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STUDENTS‘ PARTICIPATIONS DURING COOPERATIVE LEARNING ACTIVITIES IN 

CLASSROOM IN SMP NEGERI 1 SALATIGA 

Kadek Dwi Birantara Putra 

 

ABSTRACT 

Previous researches on students‘ participations showed that the more students participate and 

experience the material, the deeper understanding they will have. Strategies and activities 

have been developed by teachers and researchers to increase the involvement of students and 

to engage students‘ participations. One of the strategies is Cooperative Learning. Group work 

and Pair Work have been applied in order to increase students‘ chance of speaking. In this 

study, four observations and interviews were done to two classes of SMP Negeri 1 Salatiga to 

see students‘ participations while they were in group or pair work activities. The 

participations were described through 5 categorizations based on contributions or roles made 

by the students, which are Negotiating, Initiating, Questioning, Clarifying, and Summarizing. 

High quality of questions, answers, and comments, in the term of critical, were found in 

every observation. However, almost all participations done by every group were delivered in 

Indonesian language and the teacher did nothing about it. The findings suggested that the use 

of Cooperative Learning was successfully increased the students‘ participations by providing 

more opportunity for the students to deliver their thoughts and ideas in the group discussion. 

Keywords: Students‘ Participations, Cooperative Learning, Group and Pair Work 

INTRODUCTION 

 “Learning is not a spectator sport. Students do not learn much just by sitting in class 

listening to teachers, memorizing prepackaged assignments, and spitting out answers. They 

must talk about what they are learning, write about it, relate it to past experiences, and apply 

it to their daily lives. They must make what they learn part of themselves.” (Chickering & 

Gamson, 1987) 

I could not agree more to a quotation above. We know that learning is best done by 

doing, not only by watching others doing it, nor listening to their story about how they did it. 

This belief has been exposed by researchers such as Petress (2006), stated in his article about 
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class participation, who said that students are more likely to think that learning is effective 

only if what they learn is useful in other settings. He also mentioned a term, transference, 

which means a learning process done by students themselves by personally relating their 

experiences from classroom activities in different settings rather than trying to see the 

similarities through passive learning. From what Petress (2006) said, we can conclude that 

effective learning means students learn by doing the process, not generalizing the process 

done by the teachers. 

 Active learning is indeed important and essential to be experienced by every student. 

However, a problem appears when we are talking about learning process in Asian context. 

Researchers such as Cortazzi and Jin (1996), Mustapha (2010), and Xiaoyan Xie (2009) have 

conducted researches questioning about Asian students‘ tendency in classroom activities. 

Based on a research conducted by Cortazzi and Jin (1996), Asian students tend to be reluctant 

in participating in classroom activities. They do not reply teachers‘ questions much, they 

seldom answer and let alone others to answer them. Even when they answer a question, they 

give only a brief reply which indicates that they hold back their opinions and views. These 

tendencies will not only affect students‘ development in learning new language, but they will 

also make the teachers fall deeply in frustration. 

 There are many possible reasons related to Asian students‘ reluctance in classrooms. 

Cortazzi and Jin (1996) continued their writing by stating several reasons which possibly 

built students reluctance in being actively involved in classrooms activities. Protecting their 

face from being called as ‗showing off‘ from their friends or even their teachers, respecting 

their teacher by believing that they are always right and there is no way they should 

questioning their teachers‘ explanations, and being afraid of making errors in front of their 

teachers are three reasons stated in Cortazzi and Jin‘s journal. Other reasons are stated by Liu 
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and Littlewood (1997) who said that lack of opportunity to use English for communicative 

purposes and students‘ lack of proficiency and confidence are also affecting students‘ 

reluctance. They also stated that Asian formal schooling required students to wait to be called 

on, to listen to the teacher attentively, and not to make any noise. These reasons 

unconsciously create a big barrier for students to be active in class activities. 

 As part of Asia, Indonesian education also faces the same problem and has the same 

stereotypes about the students‘ participation. Stated in a paper about Indonesian students 

studying in Australian University by Novera (2004), researchers found out that Indonesian 

students tend to be passive because at their previous education in Indonesia, they are not 

encouraged to ask questions of their teachers and are reluctant to ask questions even when 

they are invited to do so. Buchori (2001) also stated that in the typical of Indonesian 

secondary school classroom, teachers mostly dominate talk. Teachers urge their students to 

listen, to obey, and to memorize things. Just like other Asian countries, questioning is seen as 

to challenge teachers‘ authority, and to show students‘ arrogance or ignorance, and to risk 

themselves to punishments or personal humiliations (loss of social face) in Indonesian 

classrooms. 

However, these stereotypes are now questionable. Education and trainings for 

language teachers have developed strategies to encourage students‘ to be more active in 

learning English. Applying Cooperative Learning such as group and pair works are some 

suggested ways to do. Many researchers such as Abdullah (2002), Macpherson (2008), and 

Carter (2001) do agree that Cooperative Learning is really effective in increasing class 

participations since it provides more opportunity for the students to speak English. Through 

the higher percentage of students speaking in a group discussion, they can have better 

communicative oral skill which can increase their confident when they have to speak in a big 
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class discussion (Abdullah, 2002). Group work, which can be applied into many activities 

such as debate or discussion, may also shape students‘ critical thinking, group management, 

and also social skill. This benefit is stated by Macpherson (2008) and Barkley, Cross, and 

Major (2005). 

This study, which was conducted in SMP Negeri 1 Salatiga, was conducted to see the 

students‘ participations when Collaborative Learning techniques are applied by teachers‘ in 

language learning (English) classrooms in SMP Negeri 1 Salatiga. The participations, which 

were in form of asking questions and giving answers or comments, were categorized based 

on contributions or roles done by the students to their group, which are Negotiating, 

Initiating, Questioning, Clarifying, and Summarizing. 

Thus, the research question to be answered through this study is: how do the students 

of SMP Negeri 1 Salatiga participate in their class during Cooperative Learning activities? 

 The result of this study, in form of descriptive, may be useful as providing facts about 

the students‘ participations when Cooperative Learning activities were applied in classroom. 

