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PROBLEMS FACED BY 2011 ENGLISH DEPARTMENT STUDENT 

OF SATYA WACANA CHRISTIAN UNIVERSITY  

IN COMPREHENDING IC READING TEXTS AND  

THE STRATEGIES USED TO COPE WITH THE PROBLEMS 

 
Yuli Ambar Sari 

 

 
ABSTRACT 

This study aimed to find out students’ problems in comprehending IC Reading texts and 

the strategies that the students use to cope with the problems. To gather data, fifteen ED 

students of 2011 who were taking IC course became the participants of this qualitative 

study. The study took place in F building of English Department of Satya Wacana 

Christian University. The findings of this study showed that new language learners had 

many difficulties in comprehending reading text in IC course. The common problems that 

all the participants faced are about vocabulary and background knowledge, besides that 

grammar related problem such as grammatical complexity and types of question also 

became their problem. To cope with the problems, students used reading strategies such 

as using dictionaries for vocabulary problem, guessing from the context, using keywords, 

reading between the lines, and also efforts outside the class by doing a lot of reading 

practice. Based on the findings, several suggestions can be made to help teachers improve 

their teaching and to help the students to improve their reading efficiency. 

  

Keywords: Reading, Reading Comprehension, Reading Problem, Reading Strategies 

 

 

INTRODUCTION 

 According to Crystal (2003), English has been the center of all aspect in the world 

such as politic, business, safety, communication, entertainment, media, and education. 

Besides that, Lauder (2008) also said that of English is considered an international or 

global language is because it is used in range of fields such as politics, diplomacy, 

international, trade and industry, commerce, science and technology, education, the 

media, information technology, and popular culture. From those statements, we can see 
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that English has become a crucial aspect in our life and it is used as medium of 

interaction in the global society.  

 In Indonesia itself, most information related to technology and to education is 

introduced by English-speaking countries. Therefore, there is no other way for 

Indonesian except to learn English to access those kinds of information. In learning 

English there are four basic skills that need to be mastered by language learners; they are 

speaking, listening, reading, and writing.  

 Reading is a crucial skill for all people. Through reading people can acquire many 

kinds of information and ideas. According to Nuttal (1988) reading is an interpretation of 

printed or written verbal symbols. Besides that, Carrel and Eistherhold (1983) describe 

reading as a process of matching information in the text to internally active information. 

It implies that reading is not just a process of getting information but more on the 

interpreting the information that the text contain. In other word reading can be seen as the 

interaction between the reader and the text.  

 According to Li (2010), there are two types of reading. The first type is reading 

may mean looking at the written text in order to understand the text. This kind of reading 

usually is done silently. The process and the result to understand the text is called reading 

comprehension. The second type of reading is delivering or speaking the written text out 

loud or called oral reading. This kind of reading can be done by either understanding or 

not understanding the content of the text. Carell (1989) argued that most of the goal in 

reading course is to turn “learning to read” into “reading to learn”. From this we can see 

that reading can be our way to learn something.  
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 Reading comprehension is very important for EFL/ESL students. According to 

Wiryodijoyo (1989) reading is an important skill that intimately related to the most 

important basic skill that a human being should have, that is language. It means that by 

having an adequate reading ability, the students will acquire the new language easily, and 

if the students do not have the reading ability, they will face many difficulties in getting 

the information and in gaining communication with each other. Moreover, Lado (1980) 

argues that reading offers strong support for three other basic skills, which is speaking, 

listening, and writing. For that reason, reading cannot be separated from the three other 

basic skills because it has strong relationship. The relationship between reading and the 

other three skills can be seen in the following examples (Grellet, 1981): 

 Reading and Writing, example: summarizing, note-making, mentioning what you 

have read in the text, etc 

 Reading and Listening, example: listen to the record then read the text of the record. 

 Reading and Speaking, example: discussion, debates, appreciation, etc 

 From those examples, it is clear that reading ability is very important for all 

students. However, despite its importance, reading skill is not an easy skill to master 

especially in the ESL or EFL context. In previous study such as junior and senior high 

school, reading may still be directed by the teacher. However, in higher study, such as 

university, reading is done independently. Then it is no wonder if new university students 

encounter many problems in their reading activity.  

Alderson (2000) as cited in Mehpour & Riazi (2004) classified factors that affect 

difficulties in reading comprehension into two categories; the first one is the reader 

variables, and the second is the text variables. The first category of variable includes 
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factors such as readers’ background knowledge, readers’ skill and ability, and readers’ 

motivation and attitude. The second category of variable includes factors such as text 

content, text type and genre, text organization, text typographical features, and text 

readability.  

In reading process, background knowledge is very essential. Orasuna (1986) 

argued that this is a fundamental for the reader to have background knowledge in their 

reading to determine of how far the reader will comprehend the text and what the reader 

learned and remembered from the text. Moreover, Heffernan (2003) said that reading 

without having background knowledge of the topic of the text would render the students. 

It is shown in the study conducted by Jesdapornpun (2001) who found that Thai readers 

who do not have any background knowledge relevant to their reading texts, have 

difficulties in their reading comprehension. Consequently, they do not perform well in 

their reading comprehension test. That is why background knowledge plays an important 

role in reading process. 

Another factor that causes a problem in reading comprehension is topic 

familiarity. Topic familiarity and background knowledge are two things that cannot be 

separated. In reading comprehension in order to comprehend the meaning of the texts, the 

readers need to use their background knowledge to connect to the texts being read. 

Chansri (2008) said that the more background knowledge that the readers possess on the 

topic of the texts, the clearer their understanding of the texts. Therefore, the learners 

should be familiar with the topic of the texts in order to facilitate their understanding of 

the texts. The effect of topic familiarity in reading comprehension is shown in the study 

conducted by Cecilia (2004). She found out that Chinese students who learn English had 
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greater understanding when they read a familiar text. Moreover, the result of the study 

conducted by Lee (2007) showed that topic familiarity help Korean students studying 

English as a foreign language to comprehend the texts. From the studies above indicated 

that topic familiarity has influence in reading comprehension. Readers can apply their 

background knowledge to help them understanding the texts.  

Besides the problems above, Gabb (2000) identifies some obstacles faced by the 

EFL/ESL student in their reading process; and one of them is the limited number of 

vocabulary that the EFL/ESL students master. Almost all readers encounter this problem. 

Aebersold & Field (1997) and Vijchulata & Subphadoongchone (2000) stated that in 

reading, vocabulary is an important factor for the reader to help them understand the 

meaning of the texts and readers need more vocabulary in order to understand the 

meaning of the texts. It means that students will comprehend the text when they have 

sufficient vocabulary. If students are able to guest the meaning of unknown or unfamiliar 

words, they understand what they read. The study conducted by Golkar & Yamini (2007), 

Khaldieh (2001), Qian (2002), and  Zhang & Annual (2008) reveals that students who 

have a wide vocabulary perform better in reading comprehension than the students who 

have a weaker vocabulary.   

The next problem in reading comprehension is about readers’ motivation and 

attitude. Students sometimes have a low motivation in their reading process. This 

motivation will surely impact on their reading performance. According to Gottfried 

(1990), there is a correlation between reading comprehension and motivation for reading. 

In her research, it is shown that students who had high motivation in their reading process 

performed better than the ones who had low motivation.   
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Chastain (1988) said that another problem in reading that often occurs is about the 

length of the text. Moreover, Mehrpour and Riazi (2004) said that there is a belief that the 

longer of the passage, the more difficult it will be. Too long text will make it difficult for 

the students to understand. Besides that, long text also impact on students’ motivation to 

read the texts. Another problem in reading comprehension is about time. Haynes & Carr 

(1990), Segalowitz, Poulsen, & Komoda (1991), Fraser (2007), and Chang (2010) argued 

that language learners read much more slowly in L2 rather than in their native language 

(L1). That is why, students need more time in their reading process. 

The last difficulty in reading comprehension is about the grammar. Crossley, 

Louwerse, McCarthy, and McNamara (2007) argued that when average readers are 

exposed with authentic text which the sentences are too complex lexically and 

syntactically, their reading processes are disrupted. Besides that types of question 

comprehension also become a problem for the students.  

In order to overcome those difficulties, students need strategies in their reading 

process. According to O’Malley & Chamot (1990) reading strategies have been classified 

into three categories: cognitive, meta-cognitive, and social affective strategies. A 

cognitive strategy is strategies that involve direct interaction with the text. This strategy is 

often used by the students. It includes ‘underlining’, ‘using tittles’, ‘using dictionary’, 

‘writing down’, ‘guessing from the context’, ‘imagery’, ’activating prior knowledge’, 

‘summarizing’, ‘using linguistic clue’, ‘using text markers’, ‘skipping the difficult parts’, 

and ‘repeating words or phrases’.  

The second strategies is meta-cognitive strategies, this strategy can be classified 

into three groups: planning, monitoring, and evaluating strategies (Israel, 2007; Pressley 
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& Afflerbach, 1995). Planning strategies are used before reading process while 

monitoring strategies are used during the reading process. The example of both group of 

strategies are: rereading, selective attention (e.g. looking for the main idea, key 

meanings), slowing down reading, comprehension control, directed attention 

(concentrating on the task, defying distraction, task persistence), and over-viewing 

(Israel, 2007; Pressley & Afflerbach, 1995). The last group of meta-cognitive strategies is 

evaluating strategies, this strategies are done after reading process. Some examples of 

evaluating strategies are evaluating the performance or the text, identifying problems, 

correcting self-mistakes, and explaining errors. The last strategy is social affective 

strategies. Social affective strategies are simply said as a strategy that allows the students 

to ask for a help from someone else (Oxford, 2003) 

From all the explanation above, it can be concluded that reading is very essential 

skill in learning English. However, there are still many language learners who face 

difficulties in comprehend reading text. Despite its difficulties, students can solve their 

reading problem by applying the reading strategies, such as cognitive strategies, meta-

cognitive strategies, and social affective strategies. Successful reading comprehension is 

not simply a matter of knowing what strategy to use, but the reader must also know how 

to use it successfully (Anderson, 1991).  

