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KINDS OF TEACHER‟S ORAL CORRECTIVE FEEDBACK TOWARD  

7
TH

 GRADE STUDENTS‟ PRONUNCIATION ERRORS 

IN THE SPEAKING CLASS 

Dian Puspita 

ABSTRACT 

 Pronunciation is a significant aspect of English in communication because people with 

good pronunciation can deliver their ideas through acceptable and understandable pronunciation. 

However, the powers of student‟s mother tongue, Indonesian, is one of the problems influencing 

students‟ learning. Pronunciation is quite complicated to learn so English teacher‟s role is 

essential in the language learning process. This study was intended to find the kinds of teacher‟s 

oral corrective feedback toward 7
th

 grade students‟ pronunciation errors during the Speaking 

Class. It was conducted in a private Junior High School in Salatiga with an English teacher as my 

participant. The data was collected by doing observation in the 7
th

 grade classes. I found that the 

English teacher used 6 kinds of teacher‟s oral corrective feedback proposed by Lyster and Ranta 

(1997): explicit correction, recast, clarification request, metalinguistic feedback, elicitation, and 

repetition. All kinds of teacher‟s oral corrective feedback were used by the teacher; nevertheless, 

the occurrence of each type was different from one another. Hopefully this study is beneficial for 

English teachers and Teaching Practicum students on how to respond to students‟ 

mispronunciation and give correction with the appropriate technique. 

Key words: speaking, pronunciation, errors, teacher‟s oral corrective feedback. 

 

INTRODUCTION 

 Since English become an international language, to learn and to be proficient in this 

language is very significant for people throughout the world. People need to learn English in 

order to have good communication with people from other nations. In Indonesia, English 

education has existed in almost all public and private schools, from the kindergarten to college. 

By learning English in these educational institutions, students are expected to have great 

attainment in English.  
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However, the proficiency of English language should not only on the grammar and 

vocabulary, but the pronunciation too (Gilakjani, 2012:98). Gilakjani (2012:96) also said that 

even though one makes errors on grammar or other areas but she/he has excellent pronunciation, 

it would be more acceptable and understandable for the listener rather than one who has bad 

pronunciation. So, learners should learn how to say the words correctly so that they can 

communicate well with other people.  

In the process of learning how to have proper pronunciation of English, learners face 

some problems and obstacles. One of learners‟ difficulties is the influence of learners‟ first 

language, Indonesian. Setter and Jenkins (2005) said, “…L1 transfer is, in fact, a stronger 

influence on the pronunciation of an L2…” (p.4). It is because Indonesian and English have 

differences in sound productions of letters and words. There are many sounds of English which 

are not common and even exist in Indonesian, so Indonesian learners may not really accustom to 

those sounds and produce errors. 

Given that sounds have a central role in communication, English teachers must point that 

the teaching of pronunciation in their classes is important (Gilakjani, 2012, 96). Not only 

teaching about grammar or vocabulary, teachers should emphasize on the importance of having 

good pronunciation too to the learners. The other English teachers‟ roles in class are also 

correcting the learners‟ mispronunciation and providing the correct pronunciation so that the 

learners become aware of the word they say incorrectly and know the correct pronunciation of 

that word. 

One statement from a teacher on a teacher training course in Lavezzo and Dunford 

(1993:62) as stated in Harmer (2001) noted that “we find that there is no correcting at all teacher 
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and this comes to us as a big disappointment” (p. 105). It means that correction is truly desired 

and needed by the English learners. There are some ways in giving correction toward students‟ 

error that teachers can use mentioned by Lyster and Ranta (1997), such as recast, explicit 

correction, elicitation, etc.  

My study is aimed to find the kinds of teachers‟ corrective feedback techniques used by 

English teacher in a private Junior High School grade 7 when encountering students‟ 

pronunciation errors. Having this objective, I come up with a research question that I attempt to 

answer: “What are the techniques used by English teacher in giving oral corrective feedback for 

7
th

 grade of Junior High School learners on their pronunciation error?” 

By conducting this study, it will help English teachers and students-teachers who are 

doing their Teaching Practicum to respond to learners‟ mispronunciation and give the correction 

with the appropriate techniques so that the learners can accept the correction and do not repeat 

the same errors again. Hopefully, English teachers and student-teachers will get new knowledge 

on how to improve their performance in the classroom, improve their correcting errors‟ ability, 

and can properly give helpful respond to students‟ errors. 

LITERATURE REVIEW 

A. Pronunciation 

 In communication, pronunciation is a completely significant aspect to attain. Morley 

(1998) as stated in Gilakjani (2012:99) said that the function of pronunciation in general 

communicative skill is important. Having acceptable and understandable pronunciation will 

result in good communication with other people. People can convey their messages and ideas 
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better to others if they can pronounce the utterances correctly rather than people who speak 

unclearly even if they have perfect grammar.  

Having the ability to pronounce words suitably will not just make our talking intelligible; 

it can constructs good relationship too with our interlocutors (Gilakjani, 2012:104). It means that 

people can build connection with other people if they speak with clear pronunciation because 

they can understand each other‟s talking and go into a great conversation. People can 

communicate their ideas, opinions, or feelings through their speech and the interlocutors can 

respond to what they say.  

Moreover, Gilakjani (2012) also stated that “A good pronunciation brings you closer to 

the native accent of English. A good pronunciation provides a speaker with confidence to 

communicate”(p.104). English learners who do not have good pronunciation may be reluctant to 

speak because they are afraid of making mispronunciation in their speech. Conversely, learners 

who have good pronunciation will have higher confidence to communicate in English since they 

can deliver and pronounce their utterances correctly and understandably to other people.   

Many researchers have been conducting research in the field of pronunciation and have 

their own definitions for the word “pronunciation”. One of the researchers‟ descriptions about 

pronunciation is written below. 

