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Abstract 

As one of academic skills, reading is considered important in education world. For 

students, mastering reading skills is beneficial to achieve academic goal as it allows 

them to receive knowledge to achieve that goal. However, in the process of 

comprehending texts, students sometime are faced with problems of unfamiliar words, 

especially when they read texts in foreign language. Later, these problems result in 

students’ difficulty to achieve comprehension of text content. To deal with this 

problem, Nation (2008) proposed a teaching instruction called Rich Vocabulary 

Instruction that can be used by teachers to assist student in achieving comprehension 

in reading. This study sets a purpose to seek what aspect of rich vocabulary instruction 

are taught in reading class and how the students view the advantages and 

disadvantages of the aspects toward their reading comprehension. To answer these 

questions a number of 54 students at Banyubiru Junior High School 1 in Central Java 

were involved as participants. Moreover, the data was collected by using instruments 

like class observation, questionnaire, and interview. The result of this study shows 4 

aspects of rich vocabulary instruction (spoken, concept-referent, association, grammar 

function) that help students’ comprehension in reading. However, some discussions of 

these aspects were found difficult to understand due to some weakness in students’ 

ability and teaching techniques. 

Key words: Reading comprehension, rich vocabulary instruction, students’ 

view 

 

INTRODUCTION 

Reading is believed to be one of significant skills in English language learning. 

Renandya (2004) as quoted by Cahyono (2006), stated that reading ability has 

been considered as one of important objectives in English instruction.  Due to 

its importance, reading is put into priority in Indonesia 2004 English 



 

2 

 

curriculum (Cahyono, 2006). In Indonesia, reading is very much emphasized 

on intensive reading (Cahyono, 2006) in which the comprehension of texts 

content is highly required for students. The complete comprehension that 

includes complete understanding about the content and context of text is 

crucial since the aim of this reading is to gain new knowledge for purpose of 

study. Therefore, to achieve the purpose of study, students are expected to be 

able to read any kind of texts that related to their field of study. However, 

regardless to this high demand of reading in EFL context, students sometimes 

face the difficulty in comprehending texts especially the texts that are written 

in foreign language. 

Since English is one of foreign language in Indonesia, the difficulty in 

comprehending English texts could exist for beginners. Firmanto (2005), as 

quoted by Cahyono (2006) stated some problems that cause difficulty in 

comprehending texts such as students’ lack of interest in reading, teachers’ 

scarcity in employing pre-reading, unfamiliar words, and lack of knowledge 

about text content. Moreover, Kweldju (1996) as quoted by Cahyono (2006) 

stated that the cause of lacking interest is due to lack of schemata and disability 

of comprehending text content. Since the problems can distract comprehension 

process, therefore the main problem for many teachers is how to solve these 

problems in order to help students to achieve reading comprehension.  

One of many ways to minimize these problems is by activating students’ 

schemata. Ajideh (2006) defined schemata (schema for singular) as mental 

structure in mind that helps learners to comprehend and associate the input 
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information from text to mental structure. This essential function of schemata 

in reading makes activating schemata becomes a very important action to take. 

Due to its crucial function in reading, teachers are responsible to give students 

basic knowledge/schemata and activate the already-existed 

knowledge/schemata before reading activity takes place. To achieve this 

purpose, teachers can utilize a vocabulary method called vocabulary pre-

teaching in reading class. 

Since reading is divided into three steps (pre-reading, whilst reading, 

post-reading), vocabulary pre-teaching is considered to be effective if it is 

employed in pre-reading. This need cannot be separated from the aim of 

vocabulary pre-teaching itself that is to solve some vocabulary problems before 

students face them in reading (Nation, 2008). For this reason, it is 

recommended for teachers to employ vocabulary pre-teaching in EFL reading 

classes. 

However, in employing vocabulary pre-teaching, teachers are 

recommended to use an instruction called Rich Vocabulary Instruction (RVI). 

This is because RVI views learning words in a more complete context in which 

RVI includes three aspects of words such as form, meaning, and use (Nation, 

2008). For the sake of reading, discussing these aspects is important in order 

to achieve complete knowledge of words since RVI views that understanding 

these aspects of words are crucial to achieve complete comprehension in 

reading.  
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Due to the importance of vocabulary pre-teaching in reading 

comprehension, I am interested in investigating the use and effectiveness of 

RVI in EFL reading class. Specifically, I am interested to see the use and 

effectiveness of RVI from the view of students in Banyubiru Junior High 

School, Central Java, Indonesia. Taking the discussion from students’ view is 

important since students are the group of people who experience the influence 

of RVI on reading comprehension directly. For that purpose, there are three 

research questions that need to be answered: 

1. What kinds of rich vocabulary instruction aspects are used in the classes? 

2. What are students’ views toward the advantages of rich vocabulary 

instruction on   their comprehension in reading?    

3. What are students’ views toward the disadvantages of rich vocabulary 

instruction on their comprehension in reading?    

The result of this study can be used by readers as a useful reference/information 

about how students at junior level view influence of teaching RVI on their 

reading comprehension. Moreover, the result can also be useful to conduct 

further investigation as well as to strengthen the theory that already existed. As 

for teachers, the result of this study can be useful to make betterment in 

teaching reading which hopefully results positively to the students’ 

comprehension in reading. 
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LITERATURE REVIEW 

This section discusses theoretical framework about components that contribute in 

determining reading comprehension. These components will be explained one by 

one. 