Considering my explanation above, this study aimed to find the problems that 

language learners face in comprehending text and their strategies to cope with the 

problems. This study has been done in English Department of Satya Wacana Christian 

University by Dewi Erawati in 2003, who found the problems faced by ED students in 

reading test and their strategy to cope with the problems. To differentiate this study with 
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the previous study, then the research question that guide this study are what are the 

problems faced by 2011 English Department students in comprehending IC Reading text 

and what are strategies that they use to overcome those problems. This study will give 

benefit to both students and teacher. After finding the information, it is expected that the 

teachers consider more about the problems that their students face in reading and later 

help their students improve their reading comprehension skill, and also teach the 

appropriate strategies to the students to overcome their problems that may occur in their 

reading process. In addition, the students may realize about their problems in reading and 

whether their strategies are appropriate or not to solve the problems.     

  

THE STUDY 

 Reading is a basic skill that all the EFL/ESL students need to master because it is 

an important skill for them in acquiring the new language. However, reading is not a 

simple thing to do. It needs certain techniques and skills to do it. Even though reading is 

not something new for the first year students of English Department, it does not 

guarantee them a success in their reading class. There are many problems that occur 

during their reading activity, especially when they read a complicated English text or text 

which have a topic that they are not familiar with.  

 To know what kind of problem that 2011 of English Department student faced in 

their IC reading text, I conducted a study to examine what are the problems that faced by 

2011 English department students of Satya Wacana Christian University in 

comprehending IC reading texts. First of all, I contacted the teacher of IC class and I 

asked for her permission to enter her class. After I got the permission, I prepare for a 
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small questioner to be given to the IC students. The next step was, I gave the small 

questioner to the students and asked them to answer the questions. The questioner consist 

of three questions, they are Do you have any difficulties in IC Reading text?, What are 

they?, and What strategies did you use to overcome the problem? The purpose of this 

questioner was to help me choose the participants who have reading difficulties. From the 

questioner, I chose 15 students who had problems in his/her reading activity. 

 The next step was making an appointment with the participants to decide the 

place and the time for interview. The interviews were done individually to avoid 

influencing answer from each participant and it was done for about ten minutes for each 

participant. I did all my interviews in F building of SWCU, for all the participants agree 

to have the interview in this place and all the interviews were being recorded. I collected 

my data from November 2011 until December 2011. In doing my interview I used 

Bahasa Indonesia, for the participants were more relax by using Bahasa Indonesia and 

that I could get my data more accurate.  

This study used a qualitative study. According to Holiday (2002), a qualitative 

study is based on what the researcher describes from what the participants say, write, or 

what the participants have. The qualitative data was taken from the interview with the 

participants. I conducted a semi-structure interview in gathering the data. I added more 

questions when the participants did not give a satisfying answer. The interview questions 

were appearing like the following: 

1. What is your opinion about IC Reading texts? 

2. Do you have any difficulties in IC Reading texts? 

3. What are the difficulties in comprehending IC Reading texts? 
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4. What is your strategy to overcome your problems? 

After I got all the interview data, then the interview data were transcribed and 

analyzed. After that, the transcription were coded and categorized to design the themes 

and key features regarding to students’ problem and their strategy to overcome the 

problem. In the discussion, I translated the interview data into English to make it easy to 

follow the discussion. After I re-read the transcription for several times and looked for 

the explicit statements from the participants, the plotting themes could be done. I use 

pseudo names for every participant to value their privacy and for research etiquette. 

 

DISCUSSION 

This part is the interview result of the participants about their problem in 

comprehending IC reading texts and their strategies to cope with the problems. After re-

reading the transcript with the interview with fifteen participant of 2011 ED students, I 

found that participants had almost similar answers toward my research questions 

 

Problems Faced by IC Students in Comprehending IC Reading Text 

1. Topic Related Problems 

Language learners might have difficulties when they read and it has been found 

by English educators as second or foreign language. One of the problems is about topic 

related problem, such as lack of background knowledge on the topic and the unfamiliar 

vocabulary of the text.  

a. Background Knowledge and Topic Familiarity 

Students’ background knowledge plays an important role in their reading 

comprehension. As said by Heffernan (2003), reading without having background 
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knowledge of the topic will cause difficulties to the readers. This problem was found in 

the study conducted by Adunyarittigun (2002), that the Thai student had difficulties in 

guessing or making conclusion about the stories or text being read because the student 

did not have any background knowledge on this topic of the text. It is the same with what 

I found in the interview with the participant. 

Extract 1. (Sasa) 

“When the topic is very difficult and I know nothing about it, it will make me difficult to 
understand the whole text because I can’t guess what the terms in the text are about. For 

example when we had a text about space, the terms is so difficult”  

 
Extract 2. (Lina) 

“If the topic is easy and I know what might be discussed in the text, for me reading is not 

that difficult. However, if the topic is very unfamiliar and hard, reading is very difficult 

for me, moreover if there are many difficult vocabularies.” 

 

From the excerpts above, it is shown that students who didn’t have background 

knowledge in the topic of the text would have difficulties in understanding the whole 

text. They could not predict or guess the vocabulary on the text that they did not know the 

meaning about because there wasn’t any background knowledge about the topic. On the 

contrary, students who had background knowledge about the topic of the text, they could 

guess or predict the meaning of the difficult vocabulary using their background 

knowledge. Below is the excerpt from the participants. 

Extract 3. (Nana) 

“It depends on the topic, if the topic is familiar for us like when the text was about 
Japanese tradition and I know some of Japanese tradition because I like all the things 

about Japan, the vocabulary also easy and I can guess what might be appeared in the 

text and I also can guess the meaning of difficult vocabularies in the text.” 
 

Therefore, reading text material related to the areas of their study is very helpful 

for the students to have better understanding of the texts. Background knowledge and 

previous reading experience will greatly impact on their understanding of the text. The 

more the student posses background knowledge on the topic, the clearer their 
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understanding on the text (Chansri, 2008). Besides that, familiar topic will allow the 

students to use their background knowledge to improve their reading strategies in order to 

have better understanding of the texts given in the class (Swaffar, Arens & Byrnes, 1991; 

Urquhart & Weir, 1998). It means that if the students have background knowledge of the 

topic, they can use their strategies to deal with the problems that might be appeared while 

they read the text. For example, when they encounter with difficult word or term they can 

guess it using what they know about the topic.  

b. Vocabulary 

Vocabulary is an important thing in comprehending the text (Koda, 2004). Topic 

and vocabulary are two things that cannot be separated. When students read about 

unfamiliar topic or difficult topic, they may encounter many unfamiliar or difficult words 

that they do not know the meaning. As the result, the students will have vocabulary 

problem in their reading process. Like what the participants have said in their interview. 

Extract 4. (Doni) 

“For me, to comprehend the whole text depends on the vocabularies of the text. If the 
vocabularies are easy, I can understand the whole text easily and quickly.” 

 

Extract 5. (Dinda) 
“If the topic is difficult for example about science or space like what we had today, the 

vocabulary also made me confused because I didn’t know at all about space or science. 

But when the topic of the text is about fiction, for me the vocabulary is not really 

difficult.” 
 

From the excerpts above, it is revealed that vocabulary affects the students’ ability to 

comprehend the text. Vocabulary knowledge is very essential in reading comprehension 

and it is also important the students to apply their reading strategies, such as inferring the 

meaning from the context (Nation and Coady, 1988; Nation, 1990, 2001; Laufer, 1997; 

Alderson, 2000; Tozcu and Coady, 2004). When students know or have background 

knowledge about the topic, they won’t have many difficulties in the mastery of the 
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vocabulary. From the students’ statement, it is showed that topic is greatly impact to the 

vocabulary content in the text. For example, when the students had a text about science, 

the vocabulary that appeared in the text was very difficult for them as they didn’t have 

any background knowledge in this topic.  

In this section, it can be concluded that topic plays an important role for the 

reader. Topic is closely related to background knowledge and it will also affect on the 

students’ mastery of vocabulary. Unfamiliar topic will make the students difficult to 

understand the text because they do not know the vocabulary and they do not have any 

background knowledge to predict the meaning of the vocabularies.  

2. Motivation 

 From the interview that I did, I found another problem that made the text difficult 

to understand. This problem is about student’s motivation to read the text. It is now 

generally believed that reader factors such as motivation, background knowledge, and 

previous reading experience affect the reading process to a considerable level (Fulcher, 

1997). Excerpts below are the statement from the participants. 

Extract 12 (Doni) 

“If I didn’t know about the topic, it would make me lazy to read.” 
 

Extract 13 (Sasa) 

“When the text was too long, I became lazy to continue to read. Moreover if the 
vocabulary was difficult, I became lazier to read.” 

 

The excerpts above reflect that motivation that the participants had in their reading class 

was influenced by many factors, such as topic of the text, length of the text, and 

vocabulary. It is shown that when participants had unfamiliar topic, long texts, and 

unfamiliar or difficult vocabularies in the texts, their motivation to understand the whole 

texts decreased. Students’ motivation itself also impacted on their strategies to understand 
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the text. As said by Dole, Brown, & Trathen (1996) and Guthrie et al., (1996), the level 

of motivation students bring influences whether and how they will use comprehension 

strategies. If the students do not have a motivation in their reading class, they also won’t 

have a motivation to solve their problem in their reading process. In the end the goal to 

understand the text will not be reached.  

3.  Length of the Text  

The next finding from the interview that I did, it was found that 2011 English 

Department students also have difficulties in dealing with the length of the text. As said 

by Fulcher (1997), one of many factors that contributed to the level of difficulty of a text 

is the length of the text itself. From the interviewed that I did, I found that the students 

also had the same problem with the length of the text.  

