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INVESTIGATING STUDENTS’ WRITING ANXIETY: A STUDY AT ENGLISH 

TEACHER EDUCATION OF SATYA WACANA CHRISTIAN UNIVERSITY 

Karmi Serewara Tuppang 

ABSTRACT 

 As a foreign language, English often made English Teacher Education of Satya 

Wacana Christian University students felt worried. Especially in writing, the students 

have to pay attention to some things when they were writing in English such as grammar, 

content, etc. In doing the practice of writing, learners are very possible to face problems 

such as anxiety. The purposes of this study are to find out what type of writing anxiety 

experienced by English Teacher Education of Satya Wacana Christian University 

students and to investigate what extent the students experience a particular type of 

writing anxiety. The data was obtained by distributing 56 close-ended questionnaires and 

by doing interview to 15 participants. The result shows that Cognitive Anxiety is the 

most common type of writing anxiety experienced by the students. In addition, this study 

also found some factors that cause the students felt anxious, such as the perception from 

teacher and classmates, writing class that they have never experienced before, writing 

skills are lacking, the pressure from the teacher, writing under time constraint, and the 

writing teacher who really focuses on grammar. 

Key words: EFL, writing, type of writing anxiety, factors cause the students felt anxious 

INTRODUCTION 

In learning English as a foreign language, there are some skills that learners need 

to master. For example Speaking, Reading, Listening, and Writing. Writing is considered 

as a demanding skill especially for learners of a second / foreign language (Daud, Daud 

and Kassim , 2007). It is a demanding skill because the learners have to think in their 

native language then translate their thoughts or ideas into English. Moreover, the learners 

have to pay attention to the grammar in their writing. Although it is demanding, it is 
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necessary for EFL learners to have. As stated by Daud, Daud and Kassim (2007), it needs 

to be mastered by EFL learners in order to do well in content courses. 

In line with Daud, Daud and Kassim, Raimes (1983) argues there are some 

important reasons why Writing helps the learners to learn English. First, writing 

reinforces the grammatical structures, idioms, and vocabulary. Second, learners also have 

a chance to be adventurous with the language, to go beyond what they have just learned 

to say, to take risks. Third, when the learners write, they necessarily become very 

involved with the new language; the effort to express ideas and constant use of eye, hand, 

and brain is a unique way to reinforce learning.  She added that the close relationship 

between writing and thinking makes writing a valuable part of any language part.  

Due to its crucial role for learning English, learners’ writing skill needs to be 

reinforced through practice. As argued by Goldman and Hirsch (1986), the best way to 

understand the writing process is to practice. In writing practice, the learners at least will 

undergo six steps of writing. First, getting ideas. Here the learners need to find some 

possible ideas of what they want to explore on their writing. Second, choosing the most 

interesting and useful ideas. Third, outlining the ideas into correct and best order. Fourth, 

drafting. Here the learners have to develop their outline from beginning to the end. Fifth, 

revising their draft such as, cutting, adding, or moving parts into a good writing. Sixth, 

editing the grammar or spelling (Grenville, 2001).  

In doing the practice of writing, learners are very possible to face problems such 

as anxiety. For example, he/she feels worried whenever the teacher reads the writing or 
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his/her mind goes blank when writing under time pressure. Such anxiety is one of the 

factors that affect the process of learning (Kara, 2013). This situation causes them not 

able to express their thoughts and ideas effectively in their writing. Subsequently, it can 

affect their achievement in their writing class. According to Schweiker-Marra and Marra 

(2000), writing anxiety occurs because of language complexity in general and complexity 

in writing as a skill in particular. In response to the idea that anxiety can affect students’ 

achievement in class, there are some studies done to investigate the issue. For example, 

Hassan (2001) studied about the relationship of writing apprehension and self-esteem to 

the writing quality and quantity of EFL university students in the English Department, 

