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INTRODUCTION 

In the classroom, teachers may perform various roles such as educators, 

motivators, assessors, and managers. As managers, teachers should be able to 

organize every activity including students’ behaviors in classrooms. For example, 

a teacher should know when to stop or to start an activity so that it will make the 

learning process effective and run smoothly. Besides, teachers are also demanded 

to solve distraction in classrooms that are caused by students’ misbehaviors. In a 

classroom, almost all teachers have encountered students’ inappropriate behaviors 

in a class such as day dreaming, sleeping, and not paying attention to teachers’ 

explanation. To minimize such problems teachers should know how to manage 

the classroom and know what treatment should be given to the student who 

misbehaves in a class so that he or she will not disturb the teaching and learning 

process.  

Such a classroom management is believed to be pivotal in the teaching and 

learning process. Wright (2005), Arends (2012), and Putman (2009) urge that 

such classroom management is the most important part of teaching for two 

reasons. The first reason is that classroom management is closely connected to 

teaching instruction (Arends, 2012). Without mastering a classroom management 



skill, a teacher cannot deliver his or her materials successfully since he or she 

cannot control any disturbances in the learning process. Putnam (2009) also adds 

that many researchers claim that to create and keep productive learning condition, 

a teacher should be able to combine all aspects of teaching including classroom 

management. Therefore, a teacher’s materials and activities preparation would be 

useless if it is not accompanied by good classroom management. The second 

reason is that classroom management is the most problematic issue that new 

teachers usually encountered (Arends, 2012).  

Although classroom management is essential, many student teachers or 

novice teachers have problem with it. According to Arends (2012) managing 

classroom is the most difficult skill to be mastered for student teachers.  It is 

proved with one research that is conducted by Watzke (2002) about beginning 

teachers’ development within the context of two-year Master’s program in Notre 

Dame University. The study’s result depicted that classroom management got the 

most concern of student-teachers in the pre-teaching stage. In the initiation stage, 

though the primary focuses of student teachers were in task and students’ levels, 

classroom management still became their second concern in teaching. The other 

study that shows that classroom management is problematic for beginner teachers 

was conducted by Giallo & Little (2003). The result revealed that many student-

teachers, which were 83% of participants, who have less than three years teaching 

experience in Melbourne, felt that their ability in managing classroom is lacking. 

Therefore most of them would like to have extra training on classroom 

management.  



There are several ways to develop the novice teachers’ classroom 

management skills such as through micro tutorial teaching and teaching 

practicum. Teaching practicum has been believed to promote or improve teachers’ 

skills including classroom management skill. Therefore, many education 

institutions have begun to use teaching practicum for promoting or improving 

teachers’ skills their including classroom management skill (Putman, 2009).  By 

undergoing teaching practicum program, student teachers are hoped not only learn 

various theories but also know how to apply them in a real context.  

Due to the importance of teaching practicum to improve the student 

teacher’s skill in teaching, especially in managing classroom, I am interested to 

investigate obstacles experienced by student-teachers in Indonesia specifically at 

the English Department of Satya Wacana Christian university. This study is aimed 

answering the two following questions: 

a. What classroom management problems do student teachers encounter 

during their teaching practicum at Banyu Biru Junior High School? 

b. What strategies do they use to deal with the classroom management 

problems? 

The result of the study is expected to help educators and student-teachers 

identify what problems beginner teachers usually face in managing classroom 

their during teaching practicum. Besides, the result of the study will provide 

solution towards the problems encountered by student teachers and will help them 

by offering solutions to the problems.  



LITERATURE REVIEW 

This part discusses about definition and common practice of teaching 

practicum, definition of classroom management, areas in classroom management, 

and strategies used in classroom management.  

Teaching Practicum and Common Practice of Teaching Practicum 

Teaching practice is a chance for student-teachers to enhance their 

professionalism in real classroom setting (Wallace, 1991). Teaching is a 

professional job, therefore professional teachers must not only master many 

theories but they also should experience a lot of teaching practices. This program 

answers the need of student-teachers by enabling them to teach regular 

classrooms. Moreover, the program provides them with more advance senior 

teachers who will give them feedback and input to their teaching. Besides, the 

beginners can learn other things related to teacher’s jobs like doing administrative 

matters, disciplinary procedures and socializing with other teachers who work in 

the teaching site (Wallace, 1991).   

Definition of Classroom Management 

There are a lot of definitions of classroom management according to 

various educators. Burden cited in Unal& Unal (p. 1: 2012) explains that 

classroom management is ‘‘The full range of teacher efforts to oversee classroom 

activities, including learning, social interaction, and student behaviour.’’ Scriver 

simplified the definition by saying that classroom management is an 

organizational skill that creates condition where learning process can happen 



(2005). So, classroom management is a skill that regulates all aspects of 

classroom elements and prevents any destructive behavior to emerge in order to 

maximize learning activity.   