From these facts, teachers or researchers may find alternatives to utilize Cooperative 

Learning strategies to enhance students‘ active participation in class. These facts may also be 

the base for teachers or researchers to conduct another research on students‘ participations 

which might dig deeper about other elements, such as the teacher or the use of Cooperative 

Learning activities. 

Cooperative Learning 

Definition of Cooperative Learning 

 Macpherson (2008), as stated in her book, said that Cooperative Learning means 

students interact with each other to acquire and practice the elements of the materials and to 
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meet common learning goals. She simply said that Cooperative Learning means that it is 

much more than putting students into groups and hoping for the best. 

Another researcher, Tuan (2010), agreed on Macpherson‘s understanding of 

Cooperative Learning and defined it as not simply putting students in groups and giving them 

tasks to be completed, but an environment in which the teachers have to make sure that the 

following four elements are transpire in the  group. The four elements, as were also stated in 

Macpherson (2008), are: 

1. Resulting in participants striving for mutual benefit so that all group members gain 

from each other's efforts (Your success benefits me and my success benefits you), 

2. Recognizing that all group members share a common fate (We all sink or swim 

together here), 

3. Knowing that one's performance is mutually caused by oneself and one's colleagues 

(We cannot do it without you), 

4. Feeling proud and jointly celebrating when a group member is recognized for 

achievement (We all congratulate you on your accomplishment!). 

Benefits of Cooperative learning 

Abdullah (2002) stated that cooperative learning is chosen to be implemented in the 

class in order to increase the interactions between students, which is hoped to increase their 

oral skills, help each other to learn and become less dependent on teacher. Different from 

traditional classrooms which put the teacher to talk most of the time and only a few smart 

students who answer teachers‘ questions, in Cooperative Learning classes, every student will 
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talk to their peer or small group, and maybe to the whole class as they explain the results of 

their group discussion. 

Through her book, Macpherson (2008) also stated that Cooperative Learning increase 

students‘ participation in class. Firstly, the percentage of time for students to talk is bigger 

than the teacher. Secondly, by having chance to talk in many times, students will have chance 

to strengthen their confidence of their own abilities. If a student realizes that he or she 

contributes well to the group, her or his self esteem might rise. Cooperative learning increases 

student‘s participation and interaction with each other, thus, creating an environment for 

productive learning. 

Another important benefit of using Cooperative Learning activities stated in 

Macpherson‘s (2008) book is the development of students‘ critical thinking. The level of 

discussion and debate within a group and between pairs is greater than when an entire class 

participates in a discussion led by the teacher. Also, students receive feedback or questions 

about their ideas immediately and formulate the responses without having to wait to 

participate in the discussion. Thus, critical thinking is stimulated through students clarify 

ideas through discussion and debate when they are working with their pair or group. 

 Another research done by Barkley, Cross, and Major (2005) about promoting learning 

in group which stated another huge benefit of using Cooperative Learning strategies, 

particularly group work, which is permitting opportunities to connect the content to the real 

life. They stated that as group work or pair work provide much bigger time and opportunity 

to participate, students can also think about, talk about, and process the information. Group 

work also increases students‘ social skills and group management due to the requirements to 

work with their friends in a group consisted of more than 2 persons. These skills are needed 

in real life situations. 
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Techniques and Activities of Cooperative Learning 

 Kim (1998) applied a Cooperative Learning activity in a Korean school which 

required the students to make a small scenario or drama based on lesson and conversation 

taken from their book. This activity was done in groups. In his paper, Kim also suggested 

several Cooperative Learning techniques which can be implemented into activities. These 

techniques are categorized into two main techniques: Group Work and Pair Work. 

1. Group Work 

Group work means that more than two students working together in order to complete 

tasks for a certain period of time (Kim, 1998). Macpherson (2008) also defined 

Group Work as a place where the members, through different roles and contributions, 

are responsible for each other‘s success. Kim (1998) stated some recommended and 

widely used Group Work techniques, which are applicable to be applied as class 

activities, which are: 

 Information Gap 

The main understanding of this technique is to use group work as a place for 

students to share information they already know to other students in order to 

fill the information gap between all of them. Information gap technique can be 

implemented in many activities based on teachers‘ creativity. One example is 

done by Kim (1998) who gave an information sheet which should be filled in 

through discussion between students. 

 Games 
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Numbers of Group Work activities in form of games have been available 

through books and internet. However, it is important to consider the class size 

and nature of the students since many games are made for specific class‘ and 

student‘ characteristics. For example, a simple game like invite a student to 

gesture a verb in front of his group and let the other members guess the verb is 

appropriate and proofed enjoyable for elementary students (Kim, 1998). 

 Story Telling 

Story telling is an excellent way to encourage students‘ creativity and 

spontaneity while incorporating four skills (Kim, 1998). Teacher can use this 

activity after reading a story. Teacher can show an example of how to tell a 

story with gestures and expressions and let a student re-tell the story to their 

group on their own without referring to the text.  

 Role Play 

A group, which is consisted of 3 – 6 students, is a good place to hold a role 

play. An example of activity from this technique is: teacher can ask every 

group to do a simple role play based on the material such as a student act like 

a boss and other students act like his/her employees. 

 Problem Solving/ decision Making 

This technique might be effective for more advance students which enhances 

the students‘ communicative competence using highly sophisticated 

vocabulary and communicative strategies. This technique can be applied as 



 

9 

 

activities like class-discussion and debates which can encourage the students‘ 

critical thinking (Macpherson, 2008). 

 Jig Saw 

This technique was popularized by Elliot Aronson as one way to reduce the 

racial tension in schools in The United States in the 60‘s (Macpherson, 2008). 

This technique believes that no one can know something well without 

essential guidance and unique contribution from every other person in a 

group. Teacher can break down an issue or a material into several sub-issues 

and handed each of them to be discussed in each group. After each group 

discusses about each issue, one group by one group will presents results from 

their discussion and discuss it with other group. 

