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STUDENT TEACHERS’ PERCEPTIONS TOWARD MICROTEACHING 

PROGRAM AS A PREPARATION OF TEACHING PRACTICUM 

Zilpa Saraswati 

 

Abstract 

 

 Microteaching has been used widely by many teaching education programs to 

enhance student teachers’ teaching experiences. Nevertheless, a question toward the 

effectiveness of microteaching as teaching practicum preparation program for the student 

teachers has been discussed for many years. This study investigated the views of student 

teachers toward the roles of microteaching in a teaching practicum. A combination of 

quantitative and qualitative instruments was employed for the purpose of gathering the data. 

There were 50 seventh semester student teachers of English Department who had been 

finished teaching practicum and were chosen randomly as the participants. Overall, the result 

showed that microteaching program positively gave significant roles in teaching practicum in 

the aspect of lesson planning, self confidence, communication skill, and time management. 

However, the finding also revealed that classroom management skill needed to be taught 

more for the success of student teachers’ teaching performances in teaching practicum. Then, 

evaluations given during microteaching also were regarded positively for the improvement of 

student teachers’ teaching skill and competencies. This study ended with the 

recommendations and the directions for the future studies. 

Key words: Student teachers’ perceptions, microteaching, teaching practicum 

 

INTRODUCTION 

In English Department of Satya Wacana Christian University, every student is obliged 

to do a teaching practicum. As my experience, I had just done my teaching practicum with 

my friends in Junior High School. I was doing a team teaching with my friend in my first 

teaching. We had prepared the lesson planning well for that day and expected for a good 

teaching performance. However, that first teaching was looked like “a shock therapy” for us. 

The students’ behaviors were very different from what we predicted. It was totally difficult to 

manage the bigger class, manage the longer time, and handle the real students. Moreover, I 

and my partner became more nervous in that condition. At the end of the lesson, we went out 

of the class, and then with a disappointed face my friend said to me, “So terrible!”  That’s 
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definitely what I also felt, being nervous in front of the class, being puzzled to deal with 

many kinds of students, and being complicated to face a complex situation.  Then, a question 

came up in my mind, “Have we been prepared enough in microteaching as a teacher?”  

Teaching is a profession that requires specialized knowledge and skills in which the 

teacher should be given a special training before starting their profession (Kilic, 2010). 

Therefore, it is crucial to adequately prepare the teacher for the challenging and professional of 

teaching. Before doing the real teaching itself, we were given a special training that was 

called as “microteaching”. Karckay and Sanli (2009) say that this microteaching has become 

a successful and an interesting method for transferring theory into practice for a student 

teacher in a teacher education program. Moreover, the purpose of microteaching is to develop 

skills and competencies in teaching as Benton and Kupper (2001) state in their research that 

the main objective of this program is to provide student teachers with the opportunity to 

explore the field of teaching, gain knowledge and skills which will increase the effectiveness 

as future education. For that reason, the student teachers’ teaching experiences in 

microteaching can be a valuable tool in preparing their teaching practicum.  

It is accepted that microteaching not only has the advantages, but also some 

limitations for student teachers. When applying the skills learnt in microteaching into 

teaching practicum, there are some drawbacks of microteaching that become student 

teachers’ complexity as Ayodele (2009) mentions: 

1. The classroom environment formed artificially is not same with the actual classroom environment 

in Elementary, Junior , or Senior high schools.  

2. The time to conduct the sample microteaching lesson is less than the actual duration of lesson, 

which may result in student teachers’ lack of recognizing their own teaching skills. 

3. Audience in a microteaching class knows the topic beforehand, which may allow the student 

teacher to recognize the difficulties in teaching the same topic in a real school environment. 

4. The student teacher may not have an idea of his or her own classroom management skills. 

5. Question asked to the student teacher by the audience in a microteaching lesson may not be asked 

by students in actual school setting. 
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Additionally, the similar idea is also stated by McIntyre, MacLead, and Griffiths (1977) in 

their study, “teacher trainees claimed that their student training seemed to be of little or no 

help to them”. It happened because of the dissatisfaction to the subject taken in dealing with 

peers’ attitude since the students taught in microteaching are their colleagues.  

For a long time the effectiveness and the drawbacks of microteaching have become a 

problem which has been questioned by researchers (Dweikat, 2010). To be successful in 

teaching practicum, a successful microteaching program needs to be conducted. However, 

does microteaching give enough preparation for student teachers in facing the real teaching?  

Apart from the problems mentioned above, Saleh and Yahya (2011) affirm that many 

graduate teacher trainees today are lacking in professionalism to be teachers. Teachers should 

have competent skills since they play an important role in educating the youngsters and be a 

pivot of a teacher education program. But, still the present situation in the student teaching 

program is highly disappointing. Qazy et. all (2012) claims, educational institutes do not 

provide enough opportunities for student teachers to gain sufficient pedagogical knowledge 

and skills. Mostly their success as teachers comes a long time after their graduation as a 

teacher; only after they have had adequate classroom experience.  

All those issues made me interested to conduct a study. I felt a strong need to find out 

of how far the perception of student teachers on microteaching affected their teaching 

performances in teaching practicum. Moreover, this study has investigated about the 

effectiveness of microteaching roles in teaching practicum preparation from the perspective 

of English Department student teachers. Since microteaching is the platform of teacher 

education preparation program that certainly will influence on teachers professionalism’s 

quality in the future, it is important and crucial to conduct this study.  
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The aim of this study is to ascertain the perception of the seventh semester student 

teachers in English Department towards microteaching roles as their teaching preparation 

program for their professionalism. Specifically, the study sought to: 

1. Determine student teachers’ perceptions toward microteaching program in providing 

teaching competencies before going to the real teaching.  

2. Identify the effectiveness of microteaching in evaluating student teachers’ 

performance for the improvement of their teaching performance. 

Therefore, a question is raised for student teachers to gather their perceptions, What 

are seventh semester student teachers’ perceptions toward a microteaching program in 

giving teaching experience as a preparation of teaching practicum? 

In fact, the conducting of this study is very beneficial whether for the student teacher, 

teacher trainer, and the improvement of microteaching course itself.  

1. The student teachers will be more aware of the importance of teaching experiences 

given by microteaching program. By seeing its significance, they are able to gain their 

teaching competencies.  

2. This paper is also dedicated for the teachers who may have question about the issue 

which is still becoming the student teachers’ problems in teaching practicum. As the 

student teachers’ trainer in a training program, the trainer can give solution to the 

lacks faced by the student teachers. Consequently, the student teachers will not find 

too many problems in their real teaching place. 

3. This study will give recommendations for the improvement of microteaching course. 

Some changes can be done in the future to meet the needs of student teachers 

according to the suitability. Hence, an effective learning teaching experience can be 

reached. 
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LITERATURE REVIEW 

 

Microteaching definition and characteristics 

Micro teaching had been known starting from a peer teaching technique that was 

developed in the 1960s to 1970s at Stanford University. It was designed to promote 'transfer' 

of specific teaching skills to real-world classroom situations, by practising them in off-record 

simulated settings (Bannink, 2001). Kilic (2010) claims that microteaching has been used not 

only in teacher education but also in other teaching-learning environments, such as in 

medicine, anthropology, and many other classes. In result, now this student teacher training 

program has been widely recommended by many educators. 

There are some definitions about microteaching described by the experts. Allen and 

Ryan (1969) in Bannink (2001) define it as an instrument for student teacher’s training which 

provides the opportunity to practice teaching activities under control and simulate 

circumstances such that the complexity of the real teaching situation is simplified. The other 

expert (Kilic, 2010) classifies microteaching as a technique that is used in a teacher education 

where a teacher candidate teaches a small portion of a lesson to a small group of his 

classmates and teaching competencies are carried out under strict supervision. In a word, 

microteaching is such a method for training student teachers that will help them to master the 

teaching competency and require them to teach in reduced situation.   

The diagram below is the characteristic of microteaching as a reduced situation that is 

stated by Slabbert (2008), which means that the complexity of teaching learning process will 

be decreased into the “simple” one. 

 

 

 

 

Number of students :5 – 10 people 

Teaching time: 10 – 15 minutes  

 

 

Teaching skill : only one 

Learning content: very limited 

Simplification 
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 In a regular classroom the number of students will be about 20 – 30 people and it is 

reduced into 5- 10 students in microteaching. Moreover, the length of teaching time just takes 

10 – 15 minutes whereas the normal one is about 30 – 45 minutes. During the mini teaching 

itself, the learning context is limited as a logical consequence of the limitation of teaching 

time. Here, the micro lesson will contain limited aim that need to be practiced in the 

classroom. Also, the student teachers only focus on one teaching skill during their teaching. 