Schemata & Its Activation through Vocabulary Pre-Teaching 

In language research, schema has long been known as essential component that 

contributes in reading comprehension. In reading, schema functions as a base that 

helps readers make sense and store the information from reading texts. In more 

specific, schema involves process of assimilation and accommodation that allow 

process of fitting and adapting new information to readers’ previous knowledge 

(Cowell, 2012).  This theory implies that schema does not only function as a base 

for storing information, but also deal with process of connecting the information 

to readers’ already-existed knowledge. Similar to this, Ajideh (2003) also stated 

that schemata function as ‘bridge’ that connect readers’ already-existed knowledge 

with input information. Moreover, Norris & Phillips (1987) as quoted by Karimi, 

Jahangard, & Moinzadeh (2011) stated different view about function of schemata. 

They stated that the existence of schema helps readers to use their knowledge of 

past experience to help them interpret text message. This theory shows that without 

existence of schemata, process of interpreting information would be difficult. 

However, to allow schemata function properly during reading process, teachers 

firstly need to activate students’ schemata. The activation itself can be done in 

vocabulary pre-teaching which is employed before reading takes place. The pre-
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teaching activities that are employed should be those which are powerful to 

stimulate mind through process of remembering and retrieval as well as to provide 

a chance to build new schemata (Cook, 1989 as quoted by Ajideh, 2003). To 

achieve this mean, activities that focus on vocabulary like ‘word maps’ is highly 

recommended since this method views vocabulary knowledge is powerful to 

achieve reading comprehension. Support to this view, Mehigan (2009) as quoted 

by Professional Development Service for Teachers, suggested that learning 

language should be fundamentally dependent on vocabulary knowledge, while 

Wang, Wu & Li (2007) stated that linguistic knowledge which includes knowledge 

of vocabulary play essential part in achieving reading comprehension.  

Due to strong correlation of vocabulary with reading comprehension, employing 

vocabulary pre-teaching should not be neglected. However, employing this 

method is not enough to assist students to achieve comprehension. Nation (2008) 

suggested that in order to have stronger impact on comprehension, an instruction 

called Rich Vocabulary Instruction should be integrated within vocabulary pre-

teaching. 

Rich Vocabulary Instruction in Vocabulary Pre-Teaching 

Rich vocabulary instruction is a vocabulary instruction which focus not 

only on the words’ meaning but also on broader aspects of words. Moreover, rich 

instruction involves the discussion of words in various context, word froms, and 

verbal repetition of words, words simple definitions, question and technique to 

encourage learners to think deeply about word meaning, and words repeated 

exposure (Beck & McKeown, 2007 as quoted by Brydon, 2010). 



 

7 

 

Employing these activities will help the students to acquire rich vocabulary 

knowledge. When one has acquired complete vocabulary knowledge, he or she 

will be able to comprehend comprehension reading text fully. Toward this, 

Brabham and Villaume (2002) as quoted by King (2011) mentioned five general 

characteristic of people who possesses rich vocabulary knowledge. The first is 

he/she knows many words. Second, he or she possesses complex understanding of 

words in many concepts. Third, he/she have deep and flexible understanding of the 

word concepts. Fourth, he/she possesses ability to use words context to determine 

aspects of words’ meaning, and fifth, he/she has great enthusiasm to learn words. 

To help acquire rich vocabulary knowledge, Nation (2008) summarized 

these words aspects into three aspects of RVI that should be known to learn words. 

He broke down each aspect into smaller components. Table below consists of each 

aspect with each of the components that can be guidance to learn words under term 

of vocabulary rich instruction.  

Aspects of word knowledge 

Form Spoken R 

P 

What does the word sound like? 

How is the word pronounced? 

Written R 

P 

How does the word look like? 

How is the word written and spelled? 

Word parts R 

P 

What parts are recognizable in this word? 

What word parts are needed to express the meaning? 

Meaning Form and meaning R 

P 

What meaning does this word form signal? 

What word form can be used to express this meaning? 

Concept and referents R 

P 

What is included in the concept? 

What items can the concept refer to? 

Associations R 

P 

What other words does this make us think of? 

What other words could we use instead of this one? 

Use Grammatical 

functions 

R 

P 

In what patterns does the word occur? 

In what patterns must we use this word? 
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Collocations R 

P 

What words or types of words occur with this one? 

What words or types of words must we use with this one? 

Constraint on use 

(register, 

frequency…) 

R 

P 

Where, when, and how often would we expect to meet 

this word? 

Where, when, and how often can we use this word? 

In column 3, R= receptive knowledge, P=productive knowledge 

Source: I.S.P Nation, Teaching Vocabulary: Strategies and Techniques 

Spoken Form. In teaching ‘spoken’ aspect of a word, teachers need to be aware 

of the familiarity of the word pronunciation to students’ mother tongue (Nation, 

1987). The teaching would be success since the pronunciation is quite similar to 

students’ mother tongue. This also happen to students in Indonesia, thus based on 

Nation’s theory teacher must be careful to select words that will be taught to 

students in order to ease vocabulary learning. 

Written Form. In teaching written form of foreign words, teachers need to 

consider the similarity of the form of new words to the written form of known 

words (Nation, 1987). For example, teaching the word ‘administration’ to 

Indonesian students is more appropriate than teaching words like ‘sophisticated’ 

or ‘magnify’, because Indonesia language possesses the similar a word to ‘ 

administration’ which is ‘administrasi’. Selecting word that will be taught based 

on similarity to the Indonesia language should be carefully considered in order to 

decrease language learning burden. 

Word Parts. Teaching words using word parts is done by breaking words into 

prefix, stem, and suffix and relating the meaning of the parts to the meaning of the 

words (Nation, 2008). For example : word ‘uncommon’ can be broken down into 

prefix ‘un’ which means ‘no/tidak’ and stem ‘common’ which means 
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‘usual/umum’. Therefore, by knowing the meaning of the word parts students will 

understand the meaning of word ‘uncommon’ in their mother tongue. 

