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Abstract 

The existing role of English as a lingua franca makes EFL countries think that it is necessary 

to make changes to their English curriculum to engage more communicative approach to 

language teaching. Get along with that, many experts have proposed Communicative 

Language Teaching as the most effective approach to gain the learners’ communicative 

competence. However, some countries in Asia have been unsuccessful in introducing 

Communicative Language Teaching (CLT) in their English classes (Carless, 2003, as cited in 

Dailey, 2010). Regarding with that statement, this study investigated an overview of the CLT 

implementation at SMP N 2 Pringapus. In this study, it is tended to investigate whether the 

SMP N 2 Pringapus English teachers are at ease when using CLT in their classes or not. 

That is, whether the teachers are capable of making use of CLT in their classes to achieve its 

main goal, that is communication in real context. Besides, this paper also will focus to 

determine the problems that might occur during the CLT implementation. So, three English 

teachers of SMP N 2 Pringapus were asked to conduct three times teaching trials to apply 

CLT in their classes. The teaching trials would be observed to see the probable difficulties 

they might encounter when using CLT. In addition to the teaching trials, each teacher was 

interviewed for about 25 minutes so they might share their experiences in using CLT in their 

teaching trials and also express their ideas and reflection of applying CLT in their genuine 

classes.  

 

Key words : Communicative Language Teaching (CLT), communicative competence, 

English as Foreign Language (EFL) 

 

 

INTRODUCTION 

 

Since the Globalization occurs, English has already had an important role in 

Indonesian educational field. The Indonesian government has tried to set the best curricula 

for English Language Teaching (ELT) in Indonesia. However, the changes of English 

curricula since 1975 in Indonesia have not yet brought any significant impact upon the ELT 

class success (Marcellino, 2008). Considering this problem, some professional English 
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teachers begin to look for the most appropriate teaching methodology or approach in order to 

achieve their objectives on the students‟ English proficiency.  

Learning English not only deals with memorizing the grammar forms and vocabulary, 

but also motivating the students to use English communicatively in the appropriate context. 

So, today, Communicative Language Teaching becomes the most preferable methodology to 

be applied by English teachers to teach English for their students. 

According to Hymes (1970), as cited in Savignon (2002), Communicative Language 

Teaching (CLT) is one of the approaches to teach English that focuses more on improving 

the students‟ communicative competence. Besides, Littlewood (2002) affirmed that one of 

the fundamental characteristic of CLT is that it merges both functional and structural aspect 

of language into more entirely communicative view. Since, in learning English, it is 

important for the learners to understand not only the linguistic knowledge but also the 

culturally acceptable ways of interacting with other people in different context and 

relationship (Hymes, 1971, as cited in Ma 2009), CLT tries to provide some techniques that 

are designed to engage the learners in the pragmatic, authentic, and functional use of 

language in meaningful context ( Wood, 2011 ). Willems (1987) as cited in Wood (2001) 

stated that in CLT class, fluency is not stressed as much as successful communication. It 

means that the goal of the teaching and learning process is the students are able to 

communicate using L2, not to be perfect in it. Then, the other characteristic of CLT is that 

the students‟ role as negotiator (Chowdhury, 2012). It means that the students should be able 

to negotiate and deal with the various class activities set by the teacher such as group work, 

individual presentation, class discussion, and so on. Besides, the students also should be able 

to contribute as much as they gain and learn in an independent way. 
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The class activities performed in CLT methodology focuses more in class discussion. 

Through the discussion, the students will have more opportunities to speak in English in 

order to share their thought in class and learn from each others‟ mistake (Lightbown & 

Spada, 1993, Davis, 2003, Ghaith, 2003, as cited in Bahous, Bacha & Nabhani, 2011). 

Besides, Chowdhury (2012) stated that a language can be learnt best when the learners are 

engaged in a real communication. Because of that, he acknowledged that information gap 

exercises, guided role play, and real world tasks activity are the techniques that provide best 

opportunity for students to practice their communicative competence. Through those 

techniques, the students are able to improve their thought in a real communicative activity. 

Moreover, Richards (2006) also stated that during the implementation of CLT classroom, the 

teacher could use some integrated materials and AVA such as pictures, puzzles, graphs, 

maps, time table, posters; and some interactive activities like conducting a survey or 

interview, and also presentation. Those are the reason why many teachers believe that 

through CLT methodology, their students can achieve high English communicative 

competence. 

However, get along with the rapid development of English education based on 

CLT methodology, there are some schools that still settled with the traditional teaching. It is 

confirmed by Chowdhury (2012) in his research in Bangladesh. He stated that even though 

CLT is promoted as an effective language teaching approach, it is difficult to be implemented 

in English as Foreign Language (EFL) context. In certain EFL context like Indonesia, the 

teaching and learning process tend to focus more on teaching grammar and memorizing 

vocabulary. For the speaking activity, the teacher are often drilling the students and asking 

them to repeat and imitate. There are limited discussion and English language use in the 

lesson. In this kind of ELT classroom, the teachers focus more on the students‟ grammatical 

product than the students‟ learning process. Even though they are struggling to have better 
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outcomes, they are just strict to their common teaching strategy. As a result, we could find a 

lot of junior high school students who have a good grade in their English final examination, 

but they are weak in speaking and listening skills. It reflects that the students‟ communicative 

competence in English as the most crucial point in English proficiency is not achieved. Then, 

it promotes the students‟ lack of communicative competence. Even though they have learnt 

English for more than six years, they cannot speak English well. I might be caused by the 

tendency of the students‟ passiveness in the current class and the teacher centered classroom. 

So, when the government tried to make betterment by include CLT methodology, the 

students are reluctant to improve and adapt with a new classroom situation. Basically, that 

problem occurs because the students still had very low English proficiency to possess real 

communication activities, so the teacher still need to train the students with vocabulary 

building. On the other hand, Ivone (2005) also stated that it was no easy to create 

communicative activities in a classroom and focus on vocabulary teaching at the same time.  

That kind of situation makes me eager to do a research on Communicative Language 

Teaching field. It is undeniable that there is an unequal quality among the educational 

institutions in Indonesia. Good quality educational institutions certainly will have no 

significant problem regarding with the implementation of CLT in their English courses. On 

the other hand, low quality schools like kind of periphery classroom in urban schools might 

face a big problem in implementing CLT in their English courses. 

Through this research, I would like to know what the problems encountered by the 

teachers in applying CLT in their English classroom are. I want to reveal why CLT is 

difficult to be applied in some Indonesian schools that are belong to the average in its quality. 

Here, I undertook a case study of SMP N 2 Pringapus. Even though it is already placed as the 

most comprehensive methodology in ELT classroom, the teachers seem not to be at ease 

when they intend to use it. And actually, it is a phenomenon of English learning that almost 



5 
 

happens in nonnative English speaking countries. On the other hand, this issue is quite 

interesting since it can be linked to many topics such as culture value, teachers‟ capability 

and also the psychology of the learners. I hope through this study, I could reveal crucial 

problems in CLT so that later on the most appropriate strategy can be found to fix the 

problems to help other English teachers who face the similar problems in their ELT class.  In 

regard of the aims of this study, a research question of this study appear to investigate this 

matter; “What problems do the teachers find in applying Communicative Language Teaching 

in SMP N 2 Pringapus?” 

