In this case, the participants were selected purposefully based on the criteria of 

who had experienced being taught by native speakers from MICS since they were in their 

seventh and eighth grade.
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Instruments of data collection

In order to answer the research question, the instrument of data collection used was a 

questionnaire. The questionnaire items used were open-ended questions (see Appendix 1). 

There were two open-ended questions to elicit participants’ ideas on the definition of Native 

English Speaker Teachers (NESTs) and Non-Native English Speaker Teachers (non-NESTs). 

In addition, there were six open-ended questions aimed at finding out the students’ views 

toward NESTs and Non-NESTs in term of improving students’ English ability, teachers’ 

strategies in teaching English, the use L1 in teaching English, the use C1 in teaching English, 

and the role models in speaking English.

Data collection procedure

The steps of collecting data were done as follows: first, I did a piloting for the 

questionnaire to make sure that the participants could understand. As stated by Zacharias 

(2011), in doing a piloting we should give the questionnaire to approximately ¼ of the total 

sample size. So, since the total sample size was a hundred participants, I piloted the

questionnaire to approximately 25 participants. After I was sure that the questionnaire items

were understandable in answering the research question, I distributed the questionnaire to the 

participants in class. In addition, I assigned numbers to all questionnaires that were 

distributed so that I did not lose any questionnaire and made sure that all questionnaires were 

collected.
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Data analysis procedures

The first step of data analysis is to read over all the answers in the questionnaire and 

highlight the key words in the answers. Then, the similar responses of each question are 

grouped under the same theme, i.e., the definition of NESTs, the definition of Non-NESTs,

students’ views toward NESTs and Non-NESTs (in term of improving students’ English 

ability, teachers’ strategies in teaching English, the use L1 in teaching English, the use C1 in 

teaching English, and the role models in speaking English). Next, each of the grouped 

responses was calculated to find data frequency in order to make the chart. After that, all of 

the answers that emerge in each theme are re-read in order to find the major ideas. All 

findings are presented in the next sections.
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FINDING AND DISCUSSION

This section discusses about the research finding and discussion in attempt to answer 

the research question: “What are SMP N 1 Salatiga students’ views toward Native English 

Speaker Teacher (NEST) and Non-Native English Speaker Teacher (Non-NEST)?” The 

presentation is divided into two parts. The first part is about students’ definition of NESTs 

and Non-NESTs, which is determined by the answer to the first and second questions in the 

questionnaire. The second part is about students’ views toward NESTs and Non-NESTs,

which is determined by the answer to the third until eighth questions in the questionnaire. 

1. Students’ Definition of Native English Speaker Teachers (NESTs) and Non-Native 

English Speaker Teacher (Non-NESTs)

Since English is learned as a foreign language in Indonesia, there are two kinds of 

language teachers which are Native English Speaker Teachers (NESTs) and Non-Native 

English Speaker Teachers (Non-NESTs). This study was attempted to know the SMP N 1 

Salatiga students’ views of those two kinds of English teachers. Therefore, it was important 

to make sure that the participants have been taught by NESTs and Non-NESTs so that they 

can answer the question about their understanding of NESTs and Non-NESTs.

a. Students’ definitions of Native English Speaker Teachers (NESTs)

Question number 1 : Menurut Anda siapakah yang disebut NEST ─ Native English 

Speaker Teacher (penutur Bahasa Inggris)?

The first section explored students’ understanding about NESTs. The participants’ 

definitions on NESTs are classified into four themes as presented in the figure 1 below.
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Figure 1. Students' definition of NESTs

Figure 1 above shows that 65% of the participants defined NESTs as foreign

speaking countries. 18% of them defined it as foreign

, and 10% of them mentioned NESTs as foreign teachers who speak 

eover, 7% of the participants gave various definitions of NESTs

achers who know western culture and help students to learn English. 