Form and Meaning. Nation (1987) proposed three ways to predict a word 

meaning from their forms. The first way is the similarity of words form and 

meaning to students’ mother tongue. For example, ‘pencil’ which is similar with 

word ‘pensil’ in Indonesia language. Second is from the word parts that already 

known. For example: word part ‘un’ which means no/tidak from word 

‘uncomfortable’, and the third is the word forms that sound like their meanings, 

such as word ‘buzz’ which represent sound of flying bees. In teaching practice, 

putting these three ways into word teaching would ease the process of finding word 

meanings, give students alternative techniques to find meaning, as well as help 

them to reduce learning words burden. 

Associations. Read (2000) stated three main types of relationship between words 

and their association. The first one is called Paradigmatic which is relationship on 

similarity of meaning or in other word, relationship based on synonymous. The 

second is syntagmatic that is relationship of frequency of occurrence of words in 

a phrase. For example, edit-film, team-sport, etc. The third is Analytic which is 

association that describes one aspect or component that become part of word 

definitions. Words included to analytic relation are, team – together, electron – 

tiny, edit – publishing, etc. However, teaching cross-association or words that 

have antonymous relationship is not recommended. This is due to the confusion 

that could happen due to mismatching the word meaning to their word forms 

(Ozturk, 2007). For example, teaching association between ‘tall’ and ‘short’ could 
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bring problem since students have difficulty which word forms refers to word 

concepts.  

Collocation. Learning collocation is a great burden when readers cannot predict 

what collocation should follow a word from the meaning of the word, the form, 

and the mother tongue translation (Nation, 1987). In some cases, collocation of a 

word can be predicted from its prefix meaning. For example: communicate with 

which the collocation is derived from prefix ‘com’ which means ‘with’. 

Grammatical Functions/patterns. Grammatical function/pattern aspect of a 

word deals with the pattern of sentence in which the word builds the sentence. In 

this case, students learn the words function in sentences. Nation (1987) suggested 

to teach English sentence that have similar pattern to students’ mother tongue. For 

example, it is easier for Indonesia students to learn word ‘will’ in its use in 

sentence: ‘I will go’, since Indonesia language shares the same pattern in sentence: 

‘Saya akan pergi’. For the sake of learning, Nation (1987) also suggested teachers 

to avoid teaching English words that have unpredictable sentence patterns. 

Concept and referent. The discussion of aspect concept-referent focuses on the 

meaning of words and their referents. Richard (1976) as quoted by Read (2000) 

emphasized the importance of knowing semantic value, which is the knowledge of 

words, phrases, signs, and symbols with the meaning that they represent. In line 

with Richard, Nation (1987) also suggested that students need to know various 

meanings of a word and be able to connect the meanings its central concept. This 

means that students need to know the different meanings that are associated with 
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the word (Richard, 1976 as quoted by Read, 2000). For the sake of learning, putting 

concept-referent aspect into discussion in class can help students to acquire 

complete knowledge of vocabulary that will be helpful to assist comprehension in 

reading.    

Frequency. Knowing frequency occurrence of a word is also considered as one 

aspect that should be known in learning words. Richard (1976) as quoted by Read 

(2000) put the importance of learning the degree of probability encountering a 

word in speech and written language. In more detail, Nation (1987) explained three 

clues to know frequency of a word. First one is the frequency of words occurrence 

in English lesson, secondly is the frequency of its translation, and the third is from 

the forms.  Considering these clues can give teachers consideration of what words 

should be taught to the students.  

Register. Nation (2001) as quoted by Grabe (2009) included register into 9 

components that should be learned to know a word. Specifically, Nation stated that 

register includes some aspects of word in its context of use, such as: power, 

politeness, disciplinary domain, formality, slang, and dialect form of words. 
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METHODOLOGY 

This section presents brief explanation of context of the study, participants, 

instrument of research, procedure of data collection, and procedure of data 

analysis. 

A. The Context of Study  

This study is conducted in EFL context, more specifically in Banyubiru 

Junior High school in Central Java province, Indonesia. The school itself is located 

in rural area, where Indonesia and Javanese language are used as daily language. 

Therefore, most of the participants in this research use Javanese language and 

Indonesian language as their first language and rarely use English language as 

language in daily conversation. However, the school demands the students to 

achieve particular goals in English course because English course has been 

considered as one important course in Indonesia. In fact, the use of English 

language is rarely exposed to students’ daily life. This causes students possess little 

knowledge of English language. As the result, this demand creates problematic 

situation and great burden for students in learning English due to the lack 

knowledge of English language.  

The reason I choose this school as my context of study is due to students’ 

problem in vocabulary knowledge. To deal with this problem, vocabulary pre-

teaching was frequently used in reading classes in attempt to increase students’ 

vocabulary knowledge as well as to increase comprehension in reading. Due to this 

situation, I am interested to seek students’ views on discussion of vocabulary 

aspects on their reading comprehension.  
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B. Participants  

The study involved 54 participants who were all students from Banyubiru Junior 

High school. All of them are 8th grade students with the average age of the students 

is 13. 

C. Instruments of Research 

The instruments that were used in this study are classroom observation, 

questionnaires, and interview. The classroom observation was done to find out RVI 

aspects that were mostly used in reading class. The observation was done with six 

times observation. Later, the result of this observation was used to answer research 

question number 1 which seeks RVI aspects that are mostly used in reading class. 

The second instrument is questionnaire. It was used to answer research question 

number 2 and 3 about students’ views on the use of RVI on their reading 

comprehension. The questionnaire itself was consisting two parts that were 

separated in different pages. The first page was a table about list of 4 RVI aspects 

that were mostly used in reading classes with explanation of teaching techniques 

that were used to explain each aspect. The second page is a form that asked students 

to rank their preference about the aspects and state the reason based on its influence 

to their reading comprehension.  