2. Pair Work 

Pair work is like a group work, but the difference lies on the size of the group. A pair 

is only consisted of two students working together. Although it is like group work, 

the tasks should be differentiated. Macpherson (2008) stated that tasks for pair work 

should be short in the term of length, simple in term of linguistic, and controlled in 

term of the structure of the tasks. Several pair work activities suggested by Kim 

(1998) are: 

 Checking Homework 

Due to the large amount of students in a class, teacher can use pair work in 

checking students‘ assignments or homework. Each student can be the 

teacher‘s agent in correcting their friends‘ work under the teacher‘s guidance. 
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 Practicing Dialogues with a Partner 

After a teacher speaks a dialogue, pair work can be used in asking the students 

to act the dialogue out in order to provide wider opportunity for students to 

practice rather than practicing with the teacher. 

 Simple Question and Answer Exercises 

To make the tasks more vary, teachers can use pair work when they give 

simple questions exercise in introducing a new material. These questions can 

be answered in pairs in order to gain richer answers through discussions of 

two students. 

 Reading Comprehension Checkup 

After reading a text, students can answer questions from reading 

comprehension tasks in pairs. They can do it individually and then have their 

pair to check the answer or they can discuss and answer the questions together. 

 Preparing Students for a Large Group Activity 

This technique is also known as Buzz grouping, which means dividing the 

students in pairs or small groups before they are divided into larger groups 

(Macpherson, 2008). The aim is to give the students preparation time before 

they do the group discussion. For example, if the task in group work is 

interviewing people or other students, it is better for the students to work on 

the questions and expressions in pairs first. This task is also known as Buzz 

Group 
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Definition of Students’ Participations 

―To make knowledge active, one must acquire it through activity‖ 

 That statement is stated by Rotenberg (2005) as the essence of active learning. He 

continued by explaining that activity does not always mean games or exercise, but simply by 

making comments, asking questions, or listening to others‘ comments or suggestions. These 

simple things are included in students‘ participations. 

Paulson and Faust (2011), through their Journal about active learning, defined 

students‘ participations as simply as anything that students do in classroom than merely 

listening passively to an instructor's lecture. They also stated that students‘ participations 

include everything from listening practices which help the students to absorb what they hear, 

short writing exercises in which students react to lecture material, to complex group exercises 

in which students apply course material to "real life" situations and/or to new problems. 

Definition by Paulson and Faust is strengthened by Revell and Wainwright (2009) 

who said that students‘ participations refer to the idea that students are actively engaged in 

the learning process, rather than passively absorbing lectures. They also specify the 

participations into several activities including discussion, problem solving, presentations, 

group work such as buzz groups, brainstorming, role plays, debates—anything that gets 

students interacting with each other and engaging with the lecture material. 

In another Journal, Dancer and Kamvounias (2005) defined participation as an active 

engagement process which can be sorted into five categories: preparation, contribution to 

discussion, group skills, communication skills, and attendance.  
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The Importance of Students’ Participations 

There are strong evidences for the importance of participating in class. Kelly A Rocca 

(2010), through her extended multidisciplinary literature review, summarized importance of 

students‘ participations stated in some Journals written by some famous writers such as 

Weaver and Qi (2005), Kuh and Umbach (2004), and Dancer & Kamvounias (2005). She 

stated that ―participation is a way to bring students actively into the educational process and 

to assist in enhancing our teaching and bringing life to the classroom‖. In other words, she 

argued that by actively participated in class activities, students can be said as learning. She 

also mentioned that students are more motivated, learn better, become better critical thinkers, 

and have self reported gains in character when they are prepared for class and participate in 

discussions. 

A simple theory is also stated by Kelly: ―The more they participate, the less 

memorization they do, and the more they engage in higher levels of thinking, including 

interpretation, analysis, and synthesis‖.  Students who participate also show improvement in 

their communication skills and group interactions. Those are other benefits stated by Dancer 

and Kamvounias (2005) through Kelly‘s journal. 

Petress (2006) stated that students‘ participation can help a class progress much more 

if it is entered into willingly, enthusiastically, and purposefully. Learning happens best when 

there is a cooperative effort between student and teacher. Class participation is one major 

vehicle towards achieving quality learning. The important thing is stated by Fritchner (2002) 

who said that both students and professors can see the benefits of students‘ participations 

simply by seeing their grades. He found that students earn higher grades as their participation 

increases. 
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To conclude the benefits of being active in participating in class, a statement from 

Ziuqin Zhang and Katie Head (2009) is really appropriate. They said that by being actively 

involved in the activities, students acquired a better understanding of the learning process and 

were more self-confident in developing the skills they needed to progress towards their own 

goals in speaking English.  

Students’ Participations in Cooperative Learning Activities 

 A group or a pair is functioning well if the tasks assigned are done and constructive 

group processes are creating positive atmosphere (Sarkisian, 2010). A positive atmosphere 

can be build through cooperative and respectful relationship between the members. Each 

member can have different participations or contributions in form of asking questions or 

making comments and answers in order to reach group‘s goals. An online journal of Harvard 

University written by Ellen Sarkisian (2010) stated that contributions or roles from members 

of a group can be classified into five categorized, which are: 

1. Negotiating 

Negotiating means a process of reaching an understanding, resolving point of 

difference, or gaining advantage in outcome of a dialogue, to produce an agreement 

through giving and accepting ideas from and to others. There are two processes 

happen in a negotiation, which are:  

a. Seeking Information or Opinions – requesting facts, preferences, suggestions 

and ideas. 

b. Giving Information or Opinions – providing facts, data, and information from 

research or experience. 
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2. Initiating 

Initiating means taking the initiative of the group, for example conveying the group, 

suggesting procedures, changing direction, or providing new energy or idea. 

3. Questioning 

Questioning means stepping back from what is happening in the group and 

challenging the group by asking other specific questions about the task. One of the 

aims of questioning is to bring back the focus of the group to the tasks. 

4. Clarifying 

Clarifying means a contribution in interpreting ideas or suggestions, clearing up 

confusions, defining terms, or asking other to clarify. This can lead a group to 

summarize their findings or to connect the ideas of every member. 

5. Summarizing 

Summarizing means putting contributions into a pattern and deciding what the group 

should do next, while adding no new information. This contribution is important if a 

group gets stuck and doesn‘t know what to do. 

