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Students‟ preferences of areas to give feedback during peer 

assessment in Academic Writing class 

Paideia Gratia Sumihe 

Satya Wacana Christian University 

 

Abstract 

A large area of research has examined the effectiveness of the role of peer 

assessment in the writing instruction in ESL context. However, it seemed to be 

lack of knowledge about students‟ preferences of feedback area in peer 

assessment. This study investigated the students‟ preference of areas to be given 

feedback in peer assessment in Academic writing class and also the reasons for 

their preference. Quantitative and qualitative data were collected from 70 

Academic writing students through written questionnaires. The finding of the 

study revealed that content was the most favored area to be given feedback in 

writing rather than style and structure feedback.  Learners proficiency, easiness of 

finding the errors and students‟ belief of the importance of feedback areas were 

several reasons which determined the feedback area being given to one‟s writing 

that should be taken into account.  

Key words: peer assessment, written feedback 

Introduction 

Writing is an important language skill that needs to be learned by English 

students in college. However, it is also the most difficult lesson that students 

usually face in their college years. Baghzou (2011) agreed that writing is a 

difficult skill for native and non-native speakers because they should consider 

multiple issues such as content, organization, purpose, audience, vocabulary, 

punctuation, spelling and mechanisms. Specifically, those multiple and complex 

issues in writing are required for the students in producing an Academic writing. 
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Lee and Tajino (2008) pointed out the result of their research that the students 

tended to perceive Academic Writing to be difficult, relating to the development 

of L2 writing research and demand for English as communication tool. 

In overcoming the problem, teachers seem to implement peer assessment 

more in writing class nowadays. Most of teachers think that it is an effective way 

to help students dealing with their difficulties in Academic writing. Several 

studies also found that peer assessment is indeed helpful and had been 

implemented more in writing class. As stated in Dunn (1995) & White and Kirby 

(2005) on Badger’s research (2010), “The literature suggests that student 

generally perceive that a peer review process is helpful, improves their papers, 

and that they learn more as a result (Badger, 2010). “ 

However, Berg et all. (2006) stated that the content of students‟ feedback 

in educational designs employing peer assessment is still left behind. Teachers 

need to go deeply into the nature of the feedback which might provide more 

clearly data on how students could support one another and what kind of 

assistance teachers should preferably provide. Since the content of students‟ 

feedback in peer assessment is still needed to be identified, going deeper in 

exploring the content of students‟ feedback will contribute a lot for the 

development of peer assessment in writing. 

Therefore, it is important to discover the students‟ preferences of areas to 

give feedback in peer assessment in relation to the improvement of design features 

of peer assessment in writing.  Based on Schulz (1996) in Diab (2005), “Since 

students‟ beliefs about and preferences for feedback on writing may influence the 
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degree of effectiveness of such feedback, it is crucial to identify students‟ 

attitudes toward error correction (Diab, 2005).” Thus, the aim of this study is to 

find out the students‟ preferences of areas to give feedback in the implementation 

of peer assessment in Academic writing class. More specifically, a research 

question is being raised for this study: What are the students‟ preferences of areas 

to give feedback in peer assessment in Academic writing class? 

According to Chun-xian (2007), feedback on errors in the students‟ 

writing is always something teachers feel troublesome because teachers need to 

teach and correct various mistakes of the students. Thus, students‟ preference is 

important to be considered in writing because it helps the teacher to alleviate their 

tasks in correcting many various errors in students‟ writing, by assessing certain 

parts that the students are not commonly comment on their peers‟ writing. 

Teachers need to know which feedback area the students are most comfortable to 

comment on, so it will help the teachers to set the criteria of feedback area the 

students need to focus when assessing their peers‟ writing.  

Sometimes, some teachers might not give any criteria of giving peer 

feedback in Academic writing class to their students. However, it will be easier 

for the students if they are given the criteria of feedback that they were commonly 

commented on their peers‟ writing. It is because students are used to the feedback 

area so they didn‟t need to spend so many times assessing their friends‟ paper. It 

is also helpful for the students because they probably are more competent to give 

feedback in a particular area so the quality of the feedback will be better. 

Therefore, this research hopes to give a pedagogical contribution to the existing 
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field of language teaching especially for both English writing teachers and the 

students in applying effective design features of peer assessment in writing class 

by making a set of criteria which fits with the students‟ preferences.  