 

LITERATURE REVIEW 

  There are several studies that had been accomplished before about the issues 

of CLT implementation. One of them is the study conducted by Kalanzadeh and 

Bakhtiarvand (2011). They proposed a concept of the main sources of problems in CLT 

implementation in the EFL Iranian teachers‟ context. Those are the lack of the teachers‟ 

capability in mastering and performing the materials, the students‟ low participation, the 

educational system, and the last one is the methodology itself. 

 The first source category of problems in CLT implementation is the lack of the 

teachers‟ capability in mastering and performing the materials. This problem is related to the  

teachers‟ lack of training in CLT, insufficiency in spoken English, deficiency in 

sociolinguistic and strategic competence, and lack of enough time for materials development 

for communicative classes. Since CLT classes place the students‟ communicative 

competence as the major objective, it cannot be denied that the teachers‟ high proficiency in 

English becomes the most important requirement to gain the success of CLT implementation 

(Chowdhury, 2012). It will be difficult for the teachers to stimulate the students to speak 
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English actively if they do not have sufficient English proficiency and communicative skill. 

The teachers should consider that their role and their act in class will affect the students‟ 

motivation in learning English (Clement, Dornyei. & Noels, 1994; Csizer & Dornyei, 2005, 

as cited in Bahous, Bacha & Nabhani, 2011). So, when the teachers can master the materials 

well, they will be more confidence and then, they will be able to manage the class and 

stimulate the students to participate actively in class better. 

 The second is the students‟ low participation. The students‟ low participation in 

English class can be contributed by the students‟ low English proficiency, and also their lack 

of motivation to communicate in English. In their study, Kalanzadeh and Bakhtiarvand 

(2011) stated that commonly, the average secondary school level students have a limited 

vocabulary and English structures. Because of that, they usually find difficulties in using 

English when they are required to participate in communicative activities, and those 

difficulties gradually make them lose their interest and motivation in speaking English. 

Nikolov (1999) as cited in Campon and Carrilo (2007) assessed that the motivation problem 

happened to the students can be categorized into four types; classroom related reason, 

teacher-related reason, external reason, and utilitarian reason. On the other hand, Galvan and 

Fukada (1997/1998) as cited in Lee (2005) stated that the less the students have a student -

centered class setting, the less motivation they have to participate in class. 

 The third source is the educational system. It deals with the lack of the budget, 

insufficiency of support and facilities, the class situation, and also grammar-focused exam. In 

CLT class, teachers are highly recommended to conduct mechanical, meaningful and 

communicative activities (Richards, 2006). In his book, Richards (2006) mentioned some 

activities that can be applied in CLT class in order to stimulate the students to speak English 

more. One of them is the task-completion activities that includes puzzle, games, and map 

reading. However, sometimes the school does not provide the sufficient materials and 
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teaching aids so it is difficult for teachers to have those kinds of activities. Besides, crowded 

class also brings a great impact on the success of the teaching process. Brown (2005) as cited 

in Wood (2011) stated that interaction and authenticity is emphasized in CLT class. 

Considering that theory, it will be a bit difficult for the teachers to make sure that all of the 

students have an equal portion of learning development. Moreover, grammar-focused exam 

also take a big contribution in the teaching activities applied by the teachers. While the CLT 

methodology takes bigger focus on the communication strategies, the demand of the 

grammar-focused exam still become the teachers‟ concern in teaching their students. That 

kind of situation can be a barrier for the teachers to apply CLT methodology. 

 The last one, the problems‟ source in applying CLT is the difficulties of the 

methodology itself. Like what Richard (2006) stated in his book, one of the goals of CLT is 

to develop students‟ fluency in language use. In order to attain the goal, the teachers need to 

conduct some communicative activities. The teachers should pay attention on the 

effectiveness of the tasks used in class. On the other hand, the kinds of activities used in CLT 

class need a lot of preparation, for example reading passage, the audio visual aids, and also 

the class management itself (Nunan, 1989). In a study in Bangladesh, Chowdhury (2012) 

revealed that the teachers commonly do not have sufficient time to prepare communicative 

materials. Besides, in CLT class, teachers are suggested to give feedback to each student so 

that in every meeting, the teachers should pay attention to each student as detailed as they 

could in order to give useful feedback for their students. If the CLT is applied in a large class, 

it can be easily predicted that the teachers will not have enough time and opportunity to do 

that. 
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THE STUDY 

Context of the Study 

 The setting of the study was SMP N 2 Pringapus. It is a state junior high school that is 

located in a small village of Pringapus, Ungaran, Central Java, Indonesia. The reason why I 

chose this school is because first, I was studying there when I was in junior high school. 

Because of that, it will be easier for me to conduct the study there because I have already 

known some teachers there and the situation of its teaching and learning process. Second, the 

teachers‟ reluctance in applying CLT in their English Language Teaching process might 

provides an appropriate data for my research since my focus in this research was the 

problems the teachers encountered in applying CLT. Since they are reluctant to apply CLT, it 

might be caused by some problems of CLT implementation there. Besides, most of the 

students there still had low grade and low English proficiency. In its ELT classes, the 

students were seldom to improve their skills in speaking English. The class activities focused 

more on the teachers‟ explanation and working on the students‟ worksheet (LKS). In their 

speaking activity, the teachers only focused on imitating and drilling. The students are not 

given chance to speak communicatively and are not stimulated to share their thoughts. The 

reason why I chose this focus is because I am wondering what problems do the English 

teachers find in applying CLT so that they become reluctant to use CLT. In order to get the 

data, the English teachers there would be asked to conduct trials of Communicative 

Language Teaching implementation in their English classes so that some problems that might 

occur could be seen and analyzed in this study.  
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Participant 

 The participants of the study were 3 English teachers of SMP N 2 Pringapus. All of 

them have already taught English for more than 5 years. The study will use purposive 

sampling strategies. The participants had been selected because of the following reasons: 

- Those English teachers are the ones who take the responsibility to teach English in 

SMP N 2 Pringapus. 

- The participants are taken because they are reluctant to apply CLT in their English 

class. 

Instrument of Data Collection 

 In order to answer the research questions, the data was collected through stimulated 

recall interview. The participants are asked to apply CLT in their classes. The teaching and 

learning process using CLT approach would be video taped. Then, the participant would be 

interviewed based on the video activity in class. In this interview, the participants also could 

review and reflect on their previous teaching. During this stimulated recall interview, I would 

like to focus on several points related to the problems that occurred during the CLT 

implementation: 

1. The problems that might be related with the teacher 

2. The problems that might be related with the students 

3. Other problems 

Procedures of Data Collection and Data Analysis 

 The study uses qualitative data since the study is seeking about the problems in 

applying CLT. The qualitative data were collected through video recording and stimulated 

recall interview. Some English classes delivered by the participant will be observed and 
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video taped. The observation would be held for total 10 hours. Besides, field notes will also 

be taken during the observation to gain more information. Then, each participant will be 

interviewed. The interview focuses on the teachers‟ teaching experience in using CLT that 

have been video taped. Through the interview recording and field notes, the activities that the 

teachers use will be analyzed qualitatively. 

DISCUSSION 

 After the three participants had done the teaching trials in applying Communicative 

Language Teaching methodology, the data was gathered by using a stimulated recall 

interview in Indonesian language. The data had been translated into English in order to ease 

the analysis. From the data gathered, it was found that there were some fundamental 

problems that occurred during the trial of CLT implementation in SMP N 2 Pringapus. The 

four types of problems source proposed by Kalanzadeh and Bakhtiarvand (2011) could also 

be relevant in this context. The problems in using CLT faced by the participants in this study 

would be categorized into four types; the problems related to the students, the problems 

related to the teacher, the problems related to the school policy, and the problems created by 

CLT implementation. 