Most participants (65%) define NESTs as foreign teachers who came from 

As stated in the quotations below, participants defined NESTs by 

students and teachers who teach English in SMP N 1 Salatiga, who are 

foreigners. More interestingly, they refer to foreigner teachers from Inner circle such as 

England, US, and Canada who speaks English as the first language. The proofs are shown by 

rticipants’ responses below:

“Guru luar negeri yang berasal dari Inggris dan Amerika yang berbicara 
menggunakan Bahasa Inggris sebagai bahasa pertama mereka” (Participant 70)

Foreign teachers who come from England and America who speak 
their first language. (Participant 70)

Mister M (guru dari Mountainview) yang berasal dari Canada 
bahasa pokoknya adalah Bahasa Inggris.” (Participant 79)
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As stated in the quotations below, participants defined NESTs by 

students and teachers who teach English in SMP N 1 Salatiga, who are 

foreigners. More interestingly, they refer to foreigner teachers from Inner circle such as 

England, US, and Canada who speaks English as the first language. The proofs are shown by 

“Guru luar negeri yang berasal dari Inggris dan Amerika yang berbicara 
(Participant 70)

Foreign teachers who come from England and America who speak English as 

yang berasal dari Canada dan 

from English speaking 
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My translation: Maybe, it is like Mister M (Mountainview’s teacher) who comes from 
Canada and his first language is English. (Participant 79)

The majorities of participants’ definitions of NESTs were related to people who came 

from abroad and speak English as their mother tongue. This finding is supported by Kachru 

(1985) as cited in McKay (2002) that native English speakers are usually defined as speakers 

who are in Inner Circle since English is primarily used language, such as Australia, Canada, 

and United States. It is also similar with Davies (1991) who claimed that one of the criteria of 

native speaker hood is birth or an individual who was born in an English speaking country 

(Davies, 1991 as cited in Medgyes, 2001). In addition, the participants defined NESTs related 

to mother tongue or L1 is similar to Medgyes’ study (2001) that “when defined about who a 

native speaker is, it is traditionally defined as someone who speaks English as his or her 

native language, also called mother tongue, first language, or L1” (p.430).

Another interesting part of this study is that the participants defined NESTs in a 

broader context which was not only defined traditionally from mother tongue and birth, but 

also from how they used the language. It means that they see how NESTs keep using English 

as the main language for communication with others or as the main language of the country.

“NESTs selalu ngomong pakai Bahasa Inggris baik dalam mengajar maupun
bercakap-cakap dengan orang lain.” (Participant 28)

My translation: “NESTs always speak English, even in teaching or communicating with 
others.” (Participant 28)

The definition above emphasized that someone is called a native speaker not only if 

he or she speaks English as the mother tongue or was born in an English-country, but also if 

he or she keeps using it actively in daily life as their primary language. This study is 
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supported by Medgyes’ (2001) study about mother tongue and birth which does n

that determine someone as a native speaker.

, to summarize the result of this definition, the majority (6

participants saw NESTs as those from English speaking countries and who continue to use 

of Non–Native  English Speaker Teachers (Non-NESTs)

Menurut Anda siapakah yang disebut Non-NEST ─ 

English speaker Teacher (Penutur Bahasa Indonesia)?

deals with SMP N 1 students’ understanding of Non-NESTs. Besides 

their understanding of NESTs in the first section, it is necessary to know if the participants 

NESTs. The understanding of both terms is importan

participants can surely choose their preference for English teacher which will be discussed in 

. Figure 2 below presents four themes that I have categorized from the 

assumptions given by the participants. 

Figure 2. Students' definitions of Non-NESTs
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The four definitions above are related and belong to the characteristics of “non-

English speaking countries”. The first definition, given by 60% participants, that Non-NESTs 

are English teachers who were not from English speaking countries such as their English 

teachers in SMP N 1 Salatiga. Five participants also mentioned the name of their Indonesian 

teachers. This is in accordance with Indonesia being categorized as an expanding circle 

country which means a non-English speaking country. The second definition, 25% 

participants define Non-NESTs as those who learned English not as their L1. It indicates that 

non-NESTs learn English as a second language or foreign language. A country in which 

English is learned at school as the second or foreign language is categorized as a non-English 

speaking country. The third definition given by 9% of the participants is those who were able 

to speak English, but not as the main language. We can say that although someone is able to 

speak and teach English, that person cannot be called a NEST if he or she does not speak 

English as the primary language. One factor as to why an individual doesn’t speak English as 

the main language is because of the environment in which they lived doesn’t use it in daily 

life as the main language. A country where English is not spoken as the main language is 

categorized as a non-English speaking country. The other definitions (6%) are those who 

know students’ culture, are able to communicate with Indonesian language and are more 

understanding of the students’ needs. Here, Non-NESTs have similar background with their 

students, which is Indonesian, so that Non-NESTs can anticipate language difficulties that 

faced by their students when they learn English.