 

Microteaching’s cycle 

 

Microteaching is usually conceived of as occurring in three or four distinct stages in a 

cycle of teaching: “plan”, “teach”, “feedback”, and “re teach” stages (Dweikat, 2010). 

 

In “plan” stage, the student teachers have to prepare everything, such as material, 

activities, and component skill that they are going to use in the presentation session. In this 

stage, they have to be skillful at planning a lesson. In addition, Slabbert (2008) claims that in 

“plan” stage the student teachers are given the opportunity to present their designed and 

prepared micro-lesson with the aim of practicing the teaching skill of concern.  

After planning the material, in “teach” stage the student teachers teach a micro lesson 

for about 10 - 15 minutes. This presentation session will help them to put their planning into 

practice with fellow students who act as “pupils” during the micro lesson presented. At this 

point, the student teachers will face their students and learn how to deliver the materials, 
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manage the class, act and communicate appropriately; also certainly they have to allocate 

their times well.  Furthermore, in this phase, the supervisor is taking notes about student’ 

performance which will be discussed in the evaluation stage (Peker, 2009). 

The next stage is “feedback” which refers to giving information, correction, and 

suggestions to the student teachers about their performances. What is discussed includes the 

points of strength as well as weakness relate to their presentations. Dweikat (2010 ) states that 

this stage could be called as ‘analysis’ session in which it gives the required feedback that 

aimed at increasing a performer’s awareness of strengths and weaknesses. This evaluation 

will help the student teachers in boosting their performances in the desired direction. 

Based on the critiques and evaluations given, the student teachers will make change 

and remedy the mistakes they did whether from the lesson plan or their teaching 

performance. Furthermore, Dweikat (2010) also argues that the final stage or “re teach” 

session, the student teachers will practice again until they ‘reach criterion’ or mastered the 

skill  

 

Teaching practicum 

 Teaching practice sometimes is called as a school placement. Finishing the 

microteaching, student teachers will apply the skill they have learnt into the real teaching or 

teaching practicum. It may be the first opportunity for the student teachers to test and develop 

their teaching skill and competence.  According to Adeosun (2009), the teaching experiences 

should be assessed by applying the relevant teaching standards and providing evidences of 

how well student‐teachers have achieved the skill and knowledge. In other words, beside of 

becoming the place for the applying student teachers’ practical professional skill, teaching 

practicum should be used to measure the success of microteaching in giving teaching 

experience. In English Department, teaching practicum is a required course where the student 

teachers have to teach at least 6 times. Regarding as the “real” teaching, the classroom 
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condition will be more complicated here. Therefore, the student teachers have to be prepared 

to face those conditions.  

 

Previous studies about the roles of microteaching in teaching practicum 

The endorsement of microteaching as a tool for learning of teaching attracted a 

number of educators and researchers to investigate its impact on student teachers’ teaching 

experiences and how they perceive it as a practical learning tool (Ismail, 2011). Therefore, 

there were many experts who have conducted the study about the contribution of 

microteaching in teaching practicum.  

In a relevant study about the attitudes of student teachers toward microteaching, 

Ogeyik (2009) claimed that through a practice of mini teaching, student teachers would get a 

better understanding about the experiences of how to make a good teaching learning process. 

It provided the student teachers to receive more teaching training before they started their 

teaching practicum in the school. In consequence of such experiences, they were able to 

implement teaching issues successfully in real school environments.  

Kilic (2010) also has done a research about microteaching in teacher education that 

concerned on the competencies effects of the student teachers. He used an experimental 

research by seeing the development of teacher candidates’ teaching competencies from pre 

and post tested. The result revealed that the student teachers had a progress in boosting their 

competencies in the area of subject matter, planning, teaching process, classroom 

management, communication, and evaluation.  

In a similar study, Saleh and Yahya (2011) found out pre service teachers’ perceptions 

toward microteaching as their teaching practicum preparation program. The finding showed 

that student teachers perceived the microteaching as an effective subject in preparing them, 

especially in planning the lesson with a high percentage. They said that this program gave the 
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opportunity to get the experience of teaching as well as creating the lesson plan, planning the 

activities, and preparing the appropriate materials for the students’ level. 

The other microteaching’s roles relates to student teachers’ anxiety. Gardner and Leak 

(1994) in Peker (2009) conceptualized teaching anxiety as anxiety experienced in relation to 

teaching activities that involve the preparation and execution of classroom activities. In 

addition, the result of Peker’ (2009) study showed that microteaching practice had led to 

positive feelings and self confidence of student teachers in teaching.  His research with 43 pre 

service teachers gave evidence that the using of microteaching applications had a statistically 

significant impact on the decrease in their teaching anxiety levels. Hence, while dealing with 

the real classroom teaching practicum, the student teachers had increased their self 

confidence and definitely it make their teaching performances were going well. 

Additionally, through microteaching student teachers can improve a communication 

skill as Benton and Kupper (2001) stated in their research, “Microteaching is as an effective 

learning tool that enabled them to discover and develop their language ability”. In teaching 

process, student teachers are trained to speak up in front of many people and made a 

communication with the students. They might recognize and learn how to use the language 

effectively while they were involved in conducting mini-lessons with their colleagues 

(Ogeyik, 2009). Thus, in microteaching student teachers are not only learning about how to 

teach, but also developing their own English language skill.  

Microteaching experiences may not be as effective without offering student teachers 

opportunities to reflect on their own performance (Ismail, 2011). Thus, there is a session of 

receiving and delivering critique in this training program. Mergler and Tangen (2010) defined 

feedback as a precursor to meaningful reflection. The student teachers can learn from the 

supervisor and peer’s comments and certainly from the advices given. And also, by seeing the 

other student teachers’ performances, they participated as learners in other students’ lessons.  
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Microteaching limitation as a simulated situation  

 Although the use of classmates for microteaching would be the ideal situation, the use 

of classmates will raise problems as the consequence to the reality of teaching. Slabbert 

(2008) mentions the drawbacks of this strategy: 

 It is an unrealistic situation. 

 The interaction during the micro-lesson in many respects is an artificial interaction. 

 In this way, the students cannot form a very clear image of the real teaching situation. 

 Spontaneity with fellow students is not the same as what can be anticipated with real 

pupils. 

 Fellow students' foreknowledge of a subject area might allow the practice of a 

particular skill to miscarry. 

 Students cannot reap the full advantage of developing self confidence from the 

situation.  

 Students might find it difficult to talk to fellow students as if they are pupils. 

 

 

THE STUDY 

Context of study 

The setting of this study was at English Department, Satya Wacana Christian 

University, located a small town of Salatiga, Central Java, Indonesia. The study took place in 

this context because English Language Education Department has had a microteaching 

course for a long time which is used to train student teachers before doing a teaching 

practicum. The research was conducted to know the contribution of microteaching program 

in facilitating teaching experiences of student teachers in teaching practicum.  
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Participants  

The participants were taken from 50 student teachers of seventh semester in English 

Department who had just finished their teaching practicum in the odd semester of academic 

year 2012/2013. The number of participants was considered sufficient to represent the whole 

student teachers because it was half of its total number. Most of them were students of 2009’s 

and the participants ranged in age from 20 to 23 years old. The method used in selecting the 

participants was random sampling in which I chose 50 student teachers who done teaching 

practicum without concern to their school placement. According to Zacharias (2001), in 

random sampling, every individual in a particular population has an equal chance of being 

included in the survey. Furthermore, the reason for selecting student teachers as the 

participants was because they had passed microteaching course as their preparation program 

and applied the skill they got into teaching practicum. For this reason, it was assumed that the 

participants had already had the basic knowledge and experiences of teaching from 

microteaching. 

 

Method of data collection 

 The study used quantitative and qualitative data collection. The quantitative data was 

collected through questionnaire while the qualitative data was collected through interview 

sessions. Both data from questionnaire and interview sessions complimented each other in the 

findings and data analysis. 

  The reason using the questionnaire is because it is convenient and can cover wide 

population (Ismail, 2001). Moreover, I used open ended questionnaire in searching out the 

data to get more complete data since Zacharias (2011) states that in an open ended 

questionnaire, the participants are allowed to voice their individual points of views. There 

were 7 questions were presented to the participants. The questionnaire questions itself were 

adapted and combined from the previous researchers; they were McGarvey and Swallow 
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(1986) in Saleh and Yahya (2011) and Ayodele (2009). It was a modification of Likert Scale 

into open ended questions. The questions asked in the questionnaire focused on student 

teacher’s perception toward the roles of microteaching in the aspects of lesson planning, class 

management, self confidence, communication skill, time management, and the evaluation 

given. Last, the solution is also asked for the recommendation of microteaching 

improvement. 