Areas in Classroom management  

Scrivener (2005) mentions that classroom management can be divided into 

five areas: 

a.  Grouping and seating 

This group contains four elements. The first element is that forming 

groups which includes how a teacher makes a group by various techniques. The 

second is how teachers arrange the seating in a class in a particular way so that the 

teaching learning process can be maximized. For example, if a teacher wants to 

hold a discussion, he or she can change the chairs in the class becomes in U shape 

which can make the students feel comfortable and friendly atmosphere and can 

encourage them to deliver their opinion. The third element is teachers’ 

consideration where they should stand or sit in order to monitor their students.  As 

for the last element is the ability of combining students in a class as one after class 

activities. For example a teacher may divide students into several groups for 

undergoing games and other supporting activities and therefore, before ending a 

teaching session, the teacher must unite the students into one again.  

 

b.  Activities 



This segment consists of six elements. The first is about planning an 

activity that scopes teachers’ ability to deliver activities in an appropriate order. 

The second element is the continuation of the first element since after successfully 

planning activities; teachers should also start activities. The third element is 

related to the teachers’ ability to give sufficient and clear instructions to support 

activities. The next element is monitoring. This is related to the ability to control 

and monitor students while they are doing activities. The fourth element that 

supports the other previously mentioned elements is timing activity. In 

establishing activities, teachers should have initiations to remind students about 

the time allocation for achieving all teaching objectives. And the fifth element is 

bringing activities to an end. Teachers must possess skills to finish activities after 

the teaching objectives are accomplished. 

c. Authority 

Authority is an essential factor that can support teaching and learning 

process. This factor consists of four parts. The first aspect of authority is holding 

information. Students’ attention is very important to maintain the smoothness of 

the teaching activity in a class since without understanding instructions from a 

teacher, students may struck on a certain activity and the time will be wasted. The 

second part is deciding who does what. Teachers should be able to determine the 

role of students in the classroom by choosing students to do something and 

involve in a certain activity. The third part is deciding their own role in a 

classroom. Therefore, teachers know when to show their authority by monitoring 

students and when to ‘disappear’ so that students can express themselves freely. 



The last part is getting someone to do something. This is related to teachers’ 

power to ask students to do things in class.   

d. Critical moments 

In teaching, it is undeniable that there are certain periods that are critical 

and need to be paid attention to. The first is regarding with starting a lesson. This 

is similar to Arends (2012) who states that teachers must be able to regulate 

students in the beginning of the class since most of them are from different setting 

and the condition is usually not conducive. The second critical moment deals with 

an unexpected problem. This can be related to the classroom management 

problem itself and the misbehavior that are done by the students. Fenisimore 

(1995) defines misbehavior as “An inappropriate action in a particular situation or 

setting”. Charles in Fenisimore (1995) explains that there are four types of student 

behavior that teachers might encounter in classrooms such as aggression (verbal 

or physical attack from students to teachers), immorality (students’ inappropriate 

behavior like cheating, lying, or stealing), defiance of authority (rejection to 

follow teachers or authorities), and goofing off (students’ reluctance to follow a 

lesson and do something else in a class). The third critical moment is maintaining 

appropriate discipline. It is paramount for teachers to establish behavioral routines 

procedures that will be followed by students in a specific situation (Weinstein. 

2007). This routines discipline can support the smoothness of teaching learning 

procedures.  The last critical moment is related to how teachers stop the lesson in 

the very end of teaching. Teachers should complete and close the lesson in the end 

of their teaching.  



e. Tools and techniques 

Scrivener (2005) explains that classroom management has a connection 

with utilizing tools and techniques. Scrivener says there are five techniques in this 

subset. The first is about teachers’ ability to use the board and other teaching 

equipment in order to help students acquire the lesson easily. The second is the 

teachers’ techniques which scope the teacher’s clarity and appropriateness of 

volume and pace. Teachers should be aware when they should increase or 

decrease their volume. Besides, after measuring the class condition, they should 

be able to determine the correct speed of speaking in the classroom. The third is 

about the use of silence. Teaching in a class is not all about preaching, but also 

mastering an ability to utilize silence to achieve the learning objectives and to 

grab students’ attention. The fourth technique is related to grading complexity of 

language. Teachers must be able to measure whether their language is 

comprehensible for students. They must simplify their language to the level that 

students understand. The last technique is grading quantity of language. Besides 

considering the complexity of a language, teachers also must contemplate their 

amount of language. The quantity of language should be matched by students’ 

competence.  