 

Literature Review 

Peer learning could be defined by just looking from the words, which 

talked about a learning process that was done with peers. Based on Falchikov 

(2001) in Berg et all. (2006), peer assessment can be understood as a type of 

collaborative learning between the assessor and the one being assessed, but is 

more limited. It simply means that students assess each other‟s work using 

relevant criteria, and give feedback, not only for the benefits of the receiver but 

also for the purpose of their own development. Boud et all. (2001) also defined 

the meaning of peer assessment in Keppel et all. (2006), “Peer learning or 

cooperative learning is a „two-way reciprocal learning activity‟ in which there is 

mutual benefit to the parties involved. Assessment is an integral part of the 

learning experience for students (Keppel et all, 2006).” So, in here peer 

assessment took a role in learning activities that shared benefits to the students 

who are involved in it. However, although peer assessment gives benefits to 

writing class, students‟ preferences of areas to give feedback should be taken into 

account when talking about design features of peer assessment in writing.  

In peer assessment, students are not usually given any criteria on which 

areas they needed to comment on their peers‟ writing. The teachers usually leave 

it free for the student to give feedback on any area they want to, such as well-
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arranged paragraph, coherence of the text, punctuation, spelling, idea of the story 

and so on. In general, there are three major areas of error correction in writing 

which are content, style/linguistic, and structure/organizational. Adebile and Alabi 

(2011) said that, “As far as essay writing in English is concerned, learners 

manifest various forms of errors. Such errors could be organizational error, 

linguistic error or content error ( Adegbile, J. A. & Alabi O. F. , 2011).” 

A research by Berg et all. (2006) also divided three major subjects of 

feedback for error correction in writing. According to Steehouder et al. (1992) in 

Berg et all (2006): 

 By the term „aspect‟ we refer to the subject of feedback, distinguishing 

between content, structure, and style of the students‟ writing. „Content‟ 

includes the relevance of information, the clarity of the problem, the 

argumentation, and the explanation of concepts. With „Structure‟ we mean 

the inner consistency of a text, for example the relation between the main 

problem and the specified research questions, or between the 

argumentation and the conclusion. „Style‟ refers to the „outer‟ form of the 

text, which includes use of language, grammar, spelling and layout. (Berg 

et all. , 2006) 

 

 Error of those three major aspects in writing class often occur in students‟ 

writing and consider as an areas to give feedback in writing.  

Some teachers might also create a set of criteria of error correction area to 

give feedback on their peers‟ writing. Delgado (2007) stated that research 

indicates that areas of content and grammar in written feedback are more 

concerned to be given by most of teachers. Delgado‟s research shows that teachers 

are not commonly ask the students to comment on the organizational of the 

writing but more on content and grammar. Other teachers might have their own 

criteria of feedback areas the students need to focus in peer assessment.  
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However, it is important for teachers to understand if the criteria of 

feedback area in peer assessment that they have set earlier are fitted with the 

students‟ preferences of areas they intend to give feedback, so the role of peer 

assessment in writing might apply well in class. Cohen (1987) pointed out a recent 

survey work that there may be a misfit between written feedback teachers provide 

on compositions and the learners‟ interests.  Teacher might provide a set of 

feedback criteria which is not in line with students‟ preferences that might 

affected the students‟ performance in giving feedback. 

Perpignan (2003) on Chun-xian (2007) drew the disconcerting conclusion 

that teachers‟ error feedback gives no useful purpose in the students‟ learning 

development because of the lack of understanding between teachers and students. 

Most teachers might have their own expectation toward which area the students 

need to focus when giving feedback in peer assessment. However, the teachers do 

not considered the students‟ preferences of feedback area when making the 

criteria.  

Chun-xian (2007) also stated that peer error feedback is an alternative way 

and an interesting learning process to be applied in EFL teaching context, due to 

the teachers‟ error feedback which becoming more ineffective. However, it 

suggests that it is the task of teachers in giving feedback on global errors which 

are out of the range of students‟ language proficiency. There are certain areas that 

are out of the range of students to give feedback on their peers‟ writing such as 

global errors, so it is the job of teachers to assess the area of errors.  
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According to Berg (2006), most feedback, written and oral, was directed at 

content and style, and not at structure. However, more feedback was provided on 

method and structure when assessing the rough outline of a paper. Berg (2006) 

suggested the teachers to redesign the task, so that peer assessment which applies 

to „earlier‟ draft versions still has the possibility for further revision or for 

products at various stages of the writing process. Thus, this study will also be 

useful for the teachers to redesign the criteria of feedback area if it is not 

interconnected with the findings of this research.  