A. Problems Related to the Students 

Through this study, it can be found that some problems that occurred in CLT 

implementation in SMP N 2 Pringapus were basically related to the students‟ negative 

attitudes during the class activity.  

1. The Students‟ Low Participation  

During the trials, the students tended to be passive during the teaching and 

learning process. They were reluctant to participate and answer the question 

voluntarily.  Besides, they were also reluctant to use English more. 
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Extract 1.1 : Teacher C’s statement during the interview session on 
Tuesday, March 12th 2013 

But sometimes, usually when we as teacher…use more English…some 
students will respond negatively. Usually they will say “ Ngomong 
apa to Bu…Bu…ndak mudeng aku”  

The participant‟s statement stated on the extract 1.1. shows that the students 

tended to have negative attitude in using English. When their teacher tried to use 

more English in order to stimulate the students to achieve higher communicative 

skill, the students tended to decline it because they did not understand what their 

teacher was talking about. 

Extract 1.2 : Teacher B’s statement during the interview session on 
Friday, March 8th 2013 

…they are passive because they don’t know what to say. They don’t 
know what to say, because they still have very low input… 

Then, the other participant‟s statement about their students‟ negative attitude in 

using English in Extract 1.2. explains that the negative attitude and low 

participation were the result of the students‟ low English knowledge. This condition 

is in line with the theory proposed by Campon and Carrilo (2007). They stated that 

the students‟ low participation and negative attitude in using oral language might be 

caused by the students‟ low motivation and the students‟ low English proficiency.  

2. The students‟ low motivation 

Extract 1.3 : Teacher B’s statement during the interview session on 
Friday, March 8th 2013 

 
…They do not pay attention to their teacher….they never study at 
home…they never do their homework…and they usually only count on 
their friends 

 

From the participant‟s statement in extract 1.3., the students in SMP N 2 

Pringapus seemed to have very low motivation. Those attitude also occurred during 

the teaching trials have been done by the participants. There were some students 

who did not pay attention to the teacher. So, when the teacher asked the students to 



12 
 

discuss and work in group, those students did not understand the materials and did 

not know what to do.  

On the other hand, another participant also stated that their low 

participation also was caused by their fear in making mistake. 

Extract 1.4: Teacher A’s statement during the interview session on 
Friday, March 8th 2013 

Besides, they are also afraid of making mistake. They are afraid if their 
answer is wrong, and then their friends will laugh at them. Sometimes, 
even when I ask them to answer, they still don’t want to answer. They 
just say that they cannot do it.  
 

This is supported by Dornyei (1994) as cited in Bahous, Bacha & Nabhani 

(2011). In his paper, he stated that language learners would have different levels of 

motivation that were affected by their achievement and self-confidence.  Besides, 

another theory offered by Marcellino (2008) also came up to testify that the 

students‟ background culture and custom also take a big part in their participation 

in class. Their cultural environment as Javanese affected the students attitude so 

that they did not critically respond to the teacher‟s argument or explanation, and 

compliantly abided by their teacher‟s instructions. 

Extract 1.5:Teacher B’s statement during the interview session on 
Friday, March 8th 2013 

It may also affected by their environment. You know…the social 
environment here is quite different with the environment in city for 
example. They do not have a high target for their education.(the students 
there usually will only study until senior high school, and then have a job 
in the fabrications near the location as a sewer for example, so they tend 
to think that English is not important for them) 

 

Besides, Marcellino (2008) also stated in his paper that the lack of 

motivation experienced by the students also can be caused by the environment 

where they live. The limited opportunity to have a real-life English use also 

contributed the students‟ lack of motivation (Musthafa, 2001). Since SMP N 2 

Pringapus is located in an industrial area which is residents‟ mind that high level of 
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education is not a fundamental need for them. Moreover, because of that kind of 

mindset, some of the students also think that English is not important for them, on 

the other hand, the soft skills like sewing is more useful for them to make a living 

later on. 

3. The students‟ low English proficiency 

Since Dornyei (1994) as cited in Bahous, Bacha & Nabhani (2011) stated 

that achievement takes a big role in building the student motivation to be active in 

class, the students‟ English proficiency then became the next target as the reason 

behind the unsuccessful CLT implementation in SMP N 2 Pringapus. It was 

supported by the information given by the participant about the students‟ low 

English proficiency. 

 
Extract 1.6 : Teacher A, B, and C’s statements during the interview 
session  
 
…the students here still have low input in their English competence… ( 

Teacher B) 
 
…some students are also difficult to find the meaning on the dictionary. 
Especially when the word they look for is in a different form. You know, 
some verbs are written in different form, right? and usually they do not 
know the base verb that is listed on the dictionary. ( Teacher A ) 
 

…the students is not ready yet if I teach grammar in context. They will be 
confused when I teach them the sentence first and then they are asked to 
analyze what kind of verbs that are used… (Teacher C) 

 
 

Extract 1.6 shows the participants‟ statements about the students in SMP 

N 2 Pringapus that still have low English proficiency. It is similar with the research 

done by Kalanzadeh and Bakhtiarvand in 2011. Their research also ended up with 

this condition. The students‟ low English proficiency became one of the obstacles 

in applying CLT. It could happen because CLT requires students to actively using 

English to raise their communicative competence, but in SMP N 2 Pringapus 
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context, the students do not have enough basic knowledge to communicate in 

English. 

 

B. Problems Related to the Teacher 

The second category of problems found in this study is the problems that were 

related to the teacher. Through the data collecting process, it can be seen that the 

teacher was also taking a part in the unsuccessfulness of CLT implementation in SMP 2 

Pringapus.  

Basically, the three participants in this study were those who have many 

experiences in teaching since they have taught English for more than 5 years. However, 

the data collected shows that there were some factors of the difficulties of CLT 

implementation that came up from the teachers. 

1. Lack of Time for Materials Development 

The first factor of the difficulties of the CLT implementation related to the 

teacher was the teachers‟ lack of time for materials development. Since CLT takes a 

big focus on the students‟ communicative competence, the teachers need to arrange 

communicative activities which are involving integrated materials and additional 

medias. From the data gathered, one of the participants stated that she faced a 

difficulty when she wanted to apply interactive media proposed in CLT 

methodology. 

Extract 2.1:Teacher C’s statement during the interview session on 
Tuesday, March 12th 2013 

…I really want to try to use puzzles, maps, posters, picture slides, and 
others….but I do not have enough time to make those media. 

Extract 2.1 gives an idea that actually the teacher had suitable ideas in 

making communicative activity by using some medias like puzzles, maps, and etc. 

However, on the other hand, they stated that they did not have time to make it. They 
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were reluctant to use interactive media such as video, information-gap activities 

instrument such as puzzle, picture slide, or jumbled word cards because it would 

take long time to prepare.  

Extract 2.2: Teacher C’s statement during the interview session on 
Tuesday, March 12th 2013 
 
…And I only use some activities that are simple because I do not have 

enough time to prepare it. 

 

Therefore, from the participant‟s statement in extract 2.2, it can be seen that 

the teacher believed that CLT requires complicated activities which need a lot of 

time to prepare. And the teacher also stated that she did not have many time to 

prepare the activity and materials. This perception was in line with Burnaby & 

Sun‟s (1898) study as cited in Chowdhury (2011) that most of English teachers in 

EFL country have a perception that CLT is a methodology which is time consuming 

on its preparation.  