Five Strategies in Managing Classroom 

 Traynor (2002) states that there five strategies that teachers usually utilize 

in order to control their classroom as follows:  

a. Coercive 



When using this strategy, teachers employ offensive ways such as 

mocking, anger, and threatening to over power their students. However, according 

to Traynor (2002) and Banfield (2003) this strategy can bring harm toward 

students and teachers for two reasons. First, students can have mental break down 

after experiencing verbal abuse by their teacher in front of classroom. This may 

decrease their willingness to learn. Second, showing harshness to students can 

reflect teachers’ incapability in handling the class. When students notice teacher’s 

incapability, they had tendency to create another problem. 

b. Laissez-faire 

The strategy uses friendly approach to gather students’ attention and 

cooperation. According to Traynor (2002) by acting as students’ friends, teachers 

hope to win their heart so that they will be obedient in the class. But, Traynor also 

emphasizes that there is one problem with this approach which is there is a 

tendency from teachers to please their students. This happens because teachers are 

afraid of loosing students’ trust and acceptance, if they do not do what students’ 

wants.  Therefore they cannot challenge them since “they cannot strive to 

challenge the students” (Banefield, 2003, pp.9).  

c. Task Oriented 

The task oriented strategy is a method that controls a classroom by 

manipulating students to do tasks. Cusik (1992) as cited in Traynor (2002) states 

that in some cases, teachers give students tasks not because the students need to 

practice their skills, but it just for preventing them to become noisy and easy to 



control. For instance, English teachers may use many games in order to keep 

students’ engagement in the classroom.  

d. Authoritative 

The authoritative strategy employs a set of rules to regulate a class. Arends 

(2012) believes that a classroom is a social setting that needs rules and procedures 

to guide the students inside to the right track so that they can follow the lesson and 

the teaching learning process smoothly. Rules and procedures will also prevent 

disruptive behaviors that might occur in classes (Levin & Nolan, 1996).  

Therefore they should be taught, demonstrated and given examples so that it will 

become parts of classrooms (Levin & Nolan, 1996).  

e. Intrinsic 

The intrinsic strategy is a method that in line with behaviorism theory that 

uses rewards as the enforcers. Traynor (2002) claims that the aim of this method 

is to form students’ self control and good behaviors. Traynor says that by applying 

this method, teachers want students to establish the expected behavior later on 

though without reward in return. Teachers can do this strategy through praising 

and giving privileges for a student who successfully done expected behavior. For 

example, if a student tries to be active in class by voluntarily offer his or herself   

to read a text, teachers can give salutation and make him or her as a good example 

for the class.  

THE STUDY 



This part discusses about the participants involved in the study, how the 

data were obtained and analyzed.  

Context of the study  

The study was conducted in Banyu Biru Junior School that is located in 

Banyu Biru, Semarang regency, Central Java. The author chose the school for 

convenience reason.    

 

Participant 

 This study involved 13 students of the English Department, of Satya 

Wacana University, Salatiga, Central Java. These students were student-teachers 

who taught in that school for their teaching practicum from January-April 2014. 

All of the student-teachers were in their fourth year in university. During the 

teaching practicum program, they had to teach six times.  

Research instrument 

The data of this study were obtained from questionnaires. The 

questionnaire was divided into two parts. The first part contains close-ended 

questionnaire items about types of problems that student-teachers face in their 

teaching practicum. In this part, the participants were asked to put thick a mark 

beside the type of a problem that they might find and give brief explanation or 

description on the problem. The second part is open-ended items that could be 

used to know student-teachers’ classroom management strategies in encountering 

the problems. In this part, the participants should describe further about strategies 

that they used to solve the problems. 



The questionnaires are aimed to answer two research questions which are: 

a. What classroom management problems do student teachers encounter 

during their teaching practicum at Banyu Biru Junior High School? 

b. What strategies do they use to deal with the classroom management 

problems? 

Data collection procedure 

 First, the questionnaires were given to the participants every time they 

finished teaching. Therefore, the participants would receive five questionnaires for 

his or her five times teachings. Second, the researcher did piloting by spreading 

the questionnaire to 5 students that were having teaching practicum like the target 

participants. Third, the piloting was successful and then the questionnaire was 

given to the participants after they underwent their teaching in the teaching site.  

Data analysis 

The participants’ answers were collected and analyzed in several ways. 

The data of close-ended questionnaire would be divided into five subheadings 

which were grouping and seating, activity, authority, critical moments, and tools 

and techniques. Then, the results would be counted to detect the occurrence and to 

give brief description what kinds of problems that student-teacher faced. While 

the participants’ responses on open-ended items would be analyzed in two ways 

by classifying the type of problems that participants encountered and highlighting 

of patterns that strategies student-teachers used to solve the problems based on 

theoretical framework.    



FINDING AND DISCUSSION 

This section presents the finding on the problems that student-teachers 

encountered during their teaching practicum and their strategies to deal with their 

problems. 