The interesting finding from this definition is that the majority of the participants

(60%) defined non-NESTs from the same perspective as how they defined NESTs. Both 

NESTs and non-NESTs were seen from whether they are from English speaking country or 

not. What makes this definition different is that it is the opposite of the NESTs definition. 
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Ulate (2011) said that the term non-NESTs are frequently considered negative comparing to 

NESTs which is usually thought of as positive. In this study, when giving assumptions of 

non-English speaking country, it is not clearly showed that the participants see it negatively. 

For example, it cannot be considered negative when 25% of the participants gave the 

assumption that non-NESTs do not learn English as the mother tongue or first language. The 

assumption can mean that non-NESTs learn it as second, third, or foreign language, but it 

cannot be considered as a negative assumption especially just because it has the prefix non-

there. The participants just see non-NESTs as the opposite of the counterpart which is 

NESTs.

The second interesting finding is that those four definition above referred non-NESTs 

as bilingual users of English. As McKay (2002) has stated, “bilingual users of English are 

individuals who use English as a second language alongside one or more other languages 

they speak” (p.27). The first definition of the students, which was that non-NESTs are ‘from 

Indonesia’ shows that non-NESTs use English as a second or foreign language since 

Indonesian people do not speak English as their first language. The second definition, which 

was ‘learn English not as their mother tongue or L1’, clearly means that non-NESTs use 

English as a second or foreign language. The third definition which was ‘able to speak and/or 

teach English, but do not use it as the main language’, can also mean that non-NESTs are 

able to speak English but it can be as the ‘non-first language’. Therefore, since most 

assumptions referred non-NESTs as those who speak English as a second or foreign 

language, non-NESTs can also be considered as bilingual users of English. 

Finally, from this definition, it can be summarized that the term non-NESTs is the 

opposite of NESTs. Non-NESTs were defined as those from non-English speaking countries

by the majority of the participants. Besides, Non-NESTs can also be described as bilingual 
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users of English refer to the definition of the participants and the characteristics of bilingual 

users of English.

2. Students’ Views Toward Native English Speaker Teachers (NESTs) and Non-Native 

English Speaker Teachers (Non-NESTs)

Having determined the SMP N 1 Salatiga students’ understanding of NESTs and non-

NESTs, in this section I am going to discuss the SMP N 1 Salatiga students’ views toward 

NEST and Non-NESTs. The participants have ever been taught by both NESTs and non-

NESTs so that they understood about those two kinds of English teacher and were able to 

choose which one they preferred.

The number of non-NESTs grows so fast recently and even larger than the number of 

NESTs. According to Mydans (2007) as cited in Ulate (2011), the largest English-speaking 

nation in the world, the United States, has only about 20 percent of the world’s English 

speakers. In Asia alone, an estimated 350 million people speak English, about the same as the 

combined English-speaking populations of Britain, the United States and Canada. This 

section shows whether the students preferred the non-NESTs more as they are part of this 

expanding English community which is growing more these days, or whether they prefer

NESTs who are considered as the native speaker of English although the number is limited. 

In other words, this section answers the research question of this study about students’ views 

toward NESTs and Non-NESTs according to SMP N 1 Salatiga students. It is divided into 

five points of discussion which are: students’ views toward NESTs and Non-NESTs in term 

of improving students’ English ability, teachers’ strategies in teaching English, the use L1 in 

teaching English, the use C1 in teaching English, and the role models in speaking English.



a. Improving students’ English 

Question 3 and 4: Kemampuan berbahasa Inggris saya menjadi lebih lancar
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Table 1. Students’ preference of English teacher in improving their English ability

Figure 3. Students’ views toward Non

When the participants were asked about 

improving their English ability, 

improve their English ability more

given in the questionnaire is because 

accent, and more emphatic to the need

two participants held the opinion 

language spoken, so they can become 

the participants of provides learners’ model
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Non-NESTs
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(52%)