 Teachers would know which area the students were not commonly 

comment on their peers writing, so they could focus only on that part when 

correcting the students‟ paper as assessor. Schulz (1996, 2001) in Diab (2005) 

claimed that teachers are encouraged to make an effort to explore their students‟ 

beliefs about writing, feedback, and error correction and to try to build connection 

between their own and their students‟ expectations.  It is teachers‟ responsibility 

to understand their students‟ perceptions of what helps them improve and to 

somehow incorporate these perceptions in their teaching. Teachers need to 

understand the students‟ preferences so the role of peer assessment in writing can 

be useful for their students. 

Furthermore, writing in the book of Feedback in Second Language 

Writing, Hyland (2006) stated that “We need, then, to go beyond the individual 

act of feedback itself to consider the factors that influence feedback options and 

students responses (Hyland, 2006).” Students‟ preferences of feedback area in 

peer assessment might be related to their own individual characteristic or any 
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other influences. This study will also find out the general reasons of students‟ 

preferences in giving feedback in certain areas.  

Hyland (2006) also stated that students‟ preferences are commonly shaped 

by the surroundings or any possibilities such as their previous experience, their 

preferences for certain cultural and institutional practices, the type of feedback 

mode they employ, and their assumptions and beliefs about writing, learning, and 

individual writers. Students might have their own preferences of certain feedback 

area which are influenced by their own perceptions, their learning experience, and 

so on. 

 

 

The Study 

Participants 

The participants of this study were 70 college students of English 

Department in Satya Wacana Christian University Salatiga, Central Java, 

Indonesia.  The participants have been studying English in the English 

Department for an average two and a half years. They have been exposed to 

grammar and several types of writing courses. At the time of study, they were 

taking a course entitled „Academic Writing‟, which was offered every semester to 

help undergraduates develop their writing skills before writing their thesis.  

Peer assessment was also implemented in the course which was believed 

to be an effective way to gain the students‟ performance in writing. Regarding 

their ability to give feedback on their peers‟ writing and the importance of the 
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course, students of Academic Writing class would be the best participants to 

analyze the students‟ preferences of areas to give feedback in peer assessment. So, 

the participants will be students of three classes ( A,B,C) of Academic Writing in 

English Department Satya Wacana Christian University. 

 

Data gathering method 

In an effort to find out answers to research questions, data were collected 

by using mix close-ended and open-ended questionnaire. Quantitative data was 

collected through close-ended questionnaire items by asking the frequency of 

feedback area given in one‟s writing in peer assessment. To gain more in-depth 

information about the reasons of students‟ preferences, qualitative data was 

collected through open-ended questionnaire. There were 70 questionnaires being 

distributed to students of three classes (A,B,C) of Academic writing classes with  

25 students each class. The questionnaire used in this study contained four items 

which asked about more general areas and specific areas of feedback (see 

Appendices A). 

 

Data Analysis Procedure 

At first, the results of the data from the questionnaires were categorized 

and analyzed based on a classification of three major areas of feedback based on 

the previous study by Berg et all. (2006). Those feedback areas were content, 
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structure, style and any other possible categories that might be raised in the data 

collecting in this study. Then, the data was analyzed quantitatively by seeing the 

percentage of area where students intended to give feedback. The data was also 

analyzed and supported qualitatively by providing the reasons of students‟ 

preferences. Finally, the conclusion was drawn and supported with some theories 

of previous studies. 

 

Discussion 

The data from seventy questionnaires were compared and categorized based 

on a classification of three major areas of feedback from the previous study by 

Berg et all. (2006) which are content, structure, and style. The data has been 

analyzed quantitatively in seeing the percentage of the students‟ responses in the 

questionnaires. The statistical validity of the questionnaires in having almost all 

the students of Academic writing as the participants gave a great result to see the 

majority of students‟ preferences of areas to give feedback in peer assessment. 

The data has also been analyzed qualitatively in understanding the reasons of their 

preferences. The languages of the responses presented in this data analysis were 

unedited. In order to clearly answer the research question set at the beginning of 

the study, the findings will be presented and discussed from the least favorite to 

the most favorite students‟ preferences of areas to give feedback in peer 

assessment, as followed: 
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A. The most favored aspects to give feedback in peer assessment 

A.1. Structure (17,14 %) 

Structure in this research referred to the organizational of text and the 

relation of the ideas within sentences and paragraphs in writing. As stated in 

Chapter 2, Berg et all. (2006) referred structure as the inner consistency of a text, 

for example the relation between the main problem and the specified research 

questions, or between the argumentation and the conclusion.  