College of Education, Mansoura University (Egypt). The result showed that students with 

high levels of writing anxiety wrote shorter composition and their writing quality was 

less than the low anxious students did, or in other words, writing anxiety negatively 

influenced the quality of students’ composition writing. Additionally, Zhang (2011) also 

found a negative relationship between ESL writing anxiety and writing performance. Her 

findings showed that students who experienced higher writing anxiety also received 

lower course grades. Furthermore, most of writing anxiety research showed a negative 

correlation between writing anxiety and students’ achievement (Hassan, 2001, Cheng, 

2004, Daud et al. , 2007 and Zhang, 2011)  

The above issue motivated the writer to study on students writing anxiety in her 

context. This is because such anxiety has also been experienced by many English Teacher 

Education students of Satya Wacana Christian University (ETE, SWCU) where she 

studies. For example, being worried about grammar or afraid of negative evaluation. 
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Therefore, the writer is interested to investigate students’ writing anxiety in ETE of 

SWCU. For that purpose, this study is aimed at finding out what types of writing anxiety 

occur the most in ETE of SWCU students and finding out to what extent ETE of SWCU 

students experience a particular type of writing anxiety. 

The results of this study are expected to acknowledge the writing teachers and 

students the existence of writing anxiety in ETE, type of writing anxiety that experienced 

by ETE students, and the writing teachers also know the factors cause the students to feel 

anxiety. So hopefully, the writing teachers can help their students to solve the problems 

that cause anxiety. 
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THEORETICAL REVIEW 

ANXIETY IN EFL CLASSROOM 

 Anxiety is “A subjective feeling of tension, apprehension, nervousness, and worry 

associated with an arousal of the automatic nervous system” (Horwitz et al. , 1986: 125). 

Gkonou (2011) stated that second or foreign language learners tend to feel anxious 

because the students try to use a second or foreign language successfully but they have 

not fully mastered the language. Anxiety is experienced by most of learners of a second / 

foreign language. Anxiety in EFL classroom often occurs because the foreign language 

learners have to master the language which is foreign for them. As a matter of fact, they 

rarely use it in real world. 

FOREIGN LANGUAGE WRITING ANXIETY 

Writing anxiety, as a subject and situation specific anxiety, is defined as “A 

general avoidance of writing behavior and of situations thought to potentially require 

some amount of writing accompanied by the potential for evaluation of that writing” 

(Hassan, 2001:4). 

Possible Causes of Writing Anxiety 

There are some possible causes of writing anxiety proposed by some experts. 

Firstly, Hassan (2001) argues that it can be caused by poor skill development, inadequate 

role models, lack of understanding of the composing process, and authoritative, teacher-
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centered, and product-based model of teaching are the causes of students’ anxiety in 

writing. Secondly, Hyland (2003) explains that ESL writers often carry the burden of 

learning to write in English. The burden can be identifying language difficulties, such as 

an inadequate grasp of vocabulary and grammar. Those causes can be main problems 

with English writing and as the main sources of frustration being unable to express their 

idea in appropriate and correct English. Thirdly, Daud et al. (2007) found that low 

performing students show more anxiety than high performing students due to their lack of 

writing skill. Fourthly, Zhang (2011) studies show that linguistic difficulties, insufficient 

writing practice, fear of test, lack of typical knowledge and low self-confidence in writing 

performance are the main sources of ESL writing anxiety experienced by Chinese 

English majors. Learners have writing anxiety because they do not have writing habit and 

they occasionally wrote in their previous experience and they are not used to write and 

express themselves in writing because in their previous education they were familiar with 

taking tests. 

In conclusion, there are two roots that cause students to feel anxiety in writing. 

First, from the students itself, such as lack of writing skill, linguistic difficulties, fear of 

test, lack of typical knowledge, etc. These problems can be solved by the students itself. 