The fact that researchers have similar but slightly different definitions of participation 

should be used as a mindset while reading this paper. However, the definition used by me in 

writing this paper is ‗in-class student participation‘, which consists of asking questions and 

making comments or answers. I described the participations by putting the participations into  

the 5 categories of contributions and roles done by the students to their group, which are 

Negotiating, Initiating, Questioning, Clarifying, and Summarizing. 
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THE STUDY 

Context of the Study 

The research was conducted in a public school in Salatiga, one of small cities in 

Central Java, Indonesia. English is not commonly used by mean that it is not the first 

language, nor an official language. It means that the only chance for Indonesian students to 

use English is when they are in their English class. 

Sekolah Menengah Pertama (SMP) or Junior High School 1 Salatiga was chosen as 

my research object due to the fact that it is the first junior high public school in Salatiga. A 

single class consists of a maximum of 30 students and has electronic devices such as a 

projector, a laptop, and sound systems to support the teaching-learning process. My 

expectation is that through years of experience, SMP 1 Salatiga has qualified teachers along 

with their experience in teaching, particularly Collaborative Learning activities such as Group 

Work and pair Work. 

Participants 

One class of first grader consisted of 28 students and one class of second grader 

consisted of 27 students were chosen as the research participants. Consultation for choosing 

the class had been done with the teachers in order to find classes which had reluctant 

students. The third graders were not chosen because they had to focus on taking the national 

examination which means that their English class is all about doing exercise. The students 

have been learning English for around 8-11 years. The big difference came because some of 

them were introduced to English at their preschool and some of them were introduced in their 

third grade of elementary school. 2 students from each class were randomly chosen to be 

interviewed after each observation. 
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All of the English teachers already have their undergraduate degree from different 

universities in Indonesia. All of them took English Education as their major. The first teacher 

is a senior teacher as she has been teaching in SMP Negeri 1 Salatiga for more than 8 years 

while the other one has just teaching English for 2 years. 

Instruments 

There were 2 different instruments to collect data used in this research, which were 

observation and interview. Four observations were conducted in every class in order to see 

and note down students‘ participations during the Cooperative Learning activities. Interviews 

were done to 2 students each time the observation was done. These interviews were done in 

order to know students‘ opinion, thoughts, and feeling toward their participations in class and 

the use of Cooperative Learning activities used by teacher during the class.  

Data Collection Procedure 

Four observations were done in every class, because in 4 meetings, the teacher dealt 

with one topic covering all the skills. A sample group or pair was chosen randomly each time 

a group or pair work activity was applied by the teacher. These observations were a specific-

account and describing because the aim was to see the students‘ participations such as asking 

questions and making comments or answers which required critical thinking during 

Cooperative Learning activities done by the teacher in the class. The observations were in a 

form of evaluative / structured observation which used event sampling protocol to identify 

students‘ participations during the class. 

Semi structured interviews were done to 2 students from the sample group or pair 

after each observation. Semi structured interview was chosen in order to gain richer data 

about students‘ feelings, thoughts, feedbacks, or opinions related to their participations in 
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group or pair work and the use of Cooperative Learning activities in order to support the 

description of students‘ participations.  

Data Analysis 

 Results of the observations which consisted of students‘ participations were fetched in 

the form of descriptions. Answers from the interviews were analyzed and were used as 

confirmations and supporting details about students‘ opinion, thoughts, and feeling toward 

their participations in class and the use of Cooperative Learning activities used by teacher 

during the class. Two observation sheets were used in noting down students‘ participations 

during the class discussion and during the Cooperative Learning activities.  

DISCUSSION 

Students’ Participations 

 To see students‘ active participations, I categorized the participations based on types 

of contributions or roles done by the students to their group in Cooperative Learning 

activities stated in an online journal of Harvard University written by Ellen Sarkisian (2010), 

which are Negotiating Ideas including seeking and giving information or opinions, Initiating, 

Questioning, Clarifying, and Summarizing. 

Negotiating Ideas 

There were so many negotiations which happened within all of the groups and pair 

works in every meeting. From the simple thing like deciding who should have the job of 

writing, to a complex discussion such as which thing to be described, what specifications to 

be included, or deciding which question should come first were done by negotiations made 

by the Group 1 I observed. We can see from this conversation: 
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 Deciding the specifications of the bicycle. 

Std. 4 : Apa aja yang ditulis? 

(What specifications should we write?) 

Std. 3 : Warna aja. Ini ada merah, ijo, kuning. 

(Color. There are red, green, and yellow.) 

Std. 4 : Rem? Rem? 

(Brake? Brake?) 

Std. 1 : Semua sepeda juga ada remnya, jangan. 

(No. All bicycles have brakes.) 

Std. 4 : Lha kalo ngga ada rem? 

(What if it has no brake?) 

Std. 1 : Baru ditulis. It has two brakes. Do the bicycle has two brakes? 

(Then lets‘ write it. (Translating the question)) 

Std. 2 : Berapa panjangnya? 

(How long it is?) 

Std. 1 : Boleh-boleh. About 2 meter, or 1.5. 

(Sure.) 

Std. 4 : 1.5 meter ya. 

(It‘s 1.5 meter.) 

Std. 3 : (After measuring the height) 1.8, Bram. 

(No. 1.8, Bram.) 
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Std. 2 : Dopnya warna pink. Jok ada lubang itu udah spesifik. 

(The air-valve is pink. A hole in the seat is specific enough.) 

Std. 3 : Memiliki rantai ini lho! 

(It has a chain!) 

Std. 4 : Berjalan sampai kecepatan berapa. 

(How fast it goes.) 

Std. 1 : Yo mesti. Tergantung orangnya to. 

(We can‘t write that. It depends on who‘s riding it.)  

Std. 2 : Berapa joknya. Kan ada sepeda yang joknya dua. 

(How many seats. Some bicycles have two seats.) 

Std. 1 : Caranya maju gimana. Dikayuh. 

(How it move. By paddling.) 

Std. 3 : Terdapat tulisan-tulisan aneh. 

(There are some weird words.) 

Std. 2 : Apa mereknya gimana? 

(What about the brand?) 

Std. 3 : Jangan menyinggung merek. 

(Don‘t write about the brand.) 

Std. 2 : Tulisan aneh yo merek to, cah. 

(Those weird words are the brands, cah. (Japanese way to call a 

friend)) 
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Std. 3 : Memiliki stang yang berbelok. 

(Has a handle bar which can make it turned around?) 

