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Abstract 

Communication is the important thing for people to interact each other, and the 

communication that mostly use by people is speaking. As it is confirm by Davies 

(2000) who said the significant role of communication both in daily life and in 

learning English has led the English teachers to keep improving their techniques 

in teaching English. One of that ways of doing it is through applying various 

communicative activities in the classroom which are aimed to develop learner 

communicate competence. The purpose of this study was to find out what 

communicative activities used by the teacher in Integrated Course class at 

International Program of Primary Teacher Education and how do the students’ 

view on the communicative activities are used by the teacher to facilitate their 

speaking ability. The participants of the study were 24 International Program 

students of 2013 academic year, Satya Wacana Christian University (SWCU) 

Salatiga, who are taking Integrated Course. In this research, the data gathering by 

class observation, questionnaire and interview. The result of the study shows that 

the communicative activities used by the teacher are helping them to improve 

their speaking ability such as, add their vocabulary and get used to speak English, 

even though some students feel the activities make them bored.  

Key words:  Communicative activity, speaking, students’ view 

 

INTRODUCTION 

Communication is one of the important parts in life. In business field, 

having good communication or having good English speaking ability is important. 

According to Nicole, the “eHow“ contributor in business is for every people to be 

able to encourage, persuade and inspire other people using good and effective 

communication. In this way, communication ability in business will give or make 
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clear direction for the members, business to business relationship and general 

public and that will help the business become success. 

Not only in the business field, communication ability also important in our 

daily life. We can communicate with each other by speaking one or more than one 

language. The importance is confirmed by Thornbury who said that speaking is 

the most important part of daily life. The importance is showed through the fact 

that the average person produces tens of thousands of words a day, although some 

people – like auctioneers and politicians – may produce even more than that 

(2005:1). 

Communication is not only used in our daily life, but also for learning 

English. In learning English it is important for the learners to develop their 

communication competence, which is the ability to use the linguistic system 

effectively and appropriately. It is important for the learners to develop their 

communicative competence. By developing their communicative competence they 

will be able to communicate in English in their real life (Doughty and Long, 

2003). 

The significant role of communication both in daily life and in learning 

English has led the English teachers to keep improving their techniques in 

teaching English. One of that ways of doing it is through applying various 

communicative activities in the classroom which are aimed to develop learner 

communicate competence. For example, teacher can use role-play, discussion, 

and/or simulation. In role-play, the teacher usually asks the students to play or to 

act as a costumer and waitress/waiter, for example. The teacher will give the 
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students a role and instruction to act as costumer and waitress/waiter. Then, in 

discussion the students can just sit around and talk about a topic like family, child 

abuse, and so on. Then they will get the result. In the discussion the teacher might 

give the students a questions or a case to be solved by the students. As for the 

simulations, it is similar with role-play, but in this activity the students can act and 

use property or realistic thing to act like in the real world. For example, using real 

boarding pass or luggage to act as passenger of an airplane. These kinds of 

activities according to Davies (2000), are designed to encourage and support the 

learners to communicate or speak in English more naturally as possible. 

Since communicative activities are important in facilitating students’ 

speaking ability, several studies have been done and resulted in different views 

toward the activities that the teacher used.  The study that was done by Dedi 

(2012), was aimed at improving students’ speaking through communicative 

language teaching method, at Islamic Boarding School of Bengkulu, Indonesia. In 

this study, the researcher wanted to know how communicative language teaching 

can improve students’ speaking ability. The result revealed that communicative 

activities made the students to be more active and had a great participation in 

speaking activity. Furthermore the students felt more comfortable in expressing 

their ideas in communicative activity since it can improve their speaking. Another 

related study was done by McClintock (2011), it is the study of Korean university 

students’ perceptions of communicative language teaching that was done to find 

out Korean students’ view on Communicative Language Teaching activities in 

English classroom. In this study, the finding showed that the majority of the South 
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Korean university students favored group activities, outside language use, task-

based learning, use of authentic materials and information gap activities. Besides 

that, majority of Korean students enjoy to work highly competitive when it comes 

to grade. 

It is insightful to know the studies on communicative activities found in 

Bengkulu, Indonesia also in Korea, because a practical situation can be seen and 

compared with the theoretical framework of communicative activity. It is more 

useful however, to know how such issue occurs in the writer’s context. Therefore, 

the writer wanst investigate the students’ view toward communicative activities 

used by the teacher in Integrated Course (IC) in the International Program Primary 

Teacher Education (PGSD) Satya Wacana Christian University (SWCU), and this 

study aimed to answer the following question: 

1. What types of communicative activities are used by the teacher in IC 

class at PGSD-SWCU? 

2. How do the students perceive the communicative activities used by 

the teacher to facilitate their speaking ability? 