’ preference of English teacher in improving their English ability

tudents’ views toward Non-NEST in improving their English ability

When the participants were asked about whether NESTs and Non-NESTs 

, 52% students believe that Non-NESTs will help them to 

more than NESTs in term of fluency and accuracy. The reasons 

because Non-NESTs provide learners model, using Indonesian 

more emphatic to the needs and problems of the students. Thirty one

held the opinion that Non-NESTs acquire English as the second or foreign 

become learners’ model for the students. The reason

learners’ model indicates that the students wanted to develop 

in learning English as their non-native English teachers

The finding from the reasons for preferring Non-NESTs is that most students wrote 

’ as the matter of their consideration. It is similar with Medgyes
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ESTs is that most students wrote 

Medgyes (1992) and 
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Cook (2008) who state that Non

learner of English. In addition, Non

model of a proficient L2 user in action.

To summarize, 52% participants 

help them to improve their English ability, especially in term of fluency and accuracy

highest reason for that preference was that N

can also be concluded that most participants who preferred N

more their English ability which they believed could be learned better from N

b. Teachers’ strategies in teaching English

Question 5: Strategi pengajaran yang digunakan oleh guru 

belajar Bahasa Inggri

NESTs
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(19%)
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Non-NESTs can serve as imitable models of the successful 

Non-NESTs gained their advantages because they provide a 

model of a proficient L2 user in action.

% participants preferred Non-NESTs as the English teachers who 

to improve their English ability, especially in term of fluency and accuracy

highest reason for that preference was that Non-NESTs provide learners model. Therefore, it 

that most participants who preferred Non-NESTs wanted to develop 

ability which they believed could be learned better from Non

in teaching English

Strategi pengajaran yang digunakan oleh guru tersebut akan membantu saya 

belajar Bahasa Inggris.

Non-NESTs
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(81%)

. Students’ preference of English teacher in teaching strategies

Students’ views toward Non-NESTs in teaching strategies

strategy in teaching English, it is surprising to see that 

NESTs as teachers whose teaching strategy is considered more 
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helpful for the learners to learn English rather than NESTs. Participant eight said that the 

reason of preferring Non-NESTs is because they have different ways of teaching from 

NESTs. Most participants think that Non-NESTs’ teaching strategy is helpful because Non-

NESTs include various interactive activities, such as watching films, telling stories, listening 

to English songs, and using Indonesian in explaining the difficult material. Forty eight out of 

eighty one participants who chose Non-NESTs believe that by doing those activities, Non-

NESTs have created an atmosphere that encourages the participants to learn English. The 

participants’ descriptions of Non-NESTs’ teaching strategy seem to underline the common 

classroom activities done by their English teachers in SMP N 1 Salatiga. The use of 

interactive activities to create a learning environment during their teaching in the classroom is

said to be the techniques that are commonly used by non-native English speaker teachers 

(Reves and Medgyes, 1991, as cited in Torres, 2004).

In addition, this study is in agreement with Medgyes’ (1994) opinion that one of the 

strengths of Non-NESTs is their ability to teach learning strategies more effectively. The 

reason given by Medgyes is that first, Non-native teachers experienced the hardship of 

learning the language and know the strategy to overcome the problem in language learning.  

Second, Non-NESTs could share with their students’ and provide the strategy needed in 

learning the language. Third, Non-NESTs could communicate their ideas better than NESTs

because they shared the same mother tongue with their students, so they could explain the 

language better than NESTs. Moreover, Medgyes (2005) clearly stated that a non-NEST is a 

teacher and a learner at the same time, so they have developed learning strategies that can be 

useful to their students whereas NESTs may lack these strategies.

From this section, it can be determined that Non-NESTs are regarded as the teachers 

who have interesting teaching strategies to teach English. Most participants (81%) believed 



that non-native speakers are more preferable in their teaching strategy because they

various interactive activities to create 

English.

c. The use Indonesian language

Question 6: Saya suka diajar oleh guru tersebut karena sering mengg

Indonesia dalam mengajar Bahasa Inggris.

NESTs

7

(7%)

Table 3. Students’ preference of

Figure 5. Students’ views toward 
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NESTs who were able to use and

participants state that there are some situations when 
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native speakers are more preferable in their teaching strategy because they

various interactive activities to create an atmosphere that encourage the participants to learn 

Indonesian language (L1) in teaching English

Saya suka diajar oleh guru tersebut karena sering menggunakan Bahasa 

Indonesia dalam mengajar Bahasa Inggris.

