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Introduction 

Teacher‟s oral feedback is very important for students‟ improvement (Shute, 2008). It 

helps them to know their performance, mistake, and progress then it helps them to correct the 

mistake and improve their performance (Lewis, 2002). Feedback also encourages students 

(Shute, 2008). In other words, teacher‟s oral feedback is important because it identifies, corrects, 

encourages, becomes reference and suggests forward for better performances.   

There are different kinds of oral feedback and they have different functions. Researchers 

at least have introduced three kinds of oral feedback. They are corrective feedback (Lynster and  

Ranta, 1997), evaluative feedback (Gattulo, 2000), and descriptive feedback (William, 1999; 

Askew, 2000). Corrective feedback has main function to correct students‟ performance (Lynster 

and Ranta, 1997). Evaluative feedback has main function to indicate students‟ performance 

which is good or not (Gatullo, 2000). Descriptive feedback has main function to explain students 

about what they have been able to perform, which part they need to improve, and how to 

improve the performance (William, 1999; Askew, 2000). From here, we can see that there are 

many kinds of feedback with different functions to solve different situations in different ways.  

Although there are many kinds of feedback, in giving feedback, some teachers 

unconsciously tend to be monotone. This monotonous feedback cannot help students to improve 

their performance. In a study conducted by Mueller and Dweck (1998), they found that 



 
 

monotonous feedback had a little contribution for students‟ performance since it cannot solve all 

situations that happened in the class. In this case, Askew and Lodge (1997) suggested that 

feedback should cover all learning situations. Even though monotonous feedback has limited 

contribution to the students, these phenomena are happened in some studies about oral feedback 

in skill classes (Lynster and Ranta, 1997).  

Referring to the problem above, this study aimed to discover kinds of teacher‟s oral 

feedback in a Public Speaking class. This study is conducted with the research question “What 

kinds of oral feedback did Mr. John (Public speaking teacher) gave during his Public Speaking 

class?”  The significant of the study was to help teachers evaluate their feedbacks and discuss the 

best way to enrich the kinds of feedback they use.    

LITERATURE REVIEW 

Defining feedback 

According to McNamara (1999), feedback is delivering information about students‟ 

performance. Whether Coulthard (1992) and Cameron, (2001) mentioned that feedback is the 

comment on students‟ achievement in their study. Littlewood (1981) and Lewis (2002) added 

another idea that feedback is not only to tell what they have achieved or their progress, feedback 

also tells students about the gap in their performance and how to fulfill the gap. In addition, 

Askew and Lodge (1997) explained that feedback is any interaction to help students deal with 

any situation and gain progress in their performance. The interaction in feedback can be oral, 

written, and expression such as facial expression and gesture (Askew and Lodge, 1997).  

 



Significance of teacher’s oral feedback 

A lot of researchers discussed the significance of teacher‟s oral feedback. They explained 

their various points of view. Some of their ideas are summarized in the two paragraphs below. 

First, oral feedback influences students‟ learning attitude positively and negatively and second, 

oral feedback fixes students‟ performance through some process. 

First, oral feedback influences students‟ learning attitude positively and negatively 

(Ayoun, 2001). When oral feedback gives positive influence to students‟ attitude, it can influence 

(Skinner, 1968), modifies and improves students‟ learning behavior and thinking (Shute, 2008). 

When it causes students have a negative attitude, it can disturb their learning process. Brown 

(1998) stated teacher should consider their students‟ individual feeling. Teacher should be wise 

in correcting their weaknesses or applauding good students when they show correct 

performances and encourage students when they need support (Lewis, 2002). In this case, the 

teacher holds control to maximize benefits of feedback and minimize negative causes (Brown, 

1998). 

Second, oral feedback fixes students‟ performance through some processes (Wiggins, 

2002). First, it helps students to get description of their performances (Nicol and MacFarlane-

Dick, 2006). They will get information about their weakness and strength (Lewis, 2002), and 

then they will compare the performances with the feedback, detecting their mistake, and at the 

end students correct their mistakes themselves (Nicol and MacFarlane-Dick, 2006). In this 

process, oral feedback guides students to understand the performance criteria (Meyer and Land, 

2006). In other word, besides knowing the gap of their performance, students can measure and 

realize their progress. It can increase their self confident in learning (Uszynska-Jarmoc, 2007). 