2. Teacher‟s Deficiency of Spoken English 

The second factor came up from the teacher was the teacher‟s deficiency 

of Spoken English.  

Extract 2.3: Teacher C’s statement during the interview session on 
Tuesday, March 12th 2013 

Because before this I didn’t use many English in my class, so I find it 
difficult to speak in English. Sometime, I totally forget the English words. 
And it seems difficult for me to speak in English in a well form and in a 
good choice of words.  

The data collected through the interview section in Extract 2.3. shows that 

the teacher faced a difficult occasion while they were asked to speak English more. 

Moreover, it also gives an idea that actually the teachers still have low fluency and 

accuracy in speaking English since the participant stated that she was difficult in 

expressing a good English speech. These occurrences were in line with the finding 

of the research conducted by Kalanzadeh and Bakhtiarvand (2011) which showed 
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that even though the Iranian English teacher had high proficiency in grammar, 

reading, and writing skills, they reported that they had adequate abilities with 

spoken English 

 
Extract 2.4: Teacher C’s statement during the interview session on 
Tuesday, March 12th 2013 

…Yeah, it might be caused by my unusuality in using English… 

Then, from Extract 2.4., it can be confirmed that the low fluency and 

accuracy in speaking English that experienced by the participants was caused by 

their unfamiliarity in using English in their teaching. So, when they were asked to 

speak English more in their CLT implementation trials, they found that their 

English speaking skill was getting worse than before. 

Since CLT requires more English language use, the teacher needed to start 

giving the example by using a good spoken English first. But, in this finding, it 

could be seen that the teachers in SMP N 2 Pringapus was experiencing a 

deficiency of their spoken English. On the other hand, Campon & Carrillo (2007) 

stated that one of the factors that are affecting the students‟ motivation in class is 

the influence of the teacher. So, from that idea, it implies that in order to conduct a 

successful CLT implementation, the teacher needs to take a big role in affecting the 

students‟ motivation to improve their communicative skill in English. Of course it 

will be a problem when the teacher still has difficulties in using fluent and accurate 

spoken English. 

So, it can be concluded that one of the possible problems that affected the 

difficulties of the implementation of CLT in SMP N 2 Pringapus might be related to 

the teachers‟ deficiency of spoken English.  
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C. Problems Related to Time Alocation 

During the data analysis, it came out that the third category of problems of 

CLT implementation in SMP N 2 Pringapus was related to the time alocation. In this 

study, it could be seen that time alocation in delivering the materials did bring an 

adequate impact on the teaching and learning process, and also both on the teachers and 

the students. 

Like what Richards (2006) stated before, in CLT class, teachers are highly 

recommended to conduct mechanical, meaningful and communicative activities in 

order to stimulate the students to speak English more. But, in SMP N 2 Pringapus, the 

problem was the students did not have an adequate background English. Because of 

that, the teacher needed to spare more time to gain the goal of CLT implementation in 

class. On the other hand, there were a lot of  materials that needed to be taught for a 

year.  

 
Extract 3.1:Teacher B’s statement during the interview session on 
Friday, March 8th 2013 
 

I need to deliver all the materials for a year to them. But, actually…the 
time provided is not enough. So, I need to teach precisely, to cover up all 
the materials.  

So actually, the limited time also contributed a big consideration for me to 
make any creative activity. Because in that limited time, I need to deliver 
many materials, and also still build their vocabulary and basic knowledge, 

and in fact, the students need more time to understand the material 
because of their low input.  
 

Extract 3.1 gives an idea that the big amount of the materials that were 

needed to be delivered in a limited time in a year affected the teacher to focus only 

to finish all the materials without considering that the students also needed to 

practice their communicative skill in English. This problem also occurred in 

Kalanzadeh and Bakhtiarvand‟s study in the context of Iranian students that was 

held in 2011. Their data showed that all of the teachers participating in the study 
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stated that they found it difficult to increase the students‟ progress in oral 

communicative competence because the students had lack of English background 

knowledge and they only had 90 minute English classes per week.  

 

D. Problems Related to Grammar-Based Examination 

 The next difficulties of CLT implementation was caused by the final 

exam that still in form of grammar-based. It cannot be denied that the English 

curricula in Indonesia still focused more on the grammatical understanding. It can 

be seen from the final tests had been made. In fact, it was obviously seen that the 

goal of the students in the class was to get a good grade on their final test, and 

likewise, the final test they had was heavily based on grammar-lexis and 

vocabulary. It was also in line with Jeon‟s (2009) and also Kim and Jeon‟s (2000) 

statement that was stated in Dailey (2010). They stated that the exam system in a 

country would put a huge pressure on the students because the exam grades were 

extremely important to enter the next level of school. Then, these occurrences also 

became the teachers‟ consideration in doing CLT. It could not be denied that the 

teachers also needed to make their students get a good grade on their final test.  

 
Extract 4 :Teacher A and C’s statement during the interview session  
 

I also need to follow the syllabus have been designed. So, I will only use 
the context from the topic listed on the syllabus. If I make another 
activity to add, even though it may help the students to understand, I’m 
afraid that I can’t finish all the materials that will appear on the test. ( 
Teacher A)  
So, at least, it is reliable enough to prepare the students for their test. 
But, on some cases, I also try to look for other exercises to get the 

students better understanding on some grammatical rules. Besides, 
sometime I only think about what will be occurred in their test, so I only 
focus on that. (Teacher C) 
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From the Extract 4, it could be perceived that the teacher limited the 

activities she used in CLT implementation because she was afraid that she could not 

cover up all the materials that would be appear on the test.  

 

E. Problems Related to the Amount of The Students  

The other aspect that was affecting the CLT implementation in SMP N 2 

Pringapus was the big amount of students in the class. Even though CLT had been 

promoted as an effective language teaching methodology by some experts, there 

were some weaknesses of this methodology. One of the crucial weaknesses of CLT 

is its difficulty to be applied in a large amount of students. It would be difficult for 

the teachers to pay attention on each 45 students, give them an equal opportunity to 

practice and improve their  communicative skills, and give them evaluation and 

feedback (Zekariya, 2010). And this weakness had also been experienced by the 

participant in this study.  

 
Extract 5:Teacher A’s statement during the interview session on Friday, 

March 8th 2013 
 

Actually, before this, I have tried using flash cards to teach vocabulary. 

But, because the amount of the cards are limited and not big enough, on the 
other hand, the class is big and there are many students in each class, so I 
think it is not effective. When some students are active, the other just talks 
to their friends and do not pay attention because they can’t see the cards 
clearly. 
 
 

Extract 5. gives an idea that the media she used could not work effectively 

because there were many students in class, and once some students were unfocused, 

the other students would be easily distracted. This condition was also in line with 

Kalanzadeh and Bakhtiarvand (2011). They stated that most of the participants in 

their study stated that they had more than 25 students in each class. However, since 

CLT pays major attention on the students‟ improvement on their communicative 
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competence, it might be necessary if each student in class was given more time and 

opportunities to participate in real communication practice.   (Richards, 2001, as 

cited in Kalanzadeh & Bakhtiarvand, 2011). 