The classroom management problems were classified into five areas of 

problems i.e problem in grouping and seating, managing activity, authority, 

critical moment, and in managing tools and techniques. After knowing the 

problems on classroom management problems, it is important to understand how 

each problem occurs in the classroom. As for strategies to deal with the problem, 

it is divided into six: laissez-faire, coercive, usage of intuition, task oriented, 

intrinsic, and authoritative.   

The student-teachers’ classroom management problems during their 

teaching practicum 

The classroom management problems commonly happened were analyzed 

by counting the occurrence of the problems. The result of the first part is 

represented in table 1 below: 



 

Table 1 

 The most problem that is faced by the participant is problems in managing 

activities in the classroom (23%). The second problem that is encountered by the 

participants is in managing critical moments and tools and techniques. These two 

categories get the same percentage of occurrences which are 21%. The third 

aspect of problem that becomes the participants’ obstacles is about authority with 

occurrence 19%. The fourth problem is managing seating and grouping students 

in the classroom (16%). It is interesting to know that there were no significant 

differences in the occurrence of five problems. After knowing the percentage of 

the student-teachers’ problems in managing classroom, it is essential to see how 

each of them occurs in teaching.   

Student-teacher problems in managing critical moments 

 The student-teachers’ problems in managing critical moments as revealed 

from questionnaires are categorized into three emerging themes, which are 

in Grouping 
and Seating

16%

Activity
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19%
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Classroom Management Problems



problems with students’ noises, students’ disobedience, and malfunction of school 

facilities.  

Students’ Noises 

 The first problem in managing critical moment is students’ noises. 

Most of student-teachers complained that they had problems dealing with such 

students’ misbehaviors. The type of students’ misbehavior commonly occurred in 

the teaching practicum was goofing off or students preferred not to following the 

lesson and doing other activities such as talking to their friends.  Based on this 

study, some students had tendency to talk to their friends during lesson time. It is 

proven from the participants’ responses such as: 

“Some students were noisy though I had asked them to be silent.” 

(Participant 10) 

“The students were still noisy and I still could not find a way to be strict 

and to make student quiet.” (Participant 8)  

Most of the participants reported that they did not know what to do to stop 

students’ noises. Some of them had ordered students to keep silent, but their warning 

did not work.  

Students’ Disobedience 

The second problem in managing critical moments is students’ 

disobedience. Besides feeling overwhelmed by students’ noises, the participants also 

had difficulty with the second misbehavior frequently encountered by student-

teachers, which is students’ disobedience. The students’ disobedience can be seen 

from the participants’ answers below: 



“Some of student did not keep silent though we had made rules to respect 

someone who was speaking.” (Participant 11) 

“There were some students who often disobey my order.” (Participant 5) 

The responses reflect that there are two forms of students’ disobedience 

encountered by the participants. First disobedience is students’ reluctance to follow 

the participants’ commands. The second disobedient is that students did not obey the 

rules that the participants establish in the classroom.  

Malfunction of school facilities  

The third problem in managing critical moment is dealing with 

malfunction of school facilities. Due to the importance of school facilities such as 

LCD, it is undeniable that student-teachers need to use Power Point presentation and 

project it on LCD as Audio Visual Aid (AVA).Therefore they would get a trouble if 

the facilities failed to work. Two of the participants stated that they experienced 

black out during lesson time. They said: 

“When I was giving explanation using Power Point, the electricity went 

out.” (Participant 1) 

“The electricity shutted down when I was using AVA (PPT) to show the 

materials and videos” (Participant 8) 

 These two student-teachers faced problems due to electricity black out 

since they could not explain the material in PPT and video. They were forced to 

find quick solution to continue their teaching in the class. 

 

 

 



Student-teacher’s problems in managing tools and techniques 

This subset portrays the student-teachers’ classroom management 

problems in utilizing tools and techniques. The problems are categorized into 

four: 

Students’ disability to understand teachers’ explanation 

 The first problem with the teaching techniques is the usage of language of 

instruction. The school, where the participants taught, required them to use 

English as the medium of instruction. However, when some of participants spoke 

English to give instructions to students, the later were confused. The students’ 

confusion was described in the participants’ responses below: 

“Though I should teach using English, I used Indonesian for some of my 

students did not understand English.” (Participant 9) 

“Students did not understand my English instructions.” (Participant 11) 

 The responses of the participants reveal that students did not have 

sufficient English proficiency to understand teachers’ English explanation. 

Because of the lack of English proficiency, the participants were forced to break 

the rule and use the Indonesian language or mix English instruction with 

Indonesian as the medium of instruction.  

Student-Teachers’ Problems with volume and pace 

The second problem of the teaching techniques is volume and pace of 

speech. In order to be understood by students, teachers should be able to deliver 

their explanation in the appropriate volume and pace so that their explanation 

could reach all students from the front row until the last row. However, some 



participants find it difficult to adjust the way they speak so that their materials can 

be easily digested by students. It is proven by three testimonies of three 

participants below: 

“It was hard to speak loudly in a big classroom.” (Participant 3) 

“Students said that I spoke too fast. My friends said may be it was because 

of my Papuan dialect.” (Participant 6) 

“My voice was too soft to be heard by students in the classroom.” 