The result of the research can provide useful information for the readers 

about how communicative activities work in Indonesian context, especially in 

teaching level by the teacher. The result of this study can also be used for teachers 

to create new or more interesting activity to facilitate students’ speaking English 

ability and to improve the students’ speaking ability. 
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LITERATURE REVIEW 

 This section discusses types of Communicative activities and 

Communicative language teaching as an approach from where the communicative 

activities are adopted.  

Communicative Language Teaching 

Communicative Language Teaching (CLT) is an approach originated issue 

in the late 1960s by Noam Chomsky as part of changes in the British language 

teaching tradition. Noam Chomsky is an American linguistic who had 

demonstrated that the current standard structural theories of language that capable 

of accounting for the fundamental characteristic of language. This approach also 

includes the creativity and uniqueness of individual sentences. By that, the British 

saw that they need to focus in language teaching on communication rather than on 

mastery the structures or tenses.  

Based on the underlying theory, this approach is used to teach learners to 

use the real world language in the classroom, the real communication that can 

promote learning. That is why CLT help the learners to be able to speak English 

fluently for their daily life, and to know more about communicative language to 

communicate in their daily life. The strength of CLT is allowing the learners to 

use the target language in meaningful context and brings the real world language 

in the classroom. To achieve this purpose some activities are used in CLT such as 

role-play, dialogues, simulation, and discussion(Harmer: 2001). 
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Types of Communicative Activities 

There are several types of communicative activities they are information 

gap, jigsaw, communication games, discussion, simulation, role-play, and 

dialogue. 

Information gap (Barrier Games) activity is a kind of activity that refers to 

the real communication to get information by sharing their information to each 

other. This activity can be done in pairs or group. In this activity the students can 

ask questions to get information to complete the task from the teacher. For 

example, the teacher divide the learners in pairs. One learner gets the information 

about the train departure, price and etc. and the other one needs the information 

about the train departure, price and etc. Then, they need to give and ask for 

information without looking at their information cards (Richard:2006). This 

information gap activity is argued promote both advantages and disadvantages. 

The advantage is to make the students become more active in to communicate 

with others. Thus they can build their confidence in communicate with others 

(Prabhu:1987). In the other hand, the disadvantage in this activity is the teacher 

can be passive because the teacher will not talk too much (Amaliani: 2011). 

The second activity is Jigsaw. This activity can be done in group and each 

group will get different information needed to complete the activity. For example, 

the teacher plays recording about three people who has different point of view 

about something. Then, each group only focuses on one point of view and the 

learner has to take a note of that. After that, in group, they do the role-play based 

on the discussion that they got from the recording (Richard:2006) There are some 
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benefits from this activity. For example, help students to build deep knowledge of 

the material and build conceptual understanding and also to develop their 

teamwork skill (County: 2003). 

The third activity is Communication games. Here, the learners have to 

work with other learners in order to solve the games like puzzle, draw a picture, or 

find similarities and differences between pictures (Harmer:2001). The benefits of 

this activity are for the students to be more interested in learning and for the fun 

teaching learning process. Besides, the teacher does not need to explain too much 

about the material, this activity sometimes takes a long time and when the 

students like it they will be noisy and active. Consequently, the teacher may have 

enough time to explain the material (Diana: 2010). 

The fourth activity is Discussion. Discussion can be held for answering 

some questions or to solve some problems. Learners can share ideas about a topic, 

or find solutions in their discussion group and get the decision or the result. 

Besides, learners can get involved in agree/disagree discussions. In this type of 

discussions, the teacher can set the group 4 or 5 learners in each group, and 

provide two statements like “people learn best when they read vs. people learn 

best when they travel”. Then each group discusses it, and presents their opinion or 

their result to the class. At the end, the class decides the winning group who 

defended the idea in the best way (Harmer:2001). There are some strength and 

weaknesses of discussion as argued by Creswell, J.W (1998), Kruger, R.A and M. 

A. Casey (2000) and Fern, E.F (2001). The strengths are increasing the students’ 

interaction ability toward each other and help students to involve their ability in 
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the research process and this activity. Then, for the weaknesses, this activity can 

be dominated by some dominant students and that makes the output biased.  

The fifth is simulations. Simulation is very similar to role-play but it is 

more elaborated than role-play. In simulations, students can bring items or 

property or documents to class to create a more realistic environment based on the 

topic given by the teacher. For example is a learner is acting as a singer, he/she 

brings a microphone to sing, dresses like a popular singer, or if the lesson is about 

grocery stores, the learners can bring some products (coffee, a jar or jam and so 

on) and they also can play money for making their purchases (Nunan:2003). The 

most outstanding point of this activity is for the students can practice use the real 

word language or the target language (Taylor and Walford: 1972). In the other 

hand, the shortcoming the teacher should be more careful to select the topic or 

theme to make a simulation and the teacher should prepare anything well to make 

everything going well during the simulation (Mei Lin: 1993). 