Extract 6. (Kevin) 

“Sometimes the length of the text also becomes one of my weaknesses. The longer the 
text, the more difficult it is. I need so much time to read and to understand the text, 

however when I had a reading test, the time was not enough for me.” 

 
Extract 7. (Dian) 

“Sometimes when the text was too long, it made me confuse and difficult to understand 

the whole text.” 

 
Extract 8. (Doni) 

“Sometimes long text made me confuse, because there are too many sentences and 

sometimes I didn’t get the meaning. I have to read it again and again.” 

 

From the excerpts above, it is shown that students have difficulties in their reading 

comprehension when the text is too long for them. For the students, the longer the text, 

the level of difficulties will also increase. This idea is supported by what Mehrpour and 

Riazi said (2004), it is believed that the longer the text the more difficult it is. Longer 

texts were confusing and difficult to understand because there were too many sentences 

to be read and to be understood. Moreover, if the sentences contain many unfamiliar 

words or terms, it made them more difficult. The students need more struggle to read the 
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text. In trying to understand the text, students sometimes had to read more than once. 

However it would also impact on their reading time. In the class or in the test, teacher 

would give certain time for the students to read and to understand the text before they 

discussed or answer the questions. Longer text and the difficulties to understand the text 

would make them lose a lot of time in trying to understand the text.  

4. Limited Time 

For readers, time has become a precious aspect to understand about what they 

read. Moreover for the second language learners, time is very important. They need much 

time to understand a text. This is the same with what the participant said in the interview.  

Extract 9. (Hana) 

“Sometimes reading is very difficult for me, especially when we have a test about 
reading. We just had limited time to read and to answer the questions. In the test usually 

we had 3 to 4 texts and sometimes the texts was too long for me” 

  
Extract 10. (Dani) 

“When we had a reading test, sometimes I ran out of the time. Because in the test we 

were just given limited time to read and to answer the questions. Moreover if I didn’t 

know the vocabulary, it needed more time to think and sometimes I cheated by checking 
the word using my mobile dictionary.”  

 

Extract 11. (Vita) 
“Sometimes I have to read the text more than once to get the meaning of the text. 

However,   sometimes I ran out of time. I hadn’t finished reading; the teacher had 

already asked us to check the question in the book.” 

 

Those data showed that time was very crucial for the students, especially when they had a 

test about reading or when the text was too long. They needed time to read and to 

comprehend the text. Many studies have shown that L2 learners read much more slowly 

in L2 rather than in their native language (L1) Haynes & Carr (1990), Segalowitz, 

Poulsen, & Komoda (1991), Fraser (2007), and Chang (2010). This happens because 

learners often check unfamiliar vocabulary every time they encounter them, or they have 

to read more than once to get the meaning of the text. Given a limited time to do a 
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reading test is very difficult for them. They need more time to understand the whole text 

so that they can answer the questions about the content of the text. Moreover, if the text is 

too long and the students have just been given a limited time, then the goal to 

comprehend the text is not successfully reach. The students spend so much time in 

looking up the meaning of difficult words rather than the whole meaning of the text. 

5. Grammar 

In the interview that I did with the participants, most of them said that grammar 

has become something they are afraid of. In reading texts, each type of text has a 

different grammatical function. For some participants, the tenses that the text used 

sometimes slowed their reading down and made the text difficult to understand. Besides 

that, type of question also becomes one of obstacle for the students. 

a. Grammatical Complexity  

Complex or complicated sentences in the authentic text become one of the factors 

that hinder the students to achieve the goal of reading. According to Richards et al. 

(1992) the comprehensibility of a text is depends on 3 factors. First is the average length 

of the sentence, second is the number of new words in the text, and the last is the 

grammatical complexity of the language used. From those three factors, I found in my 

interview with the participants, that grammatical complexity also becomes one their 

problem in understanding the text.  

Extract 12 (Doni) 

“Sometimes I had difficulties to read the text because the sentence is too complicated to 
understand, moreover if there were also vocabularies in that sentence that I didn’t know 

the meaning about” 

 
Extract 13 (Dian) 

“The sentence sometimes was too long and very difficult to understand. Sometimes I had 

to read the sentence more than twice to get the meaning of the sentence.” 
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In understanding sentences which contained difficult grammar. They couldn’t get 

the meaning of the sentence when the sentence was too complicated. Crossley, Louwerse, 

McCarthy, and McNamara (2007) argued that when average readers are exposed with 

authentic text which the sentences are too complex lexically and syntactically, their 

reading processes are disrupted. Students would not reach the goal of understanding the 

text if the sentence of the text itself was too complicated for them. Langer, Keenan and 

Culler (1988) argued that whether the text is readable for the students or not is the 

function of text characteristic and the structural knowledge of the students itself.  

For second language learners, given a text which contains sentences with too 

grammatically complex, will hinder them to understand the whole text.  

b. Types of Question 

The problems that I found in the interview about grammar problem also included 

the type of question from the text. In every reading class, there will always be questions 

for the students to answer. The purpose of the questions given in each text is to check the 

students’ understanding about the text. Day and Park (2005) propose five forms of 

question to check the students understanding, they are Yes/No, Alternative, True or False, 

WH Question, and Multiple Choice Question. 

In the interview, I found that the participant had difficulties in answering the 

questions with different forms. The forms of questions are almost similar with what Day 

and Park (2005) had proposed. From the interview, I noted types of questions that make 

the students confused, they are:  

1). True and False Question 

Extract 14 (Jessica)  
“The most difficult one from reading is that when we had to answer the questions. 

Especially True or False question. I think this type of question is very confusing.” 
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Extract 15(Lina) 

“For me True or False question is very difficult. The statements of the questions 
sometimes were very confusing and I sometimes couldn’t decide which one was False 

and which one was true.” 

 

The quotations above reveal that False and True questions was a difficult type of 

question for the students. The chance of the student to choose the correct answer was 

50%. Moreover, the statements sometimes were not explicitly stated in the text. it means 

that in order to answer the question, students had to make an inference to the questions 

from the information given in the text. However, making inference was not as easy as we 

thought, especially for language learners. As said by Day and Park (2005) to make 

inference students should combine their literal understanding of the text with their own 

knowledge and perception.  

Extract 16 (Susi) 

“The difficulty from True or False question is that sometimes the statements were not 

written in the text. I had to guess if the statement was true or false or not discussed from 

the information given in the text” 

 

The excerpt above shows that background knowledge plays an important role in making 

inference for the students in order to answer this type of question.  

2).  Scrambled Passages 

Other than False and True questions, arranging scrambled sentence also becomes 

a problem for the students. They have difficulties to arrange the scrambled passages 

become one good paragraph.  

Extract 17 (Lisa) 

“Scrambled passages was very confusing for me. We had to know which one came first 
and the next sentence. Sometimes I got confused in arranging them.” 

 

Extract 18 (Kevin) 
“The most difficult one is scrambled passages. Because if I made just one mistake then 

the rest must also be wrong.” 
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In the excerpts above, the students revealed that scrambled passage question was difficult 

for them. The main problem in doing this type of question was about their confusion in 

arranging the sentences/ passages. It happened because sometimes students did not 

understand what the sentence or passage was about. The students could not decide which 

passage came first and the next passages. From this finding, it is showed that even in the 

level of sentence, students sometimes still could not comprehend the content of the 

sentences. Langer, Keenan and Culler (1988) argued that there is a significant 

relationship between text organization and comprehension. It means that if the students 

fail in organizing the texts or passages, they do not yet understand or comprehend the 

content of the passages. 

3).  Essay (WH-Question) 

In the interview that I did with the participants, they said that essay questions 

were rather difficult for them, compare to multiple choice questions. Essay question is 

usually a question beginning with where, what, why, when, who, and how or we 

commonly called Wh-Question.  

Extract 20 (Sasa) 

“Compare to multiple choice questions, essay question was much difficult. I had to read 

carefully and see the detail of the text to answer the question.” 
 

Extract 21 (Nana) 

“Other than True and False question, for me essay was also difficult. I had to see the 
detail of the text and sometimes I had to make my own conclusion to answer the 

question. The answer sometimes wasn’t written in the text, so I had to analysis it first.” 

 

From the excerpts above, it is shown that essay question was rather difficult for them. In 

answering this type of question, students had to look to the detail of the text. They had to 

read carefully to get the detail of the text in order to answer the questions. However, the 

answer of the question was not always clearly stated in the text, but sometimes it was 
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implied in the text. Therefore, students had to make their inference or their personal 

responses and prediction between the questions given and the information given in the 

text to answer the question. It is in line with Day & Park (2005) that, in order to answer 

Wh-Question, students sometimes have to work beyond their literal understanding of the 

text, it means that students sometimes have to work by analyzing the information given in 

the text to answer the question.  

 

STRATEGIES USED BY STUDENTS TO FACE THE PROBLEMS IN IC 

READING TEXTS 

In reading to comprehend the text, strategies in reading is very important. 

Students have to use their strategies that they know in order to understand the text. 

Garner (1987) and Afflerbach, Pearson, & Paris (2008) said that reading strategies are 

described as a specific, purposeful, and goal–directed mental processes or behaviors, that 

control and adjusts the readers’ attempt in interpreting the text, understanding the words, 

and creating the meaning of the text. Furthermore, Andersoon (1991) argued that 

successful reading comprehension is not simply a matter of knowing what strategy to use, 

but the reader must also know how to use it successfully. 

In the interview that I did with the participants, I found several strategies that they used in 

order to overcome their problems in understanding the texts.  

1. Using Dictionaries 

In the previous discussion, it is shown that vocabulary has become one of the 

main problems that the students had to face in their reading process. To overcome this 

problem, the participants said that they often used dictionary to look for the meaning of 
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the unfamiliar words. Using dictionary is included in the cognitive strategies category. 

Below are the excerpts from the participant.  

Extract 1. (Dinda) 

“If I encountered unfamiliar vocabularies, I would look for the meaning in dictionaries.” 
 