Cook (1996) as stated in Gilakjani (2012) believed that: 

Pronunciation is a set of habits of producing sounds. The habit of producing a sound is 

acquired by repeating it over and over again and by being corrected when it is 

pronounced wrongly. Learning to pronounce a second language means building up a new 

pronunciation habits and overcoming the bias of the first language. (p.96) 
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In other words, learning pronunciation means that the learners should practice to produce 

the correct sound of the words by saying it over and over again. Learners should master the new 

patterns of the pronunciation of English words which are totally different from their first 

language, Indonesian, and use it every time they are speaking English without any disruption 

from their Indonesian pronunciation. 

However, as stated in his book, English Pronunciation: theory and practice, Syafei (1988) 

said that: 

With regard to its pronunciation, the English language is quite difficult for Indonesian 

learners. In some cases the difficulties are due to the fact that the irregular spelling of the 

language offers poor guidance to its pronunciation. In other cases, difficulties are due to 

the interference (negative transfer) from the first language to the target language. (p. 1) 

 It means that there are many spellings of English words which are uncommon for 

Indonesian learners. Besides that, the hindrance of learners‟ Indonesian language can also be a 

problem for the learners in learning to produce correct English pronunciation too. It is also 

supported by Lanteigne (2006:1) in Tiono and Yostanto (2008:80) said that the fact that there are 

some English sounds which do not exist in learners‟ first language can turn into learners‟ 

problem too in learning English.  

1. English pronunciation 

 Below are some English sound components: vowels, diphthongs, consonants, and 

consonant clusters, with their examples. 

 

 

 



6 
 

1a. The English vowels 

Definition of English vowels by Syafei (1988:11) is “Vowels are sound which are made 

without any kind of closure to the escape of the air through the mouth” (p.11). Example: /i:/ seat, 

/ɔ/ hot, /ə/ above, /æ/ had. 

1b. Diphthongs 

Syafei (1988) defines “A diphthong is a sound composed of two vowels pronounced in 

close succession within the limits of a syllable” (p.13). Example: /eɪ/: say, /ɔɪ/: boy, /ɪə/: here.  

1c. The English consonants 

In English Pronunciation: theory and practice book written by Syafei (1988) explains that 

“Consonants are the speech sounds which are produced with some kind of closure in the mouth, 

restricting the escape of the air” (p.16). Example: /p/: pin, /Ɵ/: thin, /ʃ/: she, /ŋ/: sing, /ʒ/: 

pleasure, /ʤ/: judge. 

1d. Consonant clusters 

Syafei (1988) also identifies about consonant clusters which means “a combination of 

two or more consonants pronounced in close succession” (p.19). The occurrence of consonant 

cluster may be in the beginning, middle, and at the end of words (Syafei, 1988:19). Example: 

/kr/: cream, /spr/: spring, /pt/: accepted, /mpl/: complete, /ŋϴ/: length. 

2. Indonesian pronunciation 

 Indonesian sound components consists of vowels, diphthongs, consonant, and consonant 

clusters too. However, there are some differences between Indonesian vowels and other sound 
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components and English. Even, there are some sounds of English which are not common or exist 

in Indonesian and the other way with Indonesian sounds which are not exist in English. 

2a. The Indonesian vowels 

 Moeliono and Dardjowidjojo in Tata Bahasa Baku Bahasa Indonesia (1988) stated that 

there are six vowels in Indonesian, they are /i/, /e/, /ə/, /a/, /u/, and /o/ (p.45). The sixth 

Indonesian vowels may have position in the beginning, middle, or at the end of words. Example:  

Table 1: Indonesian vowels 

                  Position 

Phoneme 

In the beginning Middle At the end 

/i/ 

/e/ 

/ə/ 

/a/ 

/u/ 

/o/ 

/ikan/         ikan 

/ekor/        ekor 

/əmas/       emas 

/anak/        anak 

/ukir/          ukir 

/obat/         obat 

/pintu/         pintu 

/nenek/        nenek 

/ruwət/         ruwet 

/kantor/        kantor 

/tunda/         tunda 

/kontan/       kontan 

/api/         api 

/sore/        sore 

/tantə/       tante 

/kota/        kota 

/pintu/       pintu 

/toko/         took 

 

2b. Diphtong 

 There are three diphthongs in Indonesian language: [ai], [au], and [oi] which each can be 

wrote as: /ay/, /aw/, and /oy/ (Moeliono and Dardjowidjojo, 1988:51). Example:  

1.  /ay/: /cukay/   cukai  

2.  /aw/: /harimaw/   harimau 

3.  /oy/: /sekoy/   sekoi (semacam gandum) 
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2c. The Indonesian consonants 

Here are the examples of Indonesian consonant written by Moeliono and Dardjowidjojo, 

1998:60: /p/: /pola/   pola, /š/: /šah/   sah, /x/: /xusus/   khusus, /ŋ/: /ŋarai/   ngarai, etc. 

2d. Consonant cluster 

 As written in Moeliono and Darjdowodjojo (1988:68), here are some common consonant 

clusters in Indonesian. 