 The last instrument was interview. Interview was conducted to collect further 

data from participants’ answers. The interview itself was conducted in Indonesia 

language for the purpose to give the participants freedom to express their thoughts 

and feelings without having bounded with English language. In the practice, 5 

students were involved to be representative of the participants. The interview was 
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done in 3 days, one week after questionnaire is conducted. Due to its aim to collect 

further data, the questions about each aspect of RVI were involved in this interview. 

D. Data Collection Procedure 

The procedure of data collection will be done through following steps: 

The first instrument I used was classroom observation. Classroom 

observation was done whenever reading skill was taught in the classes. In the 

practice, I would sit in back row of the classes while the teaching-learning process 

was going. This is due to the need to create comfortable atmosphere for teacher and 

students in doing teaching-learning process. While the teacher was teaching 

vocabulary pre-teaching in class, I would focus on only RVI aspects that were 

taught in the classes. I wrote down the aspects along with the explanation of how 

the aspects were taught to students. Later on, this data was used to construct 

questionnaire.  

Before administrating questionnaire, I conducted questionnaire piloting. The 

piloting was done in aim to measure the successful of data collection using 

questionnaire. The piloting involved 7 students and it was done a week before 

questionnaire was administrated. A week after piloting was done, I administrated 

questionnaire to students. Before the students filled the questionnaire, I gave the 

students instruction and explained how to fill the questionnaire. This was done in 

purpose to avoid confusion in answering the questionnaire. The time allocation for 

answering questionnaire was only 20 minutes since the questionnaire was 

administered 30 minutes before classes started. 
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After administering questionnaire, the last step to do was conducting interview. 

The interview was held a week after the questionnaire was administrated. In the 

interview, I chose 5 students as the representative. The questions of the interview 

were basically much related to students’ answers in questionnaire. The questions 

were constructed in such a way to gain detail information about students’ answers 

in questionnaire.  

E. Data Analysis Procedure 

After collecting the data, I analyzed the data through following procedures: 

First, the observation data was analyzed to seek the four most frequent RVI aspects 

that were discussed in the classes and its frequency of use in the classes. After 

analyzing it, I found 4 most frequent aspects, they were: association, grammar 

function, spoken, and concept-referent. These aspects were used to make 

questionnaire which later students ranked the aspects based on its effect on their 

reading comprehension. The rank-order system of each aspect was used to 

determine which of the aspects that was found to be helpful for students or the 

obstructive for students’ comprehension. The scoring system was done in this way: 

the first rank was given score 4, the second was given score 3, the third was given 

score 2, and the fourth was given score 1.  After receiving the questionnaire from 

students, I calculated the score of each aspect from questionnaire sheet in order to 

get final ranking. I also analyzed the students’ reasons and explanation about each 

RVI aspect on their comprehension that were written in questionnaire. Then, the 

reasons and explanation were classified into several themes that later on the themes 

were categorized under term advantages and disadvantages. To gain more data, the 
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reasons and explanation were also used as foundation to construct interview 

questions as well as to be data to answer research questions. For the last step, I 

transcribed the recording of interview and analyzed it to be used as supporting data 

to answer research questions. 

FINDINGS  

This section discusses the research findings and its discussion in further. Moreover, 

this section discusses several emerged themes as the result of the research 

investigation with the relation with other theories.  

Rich Vocabulary Instruction aspects Used in Reading Class 

Based on observation data, it was found that there are 4 RVI aspects that were 

mostly discussed in the class. These aspects are association, spoken, concept-

referent, and grammar-function. The following chart describes the percentage of 

frequency use of these aspects in reading class. 

 

Figure 1. RVI aspects that were used in reading class. 

38.18%
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9.11%

14.54%

14.54%

Frequency Use of RVI Aspects

Concept-Referent
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The chart above shows that discussion of concept-referent aspect was mostly 

discussed in reading class. The percentage of 38.18% discussion was done to 

discuss word meanings. In teaching practice, discussion of this aspect was done by 

some techniques such as giving meaning quickly, giving simple-detailed 

explanation of meanings, and using visual aid to support explanation.   

Furthermore, the chart also shows that 23.63% attention was given to 

discussion of grammar aspect of words. In the discussion, teacher taught the 

grammar aspect of words by using sentences. During teaching, the teacher usually 

presented examples of sentences, then explained the function of words in the 

sentences according to its types.  

However, a little attention was given to discussion of association. The chart shows 

that the teacher gave 14.54% attention to discuss word association. In the teaching 

practice, the discussion was done by presenting words that synonymous or share 

similar forms.  

The last aspect, spoken, was the one that was given least attention. Only 

9.11% attention was given to this aspect. During observation, the teaching of this 

aspect was mainly done in two ways: demonstrating word pronunciation and 

correcting mispronunciation. Pronunciation demonstration was done by the teacher 

before the students read a text. However, the correction of mispronunciation was 

not consistently done before reading. Sometime it was done while the students were 

reading texts orally.   



 

18 

 

In relation to recent study, the finding of 4 most used RVI aspects also 

corresponds to Nation (2008). He stated that among all RVI aspects teachers would 

particularly give attention to discussion of meaning, aspects of form like 

pronunciation (spoken), spelling, word parts, and to how these words are used 

(grammatical function). However, teaching these 4 aspects is not merely giving 

benefit/advantages to reading comprehension. Students in this study also viewed 

that teaching of these 4 aspects can bring several disadvantages in their reading 

comprehension. The discussion of advantages-disadvantages is done in the next 

section under term of students’ view. 

DISCUSSION 

This section discusses students’ view on advantages & disadvantages of 4 

RVI aspects on their comprehension in reading. The discussion will be divided into 

2 subheadings which are advantages of RVI based on students’ view and 

disadvantages of RVI based on students’ view.  