Extract 2. (Nana) 

“I used dictionary when I found unfamiliar or difficult vocabularies. Moreover, if the 
word kept appearing in the text.” 

 

Extract 3. (Dian) 

“I used dictionary to look for the meaning of unfamiliar words. Moreover, we now have a 
dictionary application in our mobile phone, so it is easier to look for the meaning.” 

 

From the excerpts above, it is revealed that dictionaries had become their main 

source when they dealt with vocabulary problem. Most of the participants said that when 

they had difficulties with the meaning of the unfamiliar word, they would directly consult 

the dictionaries, let alone if the unfamiliar words kept appearing in the text.  It is in line 

with Bogaards (1998), who found that learners were significantly like to identify the 

correct definition in the dictionary than guessing the meaning of unknown words from 

context. It means that students tend to directly look for the meaning of unfamiliar word in 

the dictionary rather than guess form the context of the text. Moreover, nowadays there 

are many high technologies that enable the students to have an easy access to the 

dictionary. As suggested by De Ridder (2002), Koyama & Takeuchi (2004), and Roby 

(1999), learners look up word more frequently when using electronic or web-based 

dictionaries rather than printed dictionaries. This is the same with what the participants 

had stated; they tended to use electronic/mobile dictionaries because it was easier and 

practical.  
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2. Guessing  

Guessing the meaning of unfamiliar words from the context of the text is another 

strategy that the participants used in their reading process. Moreover, O’donell & Wood 

(2004) argued that guessing the meaning of words from the context might help the 

readers who do not know these words better understand the texts being read. Rather than 

looking in the dictionaries, some participants tended to guess the meaning form the 

context of the text. This strategy also is one of the cognitive strategies. Below are the 

statements from the participants. 

Extract 4. (Jessica) 
“Sometimes I just guess the meaning of the unfamiliar word from the context of the text, 

using dictionaries was too troublesome.” 

 

Extract 5. (Sasa) 
“Sometimes I guess the word from the context or I used my knowledge about the topic.” 

 

Extract 6. (Gary) 
“Sometimes using dictionaries took too much time, so I just guessed the meaning of the 

unfamiliar word from the context, especially when it was in the test.” 

 

From the excerpts above, it shown that for some participants, using dictionaries to look 

for the meaning of unfamiliar vocabularies was not an efficient way. Some participants 

tended to directly guess the meaning of unfamiliar words from the context of the sentence 

rather than use dictionaries. It is in line with Fraser (1999), inferencing or guessing the 

meaning of the unfamiliar words of the text context was seen to be a more efficient and 

effective lexical processing strategy for dealing with unfamiliar vocabulary. Besides that 

Thornbury (2002) also said that guessing from the context is one of the most useful skills 

learners can acquire and applied inside and outside classroom. It means that guessing the 

meaning of the unfamiliar word proof are more effective and efficient for the participants 

and easily acquired. 
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3. Question Answer Relationship  

Another strategy that the participants used in their reading process is Question 

Answer Relationship (QAR). In the interview that I did, some participants mentioned that 

they tended to read the questions first then the text. Below are the excerpts from the 

participants. 

Extract 7. (Gary) 

“I always read the question first before I read the text.” 
 

Extract 8. (Kevin) 

“I like to read the question first then the text. In the question, I looked at what was being 
questioned and after that I could easily located the answer in the text.” 

 

In the excerpts above, some participants said that they used strategy by reading the 

questions first. By reading the question first, participants said that they could easily locate 

or find the information in the text. This type of strategy enables the student to easily get 

the information that they need in order to answer the question or to comprehend the text 

itself by answering the question. Raphael (1982) and Hsieh & Dwyer (2009) said that by 

using QAR strategy, students are able to locate the information from the text and could 

properly answer to the questions.  

4. Using Keyword 

Some participants also mentioned that they used keyword strategy in their reading 

process. Below are the excerpts from the participants. 

Extract 9. (Nadia) 
“If there was that kept appeared in the text, then I would note down the word and looked 

for the meaning. It was really helpful.” 

 

Extract 10. (Hana) 
“Sometimes there was word or term that always appeared in the text, and I thought that 

this word was important or essential in the text, it also helped me to understand more 

about the text.” 
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From the excerpts above, it is revealed that for some participants keyword strategy was 

very helpful for them to understand the text. By looking at the keywords, they could 

understand more about the content of the text. It is in line with Hsieh & Dwyer (2009) 

that the keyword strategy has been found, through research, to be useful in improving 

students’ ability to comprehend the text 

5. Read Between the Lines  

Reading between the lines strategy was also used by the participants. In order to 

get the detailed information, they read the text thorough fully and slowly. This strategy 

belongs to meta-cognitive strategies. Below are the excerpts from the participants. 

Extract 11. (Jessica) 

“To get all the information of the text, I read the text slowly and carefully. Sometimes I 
read the text more than once.” 

 

Extract 12. (Lina) 
“I read the text carefully to understand it. If I still didn’t get the meaning of the text, I 

would read it again.” 

 

The excerpts above show that some participants, used reading strategies to comprehend 

the text by reading the text in detail. They read the text slowly and carefully in order to 

comprehend the content of the text. Besides reading the text slowly, the participants also 

said that they read the text more than once to get the meaning of the text. It was in line 

with The National Reading Panel (2000) reading text or hearing text more than once 

benefits all readers and allowing them to gain a better understanding of the text.  

6. Efforts Outside the Class 

The last strategy that I found in the interview with the participants is their efforts 

outside class. They said that to enrich their vocabulary and background knowledge, they 

did a lot of reading practice. Below are the excerpts from the participants. 
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Extract 13. (Vita) 
“I do a lot of reading practice to enrich my vocabulary and to broaden my background 

knowledge.” 

 

Extract 14. (Jessica) 
“I read a lot of text in my spare time, so that my knowledge increase and also my 

vocabulary list.” 

 

The excerpts above, it is revealed that in order to get better comprehension in their 

reading class, some participants did a lot of reading practice outside the class. This 

strategy done by the participants in order to increase their background knowledge about 

many topics and also to enrich their vocabulary list. As said by Cunningham and 

Stanovich (2003) that the more the students read, the greater their vocabulary and the 

better their cognitive skills. By reading a lot of text with different kind of topic, their 

knowledge will be broadened and their vocabulary mastery improved. 

 

CONCLUSION 

 Along with speaking, listening, and writing, reading is one of the skills that 

language learners have to master in their English learning process. Because reading is not 

just merely reading the printed word, but how we communicate with the writer and the 

information in the text, I want to know is there any difficulties in understanding the text. I 

decided to do my study by choosing 15 participant of 2011 ED students who were taking 

IC course. Besides that, the purpose of my study is to find what problems that the 

participants faced in comprehending IC Reading text and their strategies to cope with 

those problems. So, in attempt to answer those research questions, I conducted my study 

by interviewing those participants.  
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 The study revealed that there were many problems the participants faced in 

comprehending or understanding IC Reading texts. These problems could be classified 

into major problems, i.e topic related problems that consisted of vocabulary problem and 

background knowledge problem. The findings showed that topic, vocabulary, and 

background knowledge is related to one another. If the topic of the text is not familiar and 

students do not have any background knowledge about it, then it will surely impact with 

their mastery of the vocabulary. Grammar related problems that consisted of grammatical 

complexity and types of question which was also one of the major problems, most were 

an obstacle for the participants in dealing with comprehension questions. Besides, the 

length of the text, reading-time, and motivation also became the participants’ problem in 

their reading process.  

 In addition, this study also found the strategies that the participants used to cope 

with the problems in comprehending text. The interview revealed that in dealing with 

problem with vocabulary the participants often used dictionaries, guessed it meaning 

from the context, QAR (Question Answer Relationship), used keywords from the text, 

read between the lines, and they also do effort outside the class by having a lot of reading 

practice. From this study, it was revealed that many students still didn’t know many kinds 

of strategies in reading that can be used such as cognitive strategies, meta-cognitive 

strategies, and social affective strategies.  

 This study is expected be a bridge between the students and the teachers. Teachers 

will know about students’ problems in comprehending reading text and that hopefully 

they can help their students to face the problems. Besides that, I also hope that the 

students itself can introspect themselves about their problems in comprehending text and 



31 
 

that they can improve their ability in reading. From this research I hope the teachers can 

understand their students better and help them with their problems and take action to help 

students improve their reading. Hopefully this study will give knowledge to both teachers 

and students about problems that language learners have to face in comprehending 

reading text and strategies that language learners often use in solving the problems. In 

conclusion, the implication of the result of the study is to the educational development, 

especially in teaching-learning for language learners. 

 However, the result of this study cannot be generalized to all language learners 

because the problems in comprehending reading text can be different for other 

participants and culture. The result of this study can be used as a glimpse for similar 

study about this topic. More participants and more findings are needed for better future 

study. I believe that a similar study related to this theme will be more reliable with more 

participants and context.  
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APPENDIX 

Transcription of Participant 1  

Pseudo name : Dian 

Writer : “Selamat pagi.” 

Dian : “Pagi kak.” 

Writer : “Menurut anda text atau bacaan di IC Reading itu bagaimana? 

Dian : “Ya kalo menurut aku sih tergantung dari jenis tesnya. Kadang kalo soalnya itu 

ada pilihan True, False, sama Not Discussed itu memang susah. Itu karena kita 

musti nyari itu benar ato nggak sama ada Not Discussed juga dan itu pasti lebih 

kebingungan juga. Trus ada lagi kalo soalnya tentang scrambled sentence. Itu 

ada sentences yang diacak trus kita harus ngurutin, itu juga lumayan susah. Kalo 

udah awalnya kita salah, pasti nanti ke bawahnya fatal.” 

Writer : “Oooh. OK. Trus dari text nya sendiri bagaimana menurut kamu?” 

Dian : “Tergantung sih. Kadang ada bacaan yang gampang di mengerti, kadang juga 

ada yang susah banget dimengerti” 

Writer : “Oh begitu, terus menurut kamu factor apa yang mempengaruhi kesulitan itu?” 