 

F. Problems Related to Insufficient Materials and Teaching Aids 

Then, another problem that made CLT difficult to be applied in SMP N 2 

Pringapus was the insufficient materials and teaching aids. Richards (2006) stated that 

during the implementation of CLT classroom, the teacher could use some integrated 

materials and AVA such as pictures, puzzles, graphs, maps, time table, posters, and so 

on. From that statement, it could be seen that to make an effective CLT classroom, the 

sufficient facilities and teaching media were needed. But, it became a problem when the 

school did not provide  those facilities and media. 

 
Extract 6:Teacher A and C’s statement during the interview session on 
Tuesday, March 12th 2013 
 

I really want to show them some videos or explain the materials by using 
power point. But you can see, there is no LCD projector in class, and to use 
the mobile LCD or in language laboratory, it needs long time to prepare 
and I don’t want my time are cut because of the preparation (Teacher A) 

 I really want to try to use puzzles, maps, posters, picture slide, and others. 
But, the school does not have those kinds of teaching media ( Teacher C ) 

 
 

Extract 6 shows that the lack of the school financial that ended up with 

less sufficient facilities became one factor that affected the CLT implementation in 

SMP N 2 Pringapus. It was also similar with the findings of Zekariya‟s research in 

the context of Turkish teacher (2010). Most of his correspondents stated that they 

found it difficult to fulfill certain numbers of facilities and equipment needed for 

applying CLT. 
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CONCLUSION 

The research question posed at the beginning of this study was „What problems do the 

teachers find in applying Communicative Language Teaching in SMP N 2 Pringapus?‟. At 

the end of this study, the research question could be answered clearly. It is now obviously 

seen that even though CLT assured an obvious development on the students‟ communicative 

competence, it was difficult to be applied successfully in SMP N 2 Pringapus. The apparent 

finding emerged from this study was the four categories of problems that occurred during the 

CLT implementation. Those are problems that were related to the students, the teachers, the 

school policy, and the CLT utilization.  

This study had discovered that most of the students in SMP N 2 Pringapus lacked 

English proficiency. That condition made a significant effect on the successfulness of CLT 

implementation. Since they lacked English proficiency, they found it difficult to understand 

the materials and follow the CLT principles, like using English more in class and present 

their thought actively. Then, at the end, those problems made them less motivated in class.  

Besides, it was also merged that the teachers faced difficulties in applying CLT in 

their classes. Since CLT requires more integrated and communicative activities, the teachers 

need to prepare well and have strong background knowledge of the materials and the English 

speech itself. On the other hand, most of the participants stated that they did not have enough 

time to prepare the materials. Moreover, they also acknowledged that they were difficult to 

speak English all the time during the class. They found that sometimes they were confused to 

choose the appropriate and well-form language to be presented.  Then, some others problems 

that occurred during the CLT implementation in SMP N 2 Pringapus were also related to the 

time management for delivering a whole year  materials, grammar-based exam, and also 

insufficient materials and teaching aids. 
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Regarding to the analysis of the findings, this study could give an idea why CLT tend 

to be difficult to be applied in SMP N 2 Pringapus. These occurrences might also happen in 

other schools that have a similar condition. This study suggests some noteworthy 

implications. First, in order to develop a successful CLT implementation, the teachers need to 

prepare themselves with an adequate English background so that they could motivate and 

facilitate the students to learn English more. Since teachers take a big role in a classroom, the 

teachers need to set the best class activity to raise the students‟ willingness to learn and 

develop. 

Secondly, since many teachers in this field still found difficulties in creating 

communicative activities while at the same time trying to focus on vocabulary teaching, the 

teachers could make use of the communicative activities which provides vocabulary building 

on it, for example, simple role plays and pantomime. The teachers need to remember that 

communicative activities can be done based on the materials. Even to introduce simple 

function of speech like greeting, prohibition, and giving information, some communicative 

activities could be carried out. 

Finally, this study still has some limitations. This study uses Kalanzadeh and 

Bakhtiarvand concept of problems in applying CLT. Actually, it could be analyzed more 

detailed with some additional categories of problems of CLT implementation. Besides, this 

study only focuses on the problems that occur during the CLT implementation.  During the 

data collection process, there were also some difficulties that occurred. The teachers‟ limited 

knowledge about the concept of CLT made the process of collecting data became longer. 

Besides, because of the limited time, there might be some occurrences that were not exposed 

during the observation on the teaching trials. Considering that problem, the similar study 

could be derived in the different context and level by using more detailed concept and 
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themes. The more adequate amount of time is also needed so that it may ascertain the 

problems of CLT implementation that are reflected in classroom practice. 

Despite of  the limitations of this study, it is hoped that this study will give some 

ideas about the problems that supported the unsuccessful CLT implementation in Indonesia 

and that it will encourage a larger research project in this area so that the appropriate solution 

of these problems may be established. Besides, the findings of this study hopefully can be a 

reflection for English teachers when they want to apply CLT in their classroom. Reflecting 

on the problems stated in this study, some preparations and solutions could be prepared by 

the teachers before they apply CLT in their English classroom so that their CLT class could 

be carried out more successfully. 
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APPENDIXES 

Appendix A 

Interview Transcription 1 

Day / Date : Wednesday, March 6th 2012 

Participant : Ibu Win 

 

E : Good morning, Ma‟am. Thank you for being here with me. Today I will show you some videos of 

your previous teaching and we will reflect on that video. But before that, can you tell me about 
your personal information, please, maybe your name, age, and your teaching experience, please. 

W : My name is Win, I‟m 30 years old, and I teach English for about 6 years. I teach in SMP N 1 
Pringapus first, for about 5 years, and then start teaching here since the last two semesters. But 
actually, the students are quite similar. 

E : Well, okay, thank you. By the way, what do you mean with „similar‟? 
W : Well, basically, for English lesson, the students in SMP 1 and SMP 2 here, I think they are still 

difficult to follow the lesson. They seem difficult to understand the materials. Especially for 
speaking, it is difficult for them to speak in English. 

E : I get the point..and in your opinion, what are the cause of those difficulties? 
W : Yes. It can be vary actually. For some students, it is because they naturally have difficulties in 

understanding the materials, even on other subjects. And then, because they do not have high 
motivation to learn. Sometime, even when I ask them to study and do homework, they don‟t do it. 

E :  Then..does it become the reason why they do not actively participate in class? In this video, you 

can see that the students are quite passive and reluctant to be active. Even, you should point some 
students to share their answer, right? 

W : Yes. It may be caused by those factors. Besides, they are also afraid of making mistake.They are 
afraid if their answer is wrong, and then their friends will laugh at them. Sometimes, even when I 
ask them to answer, they still don‟t want to answer. They just say that they cannot do it. Even for 
some smart students…when I ask them to read, they will read in very low and soft voice, 
like..umm..reading for themselves. Eventhough I tell them that making mistake is okay, and their 
grade will not be deducted, it is still difficult to make them responsive. 

E : Well, it sounds a bit confusing to solve that, isn‟t it? However, how about their grade in the test 
and the final report? 

W : On the test, the skills that tested are only reading and writing, and always based on the students 
handout. So, usually,  I always teach the materials refer to the handout. I also have to make sure 
that the materials tested have been be taught before. But, however, for some students, eventhough 
I have given them the similar questions before, and those questions appear again in the test, they 
still cannot do it well, and as the result, they do not reach the KKM. In fact, I have explained it 

before, for many times.  
I know exactly that they only read and study when they are in class. And then, if I give them 
homework, and when I evaluate it, I find out.. that many students have totally the same work and 
the same mistake. From that, I know that only one or two students who did it, and other students 
just copy it. So, based on that, everybody can expect that they will have difficulties when they do 
the test by themselves, without any help from books or their friends. 