Students’ View on the Advantages of RVI in Reading Comprehension 

The result of analysis shows that RVI gives several advantages in reading 

comprehension. Students’ views on the advantages are presented as follow:  

RVI drives students’ interest in learning words  

The effectiveness of RVI to draw interest in learning words can be seen from 

the discussion of concept-referent and association aspect. Toward discussion of 

concept-referent aspect, 7 students admitted that the use of visual display to explain 
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a word concept elicited their enthusiasm in learning words. The most representative 

students’ response toward this is as follow: 

“The presentation of pictures makes me interested and understands the discussion 

of words.” (Student 20) 

The response above indicates that the use of picture is effective tool to raise 

enthusiasm. In its practice, teaching using this technique was done by drawing 

visual image of word meaning on whiteboard. This technique has positive effect to 

attract attention, especially when unfamiliar words are taught. Supporting to this 

finding, Wright (1990) as quoted by Joklova (2009) stated that teaching word 

meanings by using picture is capable to motivate as well as to draw students’ 

attention. In line with Wright, Joklova (2009) also stated the use of picture/visual 

aid is aimed to raise interest as well as to catch attention as a new language or words 

are presented.  

Moreover, discussion of association aspect is also found effective to elicit 

students’ interest. A number of 5 students showed their interest in learning words’ 

association. Toward this advantage, one student stated his/her reason as follow: 

”Teaching word association draws my interest, because this discussion is easy to 

understand.” (Student 35) 

From the response I conclude that when the discussion of aspect is easy to 

understand, the elicitation of interest could come as the result. Moreover, this also 

indicates that there is relation between students’ interest and their ability to 

understand teaching material.  
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In the teaching, the interest could be reached since students perceive that 

learning words that similar in form is easier. From the observation, it was found 

that the teacher mainly taught clang association which is association based on 

similarity in form. In its relation to draw interest, teaching clang association could 

positively effect on reducing students’ learning burden. This effect could possibly 

occur since the teacher taught words that share similarity in form. For example, 

teacher taught words ‘god’ and ‘goddess’ that have similarity in the base form. 

Toward this Rothman (2009) explained the benefit of teaching clang association, 

that similarity of word parts (beginning and the end part) are more steadily 

remembered by learners’ mental lexicon. As the result, this teaching technique 

eases students to understand association that later impact to their interests. 

RVI helps students to understand words concept  

In this case, students view that the discussion concept-referent aspect helps 

them to understand words concept. In the class, the discussion of words’ concept-

referent was achieved through 2 techniques. The first technique is mother-tongue 

translation. In this technique, teacher explained words’ meaning by eliciting 

question toward words’ meaning. When students were not able to answer the 

questions, the teacher proceeded by translating the words to Indonesia language 

quickly. However, in some occasions teacher straightly explained the words in 

more detail in which she gave brief explanation of the words in Indonesia language. 

Toward this technique, many students responded that the technique gives easy and 

quick access to meanings in Indonesia language. Below is a response that describes 

this advantage: 
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”By presenting the meaning, it would be easier to understand English sentences.” 

(Student 6) 

This response shows that teaching words by presenting word meanings straight 

forwardly is desirable for student. Beside it gives easy access to meaning and 

concepts, students perceive it helps them to understand the word concepts quickly. 

In other research context, this kind of teaching also shows great influence in 

understanding word concept. Elley (1989) as quoted by Nation (2008) reported that 

this technique has helped the students to increase vocabulary learning by about 

40%. However, this quick-giving-meaning technique is most suitable for presenting 

low frequency words because these words do not deserve big attention (Nation, 

2008) due its low frequency of occurrence.  

The second technique that contributes to achieve this advantage is the use of 

visual aid. In this case, teacher mainly used pictures as the media of teaching words. 

By the use of pictures, students admitted that it visually facilitates them to 

understand words’ concept. Toward this, as many as 19 students expressed the 

advantage on their comprehension. A student stated: 

”Teaching by presenting visual aid is easier to facilitate understanding word 

meaning, because it help me to understand the word discussion when the teacher 

use picture.” (Student 33)  

This response corresponds to Joklova (2009) who stated that the use of picture 

(flashcard) gives quick access to students to know words’ meaning in real-world 

images. Moreover, this technique capable to connect meaning in L2 word with L1 

words by presenting vivid mental image which is best to use to learn concrete words 

(Read, 2000). Toward Joklova and Read’s theory, I conclude that teaching word 
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concepts by presenting real image of meaning is powerful to acquire abstract and 

concrete vocabulary meaning.   

RVI helps students’ vocabulary memorization and pronunciation  

The aspect of RVI which is contributing in this learning process is spoken aspect. 

Students perceived that ‘spoken’ activity - which is an activity that attempts to 

achieve accuracy in pronunciation – is helpful to help them memorize vocabularies. 

Since memorizing has been a popular method to master vocabularies, it is not 

surprising that students used this method to acquire vocabulary. Toward this, a 

number of 6 students viewed that having good pronunciation impact to their 

vocabulary memorization. A response about this is: 

“Teaching correct pronunciation helps students to memorize words that difficult 

to be pronounced.” (Student 5) 

In this case, the accuracy of pronunciation gives positive impact in recall process. 

Specifically, correct pronunciation could be effective to support students’ 

vocabulary acquisition through memorization process as well as to retrieve the 

words from memory. Due to its importance in vocabulary acquisition, learning 

accurate pronunciation cannot be neglected. However, from the response, I 

conclude that the process of memorization itself could be distracted due to the 

failure to pronounce words correctly. This failure could happen especially when 

students face difficult-pronounced words. Therefore, to deal with these words as 

well as to help the process of memorization, students may need teacher’s 

intervention in learning pronunciation.  
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Similar result of study also shows the effect of accuracy pronunciation on 

vocabulary memorization. Ellis and Beaton (1993), as quoted by Read (2000), 

stated that to be able to retrieve L2 words from memory, learners need to say the 

words to themselves while they are learning them. Henning (1973) as quoted by 

Read (2000) also gave support on this issue. He stated that beginner learners tend 

to store vocabulary to their memory based on the words sound. 