Dian : “Mmmm, topikya juga mungkin ya.” 

Writer : “Menurutmu topiknya bagaimana?” 

Dian : “Ya kadang topiknya tu susah dan kadang aku nggak ngerti sama yang dibahas 

di bacaannya, tapi kalo topiknya aku tahu ya nggak begitu sulit sih.” 

Writer : “Ok. Terus kesulitan-kesulitan apa saja yang kamu alami saat membaca text di 

IC Reading?” 

Dian : “Sebenarnya problemnya itu cuma satu, malas. Malas untuk baca dan malas 

untuk ngulang-ngulang baca terus-menerus. 

Writer : “Malas ya. Terus strategi kamu untuk mengatasinya gimana?” 

Dian : “Strateginya ya ngilangin rasa males itu sendiri gimana supaya kita mau baca 

lagi dan lebih teliti lagi jadi nanti biar jadinya sempurna gitu.” 

Writer : “Jadi problem kamu itu Males baca, terus ada lagi nggak problem yang lain?” 

Dian : “Oh itu Vocab. Itu paling susah.” 

Writer : “Susahnya gimana?” 
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Dian : “Banyak vocab yang aku nggak ngerti sama sekali.” 

Writer : “Nah, apakah itu mempengaruhi kamu dalam mamahami keseluruhan bacaan?” 

Dian : “He em. Kalo terlalu banyak vocab yang aku nggak ngerti, kadang agak susah 

juga buat ngerti’in isi bacaan. Tapi kalo vocabnya gampang-gampang ya 

gampang juga buat mengerti isi bacaan.” 

Writer : “Ok. Terus kalo vocabnya susah gitu kamu ngapain?” 

Dian : “Buka kamus. Kan di HP ada tu aplikasi kamus, tinggal cari aja di HP. Tapi 

kalo tes ya enggak.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Dian : “Mmmmm….apa lagi ya,,udah sih kayaknya” 

Writer : “Jadi cuma itu saja ya kesulitan kamu di IC Reading?” 

Dian : “Iya itu saja.” 

Writer : “OK, terimakasih ya atas bantuannya” 

Dian : “Iya, sama-sama” 

 

Transcription of Participant 2  

Pseudo name : Sasa 

Writer : “Selamat siang” 

Sasa : “Siang kak” 

Writer : “Bagaimana kabarnya?” 

Sasa : “He he…baik kak” 

Writer : “Menurut anda text atau bacaan di IC Reading itu bagaimana? 

Sasa : “Ya, menurut saya ada yang susah sama ada yang gampang.” 

Writer : “Bisa dijelaskan yang susah itu gimana dan yang gampang itu gimana?” 

Sasa : “Ya, yang susah itu biasanya kalo tema bacaannya itu aku gak ngerti dan masih 

asing. Kalo yang gampang ya, kebalikannya.” 

Writer : “Jadi menurut kamu tema itu mempengaruhi sulit tidaknya suatu bacaan?” 

Sasa : “Ya, kalau topiknya gampang dan aku tahu sedikit tentang topik itu sih menurut 

aku reading-nya gak sulit-sulit amat. Tapi kalau topiknya aku sama sekali gak 

tahu, buatku reading-nya sulit, apalagi kalo banyak vocab-vocab yang aku gak 

tahu artinya sama sekali ” 
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Writer : “Oke, terus ada lagi gak yang membuat kamu kesulitan dalam Reading di IC? 

Sasa  : “Mmmm,,,apa lagi ya,, mungkin kalo text-nya terlalu panjang.” 

Writer : “Terlalu panjang? Bisa dijelaskan?” 

Sasa : “Ya, kalau text-nya itu terlalu panjang, biasanya aku jadi malas buat baca, apa 

lagi tadi ditambah aku gak ngerti sama vocab-nya. Aku jadi tambah males lagi 

tuh.”  

Writer : “Oke, selain yang sudah kamu sebutkan tadi, ada lagi gak kira-kira kesulitan 

yang lain?” 

Sasa : “Ah itu pertanyaannya sulit, yang essay itu biasanya sulit banget kalau 

dibandingin sama multiple choice.” 

Writer : “Bisa dijelaskan kesulitannya gimana?” 

Sasa : “ Ya kalau essay kan kita harus benar-benar baca text-nya dengan teliti agar 

bisa menjawab pertanyaannya. “ 

Writer : “Ada lagi gak yang membuat kamu sulit memahami isi bacaan di IC?” 

Sasa : “Mmm, gak ada sih, Cuma itu tadi. Paling yang sering buat sulit untuk 

memahami isi text-nya sih ya vocabulary-nya.” 

Writer : “Terus dengan kesulitan-kesulitan kamu tadi, strategi apa yang biasanya kamu 

pakai?” 

Sasa : “Biasanya kalau soal vocabulary aku cari artinya di kamus. Tapi aku terkadang 

jarang bawa kamu ke kampus jadi ya lebih sering menebak artinya aja dari 

konteks kalimatnya.” 

Writer : “Jadi kamu kadang pakai kamus atau sering menebak artinya ya, ada lagi nggak 

strategi yang kamu gunakan di IC Reading?” 

Sasa : “Mungkin ya cuma baca-baca textnya dulu sebelum kelas, jadi nanti dikelas 

udah persiapan.” 

Writer : “Oh oke, Cuma itu atau ada strategi lainnya lagi?” 

Sasa : “Mmmm Cuma itu sih, kak.” 

Writer : “Oke, terimakasih ya atas waktunya.” 

 

Transcription of Participant 13 

Pseudo name : Nana 
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Writer : “Selamat pagi” 

Nana : “Selamat pagi kak.” 

Writer : “Bagaimana kabarnya?” 

Nana : “Baik kak.” 

Writer : “Kita langsung saja ya, menurut kamu text atau bacaan di IC Reading itu 

bagaimana?” 

Nana : “Menurutku ya bacaannya kadang ada yang sulit, kadang ada yang gampang 

juga.” 

Writer : “Bisa dijelaskan tidak yang sulit itu gimana?” 

Nana : “Tergantung juga sih ya kak, kadang kalau aku bacaannya itu kita tahu atahu 

bacaannya itu topiknya susah dan aku gak ngerti sama sekali ya bacaannya jadi 

susah dimengerti juga.” 

Writer : “Terus yang gampang gimana?” 

Nana : “Ya sama tergantung sama topik bacaannya, kalau topiknya tu sesuatu yang aku 

ngerti ya bacaannya bagi aku tu gampang dipahami. Contohnya waktu kita dapat 

text tentang tradisi-tradisi Jepang dan aku tu suka banget sama yang berbau 

tentang Jepang dan aku juga sering baca novel-novel yang ada tradisi Jepangnya, 

jadinya aku bisa tahu istilah-istilah asing yang muncul di bacaannya dan aku juga 

bisa menebak kata-kata yang sulit di bacaannyanya.” 

Writer : “Jadi kalau topiknya itu sesuatu yang kamu udah familiar itu bisa membantu 

kamu memahami teksnya ya?, terus dalam membaca dan memahami teks 

bacaannya IC ada kesulitan-kesulitan yang lain nggak?” 

Nana : “Ada sih, terutama soal vocabulary-nya. Kadang banyak vocabulary yang aku 

nggak tahu artinya.” 

Writer : “Nah, dari vocabulary sendiri menurut kamu itu mempengaruhi kamu dalam 

memahami isi teks nggak?” 

Nana : “Iya kak, soalnya kalau banyak vocab yang nggak tahu tu, aku jadi nggak ngerti 

sama yang dibicarain di teksnya itu sendiri dan kadang tu aku malah jadi sibuk 

cari arinya sendiri gitu lho kak.” 

Writer : “Oh ya ya, terus selain vocab, ada kesulitan lain nggak yang kamu alami?” 

Nana : “Mmmm apa ya, mungkin soalnya ya. Itu kadang soalnya sulit-sulit.” 
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Writer : “Maksudnya dengan soalnya sulit gimana?” 

Nana : “Ya itu soal yang kayak True or False terus scrambled sentence itu juga susah, 

satu lagi essay.” 

Writer : “Bisa dijelaskan nggak susahnya itu gimana?” 

Nana : “Ya kalo yang True or False itu kadang-kadang penyataannya itu nggak tertulis 

jelas di teksnya, apa lagi kalo ditambah pilihan Not Discussed, itu tambah bikin 

pusing. Selain itu yang soal uraian juga sulit, soalnya aku harus baca teksnya 

dulu dan kadang aku harus menyimpulkan sendiri untuk menjawab soalnya, 

karena kadang tu informasinya nggak dengan jelas ditulis di teksnya tapi kita 

harus menganalisis dulu gitu.” 

Writer : “Oke, selain itu ada lagi nggak kesulitan yang lain?” 

Nana : “Mmmm, ini sih kadang aku kurang waktu aja.” 

Writer : “Maksudnya kurang waktu itu gimana? Bisa dijelaskan?” 

Nana : “Kadang tu waktunya nggak cukup kalo harus baca terus menjawab 

pertanyaannya, apalagi pas tes. Kadang tu bacaaanya ada yang panjang dan aku 

tu butuh waktu banyak untuk memahami isi teksnya.” 

Writer : “Jadi waktu juga mempengaruhi kamu dalam memahami teksnya juga?” 

Nana : “Ya.” 

Writer : “ Nah dari kesulitan-kesulitan yang sudah kamu sebutkan tadi, strategi apa yang 

kamu gunakan untuk mengatasi masalah-masalah yang kamu alami khususnya 

dalam memahami bacaannya sendiri?” 

Nana : “Biasanya sih kalau soal vocabulary tu aku cari artinya di kamus kalau aku 

bener-bener gak ngerti artinya, apalagi kalau katanya itu muncul terus dalam 

bacaan.” 

Writer : “Strategi yang lain apa?” 