Table 2: Indonesian consonant cluster 

/mp/ empat 

 

/rb/ kerbau 

 

/rc/    percaya 

 

/Ɂw/ dakwa 

 

/mr/ jamrut 

 

/ls/ palsu 

 

/mb/ ambil 

 

/rd/   merdeka 

 

/st/ pasti 

 

/pt/ sapta 

 

/ml/ jumlah 

 

/lj/ salju 

 

/nt/ untuk 

 

/rg/ harga 

 

/sl/ asli 

 

/ht/      sejahtera 

 

/lm/ ilmu 

 

/lt/ sultan 

 

/nd/ indah 

 

/rj/ kerja 

 

/kt/ waktu 

 

/hk/  bahkan 

 

/gn/ signal 

 

/pd/ sabda 

 

/ñt/ lanca 

 

/rm/   permata 

 

/ks/ paksa 

 

/hš/  dahyat 

 

/np/ tanpa 

 

/gm/    magma 

 

/ñj/  janji 

 

/rn/ warna 

 

/Ɂd/ takdir 

 

/hb/    tahbis 

 

/rh/     durhaka 

 

/hd/     syahdu 

 

/ŋk/      engkau 

 

/rl/  perlu 

 

/Ɂn/ laknat 

 

/hl/       ahli 

 

/sb/ asbak /str/    strategi 

/ŋg       angguk 

 

/rt/ arti 

 

/Ɂl/     maklum 

 

/hy/ sembahyang 

 

/sp/      puspita 

 

/spr/        sprei 

/ŋs/ insaf 

 

/rk/ terka 

 

/Ɂr/     makruf 

 

/hw/    bahwa 

 

/sm/ basmi /skr/     skripsi 

/ns/ bangsa 

 

/rs/ bersih 

 

/Ɂy/ rakyat 

 

/sh/    mashur 

 

/km/ sukma 

 

/skl/   sklerosis 
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Looking at the fact that there are a lot of differences between English and Indonesian 

pronunciation, making errors in pronunciation is unavoidable for Indonesian learners. The reality 

that Indonesian has only 5 vowels and 3 diphthongs, while English has 12 vowels and 9 

diphthongs, may cause difficulties for Indonesian learners in learning English pronunciation 

(Syafei, 1988, p.40). 

B. General errors produced by Indonesian learners 

Syafei, 1988, in his book wrote that there are some general errors produced by Indonesian 

learners when learning English. The vowels and diphthongs that are frequently pronounced 

incorrectly are: the vowel /i:/ as in seat, feet; vowel /æ/ as in man; bag, vowel /u:/ as in fool, 

root; vowel /ɔ:/ as in board, call; confusion between the quality of the vowels /i:/ as in seat and 

/i/ as in sit, /e/ as in beg and /æ/ as in bag, /u:/ as in suit and /u/ as in soot, /a:/ as in father and /˄/ 

as in above; confusion between pure vowel /e/ as in tell and closing diphthong /ei/ as in tale, and 

between /ɔ:/ as in law and /ɔu/ as in low.  

Consonants which are commonly mispronounced are: pronunciation of initial /p/ as in 

pound, /t/ as in turn, /k/ as in king; confusion of the sound /s/ as in the word sank and /Ɵ/ as in 

the word thank; confusion of the sound /z/ as in the word breezing and /ð/ as in the word 

breathing; confusion of the sound /f/ as in the word fat and /v/ as in the word vat; confusion of 

the sound /ʃ/ as in the word she and /s/ as in the word see; confusion of the sound /ʒ/ as in the 

word usual and /z/ as in the word zone; confusion of the sound /z/, /iz/, and /s/ in S and ES 

endings. /z/ as in cries /kraiz/, /s/ as in caps /kæps/, /iz/ as in buzzes /b˄ziz/; confusion of the 

sound /d/, /t/, and /id/ in ED ending. /d/ as in begged /begd/, /t/ as in kissed /kist/, and /id/ as in 

wanted /wantid/. 
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C.  Error Correction 

Thornbury (1999:116) mentioned that there is no way for people to learn a language 

without making mistakes a lot of the time. In the process of learning a new language, making 

errors are commonly occurred as a stage of learning. In other words, making errors is a normal 

thing happened in a language learning process, instead errors establish the learners‟ level of 

proficiency to the lesson.  

Errors actually occur for many reasons. Ancker (2000:21) stated three reasons of why 

errors happen. They are (1) from the native language, (2) incomplete knowledge of the target 

language, and (3) the complexity of the target language. If the learners do not have much 

knowledge about English language and its pronunciation manners, the pronunciation errors are 

unavoidable. 

By seeing errors as one common stage in the language learning, teachers should not judge 

learners‟ errors negatively even presume that learners‟ are incompetent. Thornbury (1999) found 

that “Making mistakes is an important and positive part of learning a language. Only by 

experimenting with the language and receiving feedback can students begin to work out how 

language works”(p.116). It means that by making errors and then getting feedback from the 

teachers can the learners be more aware of the language they learnt. 

There are some techniques in giving correction to learners based on Lyster and Ranta‟s 

study (1997:46):  

1. Explicit correction: “When the teacher supplies the correct structure, he or she 

obviously shows that what the learners said was incorrect, e.g., Oh, you mean…, you 

should say…”(p.46). 
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2. Recast: “It involves the teacher‟s reformulation of all or part of a student‟s utterance, 

minus the error.” It is generally implicit, not given by phrases like „you mean‟, „use 

this word‟, or „you should say”(p.46). 

3. Clarification request: teacher indicates the learners whether that their speech has been 

misunderstood or that their speech is incorrect that a repetition or a reformulation is 

required (Spada and Fro¨hlich, 1995:22 as stated in Lyster and Ranta, 1997:47). It 

includes sayings such as „pardon me‟ and repetition of the error as in „what do you 

mean by X?‟ 

4. Metalinguistic feedback: “It contains either comments, information, or questions 

related to the well-formedness of the student‟s utterance, without explicitly providing 

the correct form (p.47). Teacher usually shows that there is an error somewhere by 

saying „Can you find the error?‟, „No, not X‟, or even just „No‟. 

5. Elicitation: Teachers can elicit the correct form from the learners by strategically 

asking the learners to complete their own utterance, e.g., „No, not that. It is …‟, using 

questions such as „how do we say X in French?‟, occasionally asking the learners to 

reformulate their utterance. 

6. Repetition: “Teacher‟s repetition, in isolation, of the student‟s erroneous utterance. In 

most cases, teachers adjust their intonation so as to highlight the error” (p.48).  