E : I understand. It also can be seen here (the video played), right? When the students do the group 
assignment, only some students who are really focus on doing the assignment. The other students 

are only chatting and busy with their own matters. 
W : yea, you‟re right. But sometime, those diligent students also tend to be affected by their friends. 

When their friends are unfocus, and talk all the time, usually they get disturbed, and then getting 
involved with their friends and being less focus. 

E : oh..yes..they are. And then, from this video, we can see that you still use more Indonesian. Can 
you tell me please, what are your reason in using more Indonesian? 
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W : yes..actually, at the first time, I try using English consistently. But then, the students complain to 
me. They say that they don‟t understand what I‟m talking about. Even the simple order, they 
don‟t understand it. And typically, when the students don‟t understand the lesson delivered, they 
do not try harder, but they just give up and leave it. So, considering that I need to make them 

understand the material, I decide to adjust with them and use more Indonesian, especially to 
explain the materials. Sometime, I try to set my mind to think that the importance is the students 
can do the exercise well and then can do the test well later on. It is difficult to be idealist here. I 
think, if I push them by using English all the time, it will cause a worse condition. I am afraid if 
they lose their motivation and just give it up. And, then..as the result, they can‟t pass the final test. 

E : Yes..I got it. And then, from the guideline I gave you, you know that in CLT approach, you can 
use many kinds of media, right? But, here (the videos), on the three classes that I observed before, 
why do you choose to only focus on discussion and do not use other media? 

W : Yes..I‟ve read the guideline. But, again, It is difficult to be idealist here. I mean, it is quite 
difficult to be used here. For example, actually I really want to show them some videos or explain 
the materials by using power point. But you can see, there is no LCD projector in class, and to use 
the mobile LCD or in languae laboratory, it needs long time to prepare and I don‟t want my time 
are cut because of the preparation. Actually, before this, I have tried using flash cards to teach 
vocabulary. But, because the amount of the cards are limited and not big enough, on the other 
hand, the class is big, so I think it is not effective. When some students are active, the other just 

talk to their friends and do not pay attention because they can‟t see the cards clearly. 
E : Okay, is that all?or, is there any other reason why don‟t you use some interactive media such as 

puzzle, a bigger picture, poster or map? 
W : Well..actually, I think it will be interesting for students If I apply those medias. However…for 

those kinds of media…of course…I will need more time to prepare. The problem is my schedule 
is quite full and busy. So, somehow, I feel like I have no time to prepare that. So, I just try to use 
some interactive activity like discussion and group work. 

E : Okay…and then…for the group work..on the three observed classes, why do you always divide 
the group. Why don‟t you just let them to make the group by themselves? 

W : Well…if I let the students to make the group by their own…commonly, they will choose their 
close friends, and the smart students will make one group. So, it will be unequal. Usually, the 
group that consists of smart students will dominate the class and the other group will be more 
passive and doing nothing. 

E : Uh uh..I get the point. And then, what we‟ve talked before is about the reflection during this 
video; when you are asked to try CLT in your classrooms. Now, what about your previous 

classes, by the way? What kind of method that you usually used to teach English? 
W : Usually..I just explain the materials at the beginning, and then give examples for students, and I 

will ask the students to do the assignment that is similar with my examples. 
E : So, what you mean is like the traditional method? The activities are focused to the teacher, and 

tend to be teacher-centered clasroom, isn‟t it? 
W : Yes..that‟s what I mean.  
E : So, can I say that the students will always get the exercises in the same form with the example? 

Even the exercise is on the form of writing skill? 
W : Yes..you are right.  
E : What is your reason in arranging that kind of activity? 
W : Well, because the students here are still difficult to use English. So, for example, if I ask them to 

make a dialogue, they should be given the example, and then they will make the similar dialogue 
based on the example. It is difficult for them create dialogue by using their own idea. For some 
students, even the simple sentence, it will be very difficult. 

 E : yes..I got it. Then, I was wondering, what is your perception about CLT itself? 
W: Well, actually, after I learn about this method (CLT), I think it will be fun, I think it can also 

increase the students‟ motivation. But I also need to consider that maybe it is difficult for students 
to follow it. 

E : Why do you think that it will be difficult to follow? 
W : Well, like what I‟ve said before. The students here still have low English proficiency. Even the 

simple order, they don‟t understand the meaning. They also have limited vocabulary. So, 
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considering that CLT requires the students to actively speak English, of course it will be difficult 
to be applied here. Like my three previous classes that have been recorded, we can see that it is 
difficult to make them speak English. Not just speaking English, only to answer and read, they 
are reluctant to do it voluntarily.  

E : yeah..I understand what you mean. But…may I know….? How do you teach vocabulary to your 
students? 

W : usually, I ask them to make a list and they need to memorize it. They usually will look for a new 
vocabulary on the dictionary. But you know what..some students are also difficult to find the 
meaning on the dictionary. Especially when the word they look for is in a different form. You 
know, some verbs are written in different form, right?and usually they do not know the base verb 
that is listed on the dictionary. Moreover, the dictionaries provided by the school are the 
incomplete one. 

E: So…you build the students‟ vocabulary by using dictionary and memorizing, right? Do you also 
try to use those vocabulary and the grammatical form in context to get the better understanding? 

W :  Yes…sometime I do it. But I also need to follow the syllabus have been designed. So, I will only 
use the context from the topic listed on the syllabus. If I make another activity to add, eventhough 
it may help the students to understand, I‟m afraid that I can‟t finish all the materials that will 
appear on the test. 

E : Okay..thank you. Before we end this interview, is there anything else that you want to share? 

About your experience on applying CLT maybe, or reflection of your previous teaching? 
W : well, like what I said before. Actually, I find out that this method (CLT) is quite interesting, and 

it is more interactive for students because we can include some games in the lesson, right? But, 
on the other hand, because this method requires the students to be communicative, of course it 
will be very difficult to be used here. You know, to communicate, the students need a good basic 
on the vocabulary. If they have enough vocabulary, eventhough they still imperfect on the 
grammar, at least they can speak and understand others speaking. But here, the students are 

totally lack of vocabulary. To teach here, I need to teach them from the beginning. 
E : So, mainly, you want to say that the major obstacle for applying CLT here is the students who are 

not ready yet, isn‟t it? 
W : Yes, you‟re right. Maybe, if the students already get the basic knowledge, at least about the 

common vocabulary in their elementary school, it will be easier to apply CLT. But the the 
problem, most of the students here are from an urban elementary school, so their English lesson is 
still limited.  

E : And, lastly, during the three classes that are video-taped, that we‟ve seen together, as your role as 

the teacher and as the facilitator, what are the difficulties that you face during those classes? 
W : Honestly, applying CLT is not as easy as I thought. You know, I‟ve read the guideline, and 

planned some materials and activities, but the class is more difficult to be organized. 
E : Why do you think so? 
W : Because I ask the students to discuss and doing group work, it need more time than usual. It is 

also difficult to make them active, so I just do like my usual classes, just point the students to 
answer, because if not, it will take more time again.  

E : Uh uh.. I get the point….Okay..so..this is the end of our interview. Thank you very much for your 
time..and your pleasure to have some trial on applying CLT. 

W : Yeah…you‟re welcome. 
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Appendix B 

Interview Transcription 2 

Day / Date : Friday, March 8th 2013 

Participant : Ibu Risna 

 

E :  Good morning, Ma‟am. Thank you for time. Today, during this interview we will also watch 
some parts of the videos of your previous teaching trial on applying CLT and we will reflect on 
that videos. But before, can you tell me about your personal information, please, your name, age, 
and your teaching experience.  