 
 

Not only confidence, students also get language input such as semantic, grammar, vocabulary, 

etc (Lewis, 2002). After all, oral feedback will improve their English (Askew and Lodge, 1997). 

Corrective feedback 

Lynster and Ranta (1997) introduced corrective feedback. It is divided into six types. 

They are explicit feedback, recast, clarification request, metalinguistic feedback, elicitation, and 

repetition.  All of these are aimed to correct error in students‟ performance.  

1. Explicit feedback 

In explicit feedback, teacher tells students‟ incorrect utterance and gives the correct answer 

explicitly (Lynster and Ranta, 1997). In here, teacher uses some phrases.  The example of 

explicit feedback as given by Lynster and Ranta (1997) are “We don‟t pronounce …, we 

pronounce …,”, “Say …, not …,” Lasagabaster and Sierra (2005) suggested teachers to use 

explicit feedback because it is easy to understand by students.  

2. Recast 

Recast means teacher correct students‟ utterance by restates the correct form of students‟ 

previous utterance which is incorrect (Lynster and Ranta, 1997). In here, teacher do not use 

phrases as in explicit feedback. In some cases teacher only restate some part exactly in incorrect 

section. In example by Lynster and Ranta ( 1997) student said, “You can talk to teacher.” and 

teacher gives feedback, “ The teacher” in here, teacher corrects only in incorrect part which is 

teacher.  But, in another case, teacher restated the whole sentence. Here, another example by 

Lynster and Ranta (1997), student said, “Where he go?” and teacher gives feedback, “Where 

does he go?” 



 
 

3. Clarification request 

Clarification feedback refers to comprehensibility or accuracy or both (Lynster and Ranta, 

1997). Spada and Frohlich (1995, p.25) stated this kind of feedback is used to clarify three 

possibilities. First, teacher misunderstands. Second, teacher does not hear clearly what student 

said. Third, students really make a mistake. Teacher usually repeats incorrect part or use 

interrogative sentence that indicate the utterance is incorrect or has been misunderstood.  For 

example a student said, “It is a new policy.” (Suzuki, 2005) Teacher didn‟t listen clearly the 

word „policy‟. Teacher gave feedback, “Pardon me?” (Suzuki, 2005) or “Policy?” (Suzuki, 

2005). This type of feedback requires students to repeat their sentence or word loudly, clearly, or 

correctly. This lets teacher gets understand the accurate word or sentence. 

4. Metalinguistic feedback 

Metalinguistic feedback is information, comment, or question to guide students find correct 

form themselves. This kind of feedback requires students analyze their error and give 

explanation about the correct form of the answer (Lynster and Ranta, 1997). This feedback is 

usually applied for students that have had basic of English because it uses professional term. As 

in example, a student said, “She beautiful.” (Lynster and Ranta, 1997) and the teacher gave 

feedback, “Beautiful… what is the verb?” (Lynster and Ranta, 1997). In another example, a 

student said, “Where he is study?” (Lynster and Ranta, 1997) and teacher gave feedback, “Um, 

can you think about your grammar?…you need to use -ing form after auxiliary verbs such as am, 

is, are to indicate present continuous. You also need to reverse the place of auxiliary and 

subject.” 

 



 
 

5. Elicitation 

In elicitation, teacher repeats whole sentence that is uttered by students but elicits the correct 

form. Teacher uses pausing strategy to let students “fill in the blank” with the correct answer 

during pausing break (Lynster and Ranta, 1997). The blank is the wrong part of students‟ 

utterance which needs to be corrected. In elicitation, students are expected to correct themselves 

while feedback process is happening (Panova  and Lyster,  2002). In the example, a student said, 

“She is run to her mother.” (Lynster and Ranta, 1997) and then the teacher gave feedback, “She 

is ...” (Lynster and Ranta, 1997) or “She is run…” (Lynster and Ranta, 1997). The expected 

answer is student would say running. 

6. Repetition 

Teacher can do repetition by repeating the error word or sentence in students‟ utterance. He 

adjusts his intonation with aims students will notice their mistake and have initiative to correct it 

(Lynster and Ranta, 1997). For example, student said, “The air is so fresh.” (Suzuki, 2005). In 

this case student pronounces air incorrectly and teacher noticed it. Teacher would say, “air?” 

adjusting his intonation to make student notice his mistake. The different between repetition in 

here and clarification is, in here teacher sure that students make mistake but in clarification, 

teacher is not sure. 