The sixth activity is Role Play. Role play is one other ways of getting 

students to speak and it is also an excellent activity that brings the real-world in 

class. Besides that, role-play also help the learner to practice speaking the target 

language before they do in their real world. In role-play activity, the learner will 

get particular role in target language. For example in the play there are David and 

a doctor. One learner become David and the one become doctor, then the play is 

about David who gets stomachache and wants to visit the doctor to tell what he 

feels.  In merit of this activity is fun and the efficient (Shermila:2013). However, 

this activity can bring some disadvantages, like not all the students can enjoy this 
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activity and can make the students become show off because they get too involved 

and lose their objectivity (Kumar: 2011). 

The next activity is dialogue. Dialogues are conversation between two 

participants. This activity can be done face-to-face, then engaged in by all human 

cultures, and provide an interactive context. Sometime the participant like talk in 

daily conversation and normally. For example, the learners talk about asking 

where some things are (the book, umbrella, or television) in pairs. There are some 

advantages in this activity (Brennan:2010). For example, students can speak up in 

pairs or group and the students can practice speaking English for a real-life 

purposes such as giving information, asking questions or arguing for a different 

solution (Weimer: 2011). 

 

THE STUDY 

A. Context of the study 

The study took place at Satya Wacana Christian University, Salatiga, 

Central Java, Indonesia, more specifically at the International Program 

Department of Primary Teacher Education (Pendidikan Guru Sekolah Dasar). 

In this department, the students are prepared to be an elementary school 

English teacher who can teach subjects in English. Therefore, they are 

equipped with English more than the other departments in this faculty not 

only for communication but also for teaching. 
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B. Participants 

The participants involved were 24 students from the 2013 academic year 

who were taking Integrated Course class in the 2013 academic year. 

 

C. Instruments 

This study used classroom observation, questionnaire and interview as the 

research instruments. This observation was done to find out the types of 

communicative activities that the teacher used in this Integrated Course class 

that is to answer research question number one about kinds of communicative 

activities used by the teacher in Integrated Course class. It was done in ten 

meetings and used observation sheet in every meeting. 

Then after the observation, the researcher distributed the questionnaire. 

The questionnaire was used to answer research question number two and 

three about students’ favorite communicative activity in Integrated Course 

class and students’ view toward the communicative activities in helping them 

to improve their speaking ability. The questionnaire consists of two parts. 

Part one presenting the table illustrating some activities that the teacher used 

in the IC class with the name of activity. The second part consists of two 

points, the first point is the rank of communicative activity that the students 

like, which is it divided the answers into 4 scale range and the second point is 

about advantage and disadvantage of each communicative activity. In 

answering the open-ended questions, the students should refer to the table and 

wrote down the name of activities that help them improve their speaking 
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ability in a ranking order. For the choice of activity, they need to give reasons 

on how the activity may or may not help them improving or not their 

speaking ability.  

The last one is interview. The interview was used to follow up the 

participants’ answer in the questionnaire and to get more qualified answer 

such as the example or illustration on to what extend certain activity help or 

does not really help them improve to their speaking ability. As for the 

techniques of interviewing, it is a semi-structured interview done individually 

using tape recorder for about 5 minutes. The researcher involved six 

participants, which is a quarter of the total of the participants. Then, the 

researcher made list of the questions that used for the interview.  

 

D. Data Collection Procedure 

The data were collected through the following procedures. Firstly, the 

researcher attended the Integrated Course Class and observed the teacher’s 

use of communicative activities and noted down the activities in the 

observation sheet. After doing the observation and getting the frequency of 

the communicative activities used, the researcher administrated the 

questionnaire. Before distributing the questionnaire, piloting was done to 

make sure that the questionnaire is understandable to do. This was done in 

respond to McKay’s (2006) idea on the benefit of piloting such as to explore 

what potential problems may exist, for example clarity of the instruction, 

items that might be confusing or difficult to understand. The participants for 
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piloting were 10 PGSD students from the 2012 academic year. This number 

is considered enough for piloting as suggested by McKay, the minimum 

number of participants for piloting is a quarter of the total sample size. After 

the piloting process, the researcher distributed the questionnaire to the 24 

students in the Integrated Course Class. The time that the researcher gave for 

the participants to do the questionnaire was 15 minutes. Then after doing the 

questionnaire, the researcher did the interview to follow up the participants’ 

answer in questionnaire’s answer.  

 

E. Data Analysis Procedure  

After collecting data, the data were analyzed as the following procedures: 

first the data got from the observation were classified into types of 

communicative (Information Gap, Discussion, Communicative Game, and 

Dialogue) activities to know the frequency of teacher’s use of communicative 

activities. Second, based on the observation result the students were asked to 

rank the communicative activities that can help them improve their speaking 

skill in a ranking order. As the analysis of the rank-order items, the researcher 

divided the answers into 4 scale range. The activity that the participant put as 

the first rank get score 4, second rank get score 3, third rank get score 2 and 

the fourth rank get score 1. After that, the researcher counted the score to find 

the highest number or the most favorite activity by the students. Then, the 

participants’ answers in open-ended questions were classified in term of 

advantages and disadvantage each communicative activity. Third, in 
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analyzing the interview result, the researcher transcribed the recording of the 

interview and analyzed the interviewee’s answer. The interviewee’s answers 

were analyzed to support the reason or illustration of the advantages or 

disadvantages of certain common activities to improve students’ speaking 

ability.  