(Participant 1) 

Most of participants complain that they cannot adjust their volume into the 

appropriate level so that their voice could be heard by the students. While one 

participant has problem in slow downing his speaking pace due to his local accent. 

They find out that problem made his students have difficulty in following his 

instruction because they feel that he delivers his explanation too fast.   

Spreading attention  

 The third problem in techniques and tools is spreading attention. In the 

teaching practicum, each class had around 35 students. Some participants thought 

that it is not easy to give the same amount of attention to all of their students due 

to the numbers of the later. This amount of students make the participants do extra 

work since it is too many. The problem of this subset is described on the 

participants’ responses: 

 “It was difficult to me to devide my attention since students were all noisy 

” (Participant 2) 

“I could not maintain to give eye contact to all students in the classroom 

since there were many of them.” (Participant 5) 



 It can be reflected from the excerpts that the participants are overwhelmed 

by the number of students in the classroom. It is frequently caused by students’ 

noises mentioned in page 15.  The noises make the participants unable to pay 

attention and give eye contact to all students. 

The teachers’ failure use of gesture 

 The last problem in teaching techniques and tools is the use of gestures. 

Gestures are paramount for teachers to emphasize important point in their 

explanation especially for teaching students with low English proficiency 

(Scrivener, 2012). But, one participant of the study faces a problem when she tried 

to utilize gestures. It is depicted in their responses below: 

`“I am a kind of person who is not good in using gesture, so I often 

confused when I tried to use it.” 

In this study one participant could not utilize gestures effectively because 

she was not familiar with it therefore she did not know how to use it.   

Student-teachers’ problem in managing activities:  

 This subset discusses about three themes that student-teacher face in 

executing activities in the classroom.  

Time management problems 

 The first problem in managing activities is in managing time. The 

problems encountered by the participants could be noticed from the responses 

below: 

“I planned too many activities for teaching so I always ran out of time.” 

(Participant 2) 



“Students often asked more time because they could not finish their work.” 

(Participant 8) 

 From the participants’ answers it can be concluded that the time 

management problems occur because of two reasons. First, it was due to 

participants’ failure to measure the appropriate duration needed by students to 

complete tasks. Second, it was caused by students’ disability to complete activity 

on time so they often demanded for time extension.   

 Monitoring students’ activity 

 The second problem in managing activity is monitoring student activity. 

Monitoring activity is important to make sure whether students can do the task 

properly or not and to see the problems that are faced by students. Some 

participants of the study report their problems in monitoring students’ activities 

below: 

“It was confusing when I should check students' works. If I check one 

student's work, the others would be noisy.” (Participant 12) 

“It was hard to monitor students doing the activity because I had to pay 

attention on the trouble makers’ group first.” (Participant 8) 

  The excerpts above demonstrate that there were some participants who do 

not know how to monitor students when the later were doing an activity in the 

classroom. Some participants state they are confused which group should be 

prioritized because if they focus only on the students who have tendency to create 

trouble in the class, they cannot monitor the other students. The other participants 

claim that they are overwhelmed by the numbers of students in the classroom so 



they cannot divide their attention equally to all of them. These problems also have 

relation with the participants’ problem in spreading equal attention discussed on 

page 18. 

Determining activity 

 The third problem in managing activities is determining what kinds of 

activity should be given to student. Some participants cannot decide kinds of 

activities that should be done in class. The participants’ responses regarding these 

problems are:  

“If I was asked to teach suddenly, I would not have any ideas about what 

activity that should be given to students.” (Participant 5) 

“I got difficulty to think of what should we do in the classroom.” 

(Participant 2) 

It can be learnt that some participants possibly have no ideas on what 

activity to give especially when they are asked to do impromptu teaching by the 

supervisor teachers in their practicum site.  

Student-teachers’ problems in establishing authority 

 The student-teachers’ problems in establishing authority can be classified 

into four emerging themes: 

Gathering students’ attention 

 The first problem in establishing authority is gathering students’ attention. 

Scrivener (2012) agrees that teachers must be authoritative in the classroom or 

otherwise there would be a chaos there. However, not all participants cannot do 

that. Their experience below describes how it is difficult for them: 



“It was difficult to get students' attention since they played with their 

friends.” (Participant 11) 

“Students did not pay attention on me because they talked to their friends.” 

(Participant 4) 

  It can be noticed from the study that one factor that made it difficult for 

the participants difficult to gather students’ attention that was students have 

tendency to ignore their explanation by doing other activities such as playing and 

chatting with their friends. This was also confirmed by almost all participants who 

faced this problem. 