 

Evaluative feedback 

Evaluative feedback provides a statement about student‟s performance (Gatullo, 2000). 

The form of evaluative feedback are score, letter grades, numbers, check marks, symbols and/or 



 
 

general comments such as good and excellent. Yet, evaluative feedback does not give guidance 

on how to improve the performance (Gattulo, 2000).  

According to Hattie and Timperley (2007), evaluative feedback is directed to student 

personally. It is very sensitive because it can influence students‟ learning motivation. Harmer 

(1998) and McNamara (1999) appointed that oral evaluative feedback can motivate students to 

do things better afterward. In other hand, if it is delivered incorrectly, students can receive the 

message of the feedback negatively which result to low learning motivation.  

Types of evaluation feedback are approval & disapproval, confirmation, and 

encouragement (Askew, 2000). Gattullo (2000) used the term praise in his study which refers to 

the term approval by Askew (2000).  

1. Approval (praise) and disapproval 

Approval is a feedback that contain teacher‟s positive expression toward students‟ 

performance (Askew, 2000). According to Tunstall and Gipps (1996), praise is included in 

approval.  Henderlong and Lepper (2002) determined that praise has a power to motivate, if 

teacher is sincere and specific with the praise itself. Teacher praises students‟ performance only 

if it is show the change and realistic (Henderlong and Lepper, 2002).  For example, teacher can 

say, “You have done well!” (Gatullo, 2000), when students fulfill teacher expectation or the goal 

of the lesson.  

In other side, there is disapproval. Disapproval contains negative tone toward students‟ 

performance. For example teacher uses phrase, “Not good enough!” (Tunstall and Gipps, 1996). 

 



 
 

2. Confirmation 

Confirmation is a claim that tells which students‟ statement is true or not. It could be in form 

of teacher‟s agreement to students‟ statement. Confirmation can be also a respond whether 

teacher understand students‟ statement. Winne and Butler (1994) mentioned confirming 

students‟ statement make them understand that they perform correct or incorrect performance 

(accuracy). For example teacher might say, “I agree with that!” or “Yes!” 

3. Encouragement 

Encouragement is a moral support to students. It contains a statement about what teacher 

wishes the students do. It can be also teacher believe about students‟ ability (Chambers, 1999). It 

is given to affect students‟ attitude positively and motivated to work harder. Lewis  (2002)  

argued  that  “ good  oral  feedback  can  encourage to overcome  the possible  learning problems  

students might  face.” In the example given by Gatullo (2000), teacher said, “I am sure you can 

do that!”, “You can perform better!”, and “You have to try harder!” 

Descriptive Feedback 

Descriptive feedback has definition and classified into some types. The definition of 

descriptive feedback is specific information about what students do well, what they need to 

improve and how they can improve (William, 1999; Askew, 2000). Descriptive feedback could 

be classified in three types; strength & weakness, area to improve, and improvement strategies.  

 

 

 



 
 

1. Strength and Weakness 

In this feedback teacher tells the students about their strength and weakness. Wragg and 

Brown (1993) stated “Skilful teachers need to be able to identify both the strengths and 

weaknesses of their students and provide the students with constructive oral feedback on both 

sides.”  In addition, Elawar and Corno (1985) mentioned “When students receive informative 

feedback explaining both strengths and weaknesses, they demonstrate higher levels of intrinsic 

motivation.”  William (1999) mentioned some phrases that teacher can use, “ I notice that…”, 

“Your writing is…” and, “You really did well in…” 

2. Area to improve 

In giving feedback on area to improve, teacher gives suggestion to improve, add or reduce 

specific things that students already had in their performance (William, 1999). It can help 

students match their performance with required criteria or standard or objective that teacher 

wants students to gain.  For example “You need more…”, “You need less…”, and “You should 

improve…” 

3. Improvement strategies 

In this feedback, teacher gives suggestion about other possible strategies which has not 

existed in the performance that students can do (William, 1999; Askew, 2000). The aim is 

students can add the suggestion to the next performance to get higher level of performance 

quality (Askew, 2000). For example by Askew (2000), teacher said, “Next time, you would 

better…”, “Try to…“, and “It will better if…” 

 



 
 

Research Design 

Context of the study    
The research was conducted in Satya Wacana Christian University (SWCU). This 

University was located in Salatiga, Central Java, Indonesia. The exact study was in Public 

Speaking class of English Teacher Education Program (ETEP), SWCU.  