Furthermore, students also perceived another good impact of the spoken 

discussion on pronunciation. They perceived that discussion of spoken aspect helps 

their ability to pronounce words accurately. On this advantage, 10 students admitted 

that the activity helps them to correct the mispronunciation while reading takes 

place. Two students responded on this case as follow: 

“Students can pronounce the words correctly because the teacher shows us how 

to pronounce them correctly.” (Student 20) 

“Teacher interact directly with students, so the students would understand the 

mistakes they have made in pronunciation and able to correct the mistake.” (Student 

16) 

The responses indicate that there is a significance of teacher’s intervention to 

achieve accuracy in pronunciation. The significance is existed due to students’ 

difficulty in pronunciation. Toward this significance, students felt that teacher’s 

intervention is needed to help them to correct mispronunciation as well as to show 

them how to pronounce words. By involving teacher’s intervention, students 

perceived that their accuracy in pronunciation can be increased. 

During observation, it was found that, to get interfered in students’ learning 

process, teacher took major role as a good demonstrator and mispronunciation 
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corrector. Usually the teacher demonstrated unfamiliar words pronunciation and 

then the students would repeat after the teacher. The demonstration itself was done 

before reading took place. Whereas, the correction usually was done in the middle 

of reading or after the students read the texts. Toward these teaching techniques, 

students perceive positive impact of learning pronunciation. 

RVI helps students to understand the content of texts  

This advantage can be obtained from the discussion of grammar function. As 

many as 29 students admitted that discussion of grammar function helps them to 

understand the content of texts. To understand the content of texts, students were 

helped by discussing word types. On this discussion, students admitted that 

understanding type of words helps them to make sense the meaning of a sentence. 

Below is a response from a student: 

“By explaining the type of words, the teacher helps me to understand a 

sentence meaning. As the result, I am also capable to distinguish the type of 

words in a sentence.” (Student 26) 

This response shows that the student felt the importance of teaching words types in 

order to understand a sentence’s meaning. Students found this teaching helpful 

since the teacher used sentences as media to explain the word types in the context 

of use. The use of sentences is found effective to teach word types, because students 

can learn the use of words in particular pattern of sentences. For example, teacher 

taught word ‘immediately’ that functions to describe how a verb is done within a 

sentence. Furthermore, teacher also taught that the word ‘immediately’ constructs 

particular sentence pattern in which ‘immediately’ is commonly placed right after 
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verbs. As the result, students perceived that understanding words function in a 

sentence with the sentence pattern that the word builds is important to understand 

content of texts. 

Students’ View on the Disadvantages of RVI in Reading Comprehension 

Regardless to the advantages that students perceived, RVI was also found 

ineffective in teaching. Some aspects of RVI were viewed bringing disadvantages 

to students’ comprehension in reading. The disadvantages are listed as follow:   

RVI does not help students to comprehend texts  

In this case, the use of spoken and concept –referent aspect in word discussion 

were found ineffective to help students comprehend texts. Based on students’ 

views, there are two causes that make them become ineffective tool. The first cause 

is due to spoken aspect discussion. In spoken discussion, students felt difficulty to 

pronounce English words. Concerning to this, a student gave response about the 

difficulty: 

“Teaching pronunciation is not helpful (to comprehend text) because students 

feel the difficulty in pronouncing English words.” (Student 10)/ italics added.  

This response implies that the problem in pronouncing English words indirectly 

effects to his/her reading comprehension. In this case, the pronunciation problem 

could effect to reading comprehension because students had lack vocabulary 

knowledge which is caused by difficulty to acquire vocabulary through 

pronunciation. Since pronunciation has been one way to acquire vocabulary, it is 

important for students to master accurate pronunciation to allow process of 
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vocabulary acquisition. However, students’ strong local dialect in Javanese seems 

to be distraction in this process. Their strong local dialect impedes the process of 

acquiring English words through pronunciation that can also impede recall process 

of words that have already acquired. As the result of this, reading comprehension 

becomes difficult to achieve due to their lack of vocabulary possession. 

The second cause of this disadvantage lies on the teacher’s use of concept-

referent aspect in discussion. From the data, there are 3 students who stated that 

this aspect does not help them in reading. Specifically, they stated that the use of 

pictures did not help them to achieve reading comprehension. A student expressed 

his/her opinion as follow: 

”Explaining word meanings by using picture does not help me in reading.” (Student 

26)  

The statement may indicate the ineffectiveness of using picture to assist word 

concept explanation. This problem was possibly due to the fact that the teacher did 

not consistently used visual aid to support explanation of word meanings. From the 

observation, it was found that the inconsistency in using picture was caused by the 

lack of picture preparation. When the teacher was faced with certain unfamiliar 

words and was expected to explain the meaning by pictures, she did not have picture 

that could help her support the explanation. As the result, the opportunity to bring 

word concepts to students’ understanding by presenting mental image was wasted 

away. 
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Discussions of some RVI aspects are difficult to understand  

In response to the use of association and grammatical function aspects in 

discussion, a number of 39 students admitted that these aspects are difficult to learn. 

Due to this disadvantage, the difficulty may be rooted from the teaching techniques 

that were used by the teacher.   