R : My name is Risna, I‟m 37 years old, and I teach English in this school since 1999. So, it is about 

13 and a half years. 
E : Okay, thank you. Before we focus on your trial, would you tell me please how do you usually 

teach English in class to your students? 
R : Well, usually I use „model ceramah‟. 
E : „Model ceramah‟? What do you mean?can you explain it? 
R : Well, I usually explain at the beginning of the lesson, then I will give exercises to the students, 

and then we will correct it together. And here, the one who is control the lesson is me as the 

teacher. 
E : Then, what is your purpose in using that kind of method? 
R : yeeaa…actually that is the most simple one. Actually, I also want to use some variative 

methodology so that the students will not be bored. But, considering the situation and condition, I 
decide to use that way.  

E : what are the situation and condition that make you think that way? 
R : For example, the students here still have low input in their English competence. So,  I think they 

still need a lot of guidance from me.  
So, in my opinion, using that method is the best way to guide them, to build their 
knowledge..from the basic. Beside, when I try to use some integrated methodologies, they cannot 
follow it well. 

E : Okay..Now..we will see some parts of the the video of your trial in applying CLT.  
 -----playing the video------- 
 We can see here that the students are quite passive, right? What is your opinion about it? 
R : yes..you‟re right. Yeahh..like I said before, they are passive because they don‟t know what to 

say. They don‟t know what to say, because they still have very low input. Even, for some 
students, they didn‟t get English lesson in their elementary school at all. On the other hand, the 
curricula in junior high school requires the students to understand about the functional language. 
But in fact, they have nothing as their basic to learn more complex materials. So, what should I 
do? It always be my consideration when I set the lesson plan. On one side, I need to fulfill the 
standard objective, but on the other hand, I also need to build their basic knowledge (vocabulary). 

E : Uh uh..I understand….and then..in the three trials you‟ve done, we can see here (the video) that 

you focus more on pair work. Why do you use that? 
R: Well, I think it is more effective when students work in pair. Because when they work in a group 

that consists of more than two people, for example 4 or 5…only some members of the group that 
will be active doing the work..the other members will just do nothing and do not contribute to 
their group work. 

E : Okaay….then...can you tell me about your experience in preparing your  trials? Maybe..about the 
materials you choose, or the difficulties on your trial execution? 

R : Well…actually..when you give me the guide line and I read it, I think it is quite interesting 
because it includes many collaborative media like games and discussion, and so on. But I also 
think that it will be very difficult to be applied because it also includes the activeness of the 
students to speak English. And I myself..also need to speak more English. So, for my three trials, 
I decided to use some information gap exercises and I try to set the activity that will stimulate the 
students to speak more. 
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E : Uh uh..I can see it..but here, at the end….you still use many Indonesian, right? Why is it 
happened? 

R : well, actually because I realize that many students do not understand what I am talking about, so I 
decided to mix it with Indonesian. And when I let myself to add some Indonesian, and afterwards, 

unconciously, I use more Indonesian..But honestly, I realize now that I shouldn‟t be too nice to 
them. 

E : What do you mean? 
R: Yeaah…yesterday..I followed a seminar for English teacher..and there..I was told that it doesn‟t 

matter when the students say that they don‟t understand what you‟re talking about when you 
speak English. You should keep to use English so that they will be accustomed and familiar with 
English. Yeaaah, it may be okay to add some translation, but I usually do is just say the 
indonesian to get the easiest understanding. I think it is right, and I will try it later. But, still….for 

the explanation of the materials, I think it will be wise if I still use more indonesian, because I am 
afraid, if I push them by using English, they will not understand the materials. In fact, when I use 
Indonesian, they still difficult to understand…then..if I use English…you can predict what will 
happen… 

E : Yeaaahh…I got it…I also agree with that. And then…how about stimulating students to be 
active…both to participate in class and also speak English? Do you find it difficult? 

R : Well…you also can see there (the video), at the beginning, some students are quite active to 

answer my question voluntarily. But then, when all of them ( the active students) have answered, 
then…..the class being so quite. So I just decided to point the other students to answer my 
question. If not…if I just wait for the volunteer, the materials I prepared will not finish.  

E: In your opinion, what are the reason those students are reluctant to be active? 
R: First…because they do not. You know…the students nowadays…they tend to be indifferent. 

They do not pay attention to their teacher….they never study at home…they never do their 
homework…and they usually only count on their friends.  

E : Really? Actually what‟s the factor behind that attitude? 
R : well, I think it is because they have a lack of motivation. Not only in learning English, but also in 

other subjects. It may also affected by their environment. You know…the social environment 
here is quite different with the environment in city for example. They do not have a high target 
for their education. 

E : Okay…and then..what about stimulating students to speak English? 
R: well, you know…on my trial, I ask the students to retell stories. But, they need time to memorize 

the story and then they will be ready to present it n the next meeting. For that, it is still possible 

and you can see that some students can do it well. But, to make them speak communicatively, 
without memorizing, I think it is still difficult. It might be possible, but it will take very long 
time. But the problem is, I think we do not have many time to do it. 

E : why do you think so? 
R: Well….as a teacher, I need to deliver all the materials for a year to them. But, actually…the time 

provided is not enough. So, I need to teach precisely, to cover up all the materials. Like on my 
trial for example, when I make activity based on narrative, actually it can spend more than 3 

meetings to discuss many aspect that can be learnt. But, in a semester, the students need to learn 
not only narrative, but also recount, descriptive, and other grammatical materials. So actually, a 
limited time also contribute a big consideration for me to make any creative activity. Because in 
that limited time, I need to deliver many materials, and also still build their vocabulary and basic 
knowledge, and in fact, the students need more time to understand the material because of their 
low input.  

E : Okay..I get it…then…now, after you know about CLT, and you have done some trials in 

applying CLT in your classes, what is your opinion about CLT? 
R: Yeaaa..like what I said before. It is a nice methodology. I believe that the students will be more 

interested to learn by using some interactive media. Actually it is proved when I use some 
information gap exercises on my trials. The students tend to be more excited to do the exercises 
because it is similar with cross words.  

E : uh uh..and…do you think that the facilitate in this school will become the obstacle for applying 
CLT here? 
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R: uhhmmm…no actually. In my opinion, anything can be used as media, right? 
E : uh uh..i agree. 
R : so… I think…media is not only LCD projector, or video..we should not go to the language 

laboratory, but anything can be used. Even the students stationary, or the school stuff, also can be 

used as our teaching media. Moreover, a great media will not be successful if the one who use it 
cannot use it well. The success of our teaching, not only deals with how great the media we used, 
but also how we teach. 

E : Uh uh…that‟s true. Okay…umm…that‟s the end of our interview section. Thank you for your 
time for about these 3 weeks with me. Thank you for your time..and thank you for your 
willingness to share. 

R : Yeah..you‟re welcome. 
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Appendix C 

Interview Transcription 3 

Day / Date : Tuesday, March 12th 2013 

Participant : Ibu Nunuk 

 

E :  Good afternoon, Ma‟am. Thank you for time. Today, we will have an interview section. During 
this interview we will watch some parts of the videos of your previous teaching trial on applying 
CLT that need to be analyzed first…and then…we will reflect on that videos.  