 Problem to get students doing class activities 

 The second problem of establishing authority is to get students doing 

something in the class. In a classroom, teachers often provide activities to enhance 

students’ understanding in certain materials. A problem would occur when 

students do not want to do the activities assigned by teachers like what have been 

stated by the participants below: 

“Some of my students rejected my order since they felt shy when I asked 

them to read anything else.” (Participant 5) 

“Students did not want to do exercises and they always kept silent when I 

asked them to do something.” (Participant 1) 

“My students thought that making a paragraph was difficult so they were 

not interested and rejected to do it.” (Participant 10) 

  According to the data, there are three reasons why students refuse to do a 

task. The first reason is that a teacher fails to give clear explanation about an 

activity. The second reason is due to mismatch between students’ ability and the 



level of task difficulty. A participant reported that her students did not do a 

writing task that she asked because they thought it was too difficult. So, during the 

activity the students only sit and keep silent. The third reason is because of 

students’ shyness.  

Student-teachers’ problem in grouping and seating 

The student-teachers’ problems in grouping and seating can be classified 

in to four themes:  

Students’ dissatisfaction toward groups made by teacher 

The participants in this study used many activities that involved students 

to work in groups. However, some participants face problem in having students 

working cooperatively. The problem is described in the participants’ answer 

below: 

“Some students did not want to work with friends who they were not close 

with.” (Participant 3) 

“Students tended to choose their gang. They were reluctant to minggle 

with others.” (Participant 4) 

“The students always chose to be in a group with friends who had the 

same gender.” (Participant 9) 

In the study, the participants who have this problem mostly mention that 

students have a tendency to be with their friends; therefore the students want to be 

put in the same group as their friends. There is also a factor that causes student 

reluctant to work with friends, who are not their close friends, or who have gender 

differences. 

 



Students' preference to sit in particular place 

 Seating arrangement in classroom supports the teaching learning process 

by increasing students’ attention to teachers’ explanation and easing the desirable 

interaction in a classroom (Scrivener, 2005). However, some participants 

encounter problems when they try to put students in a position that they can learn 

effectively. It can be seen from the participants’ responses: 

“Some students were talking too much. When I asked them to move, they 

did not want to” (Participant 11) 

“The Student naughty did not want to sit in front row though I had asked 

them to move” (Participant 8) 

 
 The problems happen because students who are talkative and have deviant 

behavior have eagerness to sit near their friends all the times. When the 

participants ask them to move to other seats they reject it.  

Problems in placing self in particular activities 

 Teachers should be able to determine where he or she positions his or 

herself in any kind of activities in the class. However, the participants stated that it 

was confusing for them to choose where they should stand whether in delivering 

materials and monitoring group work. It was demonstrated in their responses: 

“I felt that it was difficult to choose the best position to monitor students in 

activities.” (Participant 5) 

 “I was confused where I should stand in a group activity.” (Participant 3) 

It can be seen that the participants do not know where to position 

themselves in the grouping activity so that they can observe the students’ work.  

 



Unsupportive classroom environment 

 The last subset is regarding the problems that occurred in managing an 

activity due to unsupportive classroom environment. There were mainly caused 

by a number of students in the classroom. Here were the statements given by the 

participants: 

“Sometimes, I was confused where I should stand because the place was 

too large.” (Participant 2) 

“It was difficult to stand in a big classroom.” (Participant 5) 

 The responses show that the size of classroom environment creates 

problem toward the participants. Most of the participants claimed that the 

classroom was big so they did not know where to stand in the right position where 

they could monitor all students in the classroom.  

Strategies Used By Student-Teachers to Deal with the Problems 

This part discusses the second part of the questionnaires which is about the 

strategies used by the participants to encounter the problems mentioned in 

previous section. The result is demonstrated in table 2 below. 



 

Table 2 

 The data reveals that there is a dramatic difference among student-

teachers to use certain strategies as to encounter their classroom management 

problems. The strategy mostly used by the participants is laissez-faire (43%). This 

is in line with Rickman and Hollowell (1981) in Traynor (2002) that said that 

student-teachers always want to get respect from students by positioned 

themselves as students’ friends. The second strategy that is commonly used by the 

participants is coercive (27%). In the third place is the usage of intuition strategies 

(16%). The fourth strategy that was frequently employed by the participants is 

task oriented (8%). The fifth strategy that the participants used during their 

teaching practicum is intrinsic (6%). The last strategy that the participants usually 

employ is authoritative (4%). 