Those are the six techniques of giving correction proposed by Lyster and Ranta (1997). 

I‟m going to use this theory as the foundation of my data analysis. Other new suitable theories 

which may be found during the data analysis process will also be added to support my data 

analysis. 
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METHODOLOGY 

Context of the Study  

The setting of this study was in a private Junior High School in a small town of Salatiga, 

Central Java, Indonesia. I selected this school because I did my Teaching Practicum in this 

school in the sixth Semester, so I have known the headmaster and some teachers there that made 

me more convenient to conduct the study. There were 7
th

, 8
th

, and 9
th

 grades in this school but I 

opted to observe the 7
th

 grade students only because this was the transition period for the 

students from Elementary to Junior High School. There must be many differences in the learning 

process that might affect the students‟ English learning too. Moreover, there were some students 

came from small villages around Salatiga who still had very limited knowledge of English, so 7
th

 

grade students‟ English ability was still diverse. English was not actively used in oral 

communication in this school. This school had English lesson two times a week, 40 minutes for 

speaking and listening lesson, and 1 hour and 30 minutes for reading, writing, and grammar 

lesson. The pronunciation teaching follows American models most of the time. The English 

teacher was an Indonesian teacher, not a native speaker teacher. 

Participant 

There were two English teachers in this school. The first teacher taught the 8
th

 graders 

and the second one taught the 7
th

 graders. I preferred the second teacher only to focus more on 

my study which intended to find the teacher‟s oral corrective feedback toward 7
th

 grade students‟ 

pronunciation errors. The participant of my study was a 28 years-old woman who originally 

came from Java. She graduated from English Department of Satya Wacana Christian University, 

Salatiga, in 2003. I knew her pretty well because when I did my Teaching Practicum in this 

school, she guided and helped me in doing the teaching in classes. This participant was chosen 
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based on sample of convenience where the participant was selected based on the people who are 

easily accessible to me (McKay, 2006:36 as stated in Zacharias, 2011:22).  

Instrument of Data Collection 

I used observation (direct and recorded) as my data collection instrument because this 

research was intended to study about kinds of teacher‟s oral corrective feedback during the 

teaching and learning process. This instrument was appropriate for me to collect the data rather 

than the other instruments, like interview or diaries, because I could directly notice teacher‟s 

behavior when the students were making errors and the teacher gave correction toward the 

students‟ mispronunciation. It is supported by www.docslide.com/definition-of-observation-

research/ which said, “Observation research is the systematic process of recording the behavioral 

patterns of people, objects, and occurrences without questioning or communicating with them”. I 

recorded the teaching and learning process too using a camera for later analysis. Besides that, I 

also took some important notes in my observation protocol so that I could easily point out the 

significant moments when the students made errors and the teacher gave correction when 

analyzing the data. 

Data Collection Procedure  

I observed the English teaching and learning process in 7
th

 grade classes (7a, 7b, 7c) 

particularly in the Speaking Class for 13 times using a camera. The duration of the Speaking 

Class in each meeting was 40 minutes with 11 to 13 students. I did 13 observations in 

approximately one month and got 7 hours and 52 minutes of recordings. After the recordings had 

been collected, I transcribed particular parts of the video which were when the teacher gave 

correction toward students‟ mispronunciations only, highlighted the oral corrective feedback 

http://www.docslide.com/definition-of-observation-research/
http://www.docslide.com/definition-of-observation-research/
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given by the teacher, and grouped the kinds of teacher‟s oral corrective feedback in a table. The 

last, I described my findings in several themes based on the kinds of teacher‟s coral corrective 

feedback brought up by Lyster and Ranta (1997) and established the conclusion.  

Data Analysis Procedure 

The result of the data collected was analyzed in some steps. First, I transcribed the video-

recordings while looking at the observation protocol to focus more on when students made errors 

and teacher gave correction. Second, I coded the transcriptions by highlighting all kinds of 

teacher‟s oral corrective feedback. The third, I classified the kinds of teacher‟s oral corrective 

feedback in a table and counted the quantity of their occurrences in the class. Fourth, I analyzed 

each kind of teacher‟s oral corrective feedback used by the teacher in the class and drew the 

conclusion. 

DISCUSSION 

In this chapter, I am going to analyze the data collected to find out the answer of my 

research question: 

1.  What are the techniques used by English teacher in giving oral corrective feedback for 

the 7
th

 grade‟s of Junior High School learners on their pronunciation error? 

A. Kinds of teacher’s oral corrective feedback on learners’ pronunciation errors 

These are kinds of teacher‟s corrective feedback occurred in class that I found in my 

observation. Details and further elaboration will be explained below: 
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1. Explicit correction 

As mentioned in chapter 2, this is the definition of explicit correction by Lyster and Ranta 

(1997:46), teacher explicitly stated that the learners‟ utterance is incorrect then gives the correct 

one. First, the teacher that I observed ordered the students to memorize a mini dialogue from the 

handout about preferences with a partner, asked them to add some more dialogues, memorize, 

and perform it in front of the class. After that, the teacher gave comments and correction on their 

grammar and pronunciation errors, but I just focused on teacher‟s error correction on students‟ 

pronunciation errors hereafter. The teacher said, “Lalu David, you’d better /ju:d 

'betər/..sebaiknya..dia malah jadi  you’d bitter /ju:d bɪtər/.”, to a student who made 

pronunciation error after his performance in front of the class. 

According to Ancker (2000:21), this error might occur because of student‟s limited 

knowledge and overgeneralization of the pronunciation of “e” letter in English. The student 

thought that “e” letter that is pronounced as “i” can be applied in all English words, such as in 

the word “better” /bɪtər / that should be pronounced as /'betər/. 