 The interview was done after getting the data from the questionnaire and 5 student 

teachers were chosen randomly. Those numbers of participants was sufficient as a sample of 

a qualitative research since Adler and Adler (2008) argued that in qualitative interview the 

participants can be variable from one to a hundred or more wherein it is more focus on the 

depth meaning instead of the number. Moreover, to get a desired result, the researcher also 

could take as low as 10 percent from all of the total participants (DePaulo, 2000). The 

interview used semi structured interview because it allowed for greater flexibility especially 

in follow up the lead of the participants (Zacharias, 2011). At this point, I felt easier to find 

out the information because I could give follow up questions according to the participants’ 

responses. Also, an unexpected answer might appear in this semi structured interview. In 

order to elicit more information from the subjects, the interviews used Bahasa Indonesia. It 

was done using Bahasa Indonesia to make the participants were more comfortable and easier 

to explain their answers. Since Bahasa Indonesia is the interviewers ‘mother tongues, it could 

avoid any communication barrier and misunderstanding between the interviewer and 

interviewee. 

 

Data collection procedure 

In this research, I started collecting the data at the end of the semester after the student 

teachers finished their teaching practicum. There were some schools which became the 

placement of student teachers’ teaching practices: SMA Negeri 1 Salatiga, SMA Lab Satya 
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Wacana, SMP Negeri 1 Salatiga, SMP Negeri 2 Salatiga, SMP Kristen 2 Salatiga, SMP Lab 

Satya Wacana, SMP Negeri 1 Banyubiru, SMP Negeri 1 Warak , and Salatiga Lab.  Then, 50 

student teachers were given the questionnaires. From all the total participants, I chose 5 

participants that had interesting answers to be interviewed.  

Before interviewing, first, I created a list of questions. Second, I made an appointment 

with each participant. The next one was the conducting of the interview that took around 10 - 

15 minutes for each participant. The interviews with 5 participants were recorded using voice 

recorded on my mobile phone. After the interviewing, I transcribed the interviews using a 

clean transcription method that focused on the content only. So, it does not provide any extra 

information as to the manner in which the content is communicated (Zacharias, 2001).  

 

Data Analysis Procedures 

In analyzing the data, I used a quantitative and qualitative data analysis. For the 

questionnaire, it was analyzed quantitatively in which I categorized the data into some short 

categories: “positive”, “negative”, and “neutral” as stated in Zacharias (2001). From those 

categories, I could count the frequency of the student teachers’ anwers whether they gave 

positive, negative, or neutral view. Then, I also grouped those data into smaller categories. 

Additionally, in analyzing the interview transcriptions I started by reading and re-reading the 

participants’ responses. After that, I analyzed the data using content analysis (Riessman, 2008 

in Zacharias, 2011) that began by assigning categories to the participants’ transcripts then 

drew conclusion.  

The next one is interpreting the data. I gave further explanation about the finding that 

I got from the questionnaire and interview.  First, the data was presented in the form of a 

table to show the categories and percentages. Then, that data were described in a narrative 

way with the interview extracts as the supported evidences. 
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DATA ANALYSIS 

From the research question, “What are seventh semester student teachers’ 

perceptions toward the contribution of a microteaching program in giving teaching 

experiences as a preparation of teaching practicum”?  Based on the questionnaire, the data 

led the results into six themes: They are student teachers’ opinions toward the contributions 

of microteaching in the aspect of lesson planning, classroom management, self confidence, 

communication, time management, and the effectiveness of the evaluation given. Each of 

these themes was presented and discussed below: 

 

Developing student teachers’ lesson planning skill 

 Before teaching, a student teacher is required to plan a lesson and prepare necessary 

materials for a successful teaching learning process in the class. Therefore, in microteaching 

itself each student teacher was prepared to make a good lesson plan. Due to the importance of 

lesson planning, it is very important to know how student teachers perceived about 

microteaching role in developing their lesson planning skill. 

 

Table 1. Student teachers’ perception of microteaching in developing lesson planning skill 

Categories Percentage Further Explanation Frequency Percentage  

Positive  

 

 

 

Neutral  

92% 

 

 

 

8% 

Offering the opportunity to improve lesson planning 

Assisting to create lesson plan to fit to the goal 

Developing creative teaching material and activity 

Organizing the appropriate activity based on students’ level 

Depending on the situation 

19 

13 

9 

5 

4 
 

38% 

26% 

18% 

10% 

8% 

Total   50 100% 
 

 

As we can see in table 1, 92% of the total responses considered that microteaching 

positively helped student teachers in preparing a lesson plan, 8% of participants gave neutral 

responses about it, and none of them gave responses negatively. The high positive responses 

indicated that the student teachers might get beneficial experiences about how to plan the 

lesson before go to the real teaching process.  
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From the positive responses, it was found four aspects of microteaching contribution 

in a lesson planning. First, the data revealed that 38% of participants agreed that 

microteaching offered the opportunity to improve a lesson planning skill. This data was found 

in their questionnaires’ answers in which they felt that the conducting of mini lesson provided 

them valuable experiences to learn and write comprehensible and good lesson plans. They 

had enough chances to make lesson plans and surely they were able to develop and be better 

from one to the other opportunity. This result seemed similar to Kilic’s (2010) finding about 

student teacher’s experiences in microteaching that made them able to present the lesson plan 

more systematically, clearly, and neatly.  

Second, microteaching assisted student teachers to create a lesson plan to fit the goal. 

That response came with the percentage of 26% in which they believed that microteaching 

helped them to determine the appropriate learning activities to achieve the objective which 

had been planned. Ismail’s (2011) study also showed a high percentage of students’ view 

toward microteaching in helping writing performance objectives. Furthermore, this idea can 

be seen as well in the following interview with Participant B and D: 

Extract: (participant B and D) 

“In microteaching I had learnt how to make a good lesson plan related to the 

objective which had been decided”. 
 

“Just like in creating a lesson plan, there was a goal that I needed to consider. 

From that goal itself I had to know what I was going to do in the class.” 

 

Third, the other participants (18%) stated that microteaching encouraged them to 

develop creative teaching activities and materials as supported by Ogeyik (2009) about the 

benefits of microteaching in the material production. During microteaching, Participant B and 

D were required to make interesting and fun activities. So, when they faced the real teaching, 

they did not find the difficulties to create various activities as their teaching practicum school 

demanded. The extracts below will clarify Participant B and D’s opinions: 
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Extract: (participant B and D) 

“When I taught at teaching practicum, my experience in microteaching was very 

useful in assisting me to choose a creative and an appropriate material, such as 

using games, role play, discussion, etc.”  
 

“In microteaching I learnt how to make material, whether it was appropriate or 

not, interesting or not for my students.” 

 

Last, the data showed that 10% of the participants felt that microteaching provided an 

experience in organizing the appropriate activities for certain levels of students. Participant B 

asserted, “Microteaching helped me in teaching practicum to create a good and a creative 

activity. Also, of course about how to choose material that was appropriate with the students’ 

level”. Here, I see that Participant B certainly could determine the suitable materials for her 

students in the teaching practicum. Using her experience in microteaching, she was able to 

find out whether the material she was going to use was too difficult, easy, or proper for the 

students’ level. A study investigating a microteaching application on teaching practice 

participant revealed that in preparing a lesson plan, the participants became more aware to the 

importance of using appropriate materials for the level of the target group (Can, 2009).  

Besides of those positive perceptions, 4 neutral responses (8%) showed since the 

student teachers perceived that the success of the lesson planning to the perform outcome 

depended on the situation happened in the school they taught.  This idea came because 

sometimes student teachers found unpredictable things happened in the classroom or the 

schools. Here, that condition corrupted the planning that the student teachers had planned.  

 

 

Gaining student teachers’ classroom management skill 

 Classroom management is a skill that has to be mastered by student teachers, which 

means they have to be able to handle their students and classroom situation. For student 

teachers who have just started their teaching practicum, classroom management is a very 

complex issue (Deniz, 2010). Although the student teachers had learnt it in microteaching, 
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there were still found many different opinions toward microteaching’s role in giving 

experience to manage the real classroom.  