 

Coercive
27%

Laissez-faire
43%

Authoritative
4%

Intrinsic
6%

Task oriented
8%

Usage of 
intuition

12%

Strategy Used by Student-Teacher



How student-teachers use laissez-faire strategy to encounter their classroom 
management problems 

The first strategy mostly used by the participants is laissez-faire, the 

strategy that employs friendly approach to students.  It is reflected in participants’ 

responses below: 

“I tried to talk with students who did not want to make groups with others 

and gave advice to them that all friends were the same.” (Participant 9) 

“I tried to understand my students’ difficulty so I extended the activity 

time because my students needed more time.” (Participant 4) 

“I avoided to be too strict to the students and made myself friendly to them 

so that they would pay attention to my explanation.” (Participant 5) 

“When students were noisy, they must have problems that I did not know 

that was why I needed to be close to them.” (Participant 5) 

“The school obliged student-teachers to use English; however I often used 

the Indonesia language because my students had difficulty to understand 

English.” (Participant 3)  

 The result shows that students-teachers have a tendency to be lenient 

toward to their students in two ways. First, the participants prevent themselves to 

be too strict with expectation that their students would respect them. They believe 

that teachers ’offensive behaviors would trigger students’ disapproval. This 

finding is in line with Rickman and Hollowell (1981) in Traynor (2002) that 

believe novice teachers think that friendly approach is the best way to earn 

students’ cooperation. Second, the participants often compensate students’ 

weakness such as giving them extension time when their students could not finish 

an activity on time or spoke using the Indonesian language when students cannot 

understand English.  



How student-teachers use coercive strategy to encounter their classroom 
management problems 

 The second strategy also commonly used by the participants is coercive. 

Unlike the first strategy, this strategy employs strict approach to treat students in a 

classroom. Some of the participants’ experiences describe how they employ this 

approach such as: 

“I arrange the groups in which they could make a group with other friends 

and force them to cooperate with their friends.” (Participant 7) 

“I made my voice loud to frighten the students and focused on the trouble 

maker students.” (Participant 1) 

“I made myself strict when students were noisy so that they would respect 

me.” (Participant 10) 

“I sometimes focus on the brats of the class because they were the trouble 

makers. So keeping them quiet would make the class quiet.” (Participant 

3) 

 The participants who use this strategy have a belief that teachers should 

overpower students so that students would respect them. The participants use loud 

voice and their status as teachers to force students to do something, make students 

quiet, and threat the trouble makers in the classroom. 

How student-teachers use task-oriented strategy to encounter their classroom 
management problems 

 The third strategy student-teachers employed is task oriented.  The 

strategy uses task to make students pay attention to teachers or lesson by obliging 

them to do a task. This approach is demonstrated in some participants’ answer: 



“When I failed to gather students’ attention, I made students do tasks or 

answer questions related to my explanation so that they would pay 

attention on me.” (Participant 8) 

“I tended to pay attention on the noisy students and gave or asked them to 

do exercises whether orally or written.” (Participant 4) 

 From the responses of the participants, it can be concluded that student-

teachers use the task oriented strategy in solving authority problems such as 

gathering students’ attention and establishing control in the classroom. Besides, 

the task oriented strategy is also employed to overcome critical moment problems 

like students’ noises. The participants usually ask questions about their 

explanation to students who do not listen to their explanation in order to make 

them pay attention to the lesson.  

How student-teachers use intrinsic strategy to encounter their classroom 
management problems  

The fifth strategy used by the participants is intrinsic. This strategy is 

based on the behaviorism theory that students’ good behaviors need to be 

enforced while the deviant behaviors of students should be discouraged (Traynor, 

2002). There are some participants’ answers that depict how they used the 

strategy: 

“I threaten students with penalties when students did not complete their 

work or I gave reward to group who did the work on time.” (Participant 

12) 

“I gave compliments or gifts to students who wanted to do my 

commands.” (Participant 1) 

 The study shows that the participants only use the strategy in two problem 

categories: in managing activity and establishing authority. The participants often 



give presents or privileges toward students who do something favorable such as 

completing task on time, obeying teachers’ orders, and participating actively in 

classroom. However, when students do not do something in line with the 

participants’ expectation like creating chaos in the class or rejecting teachers’ 

order, the participants will give punishment to the students such as asking them to 

go out of classroom.  

How student-teachers use authoritative strategy to encounter their classroom 
management problems 

  The sixth strategy employed by the participants is authoritative strategy. 

This strategy sets regulations to make students behave in line with teachers’ 

expectations. The usage of this strategy can be noticed in the participants’ answers 

below: 

” Before I started my class, I created a rule for students to appreciate me 

and their friends when we were talking. So, when I was explaining 

materials they had to pay attention to me. Besides, they should pay 

attention when their friends were reading a text or answering my 

question.” (Participant 12) 

“I established rules and made students agree to do the activity on time.” 

(Participant 3) 

 Based on the study, the participants only employ this strategy in the two 

problems categories which are in managing activity and critical moments. The 

participants usually make an agreement about a set of rule before a class or an 

activity is started to make sure that the students will not do something against the 

agreement.  