Others or environment may help the anxious students but it does not help a lot. Second, 

from the writing teachers, such as teacher-centered and inadequate role models. Writing 

teachers should not just ask the students to write but also show how to write a good 

writing and give motivation to the students to often practice their writing skill.  
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Types of Writing Anxiety 

According to Cheng (2004), there are 3 types of writing anxiety. They are 

Somatic Anxiety, Cognitive Anxiety, and Avoidance Behavior. Somatic Anxiety refers to 

one’s perception of the physiological effects of the anxiety experience, such as 

nervousness and tension. Sometimes students are feeling nervous and in high tension 

when they are under time constraint and they have not found any idea. For example, the 

students are asked to write something in one page and they have to finish it in class in 10 

minutes. Maybe they are not feeling nervous in the beginning of their writing but they 

will feel nervous when they have not finished and some of their friends have finished 

their writing. Cognitive Anxiety refers to the cognitive aspect of anxiety experience, 

including negative expectations, preoccupation with performance and concern about 

others’ perception. How the students make their writing can be highly influenced by 

expectation from the other students or teacher. For example, the teacher gives high 

expectation and the students have to achieve the high standard from the teacher. It can 

affect the students writing because they will more focus on others’ expectation rather 

than their own writing. Avoidance Behavior is a type of anxiety where the students avoid 

writing. This is a behavior aspect of the anxiety experience. For example, the students do 

not come to the writing class or do not do their writing task. This is the most dangerous 

type of writing anxiety because the student will avoid writing, they will not do anything 

in writing class. The students cannot get any result on their writing.  
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METHODOLOGY 

 This section presents the context of the study was conducted, participants, 

research instruments, how the data were collected, and how the data were analyzed.  

Context of the Study 

 This study was conducted at the English Teacher Education (ETE) of Satya 

Wacana Christian University (SWCU), Salatiga, Central Java, Indonesia. The writer 

conducted the study in ETE because the writer studies in this faculty. Secondly, the ETE 

offers several writing classes such as Guided Writing, Narrative & Descriptive Writing, 

Expository and Argumentative Writing, and Academic Writing. It means that the learners 

are very possible to experience various kinds of writing and may have experienced 

anxiety in writing.  

Participants 

 The participants are 56 ED students of SWCU. They are all students of 2011 who 

have studied for three years in English Department and have attended four writing classes 

Guided Writing, Narrative & Descriptive Writing, Expository and Argumentative 

Writing, and Academic Writing.  

Research Instrument 

 The research instruments used were questionnaire and interview. The 

questionnaire was adopted from Cheng’s Second Language Writing Anxiety Inventory 

(SLWAI). The items used are close-ended items. It consists of 22 statements that are 
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divided into three types of anxiety. Cognitive Anxiety for statement numbers 1, 3, 7, 9, 

14, 17, 20, 21. Somatic Anxiety for statement numbers 2, 6, 8, 11, 13, 15, 19. And 

Avoidance Behavior for statement numbers 4, 5, 10, 12, 16, 18, 22. Each number of 

statements have three columns and each column has different point. It is 4 points for 

“Strongly Agree”, 3 points for “Agree”, 2 points for “Disagree”, and 1 point for 

“Strongly Disagree”. This questionnaire was used to find what type of writing anxiety 

experienced by ED students.  

Interview was done after analyzing the questionnaire and after categorizing the 

participants into three types of writing anxiety: Cognitive Anxiety, Somatic Anxiety, and 

Avoidance Behavior Anxiety. The writer involved five students from each type. Thus, 

there were fifteen participants who involved in this interview. The writer asked those 

participants to tell about their experience with their anxiety in writing class. The 

interview is a one-on-one and semi-structured interview, so the writer interviewed the 

participants one by one after made an appointment with the participant and this interview 

used Bahasa Indonesia to make them more relaxed and fluent in the interview. The 

interview was recorded using audio recording and each interview took 2-5 minutes. This 

interview was used to see the example of writing anxiety in attempt to answer RQ 2: to 

what extent they experience a particular types of anxiety.  
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Data Collection Procedures 

 Before the questionnaire was distributed to the participants, the writer did a 

piloting to ten students of 2012. The purpose of this piloting was to see whether the 

participants have difficulties in filing out the questionnaire. After the piloting was done, 

the questionnaire was distributed to the participants after their classes ended. The writer 

made an appointment with the lecturer before the class began. After the questionnaire 

was completed, the writer interviewed 5 participants from each type of anxiety. Before 

doing the interview, the interviewer explained about Cognitive Anxiety, Somatic 

Anxiety, and Avoidance Behavior Anxiety to the participants. Thus, the participants 

would not be confused during the interview.  