Non-NESTs

93

(93%)

. Students’ preference of English teacher in the use L1 in teaching English

tudents’ views toward Non-NESTs in the use L1 in teaching English

Based on the data that I have analyzed, I found that 93% participants preferred Non

and understand the students’ mother tongue (Indonesian)

here are some situations when Non-NESTs mostly used their L1

to explain the materials, give instruction and correct the students’ answers.

out of ninety three participants state that when Non-NESTs used Indonesian 

explaining the material, they would understand the material more 

were the material explained only in English. In addition, participant fifty five 

(English and Indonesian) in their teaching and it impressed
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more easily than

In addition, participant fifty five shared that 

impressed her and 
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helped her remember the English that had been taught and explained. Moreover, participant 

thirty five wrote that using Indonesian in English classes is still needed to be used in 

judicious way to make a positive contribution in teaching and learning English. According to 

Cook (2001), students can think more flexibly when they know two languages. 

This study is supported by Medgyes (1994) that Non-NESTs could gain benefit from 

sharing mother tongue with their students. In a monolingual setting, the mother tongue is an 

effective vehicle of communication in the language classroom, which could facilitate the 

teaching and learning process in countless ways. Moreover, Laufer and Shmueli (1997) as 

cited in Nation (2003) prove that the use of L1 is helpful for the students to understand the 

lesson when the explanation in L2 seems to be hard to understand. However, those studies do 

not suggest to maximize the use of L1 and to minimize the use of L2 in an EFL classroom. 

Instead, L1 should be proportionally used as helpful means when difficulties in using L2 

emerge (Nation, 2003).

As a conclusion, the majority of participants (93%) choose non-native teachers as the 

English teachers who were able to use Indonesian in teaching English. The students explained 

that by using Indonesian in teaching English it helped them understand the material easily.



d. The use Indonesian culture (C1) 

Question 7: Saya suka diajar oleh guru tersebut karena sering menggunakan budaya 

Indonesia dalam mengajar Bahasa Inggris

NESTs
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(10%)

Table 4. Students’ preference of

Figure 6. Students’ views toward 

When it comes to the big issue 
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as the teachers who used the students’ culture

finding shows that most students

(C1) in teaching English. Participant eighty five state that 

Indonesian cultural background 

students aware of their own culture and 
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ulture (C1) in teaching English

suka diajar oleh guru tersebut karena sering menggunakan budaya 

Indonesia dalam mengajar Bahasa Inggris.

Non-NESTs

90

(90%)

. Students’ preference of English teacher in the use C1 in teaching English

tudents’ views toward Non-NESTs in the use C1 in teaching English
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estern, the participants have a tendency to 
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their own culture and enable the students to put the language in
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believe that Indonesian culture should be applied in 
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English as a comparison with western culture. As we know that a certain utterance can be 

perceived differently in different cultures, so Indonesian culture will help the students to 

know better about the context because they have already experience or at least already know

about the context in Indonesian culture. In addition, thirty two out of ninety participants 

mentioned that by giving the students information about Indonesian culture, hopefully the 

students could introduce it to people from other cultures using the appropriate context. 

Comparatively, English as the international language has appeared in their statement where 

English no longer talk absolutely about western culture, but also take Indonesian culture in 

speaking with English. It can be a way to avoid Westernization because people who learn 

English not only use Western culture but also carry their own culture (Indonesian) in

speaking using English.

The interesting finding from this data is that five participants confidently mention the 

first culture (C1) not only referred to Indonesian Culture but also to Javanese culture. As we 

know Indonesia has so many tribes which have their own culture. So, the first culture (C1) 

can be specified into the culture of tribes, for example in this study Javanese. Bring more 

specific in regards to culture in the class will help the students gain a clearer understanding 

because the culture is closer to their daily life. This finding is supported by Medgyes (2005) 

who stated that non-NESTs have to be made aware of their own advantageous potential as 

language teachers in comparison with NESTs in term of using C1 in teaching English.