 

Table 2. Student teachers’ perception of microteaching in gaining classroom management skill 

Categories Percentage Further Explanation Frequency Percentage 

Positive 

 

 

 

 

 

Negative 

 

Neutral 

40% 

 

 

 

 

 

56% 

 

4% 

Giving experience in how to manage the class 

Dealing with many students’ characters 

Handling different level of students 

Cooperative supervisor’s role in  giving the image of the 

class situation would be  

Cooperative peers that showing the actual class condition 

Do not help in predicting the classroom condition 

Peers’ attitudes are more mature than the real students 

Depending on the students’ characters 

7 

7 

2 

1 

 

3 

23 

5 

2 

14% 

14% 

4% 

2% 

 

6% 

46% 

10% 

4% 

Total   50 100% 
 

 

In this theme, the participants gave adequate surprising responses toward 

microteaching in gaining class management skill for their teaching practicum. The data in 

table 2 revealed that 56% of 50 participants responded it negatively by expressing their 

unsupportive feeling. Then, 40% responded it positively and the rest (4%) neutrally. 

Starting from the highest percentage or negative category, the participants agreed that 

microteaching did not help them in managing the class because they could not predict the real 

classroom condition (46%). From the answers of participants’ questionnaires, I concluded 

that it happened because of the differences situation between microteaching and teaching 

practicum, such as the number of students, the different characters, and the attitudes of the 

students itself.  We could see that idea from the interview session with Participant B: 

Extract: (participant B) 

“When we did mini teaching, our students were our colleagues and we taught 

them well. But, for the real teaching we really could not imagine how their 

characters were, how the class would be and how to handle them. So, 

microteaching did not give much help in handling the students.” 

 

The other reasons, the participants could not predicting the real classroom condition 

also because of “a facilitated and too controlled” environment in microteaching. From the 

further answers in the questionnaire, peers’ behaviors generally followed the student 

teachers’ order as their teacher in mini teaching. This idea verified the statement of Sen 
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(2010) who argued, “Since the microteaching environment is too controlled, microteaching 

experiences do not provide the expected experience to the student teacher.” In other word, all 

of those conditions caused student teachers’ difficulties in predicting the classroom condition 

and it might do not challenging enough for student teacher to handle the actual students. In 

this way, the students cannot form a very clear image of the real teaching situation. 

The other negative responses, 10% of total participants stated that they kept finding 

the difficulty in managing the class because of the peers’ attitudes who pretended as pupils 

were more naturally mature than the real one. Even the peers tried to act as same as possible 

like the real pupils, their acting were still different. The participants also thought that mini 

teaching was “fake” teaching; the situation seemed unrealistic with unnatural acts. That 

opinion was supported by Fernandez and Robinson (2007) as he argued microteaching 

provides a “fake” situation because of acting between the colleagues. Participant C and E 

gave more information when they had their mini teaching in microteaching and taught peers 

who pretended to be junior high school students. At that moment, the peers tried to be as 

noisy as the real junior high school students. They talked by themselves and tried to be 

naughty student. However, when Participant C and E explained the lesson, they naturally 

would be in silence and listened to the teacher’s explanation. And all of those things were 

very different with what Participant C and E faced in teaching practicum. When the class was 

noisy and Participant C, E asked the students to pay attention, it needed more than one time 

to warn them.  The interview below will show their opinions: 

Extract: (Participant C and E) 
“We taught our peers that of course were adults. When they pretended to be 

Junior High School students, so okay, they would act like them and made noisy 

situation. But, when we as a teacher speak, naturally they would be silent. And 

that thing was different when we taught in our teaching practicum.”  
 

 “In microteaching the students were just pretending to be naughty students. We 

asked them to be silent, they did it. On the contrary, in teaching practicum, they 

were really the real students, so when we gave instruction once, they would not 

definitely follow what we asking.” 
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Different from the above responses, 40% of participants agreed that microteaching 

absolutely helped them in handling class situation during their teaching practicum. The 

questionnaires’ data showed that microteaching gave experiences in how to manage the class 

(14%), how to deal with various students’ characters, such as naughty and noisy students 

(14%), how to handle different level of students (4%), also the positive responses toward 

microteaching’ supervisor that  gave the information of the class situation would be (2%). 

Moreover, the cooperative peers who participated and acted like the real students also 

affected the student teacher in imagining the actual situation (6%). Below is the extract from 

Participant D about the involving of others trainees in a cooperative teaching activity: 

Extract 4: (participant D) 
“How to handle students, I learnt it in microteaching because fortunately in my class 

my friends conditioned themselves as Senior High School. So, that cooperative 

teaching activity made me could predict the real condition that I was going to face.”  

 

 Nevertheless, as we can see in the table, 4 % of participants did not give positive or 

negative responses toward microteaching’s contribution in managing the class. As they said, 

students’ characters in their placement school would influence how their performances in 

handling the students and the situations. For that reason, it depended on the students they 

taught, whether they got passive or active students.  

 

 

Increasing student teachers’ self confidence 

 It is absolutely important that anxiety should be reduced before the student teacher 

becomes a teacher as Peker (2009) affirmed that anxiety would impact on a teacher’ self 

confidence during his teaching. It may cause the development of inappropriate and 

ineffective teaching behaviors which definitely will influence student teachers’ performance. 
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Table 3. Student teachers’ perception of microteaching in increasing self confidence 

Categories Percentage Further Explanation Frequency Percentage 

Positive 

 

 

 

Negative 

 

Neutral 

76% 

 

 

 

10% 

 

14% 

Enough practice in microteaching, eliminate the anxiety 

Being accustomed to speak in front of many people 

Learning from mistakes in microteaching increase self 

confidence 

Still felt nervous before teaching because of different 

students in teaching practicum 

Self confidence is based on each person 

Depending on the preparation 

Depending on the class situation 

23 

13 

2 

 

5 

 

1 

2 

4 

46% 

26% 

4% 

 

10% 

 

2% 

4% 

8% 

Total   50 100% 
 

 

 Related to student teachers’ opinions toward microteaching in increasing self 

confidence, the table above showed that microteaching had prepared the student teachers to 

face their own anxiety in their teaching practicum with an adequately high percentage (76%). 

This result was similar with Sen’ study (2009) who reported that, his participants viewed peer 

microteaching as a highly beneficial program in gaining their self confidence. Besides, 10% 

of total responses still thought that microteaching did not give really significant impact to 

their self confidence. The rest of participants (14%) considered it in uncertain answers by 

giving neutral responses.  

While the positive responders were asked to give more information about their 

perception, 46% participants agreed that enough practices of teaching they experienced in 

mini teaching helped them to eliminate their anxiety. We could see that opinion which was 

stated by Participant A, “When we taught in teaching practicum, I became more confident 

because I had been prepared and did some teaching in microteaching.” So, in this case, 

“being prepared and practiced” could be one of the keys for increasing the student teachers’ 

self confidence. This data was supported by Amanda and Donna (2010), “not being fully 

prepared may result in pre-service teachers feeling less than efficacious about their ability to 

teach”.  

Then, 26% of the responses confirmed that microteaching made them be accustomed 

to speak in front of many people. Others (4%) said that their self confidence grew up because 
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they learnt from the mistake they did in microteaching. As the evidence, Benton and Kupper 

(2001) claim, “Microteaching was a very beneficial tool, in the sense that it has developed 

confidence as well as focused on areas that need to be improved”. This idea proved that from 

the mistake, they learnt, reflected, and improved it as well as their self confidence would 

improve. The more student teachers did practices, they more they could decrease their error 

things and unconsciously it would increase their self confidence. 

Different from the above responses, 10 % of the participants revealed that they kept 

being nervous when they taught at teaching practicum. At this point, they did not really feel 

the impact of the self confidence which was given by microteaching. Again, it happened 

because of the difference students between microteaching and teaching practicum school. It 

could be from the bigger number of students and how the characters of students that will 

influence the class situation. This thought was supported by Kieviet (1979)  and Turney et al. 

(1973) in Slabbert (2008) who pointed out that students could not feel the full advantage of 

developing self confidence from the microteaching’ situation. 

Furthermore, in the neutral side, the participants agreed that self confidence depended 

on each person (2%), the preparation (4%), and the class situation (8). It meant that there was 

no significant relation between microteaching and its effect in improving self confidence.  

 

 

Improving student teachers’ communication skill  

Communication skill of a teacher is an essential factor for the success of teaching 

learning process. While presenting the material in front of the class, student teachers have to 

pay attention with their voice, language, and they way they deliver the lesson to the students 

as well. 

 When the participants were asked whether microteaching success in assisting their 

communication skill or not, the data showed that 62% of participants agreed with that 
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statement. This issue was similar to what Ogeyik (2009) reported in his study about 

microteaching practice that provide students not only with opportunities to practice and learn 

pedagogical strategies but also develop English language skills.  Furthermore, 12% of the 

participants expressed it in negative responses and 26% in neutral responses. 