 

FINDING AND DISCUSSION 

 This section discusses the research finding in attempt to answer the 

research questions. The first one is what kind of communicative activities are used 

by the teacher in Integrated Course Class? And the second is how do the students 

view the communicative activities used by the teacher to facilitate their speaking 

ability? 

The answer is presented by showing the frequency of the activities used by the 

teacher in the Integrated Course Class. 

A. Kind of communicative activities are used by the teacher in Integrated 

Course Class 

Figure 1: Communicative activities used by the teacher in the Integrated Course 

Class to facilitate students’ speaking ability 

15%

45%

20%

20%

communicative activities used by the 
teacher

Discussion

Dialogue

Communicative game
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The pie chart above illustrates the communicative activities used by the 

teacher in the Integrated Course Class during the observation. The finding shows 

that teacher mostly use dialogue (45%), then communicative game (20%), 

information gap (20%) and discussion (15%). 

From the observation, it is found that the classroom activities are done in 

following ways. Dialogue was simply done in between the teacher and the 

students, or students with the students. Usually the teacher gave the pattern of the 

dialogue or the example first, and then the students practiced it in English. As for 

the topic, it was mainly based on the daily conversation, for example of this 

activity is preposition of place. The second type is discussion, in this activity the 

teacher asked the students to discuss about their unforgettable experience. Later 

on they needed to give comment or they might ask and give feedback on their 

friend’s story.  Then the third type is information gap. This activity refers to the 

real life communication to get information through changing from one to some 

other students in a conversation. For example, asking two students to have a 

conversation. Student A asked about student B’s uncle and student B gave 

description about her/his uncle, and on the other way around. The last type is 

communicative game. This activity is an interesting activity. The teacher gave 

game to the students like word chain in which the students should add one word to 

the sentence pattern. For example, “I am going on a picnic, and I am going to 

bring Apple, Banana, Chocolate, etc…..” (From the word begins with A until Z). 
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B. Students’ perception upon the used communicative activities 

1. Communicative Activities perceived as the most preferred by the students 

in the Integrated Course Class 

 This section discusses the second research question about students’ 

favorite communicative activities used by teacher in the Integrated Course 

class. Before discussing it, it is better to know what among the four 

common activities that they like for improving their speaking ability. The 

pie bellow shows the result of the activity that the students like. 

Figure 2: Students perceive on communicative activities in the Integrated Course 

class 

The pie chart above illustrates the students’ favorite 

communicative activity used by the teacher in the Integrated Course Class 

to improve their speaking ability. The finding shows that students like 

communicative game activity (28%), then discussion (27%), dialogue 

(23%) and information gap (22%). 

There are some important points emerged from the two pies above. 

In the first pie, teacher used 45% of the class activity for dialogue, as a 

matter of fact there is only 23% percent of students who like it. Then, for 
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communicative games, the teacher used it 20% put of the activity in class. 

In fact quite many students like it, which is 28%. Similarly, the teacher 

used 20% of class activity for information gap, and 22% students like it. 

Then, the teacher uses discussions 15% but quite many of them (27%) like 

it.  

 

2. The communicative activities perceived as beneficial and less beneficial by 

the students in the Integrated Course Class in facilitating their speaking 

ability 

The view about communicative activity mainly discuss about the 

beneficial and less beneficial of communicative activities to facilitate the 

students speaking ability.  

a. Communicative Activity 1: Communicative Game 

Communicative game is perceived by the students to be beneficial in three 

themes. The first merit is to increase the students’ understanding and 

vocabulary. 

The game is one the important thing to know the meaning of 

vocabulary because knowing the meaning of vocabulary is the 

important thing in understanding English. (Student 7) 

The game made students to be creative to find the meaning of some 

vocabulary and got more new vocabulary. (Student 12) 

 

Besides that in the interview a student said “In this communicative 

game, the important thing is know the meaning of the words, by 

knowing the meaning of words we can answer the game and 

involve in it also adding our vocabulary” (Student 4) 

 

From those statements it is clear that game can help the students find new 

words in a creative way, by so doing their vocabulary, it will increase and 
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help them to improve their speaking ability because they know more 

vocabulary to say.  

 

The second theme of communication game is fun and makes students more 

interested and excited in learning. In this theme some students said that: 

By the game its helps to speak English because students are happy 

with the game and encouraged to participate it. (Student 8) 

Learning in a fun way, and automatically we hooked to speak 

English. (Student 16) 

The teaching learning process feels different and it makes us easier 

and excited to learn English. (Student 18) 

 

Those statements shows games promote fun and when students learn in 

fun way, they experience different atmosphere of learning. Therefore they 

will feel excited and it helps them to learn or improve their speaking 

ability in an easier way. 