Nana : “Itu sih baca teksnya lebih teliti aja biar bisa tahu isi teksnya itu. Sama kalau di 

rumah ya baca-baca bacaan yang pake bahasa inggris gitu biar wawasannya lebih 

luas dan bisa memperbanyak vocabulary. Itu aja sih” 

Writer : “Jadi itu tadi strategi yang kamu lakukan. Oke, terimakasih ya atas waktunya 

dan bantuannya.” 

Nana : “Iya, sama-sama.” 
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Transcription of Participant 4 

Pseudo name : Doni 

Writer : “Selamat pagi, dengan Doni kan?” 

Doni : “Iya.” 

Writer : “Menurut kamu bacaan di IC reading itu bagaimana?” 

Doni : “Kadang ada yang susah, kadang yang gampang.” 

Writer : “Nah, yang susah dan yang gampang itu gimana? Bisa dijelaskan?” 

Doni  : “Kalo vocab yang ada dalam teks itu gampang otomatis teksnya itu gampang 

dimengerti, tapi sebaliknya kalau vocab-vocabnya sulit, ya bacaaanya juga jadi 

sulit dimengerti.” 

Writer : “Jadi sulit tidaknya bacaan tergantung pada vocabnya?” 

Doni : “Ya.” 

Writer : “Terus dalam memahami teks bacaan kesulitan-kesulitan apa saja yang kamu 

alami?” 

Doni : “  Ya tadi vocab itu yang paling jadi masalah, selain itu, ini biasanya kalau 

teksnya terlalu panjang dan aku nggak ngerti sama sekali sama topik atau isi 

yang dibicarakan itu aku jadi males buat bacanya. Soalnya kalau topic atau 

judulnya aja udah nggak ngerti biasanya bacaaannya juga susah nantinya.” 

Writer : “Selain itu ada lagi nggak?” 

Doni : “Apa ya, itu kak, kadang tu kalimatnya itu panjang-panjang dan sulit 

dimengerti. Kadang malah bikin pusing soalnya kalimatnya terlalu bertele-tele 

dan aku justru gak dapet arti dari kalimat itu apa. Jadinya aku harus baca 

kalimatnya berulang-ulang.” 

Writer : “Uhm…oke, ada yang lain lagi nggak?” 

Doni : “Mmmm kayaknya itu aja kesulitannya, ya yang paling utama itu, vocabulary.” 

Writer : “Oke, terus stategi apa yang kamu pakai kalau kamu menemui kesulitan-

kesulitan tersebut terutama untuk memahami isi bacaan?” 

Doni : “Ya paling itu cari arti vocab-vocab yang sulit di kamus atau di HP, terus untuk 

memahami bacaannya paling aku baca kalimatnya lagi sampai aku ngerti isi 

kalimatnya itu.” 
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Writer : “Itu aja strategi kamu? Ada yang lain nggak?” 

Doni : “Nggak sih, itu aja.” 

Writer : “Oke, terimakasih ya.” 

 

Transcription of Participant 5  

Pseudo name : Lina 

Writer : “Selamat siang.” 

Lina : “Selamat siang kak.” 

Writer : “Kita langsung aja yak e pertanyaan pertama. Menurut kamu bacaan di Ic 

reading itu gimana?” 

Lina : “Mmm, bacaannya ada yang susah dan ada yang gampang.” 

Writer : “Bisa dijelaskan yang susah dan yang gampang itu gimana menurut kamu?” 

Lina : “Ya kalo aku tahu bacaannya, maksudnya kalo yang dibahas di teksnya itu 

sesuatu yang nggak asing atau sesuatu yang apa ya, yang common gitu. Kalau 

yang susah itu biasanya ya yang dibahas itu topik-topik yang asing gitu atau 

susah kayak tentang science-science gitu. Apalagi kalau vocabulary-nya juga 

susah, wah itu tambah gak mudheng sama bacaannya.” 

Writer : “Oke, terus dari kamu sendiri kesulitan-kesulitan apa yang kamu alami saat 

kamu membaca dan memahami teks di IC?” 

Lina : “Ya itu tadi, kalau topiknya itu susah vocabnya juga susah dan banyak vocab 

atau istilah-istilah yang aku gak tahu artinya.” 

Writer : “Nah, menurut kamu vocab yang susah itu mempengaruhi kamu dalam 

memahami isi bacaannya nggak?” 

Lina : “He’em, itu mempengaruhi.” 

Writer : “Terus ada lagi nggak yang sulit?” 

Lina : “Eee… itu jenis soal-soalnya. Yang True or False itu sulit banget. Kadang tu 

kalimatnya membingungkan dan kadang aku nggak bisa milih mana yang True 

dan mana yang False.” 

Writer : “Oke, ada lagi nggak kira-kira?” 

Lina : “Mmmm mungkin kalo teksnya terlalu panjang, malah jadinya bingung dan 

males buat baca.” 
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Writer : “Terus dari kesulitan-kesulitan tadi, strategi apa yang kamu lakukan untuk 

mengatasi masalah tersebut terutama masalah dalam memahami isi teks?” 

Lina : “Ya, kalo soal vocab kadang aku lebih ke menebak artinya saja, dari 

konteksnya, atau kalo bener-bener gak punya bayangan aku lewatin aja, tapi 

kalau vocabnya sering muncul aku baru lihat di kamus.” 

Writer : “Oke, jadi kamu menebak kalau kamu bisa, atau dilewatin aja, baru kalau 

nggak bisa kamu lihat di kamus. Ada startegi lain nggak?” 

Lina : “Ini sih, aku baca teksnya lebih teliti aja biar aku bisa memahami isinya. 

Kadang kalau aku masih nggak ngerti sama kalimatnya, aku baca lagi kalimat itu 

sampai aku ngerti sama apa yang dimaksud dengan kalimat itu.” 

Writer : “Oke, masih ada lagi nggak?” 

Lina : “Ya, banyak baca bacaan bahasa nggris aja biar vocabnya bisa bertambah. Itu 

saja sih yang sering aku lakukan.” 

Writer : “Oke, jadi menurut kamu banyak baca bisa menambah vocab kamu?” 

Lina : “Ya.” 

Writer : “Oke, mungkin itu aja pertanyaannya, terimakasih atas waktu dan bantuannya.” 

Lina : “Ya, sama-sama kak.” 

 

Transcription of Participant 6 

Pseudo name : Dinda 

Writer : “Selamat siang.” 

Dinda : “Siang kak.” 

Writer : “Kita langsung saja ke pertanyaannya ya.” 

Dinda : “Ya” 

Writer : “Menurut kamu bacaan atau teks di IC reading itu bagaimana?” 

Dinda : “Kalau menurutku sih susah ya, apa lagi yang yang True or False and Not 

discussed Question. Itu aku paling bingung kalau soal itu. Kalau yang gampang 

sih yang multiple choice questions, itu agak gampang.” 

Writer : “Kalau bacaannya sendiri gimana menurutmu?” 

Dinda : “Kalau bacaannya ya kadang susah kadang gampang.” 



44 
 

Writer : “Nah, bisa dijelaskan nggak yang susah dan yang gampang itu yang 

bagaimana?” 

Dinda : “ Tergantung sih, kalau topic yang dibahas susah ya teksnya juga susah, 

contohnya tu hari ini, kita lagi bahas soal space. Vocab-nya tu bikin pusing, 

banyak istilah-istilah yang aku nggak ngerti, soalnya aku nggak ngerti sama 

sekali tentang space atau science. Tapi kalau topiknya itu gampang kayak waktu 

kita bahas soal fiction, vocabnya juga gampang dan mudah untuk dimengerti.” 

Writer : “ Jadi topic dan vocab-nya itu mempengaruhi kami dalam memahami teks 

nggak?” 

Dinda : “Ya.” 

Writer : “Ada kesulitan-kesulitan nggak yang kamu alami dalam reading terutama 

dalam memahami isi bacaan?” 

Dinda : “Ya itu tadi vocabnya susah” 

Writer : “Itu saja atau ada yang lain?” 

Dinda : “Mmmm, paling males itu aja. Males buat baca teksnya, apalagi kalau teksnya 

itu susah dan vocabnya aku banyak yang nggak tahu, itu tambah males.” 

Writer : “Oke, terus strategi apa yang kamu lakukan dalam mengahapi kesulitan-

kesulitan tersebut, terutama dalam memahami teksnya?’ 

Dinda : “Kalau aku sih kadang nebak aja vocab yang aku nggak tahu dari konteksnya, 

kalau pakai kamus tu ribet kadang, males bawanya juga.” 

Writer : “Itu aja, atau masih ada strategi yang lain?” 

Dinda : “Ya paling aku seringnya lihat soalnya dulu baru aku cari jawabannya di 

teksnya. Itu lebih effective. Itu saja sih” 

Writer : “Oke, saya kira sudah cukup. Terimakasih ya atas waktu dan bantuannya.” 

Dinda : “Ya, sama-sama.” 

 

Transcription of Participant 7 

Pseudo name : Kevin 

Writer : “Selamat pagi” 

Kevin : “Selamat pagi” 

Writer : “Menurut kamu teks di IC reading itu bagaimana?” 
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Kevin : “Teksnya ya?” 

Writer : “Iya” 

Kevin : “Mmmm, kalau teksnya sih ya ada yang gampang ada yang sulit.” 

Writer : “Bisa dijelaskan nggak?” 

Kevin : “Kadang tu teksnya menurutku panjang banget dan susah, tapi ada yang 

sedang-sedang saja sih.” 

Writer : “Terus kesulitan-kesulitan apa saja yang sering kamu alami saat di Reading 

IC?” 

Kevin : “Vocab-nya kadang sulit-sulit dan aku nggak ngerti sama sekali artinya.” 

Writer : “Vocab sulit, ada lagi?” 