The reason why public speaking was chosen to be the observed class was because I want 

to analyze the kinds of oral feedback which are used in ETEP skill classes. The other reason of 

choosing speaking skill class instead of other skills is because what I want to study is oral 

feedback, and in Public Speaking class there are a lot of oral interactions including oral 

feedback. It makes me decided to choose this class.     

This study was done in semester antara 2014 between 12 Mei until 28 June. There were 

14 meetings. The meetings were two times a week. They were in Monday at 12.00-15.00 and on 

Wednesday at 8.00-11.00.  

Participant 

The participant was a teacher of public speaking in semester antara 2014 in English 

Department. Mr. John was my sample of convenient. There were other teachers but to make this 

paper more focus, I chose one teacher only. 

Instruments of data collection 

The instrument of data collection in this research was observation. I used event sampling 

protocol. According to Wortham (2008), event sampling was a method of observation in which 

the observer recorded a specific behavior only when it occurred. In this case the word behavior 



 
 

could be replaced with teacher‟s feedback. The reason I choose observation is because it can  

ease data collection procedure since according to academic web of Strathclyde University 

(2013), “The advantage of class observation are directness, diversity, flexibility, applicability, 

provision of permanent record, and complementarities with other approaches.” 

Table 1 Event Sampling Protocol 

Event Sampling Observation Protocol 

Name of teacher : Mr. John  

Class : Public Speaking  

Total number of students : 16 

Topic : Persuasive speech presentation 

Date : June 9, 2014 

Class time : 8-10.30 am 

No.  Type of oral feedback Frequency Situation Real utterance Time  

1.  Explicit feedback     

2.  Recast     

3.  Clarification Request     

4.  Metalingustic Feedback     

5.  Elicitation     

6.  Repetition Error     

7.  Approval (praise) 

&disapproval 

    

8.  Confirmation     

9.  Encouragement     

10.  Strength & weakness     

11.  Area to improve     

12.  Improvement strategies     

  

Data collection procedures 

I video recorded teaching and learning process in Public Speaking class for 8 times in 8 

meetings. The reason to take 8 times observation was because there were 13 meetings in the 

observed class this semester because a class delayed. From the 13 meetings, a meeting was used 

as the introduction of the lesson, another 2 meetings, there were no feedback because students 



 
 

were still performing and feedback was given in the last when everybody has performed, and the 

other meeting was an online presentation which was not oral feedback. From here, eight of nine 

was represented the observed class. After I recorded, I transferred the data into event sampling 

protocol. Here is table of observation date have been done in this studies. 

Table 2 Observation Dates 

Observation Date Time 

1.  Wednesday, May 14, 2014 8.00-11.00 

2.  Monday, May 19, 2014 12.00-15.00 

3.  Wednesday, May 21, 2014 8.00-11.00 

4.  Monday, May 26, 2014 12.00-15.00 

5.  Wednesday, May 28, 2014 8.00-11.00 

6.  Monday, June 2, 2014 12.00-15.00 

7.  Wednesday, June 4, 2014 8.00-11.00 

8.  Wednesday, June 11, 2014 8.00-11.00 

 

Data analysis  

The data of observation were collected. Then, I transcribe the data from video recordings 

of observation class that I made. After that, the data was coded under twelve themes. They were 

six kinds of corrective feedback by Lynster and Ranta (1997), three kinds of descriptive 

feedback by William (1999) and three kinds of Evaluative feedback by Gatullo (2000). In coding 

the data, I used event sampling protocol table. The next step, I counted the frequency of each 

kind of feedback in eight meetings. The last, I changed the total results into percentages. The 

feedbacks with highest percentage answered would the research question.  

 

 

 



 
 

Findings 

As the findings, I will present the data analysis that I got from the classroom observations 

about kinds of teacher‟s oral feedback in Public Speaking class. 