 

Table 4. Student teachers’ perception of microteaching in improving communication skill 

Categories Percentage Further Explanation Frequency Percentage  

Positive 

 

 

 

 

 

Negative 

 

Neutral 

62% 

 

 

 

 

 

12% 

 

26% 

 

Helping to improve language proficiency 

Build good communication and interaction 

Using voice effectively 

Adjusting language based on the student’s level 

Helping to discover and fix language problem 

Others (no further explanation) 

Different way of communication  

The communication in microteaching was created  

Depending on the student teacher’s skill 

Depending on how the real students communicate  

10 

9 

4 

5 

1 

2 

5 

1 

1 

12 

20% 

18% 

8% 

10% 

2% 

4% 

10% 

2% 

2% 

24% 

Total   50 100% 
 

 

Starting with positive responses, there were some aspects of how microteaching could 

improve student teachers’ communication skill. Twenty percent (20%) of participants 

regarded microteaching as a tool that gave good opportunities to improve their language 

proficiency. In this case, the student teachers had done mini teaching for several times and 

those chances were used to develop their communication skill, especially how to explain the 

material clearly, give instruction, ask questions, open and end the class, and etc. Besides, 

microteaching could give experience in building a good interaction with the students. This 

idea came from 18% of total responses who thought that they could make good class 

atmosphere during the teaching when they were able to interact with the students well. Next, 

8% of participants confirmed that they were sure microteaching could help them in learning 

the using of voice effectively. It was similar to Sen’s study (2010) about the effect of 

microteaching on teaching skill of pre service students while the result showed that mini 

teaching experience helped them how to use voice and tone appropriately in front of the class. 
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To make it clear, let’s see the extracts from student teachers that gave the perception 

positively:  

Extract: (Participant E) 

“Microteaching gives us experience about how to interact with our students and how 

to make an enjoyable situation”.  

Extract: (Participant A) 

“In microteaching we learnt how to speak in front of the class and the teacher would 

give correction whether our voice is loud or not.” 

 

The other finding indicated that microteaching helped student teachers in adjusting 

language or communication way based on the student’s level. Ten percents (10%) of 

responses thought that their practices in mini teaching gave enough experiences in how they 

should talk and act in front of their students, especially in different level of grade.  Look at 

the extract below to see Participant’s C opinion: 

Extract : (Participant C) 

“So, after learnt in microteaching we know how we should communicate with 

different level of students. Just like when we taught junior high school students, don’t 

use a formal communication because they are still young children that actually need 

enjoyable situation by making jokes or other fun things.” 

 

In this case, because students of Participant C were Junior High School, Participant C had to 

use an informal way in communicating with them. It could be by adding some joke to build a 

comfortable communication between the teacher and students.  

Becoming the lowest percentage, a student teacher (2%) confirmed that microteaching 

helped her to discover and fix her language problem. Ismail (2011) seemed to understand this 

condition since in his study he also found this issue where the student teachers learned how to 

use words correctly and peers sometimes helped them with the correction. Then, 4% of 

participants agreed microteaching help in improving communication skill, but they did not 

give further information. 

 On the contrary, 12% (6 participants) responded their disagreement toward 

microteaching in enhancing their communication skill. Ten percent (10%) of participants 

concurred that there was a different way of communication between peers in microteaching 
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and the real students in teaching practicum. So, when they taught the real one, they did not 

feel that microteaching really helpful in refining their communication way during teaching. 

Related to Participant C’s experience in teaching practicum, when she tried to apply the 

communication strategies she used in microteaching to her real students, it did not affect at 

all. The extract below will clarify the view from Participant C’s perspective: 

 Extract: (Participant C) 

“The communication strategy which was taught in microteaching seemed useless 

because at the end when I taught at teaching practicum it was very different. So, okay, 

I know, the students were noisier than my colleagues in microteaching”. 

 

Furthermore, just 1 participant (2%) considered that the communication in 

microteaching was created. At this point, that participant indicated microteaching as a drama 

and the communication during mini teaching was just acting. Because of that reason, when 

that participant faced the real condition, he did not feel the effect in his communication skill. 

 Besides of those perceptions, 26% of the responses seemed did not give agree or 

disagree responses toward microteaching’s roles in communication skill as teaching 

practicum preparation. From this unbiased reaction, 2% of participants thought that student 

teacher’s communication skill depended on each person itself. It looked that there was no 

relation between microteaching and its role in improving the language skill. Again, the rest 

student teachers (12 participants) believed that the success of their communication in the 

teaching practicum depended on how the real students communicate. If they could be 

cooperative, the student teacher could communicate with them well. 

 

 

Enhancing student teachers’ time management skill 

 Time management during a teaching process is related to how teachers manage their 

time efficiently and effectively so the lesson can be delivered well to the students. In 

microteaching itself, student teachers are taught to allocate time from one phase to the other 

phase, such as from pre teaching to whilst teaching, and post teaching. Additionally, after 
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student teachers who became my participants applied that skill experience into teaching 

practicum and were asked about how well microteaching helped them in managing time at 

the real classroom, the data revealed that 62% of the responses showed positive perception, 

28% negative, and 10% neutral.  

 

Table 5. Student teachers’ perception of microteaching in enhancing time management skill 

Categories Percentage Further Explanation Frequency Percentage 

Positive 

 

 

Negative 

 

 

 

Neutral 

62% 

 

 

28% 

 

 

 

10% 

Being more aware with time management 

Assisting to decide activities to fit with set time wisely 

Helping how to accommodate the lesson efficiently 

Unpredictable things happened in school influenced poor 

time management 

Different time allocation between microteaching and 

teaching practicum made a difficulty 

Depending on students’ rapidity in understanding the 

materials and responses in following the lesson. 

11 

16 

4 

3 

 

11 

 

5 

22% 

32% 

8% 

6% 

 

22% 

 

10% 

Total   50 100% 
 
 

 As we can see in the table 5, 22% of the total participants confirmed that 

microteaching made them more aware to manage the time. At this point, it was really helpful 

for them when they did their teaching practicum. The data collected from the interview 

session with Participant A provided evidence about this idea. The extract below will clarify 

Participant A’s opinion: 

 Extract: (participant A) 

“By microteaching, we become more aware with time. For example, we teach 2 

hours. We can estimate our time management, 30 minutes for this, another 30 minutes 

for this, and at the end of class we had to done all activity at the time should be done. 

So, here microteaching helps us in predicting time”. (P.A) 

 

Participant A could unconsciously decide what she was going to do in the class with the time 

she had. Moreover, through the practices she did in microteaching, she was able to predict the 

time she would spend for each activity , at what time she had to start or end of every session. 

The fact that microteaching assisted the participants to decide activities to fit with set 

time wisely became the highest percentage of microteaching contribution in time 

management skill where 32% of responses stated that opinions. Here, when they were going 

to make activities, they had to be clever to adjust the time they had and the time they were 
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going to use. This view could also be related to the preparation of lesson planning in which 

the student teachers had to consider the activities they made and the time organization. 

Besides the above opinion, 8% of participants assumed that microteaching was useful 

to facilitate them in accommodating the lesson for the students efficiently and 

understandably. It became an interesting response as participant D stated like in the extract 

below: 

Extract: (participant D) 

“In time management, for example we are given maybe 45 minutes to teach. Here, 

with time we have we learn how to accommodate the lesson efficiently to the students, 

how to deliver the material to the learners without more time needed”.  

 

What Participant D meant here was the way of the student teacher delivered the material had 

to be brief and clear in order to make the student understand, but still in the appropriate time. 

Furthermore, through microteaching, she could find that experience. A supporting evidence 

for all of these positive opinions can be found in Ismail (2011)’ study that indicated 

microteaching helped the student teachers to organize their time in teaching. 

On the contrary, some participants felt that microteaching did not help them in 

managing time during their teaching practicum. Six percent (6%) of participants thought that 

it happened because of some unpredictable things in school that influenced poor time 

management. From the participants’ answers, it could be an audio visual trouble and a school 

policy about a unexpectedly decreasing lesson time which certainly would destruct time 

management the student teachers had prepared before. That problem sometimes happened in 

the school they taught and they had to adjust that condition by decreasing their lesson time.  