In teaching association aspect, the teacher presented synonymous words to 

students. This type of association was given primary attention compare to 

association words that are based on the types or forms. However, when teacher 

presented this type of association, the students were made confused. Concerning to 

this issue, a student stated: 

”Studying this type of association just makes me confused. Words that are 

synonymous are many. Sometimes those who are lazy do not know that ‘ill’ and 

‘sick’ are synonymous and associated to one another.” (Student 19) 

This response may indicate that students are not ready yet to learn words by 

discussing association aspect. More specifically, he/she stated that it was difficult 

to understand synonymous words that associated. In this case, the student seemed 

to have difficulty to determine which meaning refers to which words when they 

face synonymous words. For example, students may have trouble to differentiate 

the meaning of word ‘invention’ from ‘discovery’ since these words bear similar 

meaning. Due to its difficulty to be learned, this kind of teaching needs special and 

deep attention. In fact, during observation, students were given little amount of time 

to discuss this type of association.  As the result of this, students feel the confusion 

in learning words that are synonymous. 
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Toward issue of difficulty of learning synonymous words, Higa (1963) and 

Tinkham (1993) as quoted by Read (2000) had previously noticed that words that 

are strongly related such as synonymous words, word sets (ship, boat, canoe) is 

more difficult to learn than unrelated words. Therefore, their theory can be an 

answer of why many students in this study feel this disadvantage of learning 

association. 

Beside association, grammar function is also viewed as another difficult 

aspect to understand. Students’ problem in this aspect lies in difficulty to 

differentiate word types in sentences. Toward the difficulty, a number of 12 

students stated their confusion in learning grammatical aspect. Among them, one 

student stated: 

”I had no idea what teacher meant when she presented word types because I had 

difficulty in differentiating the words (in a sentence), thus I ended up confused.” 

(Student 2)/Italics added 

The difficulty of differentiating word types may come as a result of teaching 

technique itself. In teaching word types, the teacher usually asked the students to 

make a sentence using certain type of words. However, the teacher did not consider 

what kind of word types that should be taught first. Data observation shows that the 

teacher taught all word types randomly. Mainly, she focused on teaching noun and 

verb in their context use in sentences. Sometimes, without completely finishing 

discussion of these two word types, the teacher proceeded to explain the function 

of adverbs and adjectives in sentences. On this teaching, students felt the difficulty 

of differentiating word type that result in difficulty in making sentence and 

comprehend them. Toward this, Rodgers (1969) suggested a strategy to teach word 
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types. Rodgers (1969) as quoted by Read (2000) stated that nouns are the easiest 

type to learn, and followed by adjectives. In the other hand, Rodgers found that 

verbs and adverbs were the most difficult types to learn that teaching of these types 

should be laid aside.  

RVI can create boredom in learning process  

The result of analysis found that discussion of association aspect can create 

boredom in students’ learning process. On the discussion, a number of 6 students 

expressed that they disliked the discussion due to boredom that they felt. On this 

issue, two students responded: 

”This activity makes me bored, it does not help me.” (Student 6) 

“This activity is not fun at all.” (Student 3) 

These responses may come as the reaction to the least of attention and time that was 

given to discuss this aspect. As the chart shows, there is only 14.54% percentage of 

use to discuss this aspect. The number indicates that a limited amount of time was 

given to this discussion that it made students could not master this aspect within 

that time. Later on, this caused the students did not put their enthusiasm and tend 

to underestimate the process of learning association aspect. As the result of this, 

student responded negatively by viewing the discussion as boring activity. 

Beside the least of attention and time, the boredom might come as a result of 

teacher’s failure to draw students’ attention to discussion of association aspect. 

Toward this issue, Nation (1987) stated that beside schemata, students’ attention is 

one variable that determine successful in teaching association. In attempt to reduce 
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learning burden, Nation proposed to activate students’ appropriate schemata by 

drawing students’ attention to discuss association aspect. By doing this, teaching 

will benefit to students, because teacher is success in raising attention first before 

prepare students with schemata. However, it seemed that the teacher in this study 

failed to draw their attention in learning association. As the result of this, students 

had lack attention to association discussion which later they perceived the 

discussion is boring and difficult.   

 

CONCLUSION AND PEDAGOGICAL IMPLICATION 

The research has come up with several findings that are capable to answer 

research questions. The first research question was questioning the RVI aspects that 

are used in reading classes. From the research it was found that there are 4 aspects 

of rich vocabulary instruction that were mainly used. The aspects are spoken, 

concept-referent, association, and grammar function. Based on the chart, the 

biggest attention was given to discussion of concept-referent aspect which is 

followed by grammar function, association, and spoken aspect as the least discussed 

aspect.  

Moreover, the second research question was questioning students’ views on the 

advantages of these 4 aspects. To answer this research question, several students’ 

views have been found and discussed. The first one, students viewed that RVI is 

helpful to drive their interest in learning words. Students viewed that their interest 

increased when the teacher explained concept-referent aspect and association. 
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Secondly, students viewed that RVI helps them to understand the word concepts. 

The activity that helps them to achieve this advantage is discussion of concept-

referent aspect. Third, the students also viewed that RVI helps them to acquire 

vocabulary through vocabulary memorization as well as to help them to learn 

accuracy of pronunciation and fourth, students viewed RVI as an effective 

instruction to help students comprehend content of texts through employing activity 

such as word type discussion in grammar aspect.   

Regardless to the advantages, RVI is also viewed bringing several 

disadvantages in assisting comprehension in reading. The finding of the 

disadvantages was discussed in attempt to answer research question number 3 

which was questioning students’ views on disadvantages of RVI aspects. The result 

of analysis shows 3 students’ views that concern to issue of disadvantages. The first 

one is students viewed that RVI failed to help them comprehend text. This failure 

is due to some weaknesses in students’ ability in pronunciation and in the teaching 

technique using pictures. Secondly, some RVI aspects (association and grammar 

function) are viewed difficult to understand, and thirdly, the result of analysis also 

shows that the students in this study viewed RVI as a boring instruction due to the 

discussion of association that caused by limited time and attention that given to this 

aspect. 