Gregorian teacher in Ancker (2000:27) claimed that “the teacher should correct the errors 

in order to let the students know what is wrong and what is right”. It is the same as what the 

teacher I observed did in class, she says the correct pronunciation first then tells the student that 

his previous utterance was pronounced incorrectly. By saying “you’d better /ju:d 

'betər/..sebaiknya..dia malah jadi  you’d bitter /ju:d bɪtər/” the teacher straightly showed through 

her speech that the student‟s utterance was pronounced incorrectly and immediately provided the 

right pronunciation when correcting the student‟s pronunciation.  Lee (1990) along with Bailey 

and Celce-Murcia (1979) as stated in Rezaei, Mozaggari, and Hatef (2011) considered that 
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“Error correction is an indispensible part of mastery in language learning” (p.22). So, teacher‟s 

corrective feedback is really significant in the process of mastering the target language. 

2. Recast 

Recast is teacher‟s implicit correction of all or part of learners‟ incorrect utterance 

(Lyster & Ranta, 1997:46).  At that time, the teacher taught about how to use like and dislike 

expressions in conversation. The procedures were student A was instructed to give question to 

student B such as “Do you like math?” and student B should answer “Yes, I like” or “No, I 

dislike”. In the middle of asking a question to his friend, the teacher corrected a student‟s 

pronunciation error. 

Dialogue 1:  

S1: Amos, do you like English lesson /lisən/? 

T: Eh, do you like English /'lesən/? 

S1: yeah ,/'lesən/? 

(Observation 1, 21 January 2013) 

 Because of the incomplete knowledge of the target language, the student here produced 

mispronunciation in saying /lisən/ for the word “lesson” that should be pronounced as /'lesən/. 

Also, this error might be because of student‟s overgeneralization of “e” letter that is articulated 

as /i/ in English. The student assumed that “e” letter in the word “lesson” can be pronounced 

with “i” as in his wrong utterance /lisən/.  

Not only after learners‟ performance, had sometimes teacher done the correction during 

learners‟ performance too. Carranza (2007:85) declared that researchers agree that correcting is 

disrupting. When the teacher always corrects student in the middle of his speech, it will make the 

student become upset, construct bad attitude to the language learning, and feel unconfident in 
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using the language. Conversely, the teacher I observed in class paused the student during his/her 

performance for a while and overtly gave the right pronunciation of the learners‟ mispronounced 

word. It is supported by Colombian teacher in Ancker (2000:28) expressed that teacher should 

correct each error right at the moment it is produced to prevent the students from making the 

same errors again. 

Recast is different from explicit correction because in recast the teacher did not obviously 

show that the student‟s utterance was pronounced incorrectly like saying, “not X, but Y”. 

Instead, she simply gave more emphasize in her tone when saying the correct pronunciation of 

the word lesson which was /'lesən/ to confirm that it was the correct pronunciation and what the 

student pronounced previously was incorrect. While in explicit correction, as we can see in the 

previous section, the teacher was directly offered statement which in other words was like “It’s 

supposed to be ......, and not ……” to correct the student‟s mispronunciation. The student‟s 

response was even though the teacher did not ask the student to reformulate the correct 

pronunciation provided by the teacher, yet the student repeated it by himself. 

3. Clarification Request 

Teacher indicates that students‟ earlier utterance was incorrect and requests explanation 

about that wrong utterance (Spada & Frohlich, 1995:22 as quoted in Lyster & Ranta, 1997:47). 

At first, the teacher ordered the students to memorize procedural text from the students‟ handout: 

how to make a delicious egg, and perform it in front of the class one by one. After the 

performance, the teacher gave correction to the student‟s mispronunciations.  
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Dialogue 2: 

T: You /ju:/ atau /yoʊ/ ? /ju:/ atau /yoʊ/ bacanya?  

Ss: /ju:/, /ju:/ 

T: /ju:/, jangan /yoʊ/. 

(Observation 12, 27 February 2013) 

 The error made by the student in pronouncing “you /ju:/” here was also because of the 

incomplete knowledge of the target language and influence of student‟s native language (Ancker, 

2000:21). It is supported by Avery and Ehrlich (1992) as cited in Gilakjani and Ahmadi (2011) 

assumed that “The mispronunciations of words by nonnative speakers reflect the influence of the 

sounds, rules, stresses, and intonation of their native language” (p.78). Moeliono and 

Dardjowidjojo, 1988:51, revealed that in Indonesia we have diphthong /au/, /ai/, /au/, so the 

student might be thought that diphthong /ou/ in the word “you” could be pronounced similarly as  

/you/, like in “harimau /harimau/”, instead of /ju:/.  

The teacher asked for a clarification from the student about his previous utterance which 

was not understood by the teacher. The teacher offered the right and wrong pronunciation to the 

class and asked the students to choose which one was the correct pronunciation. By asking the 

students‟ preferences, the teacher showed that the student‟s previous utterance was wrong and 

she requested a repetition of the correct utterance from the student. After the teacher got respond 

from the students, she restated the correct pronunciation and told that /yoʊ/ was incorrect and 

/ju:/ was the correct one.  

Not only correcting the students‟ error, the teacher was also encouraging the students to 

help their friend, be more aware of their pronunciation, and know that the word “you” should be 

articulated as /ju:/ in English. Harmer, 2001, declared that “Student-to-student correction work 



19 
 

well in classes where there is genuinely cooperative atmosphere” (107). In the class I observed 

here, correction between students can run well because they are very caring to each other so that 

the student who made error did not feel offended, instead he felt supported by his friends in 

correcting his error.  

4. Metalinguistic feedback 

Metalinguistic feedback is defined by Lyster and Ranta, 1997:47, as teacher‟s comment 

or question related to the well-formedness of the student‟s utterance, without clearly give the 

correct utterance. At the beginning of the class, the teacher asked the students to practice short 

conversation about preferences from the handout, add some more dialogues, memorize the 

conversation, and perform it in front of the class. After that, the teacher gave comments and 

correction to the students‟ errors. 