 In addition, 22% of student teachers indicated the incompetent of microteaching role 

in time management because of the difference time allocation between microteaching and 

teaching practicum. That dissimilarity, the short length of microteaching’s time while mini 

teaching, caused difficulties for them to adjust the longer time in real teaching.  
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Beside those negative perspectives, 10% of participants showed neutral answers since 

they thought that it was depending on students’ rapidity in understanding the materials and 

responses in following the lesson. In this case, it was what participant C had ever 

experienced. When she did her teaching practicum, sometimes she found the students could 

not receive the material well. Thus, she had to explain and explain it more until they had 

understood. Sometimes some disobedient students also did not really respond to what 

Participant C asked and she had to ask them more and more. Therefore, that condition of 

course would elongate the time management she had. As she stated, microteaching had not 

taught the solution for that problem yet. Look the participant C’s opinion below: 

 Extract: (Participant C) 

“It depends on the students too. Sometimes there are naughty students who do not 

want to do the task or maybe other problems that happens. Of course that condition 

influences my time management that I have planned in the lesson plan. Sometimes it 

needs more or less time. And I think the solution for that problem has not been taught 

yet, whether we have to cut it or other solution”.  
 
 

 

 
 

The effectiveness of evaluation of microteaching program 

 

At the end of every mini teaching, both the lecturer and peers had to evaluate the 

student teacher’ performance. A special evaluation form was also provided by the lecture (an 

example of this evaluation sheet is attached on appendix). The lecturer and peers will fill out 

the grades in each provided columns that they think are suitable with the student teachers’ 

performances. Also, they have to give comments and recommendations for student teachers’ 

next teachings. Briefly, this evaluation was used to measure the student teachers’ presentation 

in teaching. In this part, I asked my participants about the effectiveness of evaluation of 

microteaching program, whether teaching correction given in microteaching was enough for 

their teaching skill improvement or not. Then, 86% of responses answered it positively, 6% 

negatively, and the rest (8%) neutrally. 
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Table 6. Student teachers’ perceptions of the effectiveness of evaluation of microteaching program 

Categories Percentage Further Explanation Frequency Percentage  

Positive 

 

 

 

Negative 

Neutral 

 

(86%) 

 

 

 

(6%) 

(8%) 

Identifying the weaknesses and strength of student teachers’ 

teaching 

Improving student teachers’ performance and teaching skill 

Self reflection 

Not really effective 

Helpful, but need to improve the cooperation of peers in 

giving feedback 

16 

 

23 

4 

3 

4 

32% 

 

46% 

8% 

6% 

8% 

Total   50 100% 
 

   

Starting from good perception, 32% participants stated that from the evaluation, they 

could identify the weaknesses and strength of their teaching. They would be more aware with 

the mistakes or the inappropriate things they did in their teaching performance. Moreover, a 

similar result was reported by Ismail (2011), the participants in his study agreed that through 

feedback given in microteaching, it offered them real opportunities to learn about their own 

strengths and weaknesses. From the interview, almost all participants had the same opinion 

about this notion and we could see it from the extract asserted by Participant C: “The 

evaluation given was very helpful to see whether our teaching performance is good enough 

or not, starting from the material, lesson plan, how to handle class, and etc.” 

Becoming the highest percentage (46%), the evaluation or feedback given by the 

supervisor or peers could boost student teachers’ performance and teaching skill. So, still 

related to the finding above, after they discovered their good and bad things in their mini 

teaching, they would try to consolidate their strength and remedy their weaknesses. After 

their problems had been solved, they could perform well in the next teaching then.  

Furthermore, 8% of responses considered that the evaluation in microteaching as a 

self reflection. The similar finding was founded by Mergler and Tangen (2010) who stated 

that the process of both providing and receiving feedback allowed pre service teachers to 

reflect on their own teaching skills from a range of perspective. Moreover, the value of 

reflection might be an essential tool for improving teaching practices. As Can (2009) 

confirmed in his study, there are five stages of reflective teaching: investigation research, 
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gaining knowledge, comparing knowledge, evaluation and putting it into practice. Then, as a 

reflective tool, microteaching also uses those phases in boosting student teachers’ skills.  

Moreover, the negative responses (6%) occurred because of the unsatisfied feeling 

toward the evaluation wherein it was only given orally and need a more effective way in 

giving feedback. It became one interesting response in which the participant wrote that they 

wanted a more effective evaluation tool, such as video recorder to record their teaching 

performance. A technology may be an effective tool that could support the self reflection and 

evaluation in the microteaching. The student teachers not only could get the suggestion from 

their supervisor and peer, but also see and reflect their performance in the video. This 

response seemed to agree with Dweikat (2010) who clarified that videotape in microteaching 

produced the desired that change student teachers’ teaching behavior. 

Different from the response above, in the neutral opinion (8%) the student teachers 

thought that sometimes there were uncooperative peers who did not really give effective and 

critical feedback. The peers just write down without really care about how their friends’ 

performances were. At this point, critical feedback becomes an important element of the 

microteaching process where peers are aware of the theory being taught and can reflect on the 

skills of the presenter (Mergler and Tangen, 2010). Thus, the peers need to be more critical in 

giving the feedback in order to assist their friends in improving their teaching skills. 

 

CONCLUSION  

 Recently, there is an issue whether microteaching has given enough preparation in 

teaching practicum or not. Therefore, the study was conducted to explore student teachers’ 

perceptions toward microteaching’ contribution. Using the questionnaire and interview, this 

study answered the research question “What are seventh semester student teachers’ 

perceptions toward the contribution of a microteaching program in giving teaching 
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experience as a preparation of teaching practicum”. By going through a certain period of 

microteaching session, student teachers mentioned that they were be able to plan lesson 

properly, handle the students, use time effectively, build a student teacher good 

communication, eliminate their anxiety, and improve the teaching performance through the 

feedback given. In short, the diagram below shows the ratio of student teachers’ perceptions 

for the aspects of teaching experiences given in microteaching. 

 

Figure 1:  The ratio of student teachers’ perceptions of teaching experience given 

 

 

From a figure 1, it was found that student teachers gave high supportive responses for 

microteaching in the aspect of lesson planning, self confidence, communication skill, time 

management, and also in evaluating student teachers’ performance. However, especially in 

the classroom management aspect, the negative responses were higher than the positive one. 

The student teachers responded it negatively because they felt the difficulty in handling the 

class situation during teaching practicum. 

 The figure also showed that the highest positive part of microteaching was in the 

“preparation and the feedback” or if we look at the figure, it was the lesson planning and the 

evaluation aspect. On the other hand, the “practice”, when the student teachers had to apply 

their competencies in classroom management, time management, communication, and self 
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confidence was bit more difficult. It happened since the student teachers had to concern on 

the existence of the real students and the school condition in teaching practicum.  

Shortly, the findings showed that microteaching gave meaningful experiences and 

boosted student teachers’ teaching competencies. Although there was a limitation of 

microteaching in enhancing classroom management skill, student teachers had a notion that 

microteaching was an effective subject that could fulfill their needs in preparing the teaching 

practicum.  

Some recommendations were suggested for the improvement of microteaching course 

in the future. Firstly, the time allocation should be made sufficient for microteaching. The 

mini teaching duration can be made longer so that the student teachers can get the turn to feel 

how to teach in a total teaching hour. Secondly, the use of technology should be made as 

proper as necessary. It is required the use of video recorded for the evaluation of student 

teachers’ teaching performance. Thirdly, an observation to the school placement should be 

done by the student teachers at the end of microteaching class. It is suggested to reduce 

student teachers’ surprise toward the classroom situation that they are going to face later. The 

last one, the teacher trainer in microteaching should be a teacher from the student teachers’ 

school placement who have been familiar with the school situation. Here, the teacher trainer 

can give information about the student and class condition they are going later. 

As the limitation of this study, the finding should not be generalized to all 

microteaching programs because each institution still has its own ways in implementing this 

program. Some education institutions may use different policy; it could be from the teacher 

trainer, the devices used in the class, the length of time teaching, and the number of student 

teachers. Also, this study was only using questionnaire and interview to gain students self 

report information about their perceptions toward the experiences they got in microteaching. 

An observation need to be applied during microteaching and teaching practicum to get the 
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more accurate data by seeing the progress of student teachers’ teaching performance from the 

simulated teaching condition into the real one.  