Thus, to summarize the result of this section, the majority (90%) of the participants 

have positive views toward the the use of Indonesian culture (C1) in learning English. The 

participants believe that using Indonesian culture in learning English would made students 

aware of their own culture and hopefully could introduce Indonesian culture to people from 

other cultures in an appropriate context.



e. The role model in speaking English

Question 8: Ketika saya berbicara Bahasa Inggris, saya ingin seperti guru tersebut

NESTs

90

(90%)

Table 5. Students’ preference of English teacher 

Figure 7. Students’ views toward NEST

The data shows that 90% of the participants preferred NESTs because they believed 

that NESTs are the good model of English pronunciation. Fifty five out of ninety participants 

believed that NESTs speaks English well 

stress. The mention of pronunciation indicates that the students wanted to develop more their 

speaking skills in learning English

The finding indicates that

‘a good model of pronunciation’. It is similar with Cook (2008) who said that the most 

obvious reason for preferring native speakers is the model of language that the native can 

present. From the questionnaire, 90% of the participants who preferred NESTs considered 

pronunciation of NESTs as the model of language. It is similar with Zacharias’ (2006) study 

as the data showed that native speakers were more preferable to teach English, especially, in 

teaching speaking and pronunciation.
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role model in speaking English

Ketika saya berbicara Bahasa Inggris, saya ingin seperti guru tersebut

Non-NESTs
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tudents’ views toward NESTs as the role model in speaking English

The data shows that 90% of the participants preferred NESTs because they believed 

that NESTs are the good model of English pronunciation. Fifty five out of ninety participants 
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of pronunciation indicates that the students wanted to develop more their 

speaking skills in learning English with NESTs. 

that the reason for preferring NESTs is that most students 

l of pronunciation’. It is similar with Cook (2008) who said that the most 
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present. From the questionnaire, 90% of the participants who preferred NESTs considered 

onunciation of NESTs as the model of language. It is similar with Zacharias’ (2006) study 

as the data showed that native speakers were more preferable to teach English, especially, in 

teaching speaking and pronunciation.
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From this section, it can be summarized that most participants (90%) preferred 

NESTs as the best role model in speaking English. The highest reason for that preference was 

that NESTs are good models of English pronunciation. Therefore, it can also be concluded 

that most participants who preferred NESTs wanted to develop their speaking ability more 

which they believed could be learned better from NESTs.
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CONCLUSION

The aim of this study was to analyze SMP N 1 Salatiga students’ views toward Native 

English Speaker Teachers (NESTs) and Non-Native English Speaker Teachers (Non-NESTs).

The findings of the research study revealed some important points related to SMP N 1 

Salatiga students’ definitions and views toward NESTs and non-NESTs in term of improving 

students’ English ability, teachers’ strategies in teaching English, the use L1 in teaching 

English, the use C1 in teaching English, and the role models in speaking English. Based on 

the data gathered and analyzed from the questionnaire, the first finding showed that the 

majority of the participants (65%) defined NESTs as foreign teachers who speak English as 

the first language. The second finding is interesting since the understanding of non-NESTs 

defined by the participants was the opposite of the first finding. The second finding, 60% 

participants defined non-NESTs as those from non-English speaking country which also 

referred to bilingual users of English. The third finding showed that most participants (79%) 

preferred Non-NESTs in teaching and learning English. Interestingly, the last finding showed 

that the majority of participants (90%) view NESTs as the role model in speaking skill 

because NESTs serves a good model of English pronunciation. The intended point of this 

study is that the result shows most students preferred Non-NESTs. This finding is similar 

with Medgyes (1992) study’ about the advantages of Non-NESTs. The reasons for preferring 

Non-NESTs rather than NESTs were because Non-NESTs serve imitable models of the 

successful learner of English, teach learning strategies more effectively, and benefit from 

sharing the learners' mother tongue.

There were several limitations in conducting the study. First, since I used a 

questionnaire as the instrument of data collection, I had to pilot it first to twenty five students 

in order to make sure that I will obtain rich data and that the participants understand all my 
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questions well. However, I found that the participants were often confused with my questions 

so that I had to revise it two times. Second, I have distributed two hundred and fifty 

questionnaires to the participants. Because my questionnaire items had eight open-ended 

questions to be filled, it means that the participants could be freer to write their answer. I 

found many participants answered the question out of the context, so I decided to choose one 

hundred participants which have related answer to the question. Besides, I had difficulties in 

analyzing the data, especially in grouping the participants’ answers in to the theme.