Data Analysis Procedures 

  In analyzing the data, the writer did some steps: first, grouping the item/answer 

according to its category: Cognitive Anxiety, Somatic Anxiety, and Avoidance Behavior. 

Second, calculating the mean of students’ answers on each types of writing anxiety using 

SPSS. From the mean, the highest type of writing anxiety experienced by each participant 

could be found. Second, after analyzing the type of anxiety, the recording of the 

interviews was transcribed into the written one. Third, finding the emerging theme to 

categorize the participants’ experience based on their type of writing anxiety that they 

have.  
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FINDINGS AND DISCUSSION 

This chapter discusses the finding of the research questions. The first one is what 

types of writing anxiety occur the most in ED of SWCU students? The second one is to 

what extent the students experience writing anxiety?   

Types of Writing Anxiety 

This section presents the finding on student-respondents’ type of writing anxiety. 

From the questionnaire completed by the student-respondents, the following finding is 

found: 

What types of writing anxiety occur the most in ED of SWCU students? 

 

Figure 1: Types of Writing Anxiety 

 

The chart above reveals that Cognitive Anxiety is the most common type of 

writing anxiety experienced by ED of SWCU students. The mean score of Cognitive 
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Anxiety is 20.02. The next common anxiety is Somatic Anxiety with the mean score 

18.09. And the least common anxiety is Avoidance Behavior with the mean score 17.87.  

The similar study about type of writing anxiety is Hongxia Zhang’s study (2011) 

about ESL (English as Second Language) writing anxiety among Chinese English major. 

There are 96 students majoring in English of a Chinese university participated in her 

study. Zhang’s finding shows that the most common type of writing experienced by her 

participants is Cognitive Anxiety with the mean score 25.08. The next common type of 

anxiety is Avoidance Behavior with the mean score 21.77. And the least common anxiety 

is Somatic Anxiety with the mean score 19.64. 

Another similar study is also conducted by Hussein (2013) in his journal entitled 

article An Investigation into the Factors that Associated with Writing Anxiety for English 

Language Learners in UAE Universities. Hussein distributed his questionnaire to 110 

students from three different universities in the United Arab Emirate (UAE). He found 

that Cognitive Anxiety is the most common type of writing anxiety experienced by his 

participants with the mean score 25.39. The next common anxiety is Somatic Anxiety 

with the mean score 21.78. And the least common anxiety is Avoidance Behavior with 

the mean score 20.16. 

Interestingly, those three studies found that Cognitive Anxiety is the most 

common type of writing anxiety experienced by the participants. The writer and 

Hussein’s study found that Avoidance Behavior Anxiety is the least common type of 

writing anxiety. However, Zhang’s study found that Somatic Anxiety is the least common 

type of writing anxiety experienced by Chinese English major. As noted in theoretical 
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review, Cognitive Anxiety is an anxiety which deals with other’s perception and negative 

expectation. The result showed that the students worried of the expectation from the 

writing teacher. The teacher has their own standard and expectation in assessing the 

students’ work. This can affect when the students were writing because they have to 

achieve the standard that the teacher put. This support Cheng’s theory (2004) that 

expectation from others could give a big influence in students writing performance. 

To What Extent the Students Experience a Particular Type of Writing Anxiety  

After knowing the finding of the students’ type of writing anxiety, it is essential then to 

see in what way they experience each type of writing anxiety. 

Cognitive Anxiety 

Cognitive Anxiety is an anxiety which deals with other’s (teacher and classmates) 

perception and negative expectation. From the interview, it can be concluded that there 

are two points of view that can cause anxiety for the students. The first one is the 

expectation from the writing teacher. The second one is the perception from another 

friend in writing class. The expectation from the writing teacher is the most worrying for 

the writing students. Here is how the participants feel anxious with their teacher’s 

expectation. 