Further studies could be done to investigate the issue of developing student teachers’ 

skill in microteaching by using a video recording. This study needs to be conducted to find 

out whether the use of a video recording is necessary or not during the teaching performance 

in microteaching course. It is also interesting to explore the strategies used by student 

teachers in teaching practicum to manage the classroom since there were many student 

teachers who felt the difficulty in managing the class. The finding may give references for the 

student teachers of microteaching in using strategies to manage the class. 
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Appendix 1 

 

 

 

 

Dear Colleagues,  

I am interested in researching a microteaching as a student teacher’ program of teaching 

experiences before a teaching practicum. I would be very grateful if you would kindly answer this 

questionnaire. Your participation will help me to complete my SI thesis in English Department of 

Satya Wacana Christian University. Please spare a few minutes of your time to fill out this 

questionnaire. You may use English or Bahasa Indonesia. Many thanks  

 

1. Does microteaching develop your lesson planning skill during your teaching practice?  

a. Yes    b. No    c. So so 

Please explain your answer: 

____________________________________________________________________ 

2. Does microteaching help you in handling teaching situation during your teaching practice? 

a. Yes    b. No    c. So so 

Please explain your answer: 

___________________________________________________________________ 

3. Does microteaching help you in increasing your self confidence during your teaching practice? 

a. Yes    b. No    c. So so 

Please explain your answer: 

___________________________________________________________________ 

4. Does microteaching help you in improving your communication skill during your teaching 

practice? 

a. Yes    b. No    c. So so 

Please explain your answer: 

_____________________________________________________________________ 

NIM               :_______________ 

Place of teaching practicum :_______________ 
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5. Does microteaching help you in enhancing skill of time management during your teaching 

practice?  

a. Yes    b. No    c. So so 

Please explain your answer: 

_____________________________________________________________________ 

6. Does microteaching give you enough evaluation for your teaching performance improvement in 

teaching practice?  

a. Yes    b. No    c. So so 

Please explain your answer: 

_____________________________________________________________________ 

7. What is your suggestion for the improvement of microteaching program for the preparation of 

teaching practice? 

Please explain your answer: 

_____________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

If you have more interesting answers or information about my topic, would you kindly join the 

interview? Please write your contact number below:  

 

Name   : 

Student number : 

Phone number  : 

MANY THANKS  
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Appendix 2 

 

Questions list for the interview   

 

1. What did you feel before you did your teaching practicum? 

2. What skills did you learn from microteaching? 

3. In what way did microteaching contribute to your teaching practicum? 

4. What skill that you learnt from microteaching and did not have significant impact on 

your teaching practicum? 

5. Related to number 4, why some skills in microteaching did not have significant 

impact on your teaching practicum? 

6. Overall, do you think microteaching is effective to help you in facing your teaching 

practicum? 

7. What are your suggestions for the improvement of microteaching program at English 

Department? 
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Appendix 3 

 

Example of the interview transcript (clean transkrip) 

Interviewer : Sebelumnya saya mengucapkan terimakasih atas partisipasinya pada 

interview ini. Nah interview ini berhubungan dengan bagaimana pendapat anda tentang 

microteaching dalam memberikan kemampuan mengajar pada saat anda ppl. Nah, pertama 

tama apa yang anda rasakan sebelum anda melakukan teaching practicum? 

Interviewee : Sebelum teaching practicum ? Pasti nervous ya, gimana sih, maksudnya 

kayak deg – degan karena sebelumnya belum pernah yang namanya ngajar, kalau di teaching 

practicum kan udah pasti pernah berhadapan langsung dengan anak – anaknya yang belum 

tahu gimana cara menghandle itu sebenarnya. Belum lagi, kita juga belum tahu gimana 

sistem sekolah itu jadi kita belum ngerti gimana caranya menyesuaikan diri dengan sistem 

sekolah itu dan juga anak – anaknya, bagaimana kemampuan anak – anaknya,dan itu pasti 

yang bikin nervous. ya itu sih, kebanyakan itu nervous. Cuman itu. 

Interviewer : Memang sebelumnya sudah pernah mengajar tidak selain di microteaching? 

Interviewee : Sebelumnya belum pernah. Jadi cuman di microteaching aja. Dan di 

microteaching kan ngajarnya teman –teman sendiri, jadi nervousnya berkuranglah, tidak 

kayak waktu ngajar di teaching practicum. 

Interviewer : Oke. Terus, skill apa yang udah kamu dapat dari microteaching itu sendiri? 

Interviewee : Yang pasti, dari gimana cara materi, itu pasti, terus materi apa yang pas buat 

anak – anak yang akan diajar nanti. Ya waktu itu kan di microteaching, pasti diajari dari 

mulai bikin silabusnya, terus kayak nanti diajarin juga gimana sebaiknya memanage 

waktunya. Dari guru microteachingnya biasanya gurunya kan dari sekolah bersangkutan, jadi 

kayak seumpama dulu aku dapatnya guru SMP, jadi lebih kurang kayak memberi gambaran 

anak  SMP nya tu seperti ini. Jadi kamu managemen nya dikelas harus kayak gini. Apa lagi 

ya, ya kayak cara berkomunikasinya dengan anak – anak SMP. Jadi kayak anak SMP, cara 

berkomunikasinya jangan terlalu formal atau kaku karena mereka masih anak – anak kecil 

yang sebenarnya perlu dibikin rileks dengan joke atau lelucon. 

Interviewer : Oke, tadi kan kamu udah menyebutkan skill apa aja yang udah kamu dapat 

waktu di microteaching. Nah, waktu kamu mengaplikasikan nya di teaching practicum 

kontribusi apa dari microteaching yang berperan besar pada ppl mu sendiri? 

Interviewee : Yang paling jelas adalah saat bikin lesson plan, yang pertama. Itu karena di 

microteaching kita diajari gimana caranya bikin lesson plan. Nah,saat kita bikin lesson plan , 

kan kita perlu tahu materi apa yang harus kita siapkan, jam nya kayak gimana , dan saat kita 

harus bikin itu kita bener – bener face kita harus hadapi kayak misalnya kamu diberi waktu 2 

x 45 menit dan karena kita udah belajar di microteaching kita harus kayak gimana , dan 

mungkin suatu aktivitas itu butuh waktu berapa, kita punya gambaran. Oke, jadi kalo aku 

kasih game, mungkin cukup waktunya kalau di lesson plan ditulis 10 menit dan itu kira – kira 
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cukup kalau akan dilakukan di real teaching itu. Kemudian kalau di teaching processnya, 

kayak tadi aku bilang, di microteaching kan karena udah ada guru pembimbingku waktu itu 

adalah guru smp yang bersangkutan , jadi kayak dia udah memberikan gambaran anak – 

anaknya seperti apa . Jadi, sebelum masuk kelas , microteaching ini bener- bener berguna. 

Oke, jadi karena aku udah tahu kalo face anak – anak smp itu kayak gini, maka pelajarannya 

itu juga udah dikasih tau materinya seperti ini. Jadi kira – kira nanti apa yang perlu siapkan, 

oke nanti aku akan kasih game di awal. Gambaran seperti itu yang bikin bisa lebih siap lagi 

saat mengajar. Dan juga pemberian feedback saat di microteachingnya, waktu di 

microteaching kayak mini teaching real gitu, nah itu feedback dari gurunya itu berguna 

banget. Jadi misalnya, pas teaching , waktu mini teaching kita grogi banget, jadi kita banya 

ngomong “eeee,eeee”. Dan gurunya kayak kasih masukan, kalau berhadapan dengan anak 

smp santai aja. Saat kamu grogi nanti anak smp gak akan percaya kalau kamu punya 

kemampuan buat mengajar, misalnya kayak gitu. Dan di microteaching kan, teman – teman 

juga melihat kita mengajar, disini teman – teman juga kasih masukan, kayak kok kamu terlalu 

kaku ya? Atau mungkin kayak gitu. Atau mungkin, materi ini kurang sesuai, atau materi ini 

terlalu gampang. 

Interviewer : Oke, kalau tadi kamu udah bilang kontribusi microteaching yang benar – 

benar berguna di ppl, nah menurut kamu ada nggak, kontribusi microteaching yang tidak 

terlalu berpengaruh di pplmu? 

Interviewee : Waktu ppl? Ya. Sebenarnya walaupun dikasih gambaran juga soal gimana 

nanti menghadapi anak – anaknya. Tapi waktu di microteaching sendiri, yang kita hadapi 

adalah real teman – teman sendiri, jadi saat kita berkomunikasi sama mereka, mereka kan 

cuman berpura – pura sebagai anak smp, sd yang mau kita ajar. Nah, walaupun mereka 

cuman berpura – pura sebagai anak itu, mereka kan bukan anak itu. Jadi waktu kita 

melakukan teaching practicum, ternyata teman – teman yang berpura – pura itu tindakannnya 

jauh lebih beda daripada anak smp pada aslinya. Jadi, kayak komunikasi strategi yang 

diajarkan waktu microteaching kayak gak berguna karena pas the end di teaching practicum 

kita kayak harus OK , jadi ternyata anak smp nya seramai ini, lebih ramai dari temenku yang 

berpura – pura jadi anak SMP. Gitu, jadi kayak gak terlalu berpengaruh karena itu teman – 

teman kita sendiri. 