From the questionnaires, structure got the smallest percentage of area to 

give feedback that was only 17, 14 %. Only twelve, out of seventy participants, 

stated that they were more concerned to comment on structure part in peer 

assessment in Academic writing class.  However, when asked about the frequency 

of feedback given at specific structure areas, the participant responded that all of 

them usually gave feedback on specific structure areas but not all the time. There 

were three specific structure areas being asked here, which were the coherence of 

paragraph, the clarity of sentence and the consistency of the paper. 

The result showed that 62,88 % of the participants sometimes gave feedback 

on the coherence of paragraph and 57,14 % for the clarity of sentence and the 

consistency of the paper. Only 10 % of the students said they never commented 

on the coherence of paragraph and the clarity of sentence and 4, 28 % for the 

consistency of the paper. It is inferred that students usually put their attention on 

giving feedback in specific area in structure and rarely just leave it.  
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In general, the participants exposed their reasons in choosing structure-

feedback.  Most of the participants expressed awareness of commenting on 

structure as a better choice for them to avoid giving feedback on certain part. One 

admitted: “I don‟t really good at grammar so I will be more focus on giving my 

comment on structure (Participant 11).” The response was just a representative 

from most of the participants who admitted that they were not good enough at 

grammar. They were worried to give wrong feedback on grammar relating to their 

weaknesses on it.  Thus, the participants tended to choose giving feedback on 

structure rather than grammar. 

It is a common practice in writing class that some teacher usually asked 

the students to comment on grammatical error. However, it raised a problem in 

peer assessment as Reid (1993) pointed: “Another problem occurs in peer review 

and peer response groups when students give misleading and wrong feedback 

(Reid, 1993).” Students found it difficult to comment on the surface structure 

because of having lack-confidence in their grammatical skill. Thus, it is quite 

possible to have wrong feedback on grammar if students are forced to give 

feedback on it.  As Fregeau (1999) agreed that teachers should recognize that their 

obsession in correcting surface structure was hurting their students, even though it 

still remained important to English and ESL instructors.  

Therefore, having weaknesses on grammar determined the participants‟ 

choice to comment on structure. Statement of another participant contributed the 

reason: “It‟s the simplest one than another (Participant 4).”  Another participant 

added: “It is easier to give feedback on structure (Participant 7).” Here, the 
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reasons were indicated by the easiness and the simplicity of giving feedback. 

Structure was considered easy and simple to give feedback because students did 

not need to have language proficiency especially for the grammar skills. They just 

needed to read the paper and think critically if the ideas flow logically in the 

writing.  

However, there were additional comments pointed out the importance of 

giving feedback on structure in one‟s writing: “It is because structure represents 

how our idea connected from thesis statement until the conclusion (Participant 

12).”  It is demonstrated that the participant thought structure had an important 

role in writing to make the ideas flow logically from the beginning until the end of 

the article, thus it was needed to give feedback on it. The other participant also 

linked their reason: “Because structure clarifies content (Participant 1).” It 

showed that structure contributes a lot for the understanding of the content of the 

text.  

Interestingly, another response showed a personal interest in assessing 

their peers‟ writing: “When I give peer feedback about structure, I have to read 

all the paper and it is interesting for me (Participant 3).” Two students stated that 

they liked to give feedback on structure purely because they like to read the paper 

and see how the writer explained the idea. Students were not commonly showing 

their personal interest in assessing their peers‟ writing, however those responses 

contributed a reason that assessing their peers‟ writing can be an interesting way 

of learning especially when it came to the time students assessed the structure of 

ones‟ writing. 



14 
 

In conclusion, the findings showed that structure got the smallest 

percentage of area to give feedback in writing. A research by Berg (2006) 

supported the finding of the survey, indicating that students did not commonly 

give feedback on structure. According to Berg et all. ,“On the whole, students‟ 

written feedback addressed the aspects of content and style, but not much on 

structure (Berg et all. , 2006).” Even though the result showed a significance 

difference when focusing on specific aspect in structure, the participants‟ reasons 

clarified it. Fewer participants considered giving feedback on structure because of 

the importance and personal interest but mostly all the participants chose it as a 

personal choice to avoid commenting on grammar. As Chun-xian (2007) agreed, 

“Error correction is related to and inhibited by students‟ language proficiency.” 