Figure 3 teacher’s oral feedback percentage 

 

From figure 3, there were twelve types of oral feedback. The total percentage of each 

type was as following: explicit feedback (4.26%), recast (6.7%), clarification request (31%), 

metalinguistic (1.8%), elicitation (0.6%), repetition (0%), approval (praise) & disapproval 

(7.3%), confirmation (23.1%), encouragement (0%), strength and weakness (9.75%), area to 

improve (7.9%) and improvement strategy (7.3%). As top four, there were clarification request 

(31%), continued by confirmation (23%), strength and weakness (9.75%), and area to improve 

(7.9%). Top four would be discussed below.  
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A. Clarification request 

From the classroom observation, teacher used clarification request the most. The 

percentage of clarification feedback was 31% which was the highest.  

Below was the example of clarification in class observation which taken from meeting 1, 

May 14, 2014. The situation was Mr. John asked students to make introduction of a presentation 

for any topic. He asked six students to present the introduction and another students could give 

comment after performances. Mr. John would give feedback afterward. After 3
rd

 student 

perform, a student gave comment on his performance as Mr. John told before. 

S: For *student 3, it’s good to make introduction like this. But better if your story more better             

longer.  

T: Longer?  

S: Yes  

*student who performed in the third turn.  

T: Teacher 

S: Student 

Mr. John used clarification request in giving feedback. In the example he clarified 

student‟s comment, related to duration of the introduction that had been performed by third 

student. He wanted to get clear information from student‟s comment so that when he would give 

feedback, the third students could improve his performance and the student that gave comment 

could also learn from the feedback. He also wanted to get clear information so that in case the 

student‟s comment was incorrect, he could correct the comment so the third student‟s would not 

get a wrong feedback input. 



 
 

Mr. John clarified student‟s comment by repeating the word that he did not hear or 

understand clearly. In this case the repetition was slightly different from repetition feedback type 

because the aim was not to let student noticed his mistake but to get accuracy and 

comprehensible information from the students as Lynster and Ranta (1997) stated clarification 

feedback refered to comprehensibility or accuracy or both.  

B. Confirmation  

  Mr. John also used confirmation as his feedback. The percentage of confirmation 

feedback was 23. 1%.   

Following example was the example of confirmation feedback taken in meeting 1, May 

14, 2014. The situation was Mr. John asked students to make introduction of a presentation for 

any topic. He asked six students to present the introduction and another students could give 

comment after performances. Mr. John would give feedback afterward. After 3
rd

 student 

perform, a student gave comment on his performance as Mr. John told before. 

S: The audience will be destructed with the movement if he turn around and turn around.  

T: Okay, I agree with that. 

 

The example showed Mr. John used confirmation feedback. He used it to confirm 

student‟s comment. In the example, he agreed with student‟s comment. The student commented 

on movement during performance of student 4 (student who perform in the fourth turn).  

When Mr. John confirmed student‟s comment, student 4 got Mr. John feedback through 

his friend, and student who gave comment, got approval that he had improve his ability to 

analyze his friend performance and to give comment properly.  



 
 

Not only agreed with student‟s comment, the example taken in meeting 3, May 21, 2014 

also showed that Mr. John also used confirmation feedback to confirm student‟s answer after he 

gave clarification feedback.  

S: Maybe I wanna ask the purose. 

T: The what?  

S: The purpose. 

T: O, the purpose. 

 

This showed the relationship between clarification and confirmation feedback. In here, 

after Mr. John clarified student‟s statement, student would answer, and this answer was 

responded by confirmation feedback. The confirmation feedback was information to the student 

that he already understood or heard clearly the word which at first he didn‟t. According to Winne 

& Butler (1994) confirming students‟ statements make them understand that they performed or 

told correctly or incorrectly.   

C. Strength and weakness 

Mr. John used strength and weakness to give feedback. The percentage of strength and 

weakness was 9. 75%.  

Here was the example of strength and weakness taken in meeting 8, June 11, 2014. The 

situation was all students performed in group a problem analysis presentation in form of talk 

shows. After all students finished, teacher gave direct oral feedback to students, in general to all 

the class and in specific to some groups. 

 



 
 

Example 1 

T: About the presentations, some presentations made people were interested to follow them, 

some were not. 

Example 2 

T: You prepared organize the presentation 

 

The example showed that Mr. John used strength and weakness as his feedback. In the 

first example, he gave a general feedback to all class. He said that some presentations were 

interested student-audiences and some were not. He stated both strength and weakness of all the 

groups that concern in the same focus, audiences‟ interest. In the second example, he uttered 

students‟ strength. This feedback also uttered generally. As addition information, the eighth 

observation was delayed meeting. It supposed to be held in previous meeting but students did not 

prepare well so the meeting was delayed until this meeting.  