Dialogue 3: 

T: Adel, it’s not excuse /ekyus/  

S1: apa? 

Ss: /ɪk'skju:z/ 

T: /ɪk'skju:z/. Common mistake. /ɪk'skju:z/, /ɪk'skju:z/, /ɪk'skju:z/ 

(Observation 8, 18 February 2013) 

The student produced error when saying the word “excuse” that supposed to be said as 

/ɪk'skju:z/. It might be caused by her incomplete knowledge and the complexity of English 

(Ancker, 2000:21). In Moeliono and Dardjowidjojo (1988:68) wrote that there are around 60 

consonant clusters that commonly appear in Indonesian, see Table 2: Indonesian consonant 

cluster, but English consonant cluster “kskj” in /ɪk'skju:z/ does not exist in Indonesian. So, the 

student tried to say it in the closest Indonesian sound which was /ekyus/.  
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The teacher clearly commented that what the student said was incorrect by declaring “It‟s 

not /ekyus/”. When the student did not know the correct pronunciation of the word “excuse”, 

other students in the class helped her by saying the correct pronunciation which was /ɪk'skju:z/. 

Scrivener (2005) believed that finding a correction for an error which involves many people in 

class is effective because they all will know the error and the correction of the error. Here, the 

teacher did not supply the right pronunciation, she only commented on the student‟s 

mispronunciation, rendered that student time to think and correct the error by herself. Other 

students in class gave the correct pronunciation to the student who made error and then the 

teacher supported their answer by repeating the correct pronunciation for several times.  

5. Elicitation 

In chapter 2, I explained that teachers can elicit the correct form of the utterance by 

giving questions like “How do we say this in French?”, asking the learners to complete their 

own utterance, and requesting the learners to reformulate their utterance. In this teaching and 

learning process, the teacher taught the students about a procedural text: how to make a delicious 

egg. The students were instructed to memorize the steps from the handout, and then performed it 

in front of the class individually. After that, the teacher corrected the student‟s mispronunciation. 

Dialogue 4: 

T: Jovan, wait, how do you say “sayuran” in English? 

S1: Vegetable /vejətebəl/ 

T: /'veʤ.tə.bl/, /'veʤ.tə.bl/. 

S1: /'veʤ.tə.bl/. 

(Observation 1, 21 January 2013). 
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 The error formulated by the student here was because of the student‟s imperfect 

comprehension of the target language, English, (Ancker, 2000:21). The student did not know the 

right pronunciation of the word “vegetable” which was /'veʤ.tə.bl/. In Indonesia, there was no 

consonant /ʤ/ like in the word “vegetable /'veʤ.tə.bl/” or “judge /ʤʌʤ/”. So, the student here 

might find the almost similar sound in Indonesian which was /vejətebəl/ to replace the /ʤ/ sound 

in “vegetable /'veʤ.tə.bl/”. Nunan (2001) as cited in Warihintyas (2012) added that when there 

are differences between L1 and L2 rules, errors arise as the result of interference among those 

languages.  

To correct the student‟s mispronunciation, the teacher strategically asked a question like 

“How do you say “sayuran” in English?” to the student produced the error. Then, the student 

responded to the teacher‟s question by answering /vejətebəl/ which were the wrong 

pronunciation. After that, the teacher helped the student in correcting the error by providing the 

perfect pronunciation, /'veʤ.tə.bl/. The student‟s response toward the teacher‟s elicitation here 

was the same with a student‟s response when the teacher did recast. This student also repeated 

the right pronunciation even though the teacher did not instruct him to repeat it.  

6. Repetition 

Repetition is described by Lyster and Ranta, 1994:48, as teacher repeats student‟s wrong 

utterance, adjust his or her intonation to emphasize the error. In the class, the teacher asked the 

students to practice short conversation about preferences from the handout, add some more 

dialogues, memorize the conversation, and perform it in front of the class. After the performance, 

the teacher gave comments and correction to the students‟ errors. The teacher repeated a 

student‟s pronunciation error, “Ado, excuse /ekyus/ me, masih /ekyus/”. 
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Again, one of 7
th

 grade student in this school produced error when saying “excuse” that 

supposed to be articulated as /ɪk'skju:z/. We can see in the Literature Review chapter that in 

Indonesian language, we do not have consonant cluster “kskj” like when pronouncing the word 

“excuse /ɪk'skju:z/” (Moeliono & Dardjowidjojo, 1988:68). So the error was unavoidable here 

because the student had incomplete knowledge of English and the complexity of the target 

language itself (Ancker, 2000:21).  

The technique used by the teacher here was she repeated the student‟s mispronounced 

word without providing the correct pronunciation. She focused on student‟s wrong utterance, the 

specific word, and not the whole sentence. By saying the mispronounced word only, she just let 

the student know that his pronunciation of the word was incorrect without asking for 

reformulation of the proper pronunciation from the student. 

B. The quantity of teacher’s oral corrective feedback occurrence in the class 

This was the result of my research during 13 observations in a private Junior High School 

in Salatiga. I found that the teacher used 6 kinds of teacher‟s error corrective feedback toward 

students‟ pronunciation errors.  The quantity of each technique‟s occurrence in classes I observed 

can be seen in Table 3. 
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Table 3: The quantity of teacher‟s oral corrective feedback occurrence in the class 

  Kinds of corrective 

                 Feedback 

Observation 
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R
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et
it

io
n

 

Observation 1 - 4 - - 1 - 

 Observation 2 - - - - - - 

 Observation 3 2 - - - - 2 

 Observation 4 1 - - - 1 - 

 Observation 5 - - - - - - 

 Observation 6 3 - - - 2 1 

 Observation 7 2 - - - - - 

 Observation 8 - - - 1 - - 

 Observation 9 2 - - - - - 

 Observation 10 8 2 - - 1 - 

Observation 11 - - - - - - 

 Observation 12 6 5 2 - 5 1 

 Observation 13 2 - 1 - 2 - 

Total 26 11 3 1 12 4 

Percentage 46% 19% 5% 2% 21% 7% 

 

By looking at the Table 3 we can see that explicit correction was used by the teacher very 

often in correcting her students‟ pronunciation errors. On the contrary, metalinguistic feedback 
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has the least number of its occurrence in class. Further explanation about the table can be read in 

the next section below. 