Interviewer : Terus itu kayak jadi satu kesulitan waktu kamu mengajar di ppl gak? 

Interviewee : Iya. Itu salah satu difficulty karena tiba – tiba kita face keadaan yang 

unexpected, jadi terus kayak oke aku harus gimana, dan saat itu juga kita harus memikirkan 

solusinya dan kita gak ada yang namanya persiapan berkomunikasi dengan anak – anak itu 

saat itu juga. Dan gimana cara menghandle, kelas itu, saat itu juga. Dan itu gak bisa kita 

pelajari di microteaching juga karena kita sama temen kita sendiri yang mungkin teman kita 

udah dewasa , gede, jadi yang mereka Ok, jadi anak SMP, mereka ramai, tapi saat kita 

ngomong , naturally mereka akan diam dengan sendirinya. Dan itu gak akan kita dapatkan 

saat kita ngajar beneran. Karena saat mereka ramai dan kita ngomong, mereka tetap ramai. 

Dan itu hal yang harus kita cari solusinya dan itu gak bisa diajarkan di microteaching 

menurutku. 
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Interviewer : Oke. Overall, microteaching ini sudah memberikan kontribusi yang efektif 

apa gak untuk menghadapi teaching practicum? 

Interviewee : Overall, pasti efektif, yang pertama walaupun ada beberapa lack dibeberapa 

tempat yang aku bilang di communication, class management yang gak ada di microteaching. 

Tapi, overall yang lain yang kayak lesson plan, teaching technique yang lain, terus misalnya 

kayak feedback itu sebenarnya efektif buat kita, daripada kalau gak ada microteaching , kita 

akan lebih tahu, owh ternyata aku kalau ngajar kayak gini ya. Itu dari feedback microteaching 

bener – bener kelihatan. Jadi microteaching itu efektif, dan kalau bisa dibuat lebih efektif 

lagi, biar bisa mencangkup kira – kira real teaching itu kayak gini. 

Interviewer : Kan tadi kamu bilang kalau bisa lebih efektif lagi, terus ada gak suggestion 

dari kamu untuk membuat microteaching di ED ini lebih efektif lagi? 

Interviewee : Ada sih beberapa suggestion. Yang pertama itu mungkin kayak gini. Karena 

waktu itu aku merasakan , gurunya yang mengajar aku di microteaching adalah guru yang 

akan aku mengajar di tempat ppl, jadi itu lebih efektif daripada teman –teman yang diajari 

dosen atau guru yang bukan dari sekolah tempat dia akan mengajar. Nah, menurutku 

mending kalau microteaching itu, itu aja, jadi pilih dosen atau guru yang mengajar di tempat 

ppl yang akan kita ambil nanti. Nah karena itu, dari guru – guru itu kan sudah tahu, gimana 

face murid – muridnya disitu, gimana situasinya, gimana mereka bikin silabusnya, gimana  

kegiatan – kegiatan mereka akan diadakan, time managementnya gimana, maksudnya berapa 

menit mereka akan belajarnya, terus nah itu mungkin lebih membantu kita nantinya, karena 

kita akan terbiasa dengan hal itu. Toh, nanti kita pplnya juga akan ngajar disitu. Terus , 

suggestion yang ke dua, walaupun ini microteaching , namanya microteaching dan kita 

mengajar temen – temen, mungkin berhubungan dengan suggestion yang pertama, karena 

kita udah kenal gurunya disitu , mungkin akan lebih baik satu kali atau dua kali, mungkin 

satu kali aja, satu kali di akhir semester atau gimana, pas akhir semester itu, kita ngajarlah di 

sekolah itu walaupun kita belum teaching practicum. Jadi latihan mengajar microteaching 

tapi dengan real muridnya itu. Jadi at least, kita udah punya gambaran, mungkin kayak team 

teaching, kayak gitu. Gak papa sih team teaching atau group teaching tapi yang jelas kita 

sudah tahu, nih lho murid – muridnya tuh kayak gini. Jadi waktu next semesternya kita mau 

ngajar di tempat itu, waktu ppl, di teaching practicum kita, kita sudah tahu. Ok, anak – 

anaknya kayak gini nih waktu akhir semester aku ngajar. Jadi, yang harus aku persiapkan 

waktu ngajar adalah mentalku harus gimana, cara handle kelasnya harus gimana. Jadi saat 

kita team teaching atau group teaching disitu kan kita tahu, ok , temanku kemarin 

menghandlenya disini, kekurangan kita disini – sini. Dan itu akan bikin kita lebih gak 

nervous atau lebih bagus lagi di ppl kita. 

Interviewer : Oke. Apakah ada yang ingin ditambahkan lagi? 

Interviewee : Tidak ada 

Interviewer : Kalau begitu terimakasih atas partisipasinya 
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Appendix 4 

 

Teaching Evaluation Form 

Note : 1: poor   2: fair   3: good  4: outstanding 

Teacher: ______        Evaluator: 

_________ 

Teaching # ____ Date: _______      Student Level : 

_____ 

Topic : __________________________________________________ 

 

No. Aspects 1 2 3 4 

1 Lesson opening skill     

2 Questioning skill     

3 Mastery of the materials: the teacher master the materials 

and is prepared for possible questions 

    

4 Creativity in teaching techniques, aids, and activities     

5 Appropriateness of teaching activities (materials), style, 

aids with the level and age of students and with the school 

setting 

    

6 Teacher’s voice: tone, tempo, audibility     

7 Teacher’s eye contact     

8 Teacher’s performance (body language, attire, and attitude)     

9 Reinforcing skill     

10 Classroom management skill     

11 Lesson closing skill     

12 Time management     

 TOTAL  

 

COMMENTS / SUGGESTIONS FOR IMPROVEMENT: 
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Lesson Plan and Material Development Evaluation Form 

Teacher: ______        Evaluator: 

_________ 

Teaching # ____ Date: _______      Student Level: 

_____ 

Topic : __________________________________________________ 
1 Information on the 

elements of lesson plan: 

Subject/ topic, skill, student 

level / grade & semester, 

session, time , etc. up to 

Assessment. 

 

1 

Present, but 

unclear & most 

parts are not 

complete 

2 

Present, quite 

clear, some parts 

are still 

incomplete 

3 

Present, clear 

enough, only 

few parts are 

not complete 

4 

Present, very 

clear and 

complete 

 

 

2 
 

Competence standard, 

basic competence, goals / 

objective & indicators of 

the lesson 

1 

Present, not really 

relevant one with 

another: objective 

are not specific, 

not measurable, 

not observable 

2 

Present , some 

attempts to relate 

one with another: 

objectives are 

quite specific, 

quite measurable, 

quite observable 

3 

Present, good 

attempts to 

relate one with 

another: 

objectives are 

specific, 

measurable 

observable 

4 

Present, 

motivating, 

excellent 

attempts to 

relate one with 

another; 

objectives are 

very specific, 

measurable, 

observable 

 

 

3 
 

Procedure (Overall, 

including the timing) 

1 

Unclear step by 

step procedure of 

how the lesson 

should be done 

2 

Some attempts of 

good organization 

of  the lesson with 

unclear 

connection from 

one activity to 

another, no 

sufficient time 

3 

Some attempts 

of good 

organization of 

the lesson , still 

need elaboration 

on certain 

procedures 

4 

Good 

organization of 

the procedures, 

quite 

interesting, 

quite sufficient 

5 

Good (well 

balanced) 

organization 

of the 

procedures, 

interesting, 

sufficient. 

 

4 
 

Pre activities 

1 

Ineffective, do not 

prepare the 

students well to be 

able to work on the 

main activities 

2 

Quite effective to 

prepare the 

students to be able 

to work on the 

main activities 

3 

Attractive, 

effective, and 

appropriate 

enough 

4 

Very attractive, 

very effective, 

carefully 

planned, and 

appropriate 

 

 

5 
 

Activities / Task (Overall) 

1 

Present, no relation 

between the task 

and the topic / 

objectives 

2 

Some task are 

relevant to the 

topic / objectives 

3 

Most task are 

relevant to the 

topic / 

objectives 

4 

Variety of task, 

very appropriate 

to the topic / 

objectives 

 

 

6 
 

Post Activities 

1 

Do not really 

reinforce the 

objectives that the 

Ss should acquire 

2 

 

OK 

3 

Fairly good 

reinforcement 

activities 

4 

Very effectives 

activities that 

help Ss to really 

acquire the 

objectives 

 

  

TOTAL 

 

 

SUGGESTIONS FOR IMPROVEMENT:  