Kevin : “Kadang tu ya tadi teksnya tadi terlalu panjang, dan itu tu jadi kelemahan aku, 

soalnya menurutku semakin panjang teksnya itu semakin sulit dimengerti. Butuh 

waktu banyak untuk memahami isi teks, tapi kalau pas di test-nya, waktunya tu 

nggak cukup kalau teksnya terlalu panjang.” 

Writer : “Oke, ada lagi nggak selain long texts?” 

Kevin : “Apa ya, soalnya mungkin.” 

Writer : “Soalnya gimana?” 

Kevin : “Yang menyusun kalimat itu. Apa namanya e e e..Scrambled Sentence, itu 

susah.” 

Writer : “Kenapa bisa susah? Bisa dijelaskan?” 

Kevin : “Ya, itu menurutku paling susah, soalnya kalau udah satu aja salah urutan kan 

yang lainnya otomatis salah. Nggak urut jadinya.” 

Writer : “Lalu strategi apa yang kamu gunakan jika menemui kesulitan-kesulitan 

tersebut terutama dalam memahami isi teksnya?” 

Kevin : “Ya paling cari arti vocab yang susah di HP, sama ini biar mempersingkat 

waktu sih biasanya aku baca pertanyaannya dulu baru teksnya. Yang ditanyaain 

itu apa, habis itu baru cari jawabannya di teksnya.” 

Writer : “Oke, masih ada yang lain?” 

Kevin : “Kalau di reading sih aku lebih suka baca soalnya dulu nanti baru cari 

jawabannya di teks. 

Writer : “Masih ada strategi yang lain gak?” 
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Kevin : “Enggak, itu aja yang biasanya aku lakuin.” 

Writer : “Oke, terimakasih atas waktu dan bantuannya.” 

Kevin : “Ya.” 

 

Transcription of Participant 8  

Pseudo name : Hana 

Writer : “Selamat siang, dengan Hana?” 

Hana : “Siang kak, iya.” 

Writer : “Kita langsung aja ke pertanyaan pertama ya.” 

Hana : “Iya” 

Writer : “Oke, menurut kamu teks di IC reading itu gimana?” 

Hana : “Ya sulit, soalnya kan teksnya tu panjang-panjang dan banyak vocab yang 

nggak tahu.” 

Writer : “Oke, jadi menurut kamu tu teksnya sulit-sulit” 

Hana : “Ya, pa lagi teks yang di tes. Wah itu kadang bikin pusing.” 

Writer : “Terus, kesulitan-kesulitan apa yang kamu alami saat membaca teksnya dan 

memahami isi teksnya?” 

Hana : “Ya pas test itu. Menurutku sulit banget test reading-nya.” 

Writer : “Kenapa sulit? Bisa dijelaskan?” 

Hana : “Ya soalnya, kita kan cuma dikasih waktunya terbatas, sedangkan kita harus 

baca banyak teks terus harus menjawab soalnya juga. Itu biasanya kurang 

waktu.” 

Writer : “Oke, kalau dari bacaannya sendiri ada kusulitan nggak dalam memahaminya?” 

Hana : “Kadang. Kadang kalau vocabnya banyak yang nggak tahu tu aku jadi kurang 

paham sama maksud dari teksnya.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Hana : “Apa ya, ya yang pertama itu vocab tadi, terus jenis soal-soalnya itu juga sulit-

sulit. Yang True or False sama yang Scrambled sentence itu susah juga.” 

Writer : “Lalu strategi apa yang kamu lakukan untuk mengatasi kesulitan tersebut 

terutama dalam memahami isi bacaan?” 
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Hana : “Kadang itu ada vocab yang muncul terus atau disebutin terus di teksnya, nah 

aku cari artinya karena menurutku itu pasti vocabnya itu penting dan itu 

membantu aku memahami teksnya.” 

Writer : “Terus ada strategi lain nggak?” 

Hana : “Mmmmm paling kalau ketemu vocab yang susah tu aku terus aja, atau kalau 

bisa ya ditebak artinya dari konteksnya.” 

Writer : “Apakah itu bisa membantu kamu dalam memahami teksny?” 

Hana : “Iya, soalnya kan kalau kita tahu arti vocabnya, kita kan bisa lebih mengerti 

teksnya.” 

Writer : “Oke, itu saja atau masih ada yang lain?” 

Hana : “Itu aja sih.” 

Writer : “Terimakasih ya atas waktu dan bantuannya.” 

Hana : “Iya.” 

 

Transcription of Participant 9  

Pseudo name : Vita 

Writer : “Selamat pagi, dengan Vita?” 

Vita : “Iya.” 

Writer : “Kita langsung aja ke pertanyaan pertama ya.” 

Vita : “Iya” 

Writer : “Oke, menurut kamu teks di IC reading itu gimana?” 

Vita : “Tergantung sih. Ada yang sulit ada juga yang gampang.” 

Writer : “Bisa dijelaskan lebih lanjut?” 

Vita : “Ya tergantung yang dibahas itu apa. Kalau yang dibahas itu susah kayak waktu 

bahas tentang science, space itu susah.” 

Writer : “Jadi menurut kamu, kesulitannya itu tergantung dari topik yang dibahas itu 

apa?” 

Vita : “Ya.” 

Writer : “Terus kesulitan-kesulitan apa yang biasanya kamu alami dalam memahami isi 

teksnya?” 
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Vita : “Ya tadi, tergantung topiknya yang dibahas apa. Terus biasanya kurang waktu 

buat baca.” 

Writer : “Maksudnya kurang waktu itu gimana? Bisa dijelaskan lagi?” 

Vita : “Ya kadang tu aku kan baca teksnya lebih dari satu kali biar ngerti artinya, tapi 

ya kadang malah waktunya itu nggak cukup. Belum selesai baca, gurunya dah 

nyuruh nyocokin soalnya.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Vita : “Itu vocabnya kadang susah. Biasanya kalau topicnya udah susah, vocabnya 

juga susah.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Vita : “Nggak sih.” 

Writer : “Lalu strategi apa yang kamu lakukan untuk mengatasi kesulitan tersebut 

terutama dalam memahami isi bacaan?” 

Vita : “Kalau soal vocab sih, ya aku cari artinya di kamus, pakai kamus di HP tapi.” 

Writer : “Terus ada strategi lain nggak?” 

Vita : “Apa ya, ya tadi baca teksnya lebih dari satu kali biar mudheng gitu.” 

Writer : “Apakah itu bisa membantu kamu dalam memahami teksnya?” 

Vita : “Iya” 

Writer : “Oke, itu saja atau masih ada yang lain?” 

Vita : “Biasanya sih kalau di rumah, ya baca-baca bacaan inggris biar vocab yang aku 

bisa tambah banyak dan juga memperluas knowledge-nya.” 

Writer : “Jadi kamu banyak baca biar vocab dan background knowledge kamu tambah 

banyak? Masih ada lagi nggak?” 

Vita : “Itu aja sih.” 

Writer : “Oke. Terimakasih ya atas waktu dan bantuannya.” 

Vita : “Iya.” 

 

Transcription of Participant 10  

Pseudo name : Dani 

Writer : “Selamat pagi, dengan Dani?” 

Dani  : “Iya.” 
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Writer : “Kita langsung aja ke pertanyaan pertama ya.” 

Dani : “Iya” 

Writer : “Oke, menurut kamu teks di IC reading itu gimana?” 

Dani : “Tergantung sih. Ada yang sulit ada juga yang gampang.” 

Writer : “Bisa dijelaskan lebih lanjut?” 

Dani : “Ya tergantung kadang kalau teksnya itu panjang, aku jadi sulit memahami 

isinya.” 

Writer : “Jadi menurut kamu, kesulitannya itu tergantung dari panjang pendeknya teks?” 

Dani : “Ya.” 

Writer : “Terus kesulitan-kesulitan apa yang biasanya kamu alami dalam memahami isi 

teksnya?” 

Dani : “Kalu lagi test, kadang aku kehabisan waktu. Soalnya kan kita Cuma dikasih 

waktu terbatas buat baca sama ngerjain soalnya. Apalagi kalau pas baca 

vocabnya itu banyak yang nggak tahu, jadinya kan butuh waktu lagi buat 

berpikir. Tapi kadang aku cari kata yang sulit di HP sih.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Dani : “Itu vocabnya kadang susah. Biasanya kalau topiknya udah susah, vocabnya 

juga susah.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Vita : “Nggak sih.” 

Writer : “Lalu strategi apa yang kamu lakukan untuk mengatasi kesulitan tersebut 

terutama dalam memahami isi bacaan?” 

Vita : “Kalau soal vocab sih, ya aku cari artinya di HP.” 

Writer : “Terus ada strategi lain nggak?” 

Vita : “Mungkin untuk menghemat waktu, sekarang aku lebih sering lihat soalnya 

dulu baru cari jawabannya di teks sih.” 

Writer : “Apakah itu bisa membantu kamu dalam memahami teksnya?” 

Vita : “Iya, soalnya kan bisa paham dari bantuan soal-soal tentang teks itu.” 

Writer : “Oke, itu saja atau masih ada yang lain?” 

Vita : “Biasanya sih kalau di rumah, ya baca-baca bacaan inggris biar vocab yang aku 

bisa tambah banyak dan juga memperluas knowledge-nya.” 
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Writer : “Jadi kamu banyak baca biar vocab dan background knowledge kamu tambah 

banyak? Masih ada lagi nggak?” 

Vita : “Itu aja sih.” 

Writer : “Oke. Terimakasih ya atas waktu dan bantuannya.” 

Vita : “Iya.” 

 

Transcription of Participant 11  

Pseudo name : Jessica 

Writer : “Selamat pagi, dengan Jessica?” 

Jessica : “Iya.” 

Writer : “Kita langsung aja ke pertanyaan pertama ya.” 

Jessica : “Iya” 

Writer : “Oke, menurut kamu teks di IC reading itu gimana?” 

Jessica : “Ada yang susah ada yang gampang.” 

Writer : “Bisa dijelaskan lebih lanjut?” 