“Saya tuh khawatir kalau di kelas writing itu dari ekspektasi dosennya 

sendiri karena mungkin kan tiap dosen punya ekspektasi sendiri-

sendiri dan punya standartnya sendiri-sendiri.” (Student 21) 

 

(I am anxious in writing class because of the expectation from the 

teacher. It makes me feel worried because each teacher has their own 

expectation and standard.) 
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The students said that the teacher has their own expectation and standard in 

assessing the students’ work. The student was anxious of the teacher’s standard on 

quality of the students’ writing.  

“Menurutku pengalaman writing yang paling khawatir itu tuh pas 

Academic Writing karena mungkin ketika ngerjain tugas gitu kadang 

takut gak sesuai sama yang dipengenin sama dosennya terus juga itu 

kan kayak mengutip-ngutip dari artikel dan jurnal. Nah itu takut salah 

ambil kutipan yang gak sesuai sama thesis statement kita. Jadi 

mungkin lebih ke, kan namanya juga writing kan subyektif ya nilainya 

jadi mungkin apa yang menurut kita udah benar, tepat tapi nanti 

mungkin menurut dosennya belum tentu bagus. Jadi takut nanti 

nilainya jelek.” (Student 13) 

 

(I think the most worrying writing experience is when I was attending 

Academic Writing class because when I was doing the task, sometimes 

I was afraid that the task would not correspond with what the teacher 

wants. Well that was like citing the quote from article and journal. I 

was afraid to take quote that inappropriate with my thesis statement. 

Because assessing the writing is subjective, so maybe what we already 

think is true, but later the teacher does not think so.) 

 

From the interview excerpt above, we can see that the students are afraid of their 

writing teacher expectation. In this context, the teacher expectation is in terms of the 

content, for example, whether the way of quoting is appropriate with what is expected. 

This student admits to worry not to be able to fulfill the standard and consequently get 

bad mark. Besides the teacher’s expectation, students also feel anxious with their friends’ 

expectation as stated in the excerpt below: 

“Ketika di dalam kelas saya menulis bukan murni berdasarkan yang 

ada dipikiran tapi juga karena consideration teman saya karena 

nantinya ada peer feedback jadi itu mempengaruhi word usage saya. 

Jadi saya di academic writing itu kan harus diperhatikan, nah saya 

salah satu yang sangat memperhatikan ketika peer feedback teman 

saya. Jadi gimana caranya biar word usage saya itu dimengerti teman 

saya, gitu.” (Student 38) 

 



15 
 

(When I write in the classroom, it is not purely based on what is in my 

mind but also because my friend consideration. Later, there will be 

peer-feedback so that affects my word usage. I am one of those who 

really pay attention when it comes to peer-feedback. So it is how do I 

let my word usage to be understood by my friend) 

 

The student felt anxious when was asked to write writing and knew that her 

classmate would do a peer-feedback. She said that she afraid her classmate got difficulty 

to understand her writing. Thus, she paid attention to her word usage, so that her 

classmate who read his writing would understand her writing well. 

 

Somatic Anxiety 

Somatic Anxiety is an anxiety which deals with unpleasant feelings, such as 

nervousness and tension. From the interview, it is found that deadline, teacher’s pressure, 

and have not experience writing class before are the main problems that cause the 

students to feel anxiety in writing class.  

The research finding from the interview result on Somatic Anxiety, there are 

some factors that cause the students to feel anxiety in writing class. Here is how they are 

anxious. This excerpt illustrates the nervousness due to two reasons. First, the student has 

never experienced writing class before. The student felt anxious because the student did 

not know how the class would be. Second, the student afraid of their own writing skills. 

The student worried of their low writing skills, so that they could not achieved a high 

grade in writing class. 