From here, we could point out an obvious link that students‟ language proficiency 

also determined the areas to give feedback in their peers‟ writing. 

A.2. Style (21,43 %) 

As written in Chapter 2, “„Style‟ in this research refers to the „outer‟ form 

of the text, which includes use of language, grammar, spelling and layout (Berg et 

all. , 2006).” Compared with structure, the amount of percentage of feedback 

given by the participant on style was not too far. There were 21, 43 % of the 

students who stated that they were more concerned to give feedback on style.  

However, an interesting data has been found in the specific aspects of 

style. Students‟ preference in giving feedback on spelling was the biggest 

percentage which was 45, 71 %. Most of the participants said that they gave 

feedback on spelling all the time on their peers‟ writing. Fregeau (1999) also 
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discovered a similar result which tells that the most frequently corrected errors 

were spelling and verb tense errors.  It is showed that students put more attention 

on giving feedback on spelling.  

Besides that, it was also interesting that the amount of feedback given by 

the participants on grammar was quite often which was 41,43 %. Only 15, 71 % 

of the students stated that they never gave feedback on grammar. This finding 

pointed out a significance difference with the reason participant chose structure as 

an avoidance to comment on grammar. It is showed that although some students 

were not too confident to comment on grammar as stated in structure part, the 

majority of the participants stated they often gave their feedback on grammar.  

Their confidence might be related to the students‟ language proficiency which 

developed from time to time as they reached Academic writing class. The 

participants had been exposed to several grammar classes in English department 

so it gave a big influence to the development of their language proficiency. 

Moreover, a number of participants sometimes commented on the use of 

language (62, 85 %) and some commented on punctuation (47, 14 %). The result 

also corresponded with a research by Amrhein and Nassaji (1996) about the 

students‟ opinions on feedback area. According to Amrhein and Nassaji (1996), 

positive opinions have been showed by the students about the usefulness of 

written corrective feedback on form-focused errors such as grammatical errors, 

punctuation errors, spelling errors, and vocabulary errors. The result was in line 

with the research where the participants gave positive opinion toward style- 
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feedback by looking from the frequency of specific style-feedback given to their 

peers‟ writing. 

A relationship linked the above result with the reasons‟ of the participants‟ 

choice. The easiness in finding the errors in ones‟ writing was the major reason 

why the students chose style-feedback. It is illustrated in the participant‟s 

response: “Style is eye-catching, easy to be found and undebatable(Participant 

3).” It showed that the participants were more likely to give feedback on area that 

could be seen clearly in a text. Style was also considered undebatable by the 

participant because students did not need to argue with their peers‟ about the 

clarification of their writing. Style had its own authentic rule in writing that cannot 

be argued if we compared with content and organization. Thus, it was easier to 

decide if it was right or wrong.   

On the other hand, one participant confessed: “I don‟t have to read all of 

their writing, just see if it is right or wrong. Much easier (Participant 10).” This 

response demonstrated a negative response toward peer assessment in giving 

feedback on ones‟ writing. The participant just wanted to see the error by just 

scanning the surface error instead of reading through the text and examine it 

critically. It is showed that peer assessment was not valued positively for the 

student who did not like to read one‟s writing. Thus, the participant chose style as 

an easy area to give feedback when they were asked to assess their peers‟ writing. 

Related to the above comments, one participant also stated his personal 

preference: “I prefer to look physically rather than meaningfully” (Participant 

12). It contributed an explanation of the reason students tended to choose style-
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feedback. The response meant that the participant were more likely to comment 

on areas that could be found physically such as spelling, grammar, punctuation, 

and so on. The student was more willing to comment on areas that could be seen 

easily rather than to go deeper in the text and analyze the content. Hyland (2006) 

in her research also argued that this might well be due to the fact that the content 

feedback was not text specific and was more general than the grammar feedback 

that identified specific grammar errors. The participant‟s preferences might focus 

on style-feedback such as grammar because it could be identified physically and 

specifically in a text. 