Explanation of the table 

Based on my 13 times observations in 7
th

 grade of a private Junior High School in 

Salatiga, I discovered that the English teacher there used all kinds of teacher‟s corrective 

techniques mentioned in Lyster and Ranta (1997). However, the occurrence of each technique 

was different from one another.  

Explicit correction obtained 46% of occurrence in class. This was the highest percentage 

of occurrence in class than the other techniques. Explicit correction appeared in 8 observations 

while the other techniques did not appear as often as this technique. This result showed that the 

teacher preferred to correct students‟ error using explicit correction technique rather than the 

other techniques. The teacher did not push her students to correct every pronunciation errors by 

themselves, she preferred to help the students by showing that the students‟ utterance was 

incorrect and providing the correct pronunciation instead (Lyster & Ranta, 1997:46).  

The second technique, recast, had 19% of occurrence in class.  It happened 11 times in 

my observations. The teacher plainly gave the right pronunciation when correcting students‟ 

error, she did not use phrases such as “not X, but Y” to her students. Also, she did not ask 

students to reformulate the correct pronunciation of the utterance. However, the students repeat it 

by themselves. 

Clarification request, the third technique proposed by Lyster and Ranta (1997), got 5% of 

its happening in class. This technique took place only 3 times during the whole observation. The 

teacher offered two options about which were the correct and incorrect pronunciations of a word 

to the students. Then, she asked for a response from the students about their preferences toward 
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the two options. This was the teacher‟s way in requesting for a clarification of students‟ utterance 

which was pronounced inaccurately.  

The fourth was metalinguistic feedback. This technique covered the least percentage of 

occurrences in my observation, 2%. The teacher just conveyed that student‟s previous utterance 

was wrong without providing the correct pronunciation of the utterance. The teacher let the 

student find the solution of the mispronunciation word by him/herself.  

Elicitation, the fifth technique in correcting error, obtained 21% of its happening in class. 

The teacher used elicitation 12 times during the observation. The teacher elicited the correct 

pronunciation from the students by strategically asking questions to the students. Once she got 

the correct pronunciation, she repeated the word/utterance one more time to support students‟ 

answer. Here, the teacher also did not ask for a reformulation of the correct utterance from the 

students, yet the student repeated the right pronunciation by himself. 

The last technique, repetition, got 7% of occurrence. The teacher focused on students‟ 

imperfect pronunciation in specific words only, not the whole sentence. She just repeated the 

mispronounced word without saying the correct pronunciation of the word. The teacher merely 

wanted to show that the students‟ previous utterance was pronounced incorrectly and did not ask 

for a repetition of the correct pronunciation too. 

To clarify the data I got from the observation, Figure 1 is the chart of the quantity of 

teacher‟s oral corrective feedback‟s occurrence in class. 
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Figure 1: The chart of teacher‟s oral corrective feedback occurrence in the class 

 

 We can see from the Figure 1 above that explicit correction got the utmost number of 

occurrence and metalinguistic feedback got the smallest number of occurrence in the class. 

 

CONCLUSION  

This study was aimed to answer a research question: What are the techniques used by 

English teacher in giving oral corrective feedback for the 7
th

 grade of Junior High School 

learners on their pronunciation error? Based on my research done during the 2
nd

 Semester in 

academic year 2012-2013, I found a result that the teacher I observed in the 7
th

 grade of a private 

Junior High School in Salatiga used the 6 techniques mentioned by Lyster and Ranta (1997). 

They were explicit correction, recast, clarification request, metalinguistic feedback, elicitation, 

and repetition.  
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As we can see in the Table 3, the percentage of these techniques occurrences were 

different one another; nevertheless, the teacher uses all kinds of teachers‟ corrective feedback set 

out by Lyster and Ranta (1997). Explicit correction had the highest percentage of all techniques, 

49%. The teacher tended to give correction toward students‟ error explicitly. The second was 

elicitation. It covered 21% of its occurrence in class. The third, recast, had 19% percentage. The 

fourth was repetition with 7% of occurrence in class. Clarification request which was in the fifth 

level of percentage got 5% of occurrence. This technique was rarely used by the teacher. The 

least percentage was metalinguistic feedback with 2% of occurrence only in class. The teacher 

used this technique 1 time only during my 13 observations.  

Pedagogical Implication 

 I hope that this study can help English teachers and English student-teachers who are 

doing their Teaching Practicum to improve their correcting errors‟ ability and can appropriately 

give helpful correction toward students‟ mispronunciation. By using the appropriate technique in 

correcting students‟ error, we hope that the students can accept and understand the correction 

given and will not repeat the same errors again in the future. 

Limitation of the Study 

Although the research has reached its aim, there were some unavoidable limitations and 

shortcomings. First, the participant of my study was only one person due to the teacher available 

to observe in the school was only one. Actually, the school had two English teachers: 7
th

 and 8
th

 

grade teacher. I decided to observe the 7
th

 grade teacher only for the reason that I want to 

examine the kinds of teacher‟s oral corrective feedback toward 7
th

 grade students‟ 

mispronunciation. Second, because of the limited time, the observation could only be done in 13 
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times with the duration of 7 hours and 52 minutes. There were some holidays, meetings, and 

school examination that bothered me to do more observation.  