“Jelas saya pernah merasa khawatir apalagi itu adalah pertama kali 

saya ngambil dan saya gak pernah ngerti kelas writing tuh kayak 
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apa, yang saya khawatirkan adalah tentang kemampuan saya dalam 

writing sendiri.” (Student 34) 

 

(Obviously I ever felt worried, moreover it was the first time I took the 

writing class and I did not know what will the class like, which I was 

worried about my skills in writing.) 

 

Another kind of Somatic Anxiety deals with the pressure from the teacher.  

“Actually aku sih suka kelas writing sebenarnya dari awal tuh mulai 

dari Guided Writing dan seterusnya itu sih suka sebenarnya cuma kok 

gak tahu kenapa waktu Academic Writing tuh rasanya beda banget 

gitu karena kita emang di-push benar-benar di-push buat produksi 

sesuatu yang harus berkualitas juga.” (Student 8) 

 

(Actually I love writing class from the beginning, start from Guided 

Writing and so on.  However, I do not know why Academic Writing is 

very different because we are pushed to make a quality writing.) 

 

The student felt nervous and anxious because the teacher pushed the students to 

write a quality writing in the class. The third situation that can cause the student to get 

Somatic Anxiety is time constraint. Here is the illustration:  

 

“Jadi di kelas writing kita dikasi waktu sekitar setengah jam buat 

nulis 2 lembar dan karena aku bisa dibilang sebagai orang yang slow 

thinker, jadi aku butuh waktu yang sangat panjang untuk nulis sekitar 

1 paragraf. Jadi aku nulis apa yang ada dipikiranku jadi pikiran yang 

mau aku tulis dalam writing itu masih teracak susunannya.” (Student 

18) 

 

( In writing class, we were given about a half hour to write two sheets 

of writing because I could say as a person who slow thinker, so it took 

me a very long time to write about one paragraph. Then my mind 

became jumbled and my writing became incoherent.)  

 

 

“Jadi waktu nulis udah disusun dari awal, udah mikir habis ini apa, 

habis ini apa. Udah dipikir tapi kalau sudah tahu kalau waktunya 
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sudah mau habis terus kita gak sadar karena keasikan nulis terus 

udah tahu kalau mau dievaluasi, biasanya langsung kacau. Jadi 

kadang-kadang satu kalimat dengan kalimat yang lain jadi gak 

nyambung, padahal dari awal sudah disusun dengan baik.” (Student 

43) 

 

(So when writing already set from the beginning, I was thinking the 

good order of my writing. Though I did not pay attention to the time 

and the time would run out because I was really enjoying to write then 

it would be evaluated soon, usually I was screwed. So sometimes one 

sentence to another sentence is not coherent, although I was arranged 

the order very well from the beginning.) 

 

The student admits that even they had known what they wanted to write but when 

the teacher gave them a time constraint, their mind became jumbled and their writing 

became incoherent. Consequently, all they had in mind were gone. 

Avoidance Behavior 

Avoidance Behavior is an anxiety which deals with the students’ behavior in 

avoiding writing in English. The interview result shows that the main reason for them to 

avoid writing is their anxiety on Grammar.  

“Tentu saya khawatir karena secara grammar, saya kesulitan. Jadi 

saya sebisa mungkin ngindarin dosen yang sangat fokus di 

grammar. Biasanya sih dosen non-native.” (Student 5) 

(Of course I am worried because of grammar, it is my difficulty. So I 

do as much as possible to avoid the teacher who really focused on 

assessing grammar. Usually non-native teacher.) 

 

“Waktu itu di kelas writing disuruh nulis tentang film favorit. 

Dosennya kasi komentarnya paling banyak tentang grammar tapi 

tentang contentnya malah sedikit, padahal saya tuh pengennya lebih 

banyak komen di contentnya. Waktu nilainya keluar, nilai saya jauh 
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banget dari yang saya pengenin. Saya jadi kapok ngambil dosen itu.”  

(Student 28) 

(At a time of writing class, we were told to write about favorite movie. 

The teacher gave comments most about grammar but only a little 

about the content. When the grade was coming out, my grade was far 

away from my expectation. Then I do not want to take that teacher’s 

class again.) 