However, some participants considered the importance of giving feedback 

on style: “Grammatical mistakes are also very important to understand a 

sentence (Participant 2).” It showed that the participant thought ones‟ language 

proficiency determined the quality of the writing. Grammar was considered as a 

crucial part in writing, so it was needed to be given feedback. Another participant 

added: “It is the most important when we write a paper (Participant 5).” It was 

inferred that the participant thought style was the most important in writing. 

Content and organization of the text did not really matter. 

 A research by Amrhein and Nassaji (1996) also found that the students in 

their research also think that grammar, spelling and vocabulary are more 

important than organization and ideas. Grammar, spelling and vocabulary might 

be considered important because those aspects determined the quality of a text. 

Corpus (2000) also argued that “One of the roles of error correction in L2 
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instruction is to promote students‟ production of L2 structures that are 

grammatically accurate (Corpus, 2000).”  

In conclusion, this findings on feedback given on specific style aspects 

supported the finding of the reason participant choose to comment on style. 

Despite the importance and personal preferences, the majority of the students 

tended to give feedback on style because of the easiness of the errors to be found 

and to be corrected in ones‟ writing. It could be concluded that the physical form 

or the outer form of error determined the areas to give feedback in ones‟ writing in 

peer assessment. 

A.3. Content (61,43 %) 

As stated in Chapter 2, content in Berg et all. (2006) included the relevance 

of information, the clarity of the problem, the argumentation, and the explanation 

of concepts. From the survey, the majority of participants (61, 43 %) claimed 

content as the most favorable area to give feedback in peer assessment.   

For specific areas in content, the participants showed a positive result 

toward the frequency of giving feedback.  Most of the students stated that they 

usually gave feedback on three specific aspects being asked in the questionnaire. 

There were 72, 86 % of the students commented on the explanation of the idea 

frequently and only 1, 43 % of the students never commented on it. A number of 

participants also gave feedback sometimes on the argumentation (51, 43%) and 

the relevancy of information (64, 28 %). Only 5, 71 % stated they never 

commented on those two aspects. This statistical data showed that most of the 
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participants were more concerned in giving feedback on specific aspects in 

content.  

This big percentage of preference was related to the participants‟ reasons 

which were varied in this content- feedback. The largest number of participants 

chose content-feedback as their priority because of their beliefs on the importance 

of content in ones‟ writing. One participant said: “Because in my opinion, the 

most crucial part from students‟ writing is the content. From the content, the 

readers will be able to understand what the writers wanted to say (Participant 1).” 

The response showed that content was the most important area to be commented 

on because it determined the understanding of the writing.  

Another participant agreed and also considered grammar as the second 

important aspect in writing: 

Extract 1:  

“I think the idea of the content is the most important thing and the 

grammar is the second. We can understand a passage or people talking 

without good grammar, but grammar supports writing to be more 

academic.”(Participant 28) 

It showed that the participant agreed with the importance of content in writing but 

considering the grammar as another aspect to look for. Since the course being 

analyzed was Academic writing class, thus the writing should be more academic 

by providing a paper with good grammar. 
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However, while one thought that grammar was also important, some of the 

participants pointed out their preferences on content- feedback as avoidance to not 

comment on grammar. 

     Extract 2:  

“Since I‟m not expert in grammar, so I‟m not confident to give feedback 

about grammar. That‟s why I choose content. Sometimes, I don‟t know 

what they wrote about. That‟s why I give comment about their writing 

specifically for their content.”( Participant 32)  

Here, grammar still rose as a problem in Academic writing especially for the 

students who had weaknesses on it. The participant found it better to comment on 

content-feedback rather than providing wrong feedback on grammar. Again, 

students‟ language proficiency determined the area to give feedback in their peers‟ 

writing. 

Moreover, other participants contributed the reasons of their preferences 

regarding the type of the writing course they attended. Half of the participants 

tended to choose content-feedback because of their assumption of the focus area 

in Academic Writing class, as illustrated: 

Extract 3: 

“In Academic writing, I think it is more crucial to be focus on the content. 

It is because Academic writing is different with another writing classes, 

this subject want us to be able to write academically with rich content and 

support. That‟s why I think content is very important in Academic 

writing.” (Participant 17) 

The participants decided to choose content-feedback based on the goal of the 

course they attended. Academic writing class indeed required the students to 
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provide adequate content, thus the focus of feedback being given should be on 

content. William (2003) agreed that the goals of particular writing course are one 

of the main factors that should be taken into account when determining how to 

provide feedback.  It showed that the kind of writing courses also determined the 

students‟ assumption on the kind of areas students intend to give feedback in their 

peers writing. 