Strength and weakness feedback used by Mr. John because it could increase students‟ 

motivation. According to Elawar and Corno (1985) and Klein (2001), “when students receive 

informative feedback explaining both strengths and weaknesses, they demonstrate higher levels 

of intrinsic motivation.” In example one, the feedback let students became more aware and 

evaluated their previous performance. Mr. John uttered it generally so the students did not know 

who presented good or not. Through this feedback, they could figure if their group involved to 

the group that was able to grab audience attention or not. In the second example, there were 

double functions that he delivered. One was compliment, and second was strength. The 

compliment was considered because at the beginning they didn‟t prepare well and then they did 



 
 

in the second opportunity that Mr. John gave. The strength, he referred, was organized 

preparation. In both examples we could see that strength and weakness gave motivation because 

they could image their performance and evaluate to make it better, and they could learn from 

friends‟ strength. They also got a moral motivation because they accepted a message that they 

made use the second opportunity optimally in that case.  

D. Area to improve 

Mr. John used area to improve as his feedback. The percentage of area to improve was 7.9%. 

Here was the example of area to improve taken in meeting 4, May 26, 2014. The situation was 

six students presented informative speech. And then, Mr. John gave some questions to some 

students after each student‟s performance. And at the end teacher gave general comment for 

students. 

T: For general information, there’s too much information, too much sentences in one slide. Put 

one or two words and explain. Too many words distract friend’s attention when you explained; 

your friends will read it instead of paid attention to you. 

In the example, Mr. John gave general feedback to all students. In here the part that he 

suggested to students to do, “Put one or two words and explain” actually words and explanation 

have been existed in their performance but in over amount. So to make it more efficient he 

suggested reducing the words so that their friends could focus on their presentation and the slide 

could help the presentation because it was précised enough to be understood. William (1999) 

mentioned teacher gives suggestion to improve or reduce specific things that students have done 

in their performance. These means teacher constructs students‟ performance in the right 

proportion and function. 



 
 

Conclusion 

This study was conducted to discover the kind of teacher‟s oral feedback in Public 

Speaking class. In giving feedback to students in Public Speaking class, teacher named John used 

three kinds of feedback which were corrective feedback, evaluative feedback and descriptive 

feedback. These three kinds of feedback were divided into twelve types which were explicit 

feedback, recast, clarification request, metalinguistic, elicitation, repetition, approval (praise) & 

disapproval, confirmation, encouragement, strength and weakness, area to improve and 

improvement strategy. The study found that Mr. John use ten of twelve types of oral feedback, 

and not use two of twelve at all. The kinds of feedback used most were clarification request, 

confirmation, strength and weakness, and area to improve.  

Mr. John used clarification request as his feedback to get accuracy and comprehensible 

information from students‟ performance. By accurate and comprehensible information, he would 

not misunderstand students‟ utterance, so the feedback he would deliver would not in a wrong 

context. He also used confirmation feedback. It was used to agree or disagree with students‟ 

statement or performance. It could be used also as a respond of students‟ answer when teacher 

clarified their statement. In here, confirmation feedback told whether Mr. John already 

understood or heard clearly or not. The aim was students could know teacher‟s opinion, or if it 

was suitable with teacher idea about the performance.  Mr. John also used strength and weakness 

as his feedback. Strength and weakness feedback could give motivation to students because they 

knew how good they were and evaluated their weakness. Area to improve is also used. In area to 

improve, he balanced composition of students‟ performance to the right proportion and function, 

by reducing or increasing the quality or quantity of the performance composition.  



 
 

From the findings implied that use various kinds of feedback in teaching learning process 

have important role and contribution for students‟ progress, considering that there are a lot of 

functions of feedbacks that could solve different need of students‟ performances.  From these 

findings, I hope that it can help teachers to evaluate their own feedback and find the best way to 

enrich kinds of feedback they use.  

From this study, we could figure out that choosing some appropriate kinds of feedback 

which were able to improve students‟ performance was very essential. Despite this, there was 

limitation of these findings. The findings cannot be applied in all circumstances. The findings 

would be different if the lecturer is different or the lesson is different. From this study, I hope for 

future study to conduct a research that dig more about kinds of teacher‟s oral feedback with 

different field and participant to enrich the reference about kinds of teacher‟s oral feedback. 
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