Jessica : “Ya tergantung yang dibahas itu apa. Sama kalau teksnya panjang itu biasanya 

aku susah buat memahaminya.” 

Writer : “Jadi menurut kamu, kesulitannya itu tergantung dari topik yang dibahas itu apa 

sama panjang pendeknya teks?” 

Jessica : “Ya.” 

Writer : “Terus kesulitan-kesulitan apa yang biasanya kamu alami dalam memahami isi 

teksnya?” 

Jessica : “Ya tadi, tergantung topiknya yang dibahas apa. Sama panjang pendeknya 

teks.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Jessica : “Vocab itu yang paling susah. Kalau nggak tahu vocabnya kan jadi sulit untuk 

memahami isi bacaannya.” 

Writer : “Jadi vocab yang sulit bisa menghambat kamu untuk memahami isi teksnya?” 

Jessica : “Iya.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 
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Jessica : “Jenis soalnya biasanya. Yang paling sulit itu True or False. Kadang tu 

jawabannya membingungkan. Soalnya kadang tu nggak tertulis jelas di 

bacaannya.” 

Writer : “Lalu strategi apa yang kamu lakukan untuk mengatasi kesulitan tersebut 

terutama dalam memahami isi bacaan?” 

Jessica : “Kalau soal vocab sih, kadang aku hanya nebak aja artinya dari  konteks 

kalimatnya, kadang tu kalau harus pakai kamus tu terlalu repot.” 

Writer : “Terus ada strategi lain nggak?” 

Jessica : “Mmmm…biasanya biar dapat semua informasi di bacaannya, aku baca 

teksnya pelan-pelan dan teliti. Kadang malah baca sampai lebih dari satu kali 

biar lebih jelas.” 

Writer : “Apakah itu bisa membantu kamu dalam memahami teksnya?” 

Jessica : “Iya” 

Writer : “Masih ada yang lain nggak strategi yang lain?” 

Jessica : “Itu aja sih yang biasanya aku lakuin.” 

Writer : “Oke. Terimakasih ya atas waktu dan bantuannya.” 

Jessica : “Iya.” 

 

Transcription of Participant 12 

Pseudo name : Susi 

Writer : “Selamat pagi, dengan Vita?” 

Susi : “Iya.” 

Writer : “Kita langsung aja ke pertanyaan pertama ya.” 

Susi : “Iya” 

Writer : “Oke, menurut kamu teks di IC reading itu gimana?” 

Susi : “Gampang sih menurut aku.” 

Writer : “Bisa dijelaskan lebih lanjut?” 

Susi : “Ya menurutku nggak terlalu sulit aja. Cuma kadang kalau yang dibahas 

tentang sesuatu yang belum familiar gitu aja yang agak susah.” 

Writer : “Terus kesulitan-kesulitan apa yang biasanya kamu alami dalam memahami isi 

teksnya?” 
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Susi : “Kalau memahami isi teks paling kesulitannya vocabnya aja. Kalau banyak 

yang nggak tahu itu ya agak sulit memahami, tapi kalau Cuma sedikit yang 

nggak tahu ya cukup bisa dipahami dengan mudah.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Susi : “Paling itu yang sulit tu True or False Question-nya.” 

Writer : “Kenapa bisa sulit?” 

Susi : “Kadang tu jawabannya nggak di tulis jelas di teks. Kita tu harus nebak ini 

bener apa nggak, apalagi kalau di tambah Not discussed.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Susi : “Nggak sih.” 

Writer : “Lalu strategi apa yang kamu lakukan untuk mengatasi kesulitan tersebut 

terutama dalam memahami isi bacaan?” 

Susi : “Kalau soal vocab sih, ya aku cari artinya di kamus, pakai kamus di HP tapi.” 

Writer : “Terus ada strategi lain nggak?” 

Susi : “Paling baca teksnya lebih teliti dan hati-hati aja, biar lebih jelas gitu 

Writer : “Apakah itu bisa membantu kamu dalam memahami teksnya?” 

Susi : “Iya” 

Writer : “Oke, itu saja atau masih ada yang lain?” 

Susi : “Itu aja sih.” 

Writer : “Oke. Terimakasih ya atas waktu dan bantuannya.” 

Susi : “Iya.” 

 

Transcription of Participant 13 

Pseudo name : Gary 

Writer : “Selamat siang.” 

Gary : “Iya.” 

Writer : “Kita langsung aja ke pertanyaan pertama ya.” 

Gary : “Iya” 

Writer : “Oke, menurut kamu teks di IC reading itu gimana?” 

Gary : “Tergantung sih. Ada yang sulit ada juga yang gampang.” 

Writer : “Bisa dijelaskan lebih lanjut?” 
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Gary : “Kalau vocabnya tahu ya mudah dipahami bacaannya.” 

Writer : “Terus kesulitan-kesulitan apa yang biasanya kamu alami dalam memahami isi 

teksnya?” 

Gary : “Vocabnya, kalimatnya kadang aku gak mudheng, maksudnya kalimatnya 

kadang terlalu susah dipahami. Terus, kalau gak tahu tentang yang dibicaraain 

tentang apa gitu, jadinya sulit buat memahami teks.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Gary : “Kurang konsentrasi sama males biasanya.” 

Writer : “Kenapa bisa males?” 

Gary : “Ya males aja, kadang tu bacaannya panjang trus vocabnya susah-susah. 

Jadinya males buat baca.” 

Writer : “Lalu strategi apa yang kamu lakukan untuk mengatasi kesulitan tersebut 

terutama dalam memahami isi bacaan?” 

Gary : “Kalau soal vocab sih, kadang ya aku ignore aja, kalau nggak ya Cuma nebak-

nebak aja artinya apa yang sesuai sama kalimatnya. Kalau pakai kamus tu terlalu 

lama nyarinya dan repot banget.” 

Writer : “Terus ada strategi lain nggak?” 

Gary : “Kalau pas ngerjain tes sih biasanya aku baca soalnya dulu baru teksnya, kan 

bisa menghemat waktu.” 

Writer : “Oke, itu aja atau masih ada yang lain?” 

Gary : “Itu aja sih.” 

Writer : “Oke. Terimakasih ya atas waktu dan bantuannya.” 

Gary : “Iya.” 

 

Transcription of Participant 14 

Pseudo name : Ila 

Writer : “Selamat pagi, dengan Ila?” 

Ila : “Iya, pagi kak.” 

Writer : “Kita langsung aja ke pertanyaan pertama ya.” 

Ila : “Iya” 

Writer : “Oke, menurut kamu teks di IC reading itu gimana?” 
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Ila : “Kalau pas test ya susah menurutku, karena bacaannya biasanya tu lebih dari 3, 

dan pasti ada yang panjang.” 

Writer : “Kenapa menurut kamu susah?” 

Ila : “Yak kan teksnya tu kadang yang dibahas tu susah dan belum pernah dibahas 

sebelum ya, jadinya ya susah. Apalagi harus menjawab pertanyaanya.” 

Writer : “Terus kesulitan-kesulitan apa yang biasanya kamu alami dalam memahami isi 

teksnya?” 

Ila : “Paling banyak sih susah di vocabnya, karena banyak yang nggak tahu, jadinya 

agak sulit buat memahami isinya.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Ila : “Soal-soalnya paling. Kan banyak soalnya, yang paling susah tu True or False 

sama uraiannya.” 

Writer : “Kenapa bisa susah?” 

Ila : “Kalau True or False tu kadang membingungkan, dan kalimatnya kadang 

nggak sama kayak yang di teksnya.  Kalau uraian ya susahnya kita harus ngerti 

isi teksnya dulu baru nanti bisa jawab soalnya.” 

Writer : “Lalu strategi apa yang kamu lakukan untuk mengatasi kesulitan tersebut 

terutama dalam memahami isi bacaan?” 

Ila : “Kalau soal vocab, ya cari artinya di kamus ato di HP.” 

Writer : “Terus ada strategi lain nggak?” 

Ila : “Nggak ada sih.” 

Writer : “Oke. Terimakasih ya atas waktu dan bantuannya.” 

Ila : “Iya.” 

 

Transcription of Participant 15 

Pseudo name : Yasmin 

Writer : “Selamat siang.” 

Yasmin : “Siang.” 

Writer : “Kita langsung aja ke pertanyaan pertama ya.” 

Yasmin : “Iya” 

Writer : “Oke, menurut kamu teks di IC reading itu gimana?” 
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Yasmin : “Nggak terlalu susah sih menurutku.” 

Writer : “Terus kesulitan-kesulitan apa yang biasanya kamu alami dalam memahami isi 

teksnya?” 

Yasmin : “Itu paling cuma ada beberapa vocab yang susah dan nggak ngerti artinya.” 

Writer : “Apakah itu mempengaruhi kamu dalam memahami teks?” 

Yasmin : “Ya tergantung, kalau banyak yang nggak tahu ya mempengaruhi, tapi kalau 

sedikit sih ya nggak begitu mempengaruhi.” 

Writer : “Ada lagi nggak kesulitan yang lain?” 

Gary : “Kadang Cuma males aja buat baca, soalnya teksnya kadang panjang.” 

Writer : “Kenapa bisa males?” 

Gary : “Ya males aja, kadang nggak mood aja.” 

Writer : “Lalu strategi apa yang kamu lakukan untuk mengatasi kesulitan tersebut 

terutama dalam memahami isi bacaan?” 

Gary : “Biasanya aku nebak aja arti dari vocabnya itu apa, tapi kalau nggak bisa ya 

terus aja.” 

Writer : “Terus ada strategi lain nggak?” 

Gary : “Kalau pas ngerjain tes sih biasanya aku baca soalnya dulu baru teksnya, kan 

bisa menghemat waktu.” 

Writer : “Oke, itu aja atau masih ada yang lain?” 

Gary : “Itu aja sih.” 

Writer : “Oke. Terimakasih ya atas waktu dan bantuannya.” 

Gary : “Iya.” 

 

 

 