The students said that their difficulty in writing English was grammar. There are 

particular teachers who really focus on assessing students’ grammar. The students were 

tried to avoid those kind of teacher by did not taking those teachers’ classes. By so doing, 

they consequently avoid writing course. 

As stated in theoretical review, there are some factors that can cause the students 

to feel anxiety in writing. Hyland (2003) stated that an inadequate grasp of vocabulary 

and grammar could be the burden for the students. Daud et al. (2007) found that students 

show more anxiety due to their lack of writing skill. Those factors can be seen after 

analyzing the interview data. Student 5 and student 28 were anxious because they found 

difficulty with grammar. Next, student 34 was afraid of his own writing skills.  

CONCLUSION 

 This study investigated the most common type of writing anxiety experienced by 

the ED of SWCU students and to what extent do they experienced a particular type of 

anxiety. This study finds that Cognitive Anxiety is the most common type of writing 

anxiety experienced by the students. The next common is Somatic Anxiety and the least 

is Avoidance Behavior Anxiety. 
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 Furthermore, this study also found that in Cognitive Anxiety, the students feel 

anxious because of the teacher and classmates’ perception. The students were afraid of 

the teacher’s expectation in terms of content whether it is appropriate with what is 

expected and also they were afraid of the teacher’s standard on quality of the students’ 

writing. Classmates’ perception also caused anxiety because the students were afraid that 

their writing would be difficult to be understood. In Somatic Anxiety, there were some 

factors that cause the students to feel anxious. First, the students never experienced 

writing class before. Second, they were afraid of their own writing skills. Third, the 

pressure from the teacher. Fourth, writing under time constraint. Then, in Avoidance 

Behavior Anxiety, the students tried to avoid the writing teacher who really focuses on 

grammar.  

 The weakness of this study is it does not give what learning style that is better for 

the EFL students to use in practice writing. So for the future study about writing anxiety, 

the writer suggests to investigate what learning style that is better to use for the ESL 

writing teachers, so that the students’ writing anxiety could be minimized. 

ACKNOWLEDGEMENT 

The writer wants to thank to Jesus Christ for His blessing. Thank for my thesis 

supervisor for her patience in guiding me. Thank to my parents, brothers, and friends who 

always support me.  Thank to Brigitta Atika, my partner in stressing about thesis. And 

also thank to the students of 2011 ETE of SWCU for participating in this study.



20 
 

References: 

Atay, D & Kurt, G. (2006). Prospective Teachers and L2 Writing Anxiety. Asian EFL 

Journal, 8 (4), 100-118. 

Cheng, Y-S. (2001). Learners’ Beliefs and Second Language Anxiety. Concentric: 

Studies in English Literature and Linguistics, 27(2), 75-90.  

Cheng, Y-S. (2004). A Measure of Second Language Writing Anxiety: Scale 

Development and Preliminary Validation. Journal of Second Language Writing 

13, 313-335. 

Daud, N. S. M. , Daud, N. M., Kassim, N. L. A., (2007). Second Language Writing 

Anxiety: Cause or Effect?. Malaysian Journal of ELT Research, Inaugural 

Volume, 1-19. 

Gkonou, Christina. (2011). Anxiety over EFL Speaking and Writing: A View from 

Language Classroom. Studies in Second Language Learning and Teaching, 

1(2), 267-281. 

Goldman, S. H., Hirsch, B. A. (1986). The Essay: Readings for the Writing Process. 

Boston: Houghton Mifflin. 

Harrison, M. E. (2007). Second Language Writing Anxiety: Looking Back, Looking 

Ahead. Language and Cognition: English 803. 

Hassan, B. A. (2001). The Relationship of Writing Apprehension and Self-Esteem to the 

Writing Quality and Quantity of EFL University Students. Mansoura Faculty of 

Education Journal. ERIC Document, ED451671. 

Horwitz, E. K., Horwitz, M. & Cope, J. A. (1986). Foreign language classroom anxiety. 