 

The third beneficial for the students of communicative game is easier to 

understand the material, in this theme some students said that by the game 

they will: 

Makes us understand the alphabet easily, and learn to complete the 

sentence into a good sentence. (Student 6) 

Easier in understanding and memorizing the material that taught by 

the teacher. (Student 15) 

Makes us trying to think and understand the material. (Student 20) 

 

Those statements demonstrate that communicative games are effective for 

helping the students internalize the input in an easier way such as in 

memorizing and understanding the material. 
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As the students perceive of communication game beneficially, the students 

can add their vocabulary in creative way and they will improve their 

vocabulary. Then the students also learn in fun way and they are happy so 

they can easily to understand the material. By those can be seen that this 

activity helps the students to improve their speaking ability in fun way. So 

that, this advantage is appropriate with the theory revealed by Diana 

(2010), which is communicative game, is fun activity. 

 

Apart from the beneficial, the students also view communicative game 

activity is less beneficially, although there are only a few of students said 

so. The less beneficial of this activity are divided into three themes. The 

first one is the imbalance of students’ involvement. How it happens can be 

seen below: 

Only some students get involve actively in this game. (Student 14) 

 

 “…, the class is divided into groups, so take for example in one 

group there are some active students and some passive students. 

Then, sometimes some passive students are undercover by the 

active students. In this game only the active students who 

involve.”(Student 23) 

 

Those two statements refer that in this communicative game activity, only 

some students get involve actively in this activity. The passive students 

were just silent and undercover by the active students. For those who 

undercover by the active students will have difficulty to improve their 

speaking ability since they just undercover by the active students. 
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The second weakness of is this game is time consuming.  

…, but this game needs a long time to do. (Student 17) 

 

Communicative game, in fact takes a long time to do. Like there is need 

long time to explain how the game is and sometimes there some students 

did mistakes and that makes this activity takes a long time. 

 

The third less beneficial is the students can not get into the material 

deeply. 

This game is doing in a big group and together, so it is not making 

the students do the game in the detail way, just answer it and win 

the game. (Student 5) 

 

The student feels that the communicative game does not help him know 

the material in detailed way, because commonly, students need to 

complete answering the game and become the winner.  

 

The main point in this less beneficial of this communicative activity are 

just some active students who involve in this activity, takes a long time 

(time consuming) and this activity does not make the students to know the 

material in a detail way. As seen in the following excerpts said by Diana 

(2010), that this activity takes a long time to do. 

 

b. Communicative Activity 2: Discussion 

In the discussion activity there are 27% of the students-participants who 

chose this activity. Their views beneficially on discussion are categorized 
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into two themes. The first theme is to know the weakness of their 

performance.  

Students will get feedback from their friends which is can help 

them to know which one is right and wrong and can learn from 

their mistakes. (Student 1) 

Students can know the weakness of their assignment and get a new 

knowledge. (Student 13) 

 

Therefore those statements are strengthened by this student’s 

statement interview 

“Take for example, we have to make a journal or story by ourselves 

of course we have to explore it by ourselves, but if we do it 

together with our friends we can share our journal or story. So that 

we can know the weakness of ours, then we will have a progress. 

And while we are sharing it, it’s also improving our speaking 

ability because in class we have to share it in English. But because 

we share with friends, so we can correct our weakness 

orally.”(Student 12) 

 

From the illustration above, it is obvious that through discussion, students 

will feel free to interact with their friends and discuss or correcting one 

another performance or assignment and they will get feedback each other. 

When they get feedback from each other they will know their weakness 

and they can correct and learn to be better to improve their speaking 

ability.  

 

Then the second merit is to add vocabulary. In this theme, students said 

that discussion: 

Can add the vocabulary knowledge together with friends. (Student 

3) 

We can add our vocabulary and also we can share. (Student 19) 
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Those statements above refers that discussion adds students’ vocabulary. 

When the students doing the discussion in English automatically they can 

learn new vocabulary from friends, similarity if they did not know the 

meaning of some words they will ask their friend so that will add their 

vocabulary too.  

 

In this students’ view beneficial of discussion, they can know their 

weakness in making story or journal by sharing with their friends. They 

also feel more comfortable if they share with their friends and while they 

are sharing they can add their vocabulary too. Then they will improve their 

speaking ability in a comfort way.  

 

Besides students’ view toward the beneficial of discussion, students’ view 

toward some less beneficial of discussion is also necessary to consider, 

there are views that can be drawn from the participants’ answer in 

questionnaire. Below is the first merit, which is talked out of topic. 