How student-teachers use intuition strategy to encounter their classroom 
management problems 

The third strategy that is always utilized by student-teachers is 

interestingly not included in theory like the other five strategies. The participants 

invent their own strategies in dealing with their problems by using their intuition. 

The application of the strategies can be seen from the responses given: 

“If I did not know what activity to be done in class, I observed the class 

and decided an activity based on the current condition.” (Participant 3) 

“When the black out stroke, I decided quickly to give up my Power Point 

slides and to switch to use explanation through spoken teaching and white 

board.” (Participant 8) 

 The strategy is only used by the participants in dealing in managing 

critical moments and activity. When the participants are demanded to solve 

problems that require quick solution, they often make decisions based on their 

intuitions. Like in the case of difficulty in brainstorming activity for teaching a 

class, they are able to find the appropriate activities soon after they have observed 

and measured the condition of the classroom.  

 

CONCLUSION AND PEDAGOGICAL IMPLICATION 

As mentioned in the previous part, the aim of this study was to investigate 

the classroom management problems mostly encountered by student-teachers and 

strategies that they used to overcome them.  It was shown there was no noticeable 

of problem occurrence percentage. The data depicts that student-teachers often 

had problems in managing activity, managing critical moment and managing tools 



and techniques, establishing authority, and managing grouping and seating. The 

participants use several strategies to encounter those problems, they are laissez-

faire, coercive strategies, the use of intuition, task-oriented strategies, intrinsic 

strategies, and authoritative strategies.  

However, there were several limitations of this study. The first limitation 

is the number of participants in the study was small. Therefore it was encouraged 

to increase the number of participants to achieve representative quota. The second 

limitation is the participants’ eagerness in filling questionnaire somehow 

inconsistent. This creates difficulty in describing the problems encountered by the 

participants. So, it is important to refine the questionnaires to get more descriptive 

data. 

The implication of the finding can be used and proposed to improve 

teacher training programs and teacher preparedness in facing teaching practicum 

programs by adding classroom management as a course. The current teachers 

training programs that are given before student-teachers undergo teaching 

practicum programs such as micro teaching, Teaching Learning Strategies (TLS), 

and Teaching English as Foreign Language (TEFL) often provide theories without 

giving student-teachers practical techniques that they can use when they face real 

students. Moreover, many student-teachers are not ready to teach in real 

classroom that is why equipping them with practical techniques and strategies in 

dealing with students and managing classroom can increase their confidence.  



Considering the result of the study, classroom management is an important 

aspect to be mastered for novice teachers. So, the teacher training institution 

should provide more training in classroom management for student-teachers. It is 

essential to know what the suitable materials for additional course. Further 

research has to assess the need analysis of student-teachers to determine the 

suitable materials for student-teachers’ additional training.  
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APPENDIX 

The Questionnaire 

NAME : 
      Teaching: 1st, 2nd, 3rd, 4th, 5th  
Dear Participant, 
I am an English Education of Satya Wacana student who conducts a research to 
complete my thesis. This questionnaire is aimed to examine what are problems 
that student-teachers encounter and what are strategies that they used to overcome 
them during teaching practicum. Your answer to the questionnaire will be kept 
confidential. 

Part I 

Bellow are aspects of classroom management. Please put a check mark (√) for 
every problem that you faced during your teaching. 

No Aspects Problem 
(√) 

Please give brief 
description about the 

problem  
Grouping and Seating 

1. Forming groupings   
2. Arranging and rearranging seating   
3. Deciding where you sit or stand   
4. Gathering students to be one unity after 

splitting them as groups.  
  

 Activity 
5. Planning activities   
6. Giving instructions   
7. Executing activities   
8. Monitoring activities   
9. Timing activities   
Authority 
10. Gathering and holding attention   
11. Establishing authority to control the class   
12. Getting students to do something    
Critical moments 
13. Dealing with unexpected problem such as a 

teaching aid does not work, the material that 
you have provided does not match with 
students’ ability. 

  

14. Dealing with students’ misbehavior,   



indiscipline, noise, silence, and disobedience. 
15. Maintaining rules.   
Tools and techniques 
16. Using the board and other type of classroom 

equipment or aid (LCD) 
  

17. Using gestures to help clarity of instructions 
and explanations 

  

18. Speaking clearly at an appropriate volume 
and speed 

  

19. Using of silence   
20. Simplifying your language to the level that 

students understand. 
  

21. Making your language usage precise and to 
the point. 

  

22. Spreading your attention to students equally.   
23. Using intuition to solve problems that occur 

in the classroom. 
  

Part II 

Please refer to the problems above and please choose two and describe the 
strategies you cope with those problems: 

Problem 1:  
Strategy to cope with the problem: 
 
 

 

 

Problem 2: 
Strategy to cope with problem: 
 
 

 

Part III 

Demograpic information 
Gender   : 

Thank You  
 