The Future Research  

For further research, it will be useful to conduct a study about kinds of teacher‟s oral 

corrective feedback toward students‟ errors in different level of students and different aspect of 

English, such as in grammar, vocabulary, or spelling. The result might be different and can be 

valuable for English teaching pedagogy and the improvement of both students and teachers. 

Suggestions 

 Looking at the result of my observations, I come up with some recommendations for 

English teachers. Firstly, I suggest that the teacher can also provide time for the students to have 

peer correction with their friends. So, the student will not only depend on the teacher but they 

can be an active learner too in helping each other. Moreover, the students can also build 

cooperative and supportive atmosphere which is good for the class. Secondly, it will be fruitful 

for the students too if the teacher encourages the whole class to repeat the correct pronunciation 

of the word being mispronounced by their friends. So, the students will not only listening but 

also producing something through speaking. Hopefully, the students will remember it and not 

repeat the same errors because they have already knew and said the right pronunciation of the 

word. 
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APPENDIX A 

Name of course: Speaking    Topic: Like and Dislike 

Class time: 13.30 – 14.00    Class length: 30 minutes   

Date: January 21, 2013    # of students: 13 students 

Time Types of correction 

strategies 

Example of use Notes* 

08:20 Recast 

 

S1: Do you like English lesson /lisen/? 

T: Eh, do you like English /'les.ən/? 

The correction 

was given in the 

middle of 

student‟s speech 

09:14 Recast S1: Lia, do you like karaoke /karaoke/? 

T: /kær.iəʊ.ki/ 

19:23 Elicitation 

 

S1: Do you like /matematika/? 

T: What is /matematika/ in English? 

Ss: Mathematics /mætəmɜtik/. Math /mɜt/. 

T: /mæө'mætɪks/ atau /mæө/. Ya, do you like 

/mæө'mætɪks/? 

S2: Yes, I like. 
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APPENDIX B 

Name of course: Speaking    Topic: Preferences 

Class time: 12.55 – 13.35    Class length: 40 minutes   

Date: February 13, 2013    # of students: 11 students 

Time Types of correction 

strategies 

Example of use Notes* 

29:35 Elicitation T: Right, Diko, this is common mistake yah, 

bukan could /koult/, tapi? 

Ss: /kʊd/ 

After the 

student 

performed his 

performance in 

front of the 

class 

28:10 Explicit correction T: Kalo Cantyo itu mesti kebanyakan dia kalo 

ngomong excuse /ekyus/ itu? 

Ss: /ekus/ Ma‟am. 

T: /ekyus/, /ekus/, apa /ekyus/ tadi? /ɪk'skju:z/ 

yok. 

S1:  /ɪk'skju:z/ 

28:12 Repetition 

 

T: Dibelakang tadi ada yang bilang could /kold/, 

sudah diberi tahu berapa detik ya tadi ya? 

Ss: /kʊd/ 

T: /kold/ lagi. /kʊd/, okey? 

28:14 Explicit correction T: Lalu David, you‟d better /ju:d bet.ər/, 

sebaiknya, dia malah jadi /ju:d bɪt.ər/. Padahal 

/bɪt.ər/ itu apa? 

Ss: Pahit 

28:16 Elicitation T: Sibuk apa bahasa Inggrisnya sayang? 

Ss: Busy /bizi/, /basi/ 

T: /basi/, dia tadi /basi/ kan? Bacanya apa? 

Ss: /busi/ 

T: /'bɪz.i/ bukan /basi/, /'bɪz.i/. I‟m /'bɪz.i/, saya 

sibuk. Bukan I‟m /basi/. 
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APPENDIX C 

Name of course: Speaking    Topic: How to make delicious egg 

Class time: 11:10 – 11:50    Class length: 40 minutes   

Date: February 22, 2013    # of students: 12 students 

Time Types of correction 

strategies 

Example of use Notes* 

24:53 Explicit correction T: And, spatula /'spæt.jʊ.lə/. Yak, /spatula/ 

gitu kan bahasa Indonesia. /'spæt.jʊ.lə/. Good! 

After the student 

performed his 

presentation in 

front of the class 

27:33 Explicit correction T: spatula /'spæt.jʊ.lə/ masih /spatula/ aja. 

Powder /'paʊ.dər/, /'paʊ.dər/, bubuk ya 

/'paʊ.dər/. Bukan /pudər/, /'paʊ.dər/. Good 

Ogink! 

35:00 Recast 

 

S1: Heat /hɜt/ 

T: /hi:t/ 

02:00 Elicitation T: Jovan, wait. How do you say sayuran in 

English? 

S1: vegetable /vejetebəl/ 

T: /'veʤ.tə.bl/, /'veʤ.tə.bl/ 

S1: /'veʤ.tə.bl/ 

The presentation 

was done after 

school outside the 

classroom 

03:00 Explicit correction T: cook /kʊk/ verb 2-nya kan cooked /kuket/ 

tulisannya, tapi bacanya bukan /kuket/ tapi 

/kʊkt/ 

S1: /kukh/ 

T: /kʊkt/ 

S1: /kuch/ 

T: /kʊkt/ 

S1: /kʊkt/ 

T: yaa.. 

03:35 Explicit correction T: Terus panaskan bukan heat /hɜt/ tapi /hi:t/ 
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S1: /hi:t/ 

03:44 Explicit correction T: High /haɪ/ tinggi itu bukan /haɪt/ tapi /haɪ/. 

S1: /haɪ/ 

04:00 Explicit correction T: Medium /'mi:.di.əm/ bukan /medium/ 

S1: /'mi:.di.əm/ 

T: Minute /'mɪn.ɪt/. /'mɪn.ɪt/ 

S1: /'mɪn. ɪt/ 

04:10 Recast T: Taste /teɪst/, /teɪst/, /teɪst/, /teɪst/. 

S1: /teɪst/. 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 