Some students more talk about their own personal story rather than 

the assignment 

Not improve the speaking ability. (Student 9) 

Some students are talking out of topic, not about friends’ story or 

journal. (Student 15) 

It is not effective enough because usually some students speak in 

other language, not English. (Student 16) 

 

In those experiences, the can be unhelpful because the students are talking 

out their personal business more than the topic in Bahasa Indonesia or 
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Bahasa Jawa. In this way they feel discussion do not really help improve 

their speaking ability. 

 

The second weakness of discussion is focus to complete the task only. The 

student’s statement in this theme is: 

 “In the discussion, we want to get A for example, and then we just 

focus on the target A only. In the other hand to get the target there 

are some process, like how we use the proper tenses, the diction, 

the appropriate vocabulary and so on. Then, because we just focus 

on that target sometimes we forgot that process and that’s why this 

activity is not improving speaking ability. Besides that some 

students are using Bahasa Indonesia because they have difficulties 

in expressing their idea or forgot the meaning of some words in 

English” (Student 2) 

 

By that experience, student feels that in the discussion not really help him 

to improve his speaking ability because in discussion they just focus to 

complete the task. Then, to complete it sometimes they speak in Bahasa 

Indonesia to get easier to express their idea or because they do not know 

some words in English.  

 

The third short coming is boring. Below is a statement from a student: 

This activity makes me bored and this activity also takes long 

useless time. (Student 21)  

  

Even there is only a student who gave statement like this, that is shows 

that in discussion some students can get bored since the activity takes a 

long time, and maybe because some of them are talking more about their 

personal business more than the topic. 
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In this part can be seen that there are some students’ perceived that 

discussion has less beneficial. When doing this activity some students are 

talked out of topic, and some students will get bored of that. In the other 

hand, in the discussion some students just focus on the target and they 

forgot with the process, and maybe they talked in other language like 

Javanese or Bahasa Indonesia so that this activity not improves their 

speaking ability. 

 

c. Communicative Activity 3: Dialogue  

Students’ view on the efficacy of dialogue are categorizes into three 

themes. The first one is to give more practice to speak English. In this first 

theme, there are some students’ statements, they are: 

We have to speak in English correctly and that will make us to be 

usual to speak in English. (Student 15) 

We can practice to speak English directly. (Student 16) 

…. help us to practice speaking English fluently. (Student 19) 

 

Through dialogue, students have to speak in English and they have to 

pronounce the word correctly. That will make the students get used to 

speak in English and pronounce English words correctly. As a result, they 

are becoming more fluent and improved.    

Then, the second strength of dialogue is adding vocabulary.  

It is can add our vocabulary ….. (Student 17) 

It is can add our vocabulary ... (Student 19) 

We can help each other by translating new words and that will add 

our vocabulary too. (Student 24) 
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Through dialogue some students experience their vocabulary get improved 

because they practice to pronounce again and again. In the dialogue they 

also can help each other to find new words.  

 

The third theme is can add our knowledge. Some students said in this 

theme that: 

By this activity we can add our knowledge... (Student 17) 

 

Then, there is student’s statement of this advantage of dialogue in the 

interview, like this: 

“The knowledge here that I mean is, take for example in this 

activity the example of the activity is preposition of place. So we 

can know more about preposition of place, how to show something 

like the book is under the table, we know more about in, on, at, 

under, etc.. Besides that, we also can learn how to pronounce words 

well while practicing.”(Student 17) 

 

In this point, dialogue can help students get new knowledge of language 

items. For example, they get to know about how to use preposition of 

place from such a real life communication.  

 

In term of the beneficial that the dialogue revealed, the result show 

participants can improve their speaking ability. The benefit that they get by 

dialogue are help them to practice speak English, add their vocabulary and 

help them to pronounce well.  

 

The dialogue activity is perceived by the students to be less beneficial in 

three themes. The first themes is the use of dialect in speaking 
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We have to understand what our friends’ said because some of 

them still using their dialect, that somehow makes me confuse to 

understand it (student 21) 

 

In this part, a student feels that some their friends’ dialect makes her 

difficult to understand what her friends’ said. In the other hand, during the 

observation class the observer also mentioned that when the students were 

practicing dialogue there were some local dialect did by the students, like 

Javanese dialogue and the partner looked like little bit confused to 

understand about what their friends’ said. 

 

The second short coming is ineffective. Some students feel that dialogue is 

not enough effective for them to improve their speaking ability.  

This activity is helping me to understand and memorize some 

words but it is not enough effective because it is just repeat the 

same pattern of dialogue. (Student 2) 

 

That statement is strengthening by this statement in the interview:  

“In the dialogue with friends, usually the lecture already gave the 

example or pattern and we just repeat the same questions, only the 

answer that a little bit different. We just change a little bit the 

answer and that makes students not too interested in because we 

just repeat the same things (the questions or the pattern).” (Student 

2) 

 

The students feel that in the dialogue they just repeat the same questions or 

dialogue in the same pattern, they just need to change the answer and 

maybe the subject of the questions little bit. By that the students think that 

this activity is not effective enough. 