Std. 4 : Ada tempat minum? 

(Is there any place for water bottle?) 

Std. 1 : Boleh. 

(Okay.) 

 Another example of simple negotiations was done by Group 2 when they were 

negotiating about how they should measure the diameter of a stem. They said: 

Std. 3 : Ayok, diitung diameternya aja. Kita pakai masukin di paragrafnya. 

(Let‘s measure the diameter of the stem. We can put it into the 

paragraph.) 

Std. 5 : Tapi atas sama bawah batangnya kan beda. 

(But the upper and bellow part of the stem have different diameter.) 

Std. 2 : Rata-ratanya aja gimana? 

(What about using the average?) 

Std. 3 : Okay! 

From these negotiation processes, we can see that the students were actively do their 

best to think critically about giving suggestions and commenting on other members‘ 

suggestions in order to produce the best specifications of the thing being discussed. These are 

also the benefits of using Cooperative learning activities stated by Macpherson (2008) 

through her book. 
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In negotiating, there are 2 different processes (Sarkisian, 2010), which are: 

1. Seeking information or opinions 

The most common information seek by all of the students in a group was 

about vocabulary, such as the meaning or the spelling of words. We can see from 

small examples of participations found in each group below: 

Group 1 

Banyak yang udah aus, apa bahasa inggerisnya? 

(What is the English term for: there are many gears that have been 

worned out) 

Bahasa inggerisnya dikayuh apa? 

(What is the English term for dikayuh (paddling)?) 

Wheels itu apa? 

(What is wheel?) 

Meter itu tulisannya metre apa meter? 

(Which one is the spelling of meter: metre or meter?) 

Group 2 

Mengecil itu apa? 

(What‘s the English word for mengecil (decreasing)?) 

Batang itu apa bahasa inggerisnya? Tulisannya gimana? 

(What is the English word for batang (stem)? How should we 

spell it?) 

Bahasa inggerisnya hijau muda? 

(What is the English term for hijau muda (light green)?) 
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Pair 1 

 

Wide itu apa ya? 

(What is wide?) 

Bahasa inggerisnya gading? 

(What is the English word for gading (tusk)?) 

Pair 2 

Tulisannya lung gimana? 

(How is the spelling of lung?) 

Keras itu apa? Bukan keras hard lho. 

(What is the English word for keras (loud)?) 

Group 3 

Fishes ada ndak toh? 

(Is there a term: Fish?) 

Group 4 

Bahasa inggerisnya demi tuhan apa? 

(What is the English term for demi tuhan (I swear)?) 

Introspeksi tulisannya gimana? 

(How should we write ‗introspection‘?) 

Group 5 

Bando itu apa? 

(What‘s the English word for bando (headcraft)?) 

Wig itu apa? 

(What is wig?) 

Useful itu berguna ya? 
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(Useful means berguna, right?) 

Pair 3 

A ditch itu apa? 

(What is the meaning of a ditch?) 

TKP itu apa ya? 

(What is the English term of TKP (crime scene)?) 

Gimana tulisannya shallow? 

(How is the spelling of shallow?) 

 Figure 1: Seeking for information (vocabulary) 

Besides vocabulary, members of each group also seek about other information, 

such as sentence forms, English terms, or facts about something by delivering critical 

questions or comments. 

 Sentence Forms: 

Bener ngga „do the bicycle has two breaks‟? (Group 1) 

(Is this term right: do the bicycle has two breaks?) 

Kenapa the height is about, kenapa ndak the height about aja? (Group 2) 

(Why is the right one ‗the height is about‘, not ‗the height about‘?) 

Kenapa kalimat ini pakai is? (Pair 1) 

(Why should this sentence use ‗is‘?) 
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 English Terms: 

Kok what is the color? Kan mereka ada banyak, pake are ngga? (Pair 1) 

(Why should it be ‗what is the color?‘, they (the elephants) are many, right? Shouldn‘t 

we use ‗are‘?) 

Apa bedanya sit ama seat? (Group 4) 

(What is the difference between ‗sit‘ and ‗seat‘?) 

 Facts: 

Memangnya plankton itu animal? (Pair 3) 

(How can you say plankton is an animal?) 

2. Giving information or opinions 

All of information or opinions seek by a member of the group were answered 

by the other members through their effort in finding words in the dictionary, asking 

the teacher individually, their experience, or simple research. For example: 

1.8 meter, Bram. (Group 1) 

 To answer a question about how tall the bicycle, a member of this group did a 

simple research by directly measure the height of the bicycle. 

Daunnya ngga kecil-kecil kok, bentuknya kayak tangan. (Group 2) 

(The leaves are not small, their shaped is like a hand) 

Kalau jantan gadingnya panjang, kalau betina ngga punya gading sama sekali. (Pair 

1) 

(The males have long trunks, but the females don‘t have at all.) 
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 These information were given based on their experiences by directly observing the 

leaves and pictures of male and female elephant. 

-es dipakainya kalau banyak atau jamak gitu. (Group 2) 

(-es is used for plural or more than one.) 

Kalau what are their color berarti banyak warnanya, bukan gajahnya. (Pair 1) 

(‗What are their color‘ means the colors are many, not the elephant.) 

Experienced gained from their previous studies about term of sentences or 

vocabulary also contributed the students when answering their friends‘ questions. 

 The clearness and the reliability sources of students‘ information given to their 

group are really important since one of the weakness of Cooperative Learning 

activities such as group and pair work is the questionable source (Macpherson, 2008). 

Discussing with other students is indeed more relaxing and informal, but also means 

dealing with the same people who are still learning, which means that the possibility 

of them being wrong is higher, compared to when they discuss with the teacher. Some 

of the students who were interviewed said that it‘s okay to believe in others‘ 

information since they will talk and discuss about it later on. However, most of the 

students agreed on the same thing like what Putri from group 3 said, as the following: 

Kurang yakin ama jawaban temen, mending nanya ke guru, udah pasti bener. Dan 

kalo sama guru pasti dikasih penjelasannya. 

(I am not really sure about my friends‘ answer. I prefer to ask the teacher, her answer 

is always right. Then she will add some explanations.) 

Negotiations were not only happening when the group had already been working, but 

also in the pre-activity, when the teacher formed the group or delivered the instructions. 