 ---------playing some important parts of the video-------- 
E : Before we start our interview, could you tell me about your personal information, please, 

umm…maybe your name, age, and your teaching experience.  
N : My name is Nunuk, I‟m 35 years old, and I teach English in this school since 2002.  
E : Okay, thank you. Ummm…before talking about your trial, would you tell me please how do you 

usually teach English in class to your students? Do you concern about the methodology you used? 
N : Well, for my previous teaching, I usually try to use different kinds of methodology so that the 

teaching and learning process can be variative. 
E : So….have you ever used CLT before the trial? 

N : Hmmmm…. For CLT…I rarely use it because I teach the first grade students, and because it 
requires students to be communicative so I just use it as additional activity. But….you 
know….oftenly…the reality in class is different with what we expect before. So, sometimes, I 
cannot apply what I have prepared before ( in using certain method) because of the unexpected 
situation. For example, when I have prepared certain activity..and then…at the beginning of the 
class, I have planned a short time to check the students‟ homework….but…then…they didn‟t 
finish yet with their work…so…I need to give them time to finish it…and when they still have 

many mistake, I also need to repeat the previous material until they understand. And of 
course….it takes a lot of time, and then I cannot finish my planning that I have set before. 

E : Okay..I see..and then..on your trials of applying CLT previously, do you find any difficulty?  
Could you share it to me, please. 

N : Hhmmm…the main problem I face in applying CLT is that the students do not understand the 
meaning of my speech. Beside, they also do not know how to express their thought in English 
because they do not know the English words, and they are still blank about how to produce a 
sentence in English. So, I need to give them the Indonesian translation…and also use some 

gesture and body language to make the students guess the meaning of the words or the sentences 
by themselves. But…sometime….usually when we..as a teacher…use more English…some 
students will respond negatively. Usually they will say “  ngomong apa to bu…bu…ndak mudeng 
aku”. So, as the best way, I still try to use English..but then I will repeat it by using Indonesian.  

E : Uh uh…I got it…Ummm…then…on the video we‟ve watched. We can see that the students tend 
to be passive, right? In your opinion, why do they tend to be like that? 

N : Ummm…actually…the students usually feel ashamed and afraid of making mistake.  

E : And then…what about their basic English? Does it bring impact on their participation in class? 
N : Well...since my students are in the first grade, so my job is like building a foundation for them to 

learn more complex English, right? Yeaaahh…maybe they have learnt English in their 
elementary school, but mainly…in elementary school, they only learn about the simple 
vocabulary. So, it makes no difference. I need to work from zero to teach them. And moreover, in 
junior high school, the students are required to understand about how to use language to 
communicate..so I start teaching them from the very beginning. 

E : Well…I see…and then…what do you think of your trials on the three classes that I have oberved 
before? Is it successful, in your opinion? 

N : actually, I am not satisfied enough with my three trials because there are still many weakness. 
From the students, I still face a problem to make them speak communicatively, and I myself only 
use some activities that are simple because I do not have enough time to prepare it. 

E : Okay..then..what is your opinion about CLT itself? 
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N : In my opinion, CLT is a good method to teach English to the students. Because through this 
method, the student can have many opportunities to use English, and basically, learning by doing 
is more effective. But, on the other hand, it needs a lot of preparation and struggle. As a teacher, 
we need to prepare the media, and also create an interactive activity so that they can understand 

the materials and understand how to use it. The problem is, we need to think how to make an 
interactive activities that correlate with the material on the syllabus. Besides, I cannot deny that I 
myself sometimes feel tired because using this CLT, I need to speak English a lot to stimulate the 
students to be active. 

E : Uh uh..I got it…In the previous video of your trials, we can see that you use quite variative 
activity. You used group work, class discussion, and also mini presentation. Could you share you 
experience in deciding those kind of activities to be applied? 

N : Well, actually I was excited to have those trials on applying CLT. I really want to try to use 

puzzles, maps,posters, picture slide, and others. Because the school do not have those kind of 
teaching media, so I need to create it myself, but I do not have enough time to make those media. 
So, as the result, I decided to use activity that include the students activeness, so eventhough there 
are no AVA, they are able to be active and can improve their communicative skill. 

E : Okay, so..the difficulties you found in applying CLT in those trials are your limited time to 
prepare the media and the students‟ low English proficiency , right? Is that all?or there are still 
any problems you face? 

N : Well, actually it‟s not only about the students‟ low proficiency in English, but also their 
motivation. The students nowadays are facing more disturbances that make them less focus on 
their study. Their motivation to go to school is not only to study, but also to chat with their 
friends, to get their admirer attention, etc. Moreover, the rapid technology development also 
brings some negative impacts to the students. Now, they know about facebook, youtube and so 
on, and somehow, it makes them lose their focus. When they have time, they use it to browse on 
the internet and playing games instead of study. 

E : Yes, I know it. But, however, why don‟t you make those IT development as your teaching media 
or material? I think it will be interesting for them right? 

N : Well, it may be fun for them. But, I also need to focus more on their handout. I use English in 
Focus from BSE. And during my teaching, I need to refer to that book. There are many materials 
to be delivered to my students. And if I add more materials from outside, I am afraid if I do not 
have enough time. Considering that my students need more time to learn and understand the 
material, I decided to focus first to make them understand, and usually when they have 
understood, then I will give them more exercises. 

E : So, in your opinion,do you think using only that text book is enough for teaching them? 
N : well, actually in each unit of it has some aspect to be taught. There are grammar, language 

function (speaking), and reading passage. So, at least, it is reliable enough to prepare the students 
for their test. But, on some cases, I also try to look for another exercises to get the students better 
understanding on some grammatical rules. Besides, sometime I only think about what will be 
occurred in their test, so I only focus on that.  

E : Uh uh…then…to teach grammatical items for your students, what kind of strategy do you usually 

use? 
N : Usually, I still teach them by explaining the formula first, and using memorizing strategy. 

Actually, I know that the strategy I used is not appropriate. But, the students is not ready yet if I 
teach grammar in context. They will be confused when I teach them the sentence first and then 
they are asked to analyze what kind of verbs that are used. So I think, the best way to teach them 
is by explaining first..and then ask them to memorize it, and then I will give them exercise about 
the use of the grrammar item in a simple context, and when they have understand, I will give 

them exercise in more complex sentence or in form of text. 
E : Uh uh.. I got it. And next one. During your trials, you and your students are required to use more 

English, right? Do you find any difficulty with that requirement? 
N : well.for me myself, because before this, I didn‟t use many English in my class, so I find it 

difficult to speak in English. Sometime, I totally forget the English words. And i seems difficult 
for me to speak English in a well form and in good choice of words. Yeah, it might be caused by 
my unusallity in using English.  
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E : uh uh…and then..what about the students? 
N : Of course it is totally difficult. Since they still have limited time of vocab, moreover they are still 

in the first grade, they have only learnt some language function such as introducing, greeting, and 
simple order. But, I have tried to make them speak English, at least at the beginning of the class, 

and wen they want to ask something, or they want to go to the bathroom, they need to ask my 
permission in English. And moreover, because speaking skill is not be tested, so I as a teacher 
sometimes do not pay a big attention toward their speaking skill. On the other hand, I focus more 
on their grammatical knowledge and reading that will be occurred in test. 

E : Okay. Well,  that‟s the end of our interview section. Thank you for your time for about these 3 
weeks with me. Thank you for your time..and thank you for your willingness to share your 
experience. 

R : Yeah..you‟re welcome. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