Additionally, some participants even built their personal expectations on 

their peers‟ writing, as followed: “Because I want my friends writing has a strong 

argument which supported by experts opinion. I also want the writer to convince 

the reader with the content of the writing (Participant 20).” The participant 

expected their peers to perform certain action in their writing. Their own 

expectation toward their peers writing might be related to their teachers‟ 

expectation of their writing, as one added: “Lecturers are more concerned of 

content. It would be a pleasure to help with content (Participant 39).” It was also 

inferred that it might be useful for the students being assessed if they got feedback 

on content because lecturers were more focused on it. This response showed that 

the participants‟ assumption toward the teachers‟ focus in writing determined the 

area to give feedback in peer assessment.   

In conclusion, the finding pointed out that content was more concerned by 

the students in giving feedback in peer assessment in Academic writing class. 

This finding was in line with Semke(1984) ; Zamel, (1985) ; Woroniecka, (1998) 

in a research by Amrhein and Nassaji (1996) that said,  “ Other studies have found 

evidence demonstrating that students‟ prefer written corrective feedback in the 
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form of comments on content and ideas rather on grammatical, structural and 

surface errors Amrhein and Nassaji (1996).”  

The various reasons of the participants‟ preferences supported the big 

amount of percentage found in specific aspects in content-feedback. However, 

despite the various reasons of participants‟ preferences on content-feedback, the 

majority agreed that content is the most important area to give feedback in peer 

assessment in Academic writing class. So, I could draw a conclusion here that the 

students‟ belief/ assumption of the importance of certain area in writing 

determined the area to give feedback in their peers‟ writing. 

Chart 1. Chart of students‟ preferences of areas to give feedback in peer 

assessment in Academic Writing class. 
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Conclusion 

This study examines the students‟ preferences of areas to give feedback in 

peer assessment in Academic writing class. The research question has been 

answered clearly that content is the most favored area for students to give 

feedback in peer assessment, followed by style and structure. Moreover, the data 

shows a positive result when refer to the frequency of feedback given to specific 

aspects in writing. Students are commonly commented on any specific areas in 

content, style, and structure. 

The finding shows that students‟ reasons of their preference were varied. 

There are three major things in this study which determine the students‟ 

preferences of area to give feedback in peer assessment.  First, students‟ language 

proficiency determines the areas to give feedback in their peers writing. Students 

are more likely to comment on other areas instead of style especially grammar if 

they have lower English proficiency.  

Second, the easiness of finding errors regarding the physical form or outer 

form of errors determines the areas to give feedback in ones‟ writing in peer 

assessment. Students are commonly comment on aspects that they can easily find 

or see the errors directly in ones‟ writing. Third, the students‟ belief/ assumption 

of the importance of certain area in writing determine the areas to give feedback 

in their peers‟ writing. Students are more concerned to comment on areas that they 

think were the main focus of the writing. The findings find that the majority of the 

students agree to value all areas of feedback in writing are important. 
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Suggestion 

Pedagogically, English writing teachers, specifically those teaching the 

Academic writing, are highly recommended that they include content as the main 

area to be focused in peer-assessment. This matter can guarantee both the learning 

of the students and the feedback quality in peer assessment. The teachers do not 

need to worry about the reliability of the students‟ peer assessment since learners 

are capable to comment on the area they are more comfortable, thus they will 

provide more accurate feedback for their peers‟ writing.  

Moreover, learners proficiency, easiness of finding the errors and students‟ 

belief of the importance of feedback areas should be things the teachers‟ need to 

consider when making criteria of feedback in peer assessment. Teachers should 

respect the students‟ preferences by concerning their reasons, because they 

determine the areas to give feedback in writing. Students‟ feedback is one of the 

ways of developing students‟ writing, so teachers should make the criteria 

effectively, thus the role of peer assessment in writing can contribute a 

significance result to the improvement of students‟ writing in Academic writing 

class.  

While this finding may contribute to the areas to give feedback in writing, 

there are shortcomings that could be further explored.  Having focused on only 

one level of writing class is the limitation of this research. Thus, it is 

recommended that future research will be focus on different level of writing, for 

example narrative and descriptive writing or guided writing since it might give 

different results. Furthermore, more research should be conducted in contributing 
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the effectiveness of the design features of peer assessment in writing so it will 

give a great contribution to the improvement of teaching writing.  
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