 

26 

 

Teachers used some techniques in introducing the topic and activity to the students. For 

example in Group 1, the teacher gave the instructions of the task by showing a moving 

picture of a school and showed a descriptive paragraph made by him. When the teacher 

showed the picture, some students delivered comments directly, such as: 

Masak sekolah kayak gitu pak? 

(I can‘t believe a school like that does exist.) 

Kenapa SMP 1 tidak ada perosotan? 

(Why does our school have no slide like that school?) 

 Then, when the teacher asked about students‘ opinion toward the picture, the students 

said some words like colorful, funny, strange, good, etc. And after the teacher explain about 

the rules of doing the task, one by one, some students raised their hand and asked questions 

or made some negotiations about the rules with the teacher, such as: 

Pertanyaannya tulis di kertas? 

(Should we write the questions in a piece of paper?) 

Dikumpul kapan? Itu semua beda-beda pertanyaannya? 

(When should we submit? All the questions should be different, right?) 

Jadi berapa kelompok, Pak? Kan yang dispensasi banyak. 

(How many group should be formed, Sir? We had some dispended students.) 

Yang dispensasi gimana, Pak? Nanti ngga dapet nilai dong? 

(What about the dispended students, Sir? They won‘t get grades, will they?) 

Selain benda mati boleh? 

(Can we write about an animate thing?) 
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 Another example came from group 2, when the teacher formed the grouping based on 

the previous meeting and was confused about students who were not in last meeting‘s class, 

some students suggested several ways to solve the problem. One of them raised his hand and 

said: 

Gini aja pak, yang kelompoknya baru 4 orang, maju. Terus yang kemarin ngga masuk bisa 

pilih satu kelompok. 

(How about Groups, whose members are still 4 students, come forward. Then, students who 

did not come last meeting can choose one group.) 

 From the pre-task or introduction of the task by the teacher, we can see that 

Cooperative Learning can attract students‘ critical thinking and make them participate in 

negotiating the rules and instructions, or even in suggesting some ways to solve a problem. 

This situation leads us to a point of view that Cooperative Learning gives the students 

chances to learn how to think critically and do negotiations. 

 These findings about process of negotiating proved the first definition of Cooperative 

Learning stated by Macpherson (2008) who said that ―your success benefits me and my 

success benefits you‖, because in all of the observations, students were working together to 

maximize their own and each other‘s learning. They worked together to achieve shared goals. 

Also, these negotiation processes fill the students‘ information gap which means they are 

learning from each other. 

Initiating 

Initiating means that taking the initiative for the sake of the group, for example 

convening the group, suggesting procedures, changing direction, or providing new energy 

and ideas. In every group I found that there must be one student who mostly took the 
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initiative such as translating the questions into English and also suggesting the group to move 

on and start to do another work. For example: 

yuk bikin paragraph! (Group 1) 

(Let‘s make the paragraph, now!) 

Artikan dulu aja. (Group 3) 

(Let‘s translate them into Indonesian first.) 

Yak, ini udah. Ke kertas satunya! (Group 3) 

(Yep, it‘s finished. Let‘s move to the next assignments.) 

Kamu nulis dulu aja, biar cukup waktunya cukup. (Group 3) 

(You write it down first, so that we‘ll have enough time.) 

 Initiating is indeed really important and beneficial for every group and pair work. 

However, this situation is also risky since it can lead a person to dominate his/her group. For 

example in Pair 1, one student did most of the initiations. He translated the paragraph, 

making the questions, and asking his pair to work only on writing the questions down while 

his pair was assigned to only write the results. This situation made the participations became 

very low, in term of the quality and intensity since all of the works were done by one student 

while the other was only waiting. 

Another initiating move done by some students to their group was managing their 

group by dividing their group into smaller groups. This was happening because what 

happened when teachers gave many tasks on the same time, like almost all Groups and Pairs 

experienced, was anxiousness. They were afraid of the limitation of the time, thus, they 

decided to manage their group. They agreed to split the assignments up by making groups 

within their group or dividing the tasks and gave small part of the assignment to each member 
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in order to save the time. These strategies of managing a group increased the efficiency of 

working and made them finished the tasks on time. Also, these smaller groups provided much 

more chances for each of its member in participating. 

We can see from what Group 3 had done to their group. They decided to divide their 

group into 2 smaller groups which handled different task. The first small group had to arrange 

the jumbled paragraphs while the second group dealt with cutting the paper and sticking them 

into well organized paragraphs. As the result, they could finish the entire task on time and 

had more opportunities to participate, such as: 

Small Group 1 

(Arranging 

Paragraphs) 

Ini kecelakaan dulu baru ke Hospital 

(The accident should come first before going to a hospital.) 

Habis ini (pointing at one sentence) baru ini (pointing at another 

sentence). Soalnya biasanya next itu ndak mungkin pertama. 

(We should put this after this. Because usually ‗next‘ is not in the first 

paragraph.) 

Small Group 2 

(Cutting and 

Sticking Papers) 

Langsung di lem aja, biar waktunya cukup. 

(Let‘s glue them now, so we have enough time.) 

Eh ini lebih bagus kalau diginiin deh (showing how to fold a paper). 

(Hey, this way will be better.) 

Figure 2: Participation in smaller groups 

Group 4 also managed their group by splitting the assignments and gave the same 

amount of responsibility to each member. Since they had to make 5 clues in form of 

descriptions of 5 things, they decided to give a responsibility to make the clues of 1 thing to 
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each member. Then, they shared all of the clues and commenting on each clue in order to 

finish the assignments with their best result. In this sharing part was where the most 

participation in the form of critical discussions and negotiations happened. 

All the students who were interviewed approved that dividing groups into smaller 

groups increases the efficiency of working and the chances of participating in the group.  One 

of them is Sela, one member of Group 3, who said that: 

Ya enaknya grup ya gitu, bisa bagi tugas, jadinya lebih cepet selesai padahal banyak 

ngobrolnya. 

(I like Group work because we can divide the tasks so it‘s done in shorter time even if we 

talked a lot.) 

Questioning 

Questioning can be meant as stepping back from what is happening in the group and 

challenging the group by asking other specific question about the task. The benefit of 

questioning is to bring back the focus of the group to the task. For example: 

Kita maju pertama ya? (Group 2) 

(We are the first group to present, right?) 