As the pedagogical implication, it should be noticed by teachers that RVI can 

be effective instruction if teachers know first the degree of difficulty of each aspects 

to understand before teaching them to students. The findings show that association 

aspect is viewed as the most difficult aspect to understand, followed by spoken 
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aspect. However, this does not indicate that teaching association aspect should be 

avoided. In fact, teaching this aspect could still benefit to comprehension in reading 

as long as teachers use appropriate technique. From this point, it can be concluded 

that appropriate technique is needed as to assist process of teaching difficult aspect. 

Moreover, teachers also should know their students’ ability in understanding the 

discussion of each aspect. The finding shows that some of the learning problems 

are derived from students’ poor ability especially in vocabulary. Therefore, to know 

the students’ ability, teacher can take vocabulary test as a precaution step to 

measure students’ vocabulary knowledge before teaching the aspects. This action 

can be taken by teacher as it also functions to prevent students from having problem 

during vocabulary learning process. Finally, by understanding these variables, 

teachers can select what aspect should be taught first to students by considering 

students’ ability. By doing that hopefully teaching would give benefit to students’ 

reading comprehension.  

However, this study is limited in number of participants, type classes that were 

observed, and the discussion viewpoint. In this study, the observed classes were not 

typically focus on teaching reading. However, in the classes, reading was put into 

quite higher priority than other English skills like speaking, writing, and listening. 

Therefore, the data seems not originally obtained from ‘pure’ reading class. More 

importantly, this study is limited in discussing the finding due to the viewpoint of 

where the findings were taken and discussed. Since the data are taken and analyzed 

from students’ perspective, it makes the findings are incompatible to be discussed 

and applied in wider context and situation of teaching. However, by considering 
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these limitations, researchers and teachers can still build deeper and thorough 

investigation on the same issue in similar context, such as in  reading class in ESL, 

EFL (other than Indonesia) context or even reading class in rural area. 
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APPENDIX 

 
Kepada para siswa, 

Saya adalah mahasiswa Fakultas Bahasa dan Sastra UKSW yang sedang melakukan penelitian untuk skripsi saya 

mengenai kegiatan yang dilakukan guru untuk meningkatkan pemahaman siswa dalam membaca teks 

berbahasa Inggris. Kegiatan ini dilakukan dengan membahas kata-kata sulit yang ada dalam teks sebelum siswa 

membaca teks. Tujuan kuesioner ini adalah untuk mengumpulkan data pandangan siswa terhadap kegiatan 

pembahasan kata-kata sulit tersebut. Jawaban kuesioner ini tidak akan mempengaruhi nilai anda di kelas. 

Terima kasih. 

A. Berikut ini adalah cara-cara yang dilakukan guru bahasa Inggris Anda dalam membahas kata-kata di 

dalam sebuah bacaan sebelum membahas teks bacaan tersebut. 

 

No.             Jenis kegiatan                            Penjelasan Kegiatan 

1. Penjelasan cara melafalkan kata 
(spoken) 

Guru memberi contoh pada siswa bagaimana cara 
mengucapkan kata dengan benar dan siswa 
mengikuti. 
Contoh: Sebelum membahas teks berjudul ‘Pull Not 
Push’, guru berkata:  “Abruptly”, lalu siswa mengikuti: 
”Abruptly.” 

2. Mengajar arti kata dengan 
memberikan gambaran (concept 
and referents) 

Guru menjelaskan arti kata dengan menggambar di 
papan tulis atau memberikan penjelasan singkat. 
Contoh:  
Saat membahas teks ‘Pull Not Push’, guru Anda 
menjelaskan arti kata ‘cubicles’ (bilik kamar mandi) dan  
menggambarkannya di papan tulis, sehingga siswa 
paham. 

3. Mengajarkan  kata yang saling 
berkaitan (association) 

Di sini guru mengajarkan kata yang saling ‘bersaudara’ 
atau memiliki kaitan satu sama lain. Contoh: weak (Adj)  
berkaitan dengan kata weakness (N) atau kata ‘ill’ yang 
berkaitan dengan ‘sick’ atau ‘discovery’ dengan 
‘invention’ 

4. Mengajar jenis kata 
(grammar functions) 

Saat mengajar grammar kata, guru memberitahu jenis 
kata (verb, noun, adjective, atau adverb) lalu memberi 
contoh dalam kalimat.  
Contoh:  
Guru mengajar bahwa adverb (adv) berfungsi untuk 
menerangkan kata kerja (v). Lalu guru memberi contoh 
kata ‘immediately’ (Adverb) dan membuat kalimat :  
I send the letter immediately. 
yang berarti: Saya mengirim suratnya dengan segera. 
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B. Dari keempat jenis kegiatan tersebut (pelafalan kata, penjelasan arti kata, kata berkaitan, dan jenis 

kata), tolong urutkan kegiatan tersebut dari nomor 1 (yang paling membantu Anda memahami teks), 

nomor 2 (agak membantu), nomor 3 (tidak membantu) hingga nomor 4 (yang paling tidak membantu). 

Berikan juga alasan mengapa Anda memilih kegiatan tersebut. 

 

No. Jenis Kegiatan Alasan Anda 

1.   

2.   

3.   

4.   

 

C. Informasi Demografi 

Umur  : 

Jenis Kelamin : Pria/Wanita (lingkari salah satu) 

 

Consent Form 

Jika ada ketidakjelasan mengenai jawaban di atas, dapatkah saya menghubungi Anda untuk 

penjelasan lebih lanjut atau wawancara? 

Ya / Tidak (lingkari salah satu) 

Jika Anda memilih ‘YA’, silahkan isi data berikut: 

Nama   : 

Nomor telepon : 

E-mail   : 

     

       Terima Kasih     

 

 

  