In addition, this study was only conducted in one of Junior High Schools in Salatiga. 

The focus of this study was only on the students, as the participants. For further study, the 

same topic can be conducted in more than one Junior High School in order to get more data. 

Secondly, having enough time, the instrument of the data collection could also use interview 

to get richer and more detailed data. It is also recomended to take teachers as the participant 

since they may have different perceptions and preferences toward the NESTs and non-NEST 

in teaching English.

Finally, I would like to affirm that most SMP N 1 Salatiga students’ preferred Non-

NESTs in teaching and learning English. The most common reasons for choosing Non-

NESTs were because Non-NESTs serve as imitable models of the successful learner of 

English, teach learning strategies more effectively, and benefit from sharing the learners' 

mother tongue.
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APPENDIX 1

Angket Tentang Pendapat Siswa Terhadap Native English Speaker Teachers (NESTs)

dan Non-Native English Speaker Teachers (Non-NESTs)

Angket penelitian ini dipergunakan hanya sebagai data untuk mengetahui tanggapan 

siswa kelas IX di SMP N 1 Salatiga tentang Native English Speaker Teacher (NEST) dan 

Non-Native English Speaker Teacher (Non-NEST).

Angket ini tidak mempengaruhi nilai sekolah maupun nilai-nilai yang berhubungan 

dengan pengawasan atau pengamatan secara khusus bagi siswa, dan data ini hanya berlaku 

selama masa penelitian. Oleh Alasan itu, silahkan Anda mengisi angket ini dengan jujur dan 

detil.

I. Daftar Pertanyaan

1. Menurut Anda siapakah yang disebut NEST ─ Native English Speaker Teacher (penutur 

Bahasa Inggris)?

………………………………………………………………………………………………

..……………………………………………………………………………………………

2. Menurut Anda sipakah yang disebut Non-NEST ─ Non-Native English speaker Teacher 

(Penutur Bahasa Indonesia)?

………………………………………………………………………………………………

..……………………………………………………………………………………………..

3. Kemampuan berbahasa Inggris saya menjadi lebih lancar apabila diajar oleh

 NEST  Non-NEST

Alasan : 

………………………………………………………………………………………………

..……………………………………………………………………………………………..

4. Kemampuan berbahasa Inggris saya menjadi lebih baik dan benar apabila diajar oleh

 NEST  Non-NEST

Alasan : 

………………………………………………………………………………………………

..……………………………………………………………………………………………..

5. Strategi pengajaran yang digunakan oleh guru tersebut akan membantu saya belajar 

Bahasa Inggris. (Jelaskan strategi pengajaran tersebut)

 NEST  Non-NEST

Alasan : 

………………………………………………………………………………………………

..……………………………………………………………………………………………..
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6. Saya suka diajar oleh guru tersebut karena sering menggunakan Bahasa Indonesia dalam 

mengajar Bahasa Inggris

 NEST  Non-NEST

Alasan : 

………….…………………………………………………………………………………

…………..…………………………………………………………………………………

7. Saya suka diajar oleh guru tersebut karena sering menggunakan budaya Indonesia dalam 

mengajar Bahasa Inggris

 NEST  Non-NEST

Alasan : 

….…………………………………………………………………………………………

…………..…………………………………………………………………………………

8. Ketika saya berbicara Bahasa Inggris, saya ingin seperti guru tersebut

 NEST  Non-NEST

Alasan : 

………………………………………………………………………………………………

………...………………………………………………………………………………….…

Apabila Anda memiliki pendapat, saran atau komentar lain tentang NESTs atau non-NESTs, 

Anda dapat menuliskannya di bawah ini. 

………………………………………………………………………………………………

………………………………………………………………………………………………

II. Identitas 

No. absen :
Nama :
Kelas :
Umur :
Jenis Kelamin :

PERNAH diajar NEST / BELUM PERNAH diajar NEST
Kapan :
Dalam acara apa :
Diajar apa :
Lain – lain :

III.Apablila anda bersedia untuk di interview, anda dapat menuliskan nomor telepon 
atau alamat e-mail yang dapat di hubungi di bawah ini

Nama   :
E-mail :

 Terima kasih 