Gimana kalau gini jawabannya? (Showing the answer to her pair.) (Pair 3) 

(What do you think about this answer?) 

These questions were asked in many situations. One of them is when the group lost 

focus, for example when Group 3 started to lost focuses and talk about jilbab (yashmak), one 

of the members threw a question: ini dikumpulnya berapa menit lagi ya? (When should we 
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submit these assignments?) Then suddenly, all of the members realized their work and placed 

their focuses in the assignments. 

The same situation was faced by Group 2. They lost their focus and talk about last 

meeting of the sport lesson. Then one of the members said: kita maju pertama ya? (We are 

the first group to present, right?) and successfully drove the group‘s focus back to the task. 

These kinds of participations are really needed to be developed since they are important to 

keep the students‘ focuses to the assignments and keep all the processes in the group going on 

and on. 

Clarifying 

Interpreting ideas or suggestions, clearing up confusions, defining terms, or asking 

other to clarify are participations that can be put into clarifying. From the observations, I 

found some students who clarified things such as what a student from pair 2 explained to his 

friend after seeing her confused. He said: 

Maksudku tuh, kalo what are their color berarti warnanya yang banyak, bukan gajahnya. 

I mean, if we use ‗what are their color‘, it doesn‘t mean there are many elephants, but there 

are many colors 

Besides a student clarified what he/she had said, I also found some students who 

asked his/her mates to clarify what they had said. One example was done by a student from 

Group 2. When they were translating the characteristics of a papaya tree, one of the student 

translate a characteristic into: ―the diameter of the stamp are the house to here‖. Right away, 

her friend asked her to clarify the sentence by saying: 

Masak gitu? Masak pakenya are the house to here? Bukan from? 

Is it so? Should we use ‗are the house to here‘? Shouldn‘t we use ‗from‘? 
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 A student from Pair 2 also asked his friend to clarify what she had said, he said: 

Wide itu apa tadi? Lebar, luas, apa besar? 

What did you mean by ‗wide‘ just now? Wide, broad, or big? 

Summarizing 

From observations I did, I found that when a group or a pair got stuck and did not 

know what to do, no matter if it happens in the middle of their work or when the time had 

almost ended, usually one of the members gave a contribution to their group or pair by 

summarizing what they had from the discussion. One example was done by a member of Pair 

2 when they got stuck and could not fill the table of elephants‘ characteristics, he summarized 

the idea of his pair and his own idea. He said: 

Tadi kan kamu bilang gajah jantan itu gadingnya panjang-panjang, berarti kalo ngga ada 

gading ya betina, gitu aja. 

You said that males‘ tusks are long, so if an elephant doesn‘t have any tusk, just say that it is 

a female, that‘s it. 

Another example I found was from Group 2 where a member of it summarized what 

her 2 other friends said when translating the shape of the leaves. The conversation was: 

Std. 1 : itu! (pointing at the leaves) bentuknya kayak jari. 

That one! The shape is like a finger. 

Std. 2 : bentuk itu shape, toh!? 

Shape is ‗shape‘, right? 

Std. 3 : gampang, berarti the shape is finger. 

It‘s easy. ‗The shape is finger‘ then. 
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Students’ Less Participation and the Overuse of Indonesian Language 

Participations I found from the observations were mostly vary and high quality in 

term of being critical. However, there were some cases that the students did not participate 

much in the group or pair work. The main reason is because of the easiness and type of tasks. 

Some of the students felt that their contributions were not needed by the group since the 

assignments can be easily done by the rest of the members, while some students think that 

participations should not be done since full concentration of each student was needed in 

completing the tasks. The examples were in Group 3 and Pair 3. There were lower 

participations between the students compared to other groups or pairs in other classes.  

Some of the Group, such as Group 3, had very little seeking for information or 

opinions process about vocabulary since it was only arranging sentences into well organized 

paragraphs and the vocabularies were simple. Also, since they divided the tasks into two 

tasks, they found it easier and more efficient. Putri, through an interview, confirmed those 

reasons. She said, 

“Vocabularynya gampang. Lagian kerjanya cuma berdua, jadi ndak banyak yang tanya.” 

(The vocabularies were simple. Also, we work in pair, so there were not many questions 

about it) 

 Different from the Group 3, class of Pair 3 was assigned to do listening 

comprehension. In this case, the participations were the least compared to other classes 

observed. The requirement to be as concentrated as possible when listening to the teacher 

who was reading the texts made them had to be as quiet or had less conversation as possible. 

Yaya, a member of Pair 3, has the same thought with all of the students interviewed. They all 
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agree that Cooperative Learning might not suitable for several tasks, including listening 

comprehension. She said: 

Kalau grup cocoknya buat yang tugasnya banyak, bisa bagi-bagi tugas. Tapi kalau listening 

mending sendiri. Kalau kelompok jadi banyak nanya, ndak bisa konsentrasi. 

(I think Grouping is suitable for tasks which require a lot of work. But if it is listening, I 

prefer work alone. In group, there will be a lot of questions which can disturb my 

concentration.) 

Beside the less participation in several tasks, this study also found that in almost all 

participations, which are included in negotiating, initiating, questioning, clarifying, or 

summarizing, done by the students in Indonesian Language instead of English. This 

phenomenon was also happening when they participated in every discussion with the teacher, 

without considering that they were in English classes. Unfortunately, the teacher did not do 

anything, they did not ask the students to use English, nor encourage them to do so. Thus, 

even when all of the students did participate much in term of quantity and quality, we should 

consider and rethink about how they would participate when they use English in their 

participation processes. 

CONCLUSION AND SUGGESTION. 

 From the 4 observations and interviews conducted in order to see the participations of 

students of SMP Negeri 1 Salatiga during Cooperative Learning Activities such as Group and 

Pair Work, I found that participations were various in forms of contributions and roles which 

can be classified into Negotiating, Initiating, Questioning, Clarifying, and Summarizing to 

the group. 
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 Negotiating happened in all of the Group and Pair Works provided by the teachers in 

order to piece together every opinion and idea from the group member and pair. Deciding 

each member‘s job, finding out the meaning and spelling of words, and analyzing English 

terms were some examples of negotiations done through seeking and giving information 

between the students of a group. Negotiations did not only happen when the students on a 

Cooperative learning activities, but also when the teacher introduce the task and the rules of 

the activities. These negotiations showed that Cooperative Learning activities can attract 

students‘ critical thinking. 