 

The third weakness is the simple answer.  
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Some friends just answer the question in a simple way, and that just 

use simple vocabulary. (Student 14) 

 

This weakness is related to the second one. As stated in the second theme, 

the students just repeat the same pattern and change the answer a little bit. 

This influences the students to give simple answer and even some of 

students just use simple vocabulary. Therefore that will not help students 

to improve their speaking ability. 

 

As the students’ perceive on dialogue activity less beneficially, can be seen 

that in dialogue some students still using their own dialect in speaking 

English and that makes other a little bit difficult to understand the meaning 

of what they are speaking about. Then this activity is ineffective because 

just repeats the same questions and the answer that the students’ give just 

simple. Those statements show that dialogue is not helping them to 

improve their speaking ability. 

 

 

d. Communicative Activity 4: Information Gap 

The Information Gap is perceived by the students to be beneficial in three 

themes. The first theme is to make students to get used to speak in English.  

Help us to learn speak English with other and practice our language 

aspect (Student 2) 

In this activity we have to speak English directly for example, to 

give information or ask some information. So that will help us to 

practice our speaking in English and that will make us be usual to 

speak in English. (Student 7) 
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From those statements, students can improve their speaking ability through 

this activity. Since they have to speak in English directly, for example to 

give or ask information to other so that they will set used to speak in 

English. That will improve their speaking ability. 

 

The second merit in this activity which is the same as the benefit of 

communication game, discussion and dialogue, that is to add students’ 

vocabulary.  

We should be ready with our vocabulary knowledge, so that in 

giving information we will not find difficulties to choose the 

appropriate word. (Student 1) 

Friends can help us to find and translate a new word. (Student 10) 

Help us in knowing the vocabulary ….. (Student 12) 

 

In the interview, student said: 

“In this questionnaire the example of this activity is describing 

people. Then when we describe people we will imagine what that 

people looks like and try to use appropriate words to describe it. In 

describing people we will understand some new words and we can 

find new words that can improve our speaking ability.”(Student 2)  

 

By doing the information gap activity students have to be ready with their 

vocabulary knowledge because in this activity students should give the 

information to their friends and to give clear explanation they have to 

know the meaning of words so that they can give clear explanation. 

Besides that, through such a pair work, students can help each other to find 

the meaning of some vocabulary. 

 

The third strength is to help students give clear explanation.  

It is easier to give the explanation orally …. (Student 9) 
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This activity helps us to give clear explanation, for example give 

clear direction in English. (Student 19) 

 

In those statements students feel easier to give explanation or information 

to their friends. In the other hand, the language that students used in this 

activity is like in the daily conversation, so that they can give information 

or speak easier.  

  

The students’ perceive on the beneficial of information gap here shows 

that this activity improves their speaking ability by helping them to 

practice and make them to be used to speak in English. This activity also 

helps them to add their vocabulary and help them to give a clear 

explanation to their friends in English.  

 

After knowing the students’ perceive on the beneficial of information gap, 

let us examine their view on less beneficial of information gap. It is 

potential to make students get bored. 

Get bored. (Student 21) 

 

This statement strengthening with this interview statement: 

“In this activity used to be like that, for example just describe 

people and giving direction only. That makes me bored, because 

the activity just simple and not improve our knowledge” (Student 

21) 

 

In this activity some students get bored because the activity just describes 

people and giving direction. They want more interesting activity and other, 

or maybe by those activities they already knew it. 
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The main point of this weakness on information gap activity is students get 

bored. The potential problem that makes them bored is the simple activity 

that the teacher gives to them, and implicitly they want more challenging 

activity or topic. Therefore, information gap activity is not helping them to 

improve their speaking ability.  

 

CONCLUSION AND PEDAGOGICAL IMPLICATION 

From the research finding it is clear that the teacher used four commonly 

communicative activities in class; they are dialogue, communicative game, 

information gap and discussion. In a practice the teacher used 45% of the class 

activity for dialogue, as a matter of fact there is only 23% percent of students who 

like it. Then, for communicative games, the teacher used it 20% put of the activity 

in class. In fact quite many students like it, which is 28%. Similarity, the teacher 

used 20% of class activity for information gap, therefore 22% students like it. 

Then, the teacher uses discussions 15% but quite many of them (27%) like it.  

From the data can be concluding that those activities that the teacher used 

in class are helping them in improving their speaking ability, such as to add their 

vocabulary and get used to speak English. In the other hand, there are some 

aspects that make the students feel that those activities are not helping them to 

improve their speaking ability, which is they get bored by some activities such as 

information gap and discussion activity, and there is ineffectiveness in the 

dialogue activity and time consuming in the communicative game activity. 
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 In the other hand, if the teacher wants to use communicative game in class 

it is better because in the study found that using games the students can add their 

vocabulary in creative way, they learn in fun way and they will be happy, but this 

activity need a long time (time consuming). Then, the good thing if the teacher 

uses discussion in class, teacher can make the students more comfortable because 

they will be sharing with their friends so they can be confidence but, if the teacher 

does not controlled it, the students can talk out of topic. They can talk more about 

their personal story and they might be speaking in Bahasa Indonesia or Javanese. 