Modern Language Journal, 70, 125-132. 

Horwitz, E. K., Cheng, Y-S., Schallert, D. L.. (1999). Language Anxiety: Differentiating 

Writing and Speaking Components. Language Learning Vol. 49, 417-446 

Hussein, Sulaiman (2013). An Investigation into the Factors that Associated with Writing 

Anxiety for English Language Learners in UAE Universities. The British 

University in Dubai. 

Hyland, K. (2003). Second Language Writing. New York: Cambridge University Press.  

Kara, Selma. (2013). Writing Anxiety: A Case Study on Students’ Reasons for Anxiety in 

Writing Classes. Anadolu Journal of Educational Sciences International, 3(1), 103-

110. 



21 
 

Lin, G. H. C. & Ho, M. M. S.. (2009). An Exploration into Foreign Language Writing 

Anxiety from Taiwanese University Students’ Perspective. 2009 NCUE Fourth 

Annual Conference on Language Teaching, Literature, Linguistics, Translation, 

and Interpretation. National Changhua University of Education, Department of 

English, Taiwan, ROC, 307-318. 

Raimes, Ann. (1983). Techniques in Teaching Writing: Teaching Techniques in English 

as a Second Language. New York: Oxford University Press. 

Reid, J. M..(1993). Teaching ESL Writing. New Jersey: Regents/Prentice Hall. 

Schweiker-Marra, K. E., Marra, W. T.. (2000). Investigating the Effects of Prewriting 

Activities on Writing Performance and Anxiety of at-risk Students. 

Reading Psychology, 21, 99-114. 

Zhang, Hongxia. (2011). A Study on ESL Writing Anxiety among Chinese English 

Majors. (Student paper). Kristianstad University Sweden. 

 



22 
 

Appendix 

 

Dear participants, 

In order to complete my research about students’ writing anxiety, I need your help to fill 

out this questionnaire honestly. This questionnaire is to answer my research question: 

“What type of writing anxiety occurs the most in ETE of SWCU students?” Your response 

to the questionnaire will not affect your grade. Please, feel free to use Indonesian 

language.  

NIM  : 

Instruction: 

1. Read the following statement and express your degree of agreement/disagreement 

by ticking (√) the appropriate column. 

2. Note that SA = Strongly Agree, A = Agree, D = Disagree, SD = Strongly 

Disagree  

No. Statement SA A D SD 

1. While writing in English, I’m not nervous at all.     

2. I feel my heart pounding when I write English 

compositions under time constraint. 

    

3. While writing English compositions, I feel worried 

and uneasy if I know they will be evaluated. 

    

4. I often choose to write down my thoughts in English.     

5. I usually do my best to avoid writing English 

compositions. 

    

6. My mind often goes blank when I start to work on an 

English composition. 

    

7. I don’t worry that my English composition are a lot 

worse than others’ 

    

8. I tremble or perspire when I write English     
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compositions under time pressure.  

9. If my English composition is to be evaluated, I would 

worry about getting a very poor grade. 

    

10. I do my best to avoid situations in which I have to 

write in English. 

    

11. My thoughts become jumbled when I write English 

compositions under time constraint. 

    

12. Unless I have no choice, I would not use English to 

write composition. 

    

13. I often feel panic when I write English compositions 

under time constraint. 

    

14. I’m afraid that other students would deride my English 

composition if they read it. 

    

15. I freeze up when unexpectedly asked to write English 

compositions. 

    

16. I would do my best to excuse myself if asked to write 

English compositions. 

    

17. I don’t worry at all about what other people would 

think of my English compositions. 

    

18. I usually seek every possible chance to write English 

compositions outside of class. 

    

19. I usually feel my whole body rigid and tense when I 

write English compositions.   

    

20. I’m afraid of my English compositions being chosen 

as a sample to be discussed in class. 

    

21. I’m not afraid at all that my English compositions 

would be rated as very poor. 

    

22. Whenever possible, I would use English to write 

compositions. 

    

 