 Besides Negotiating, in every group or pair, I found that there was one student who 

contributed to the group in term of initiating. This is a good thing since they directed their 

group to keep focus on the tasks and completed it on time, for example translating the tasks 

or texts, suggesting the group to move to another task, or dividing the group into two or more 

sub-group in order to finish the tasks on time. However, initiating leaded a member to 

dominate the group and made other members made less contributions like what happened in 

some groups and pair I observed. 

 Another form of contribution made by some students to their group is Questioning 

which means asking questions to the group or pair in order to bring back their focus to the 

assignments when they started to talk about other things. Just like what happened in Group 3 

and Group 2 who could finished the tasks on time because one of their member keep asking 

questions related to the tasks when other members started to lost focus. 

 Interpreting ideas or suggestions, clearing up confusions, defining terms, or asking 

other to clarify were needed if a group found confusions when they were on their way to 

come to an agreement. These contributions, which are defined as Clarifying, were found in 

some groups and pairs to make sure that all of the members shared the same understanding. 
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 Summarizing was another type contribution made by some students in order to take 

their group out from getting stuck besides Questioning and Initiating. I found out that only 

some students who done the summarizing such as a member from Pair 2 and Group 2. They 

put his friend‘s ideas with others‘ or his own ideas and continued their work based on the 

summary. 

The results from this study proofed that Cooperative Learning is an option in 

increasing students‘ participations since the students commented, questioned, and answered 

each other as their contributions or roles to their group. Critical thinking can be seen in every 

type of contributions made by the students. Also, information about English gained from 

every group or pair work and skill of dealing with others, especially the confidence, will 

definitely came in useful for every student. However, it is very unfortunate that almost all the 

participations, both in Cooperative Learning activities and in class discussions with the 

teacher, were using Indonesian Language while the teachers did not do anything, they did not 

ask the students to use English, nor encourage them to do so. This condition is also a big 

unfortunate since the English classes are the only time when the students can practice to use 

English since English is not used in Indonesian daily life. 

 Based on findings from this study, further researches are suggested to be conducted in 

order to see other frameworks that support the process of varying students‘ participations in 

form of contributions and roles to their groups, such as teachers‘ teaching skills, school 

regulations, teacher-student rapport, or other teaching methods besides the Cooperative 

Learning. In addition, since the participants were only observed from SMP Negeri 1 Salatiga, 

it is also important to see the implementation of Cooperative Learning activities and the 

participations of students in different context of schools or regions. Also, the fact that the 

students participated mostly by using Indonesian Language in their English class leads us to 
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another question: how will they participate in their class if they are asked to use English? 

Will they be as active and critical as what this study found?  
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Appendix 

APPENDIX 1 

The Cooperative Learning Tasks 

1. VIIB 

 (Group 1) The students were assigned to form a group of 5 people to do a task. 

Unfortunately, more than 7 students were given dispensations due to their 

participations in a local academic competition. Thus, a group consisted only about 

3-4 students. The grouping was done randomly by the teacher. The task of each 

group is to go outside their classroom, find a thing, make WH questions to 

describe the thing, and make a descriptive paragraph formed by those questions. 

 (Group 2) The previous grouping was assigned to present their descriptive writing 

in front of the class. They had to deliver it orally to their classmates and let the 

others guess what thing was being described. Because many groups did not do the 

descriptions specific enough, they were assigned to re-analyzed the thing and add 

more specific characteristics of the thing. 

 (Pair 1) The students, working in pairs, were assigned to create 5 WH questions 

based on a descriptive story in their textbook, and write those questions down. 

Then each group should ask their questions to other groups to see if the questions 

were understandable or not. 

 (Pair 2) In pairs, the students were assigned to fill a table consisted of descriptions 

about an elephant based on a descriptive text in their textbook. After they discuss 
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about the answers, they should make other 5 clues in form of descriptions of a 

random animal individually, and let their pair to guess what animal it was.  

2. VIIIE 

 (Group 3) 5 groups consisted of 5-6 students were formed randomly up to the 

students. They were asked to arrange jumbled sentences into two well-organized 

narrative paragraphs. But before that, they had to cut the paper into pieces and 

stick them according to the correct arrangement. 

 (Group 4) The students were asked to form a group of 5-6 members to do 

discussion and writing tasks. They were formed randomly by the teacher and were 

assigned to create ‗Who I am‘ games. They should make clues of 5 animate or 

inanimate things in the form of descriptions, and write them down in a piece of 

paper. 

 (Group 5) The previous grouping was used once more in this meeting. They were 

assigned to deliver the clues and let the other groups guess the answer of ‗who I 

am‘ games. Scoring was done by the teacher to find the best group with best 

questions and most answer. A group took turns in leading the class activity, so I 

could say that participations happened in this meeting were mostly between the 

students. 

 (Pair 3) Working in pairs, the students were asked to filling blanks of a narrative 

text. The teacher then read the full text while the students were working on it. 

After that, the students were given reading-comprehension questions related to the 

text to be answered. 
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APPENDIX 2 

OBSERVATION SHEET 

(Classical Activity) 

Class  : 

Class Time : 

Date   : 

 

Teacher  : 

Skill   : 

Topic  : 

 

No.  :No. Time In Class Activity Participation (Answer/Question/Comment) 
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OBSERVATION SHEET 

(Cooperative Learning Activity) 

Class  : 

Activity Time : 

Date   : 

 

Skill   : 

Topic  : 

Activity : 

 

No.  :No. Std. Name Time Participation (Answer/Question/Comment) 
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APPENDIX 3 

Interview Questions: 

1. What contributions (thoughts, questions, comments) did you give to the group? 

(ask further about the contributions) 

2. Which one do you prefer if you have questions or thoughts: ask directly to the teacher 

or talk to your friend? Why is it so? 

3. Did you do any preparation before the activities? 

4. Can you use what you learn in the real life? 

  

 