For dialogue activity, teacher good use it because this activity help students to 

practice speak English also help them to add vocabulary, but this activity is 

ineffective because just repeat the same pattern. The last one, the teacher good to 

use information gap in, because it is help students to be used to speak English but 

by this activity can make the students feel bored.  

In this study, there are some limitations, like as the minimum of the 

participants, the class that to be observed, which is the class is Integrated Course 

class not speaking class and the aim of the teacher in the course is not focus on the 

speaking only, but also in reading, grammar and listening. Then, as for the further 

studies, it can be done to find out the teacher’s view on communicative activities 

in facilitate students’ speaking ability. For example, find out what activity that 

help students to improve their speaking ability easily and what activity that can 

make the students to be more enjoy and fun in learning speaking English. It can be 

used at least in the speaking course class.  
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Kepada para peserta, 

Saya adalah mahasiswa Fakultas Bahasa dan Sastra UKSW yang sedang melakukan 

penelitian untuk skripsi saya mengenai kegiatan komunikatif yang diterapkan oleh dosen 

untuk meningkatkan kemampuan berbicara bahasa Inggris. Tujuan dari kuisioner ini untuk 

mengetahui pendapat mahasiswa/i terhadap kegiatan komunikatif yang dilakukan oleh 

dosen. Jawaban dalam kuisioner ini tidak akan mempengaruhi nilai Anda, trimakasih. 

APPENDIX 

 

 

 

A. Kegiatan berikut diterapkan oleh dosen selama satu semester di kelas 

Integrated Course, berikut beberapa kegiatan dari dosen yang diperoleh 

selama observasi: 

No. Jenis Kegiatan 
Contoh 

kegiatan 
Keterangan 

1. Diskusi 

Diskusi 

kerangka 

cerita 

Siswa menceritakan kepada temannya, 

mengenai kerangka cerita dalam karangan 

siswa 

Diskusi cerita 

Siswa menceritakan isi cerita mereka kepada 

teman sebelahnya, kemudian mendapatkan 

masukan baik pertanyaan maupun saran 

2. Dialog 
Preposisi 

tempat 

Siswa melakukan percakapan tentang letak 

beberapa hal yang ada pada gambar 

menggunakan preposisi tempat “in, on, next 

to..” 

3. 
Permainan 

Komunikatif 

Kata berantai 

Para siswa harus menyelesaikan kalimat 

berdasarkan alphabet dalam pola “I’m going 

on a picnic and I’m going to bring A 

(benda/binatang)…sampai Z” 

Menebak apa 

yang 

dilakukan 

teman 

Beberapa siswa maju didepan kelas satu per 

satu, dan dosen sudah menyiapkan beberapa 

kertas yang telah tertulis beberapa kegiatan / 

aktivitas. Kemudian siswa yang lain harus 

menebak apa yang teman mereka lakukan 

dengan menanyakan beberapa pertanyaan. 

4. 
Informasi 

Gap 

Memberikan 

petunjuk arah 

Siswa melakukan percakapan dengan 

temannya tentang meminta dan memberikan 

petunjuk arah 

Memberikan 

diskripsi 

Siswa melakukan percakapan dengan 

temannya, salah satu bertanya menganai 

seseorang dan kemudian temannya 

menggambarkan/mendiskripsikan seseorang 

tersebut. 
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B. Dari keempat jenis kegiatan tersebut (diskusi, dialog, permainan komunikatif, 

dan informasi gap), tolong urutkan kegiatan yang paling membantu Anda 

dalam meningkatkan kemampuan berbicara bahasa Inggris Anda sampai yang 

menurut Anda kurang membantu. Tolong berikan alasan kenapa kegiatan 

tersebut dapat membantu dan atau kurang membantu Anda dalam 

meningkatkan kemampuan berbicara Bahasa Inggris Anda.  

 

No. Jenis kegiatan 

1. ____________ 

Alasan : 

 

 

2. ____________ 

Alasan : 

 

 

3. ____________ 

Alasan : 

 

 

4. ____________ 

Alasan : 

 

 

C. Informasi Demografi 

Umur  : 

Jenis kelamin : Pria / Wanita (lingkari salah satu) 

 

D. Consent Form 

Jika ada ketidak jelasan mengenai jawaban diatas, dapatkah saya 

menghubungi Anda untuk klarifikasi/wawancara? 

Ya / Tidak (Lingkari salah satu) 

Jika Anda memilih “YA”, silahkan isi data berikut : 

Nama  : 

Nomor telepon : 

E-mai  : 

Terima kasih  




