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TECHNIQUES USED BY BETHANY ELEMENTARY 

SCHOOL ENGLISH TEACHERS TO GAIN STUDENTS’ 

INTEREST 

Abstract 
 

Teaching techniques choice is crucial for elementary school English teachers. 

Those techniques can help students to gain their interest in learning English. The 

present study explored techniques used by Bethany Elementary School English 

teachers to gain students‟ interest. This study addressed this following question: 

What teaching techniques do Bethany Elementary School English teachers use to 

gain students‟ interest? The present study was conducted in Bethany Elementary 

School, Salatiga. It used the descriptive method and the subjects of this study 

were two Bethany Elementary School English teachers, one was teaching the third 

graders and the other the fifth graders. The data for the study were collected from 

the classroom observations and interviews with the third and fifth grade English 

teachers. The analysis of the data showed that there are eight techniques used by 

the English teachers such as icebreaker, games, role-play, reward (bookmark, 

coloring book), classroom discussion, group discussion, chunk reading and 

presentation. Besides, the teachers also apply some school-based techniques such 

as reward (in the form of wall display), PBL (Project Based Learning), quizzes 

and monthly tests. In conclusion, based on the observations and the interviews 

data, all of the techniques can gain students‟ interest except quizzes and monthly 

tests. 

 

Key words: English teacher‟s technique, elementary school students, and 

students‟ interest 

 

Introduction 
 

Realizing that English is highly needed and becoming more important in 

the world due to the globalization, technology and information era, the 

improvement of English education in Indonesia needs to be concerned. Improving 

English education cannot be separated from the case of dealing with the students 

and the role of English teachers as well.  



2 
 

In dealing with the students, it is important to highlight the nature of 

optimal age for learning a new language. In that regard, six years old is believed 

to be the starting age of the best period to learn a new language. According to 

Gordon (2007, p. 56), a team of scientists in McGill University, Canada and 

UCLA, United States who used an innovative brain mapping MRI technique 

which enabled scientists to obtain three dimensional scans of the brain claimed 

that “the area responsible for language learning started when children were around 

6 years old and went on until the onset of puberty”. Considering the age above, 

teaching English to young learners in elementary schools where the students‟ ages 

are around 6 to 11 years old is highly concerned to improve the English education 

in Indonesia.  

Furthermore, teaching English to young learners in elementary schools 

cannot be separated from the role of English teachers. As elementary school 

teachers, it is important to know that generally children who are around 6 to 11 

years old tend to get bored and change their mood easily. To prevent those 

characteristics from interfering the English learning process in the classroom, 

elementary school English teachers do need to consider teaching techniques to 

gain students‟ interest.   

Considering the importance of teaching techniques above, it turns out that 

there are many teaching techniques which are seen to be effective to gain 

students‟ interest. Some researchers who have studied about ideas in gaining 

students‟ interest in learning English are Bandu (2007), Laily (2008), Georgiou 
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(2010), and Zuliati (2014). They said that, among others, giving games, rewards 

and participation points are effective to gain students‟ interest.  

Yet, another case in reality, using teaching techniques that can gain 

students‟ interest seems difficult. According to some students from the Faculty of 

Language and Literature at Satya Wacana Christian University who have done 

their teaching practicum in elementary schools, teachers do not seem to really care 

about making students interested in learning English. Instead, the teachers tend to 

emphasize more on delivering materials until the students master them. As a 

result, it turns out that students‟ competence in learning English in those schools 

still need to be improved.  

The case above looks different from the condition in Bethany Elementary 

School, Salatiga. This school uses Singaporean curriculum that combines national 

and international curriculum in almost all of the subjects. This school also uses 

English as a medium of instruction, which means English is used as a daily 

language of instructions, which encourages students to use English inside and 

outside classrooms. Moreover, this school is also well known as a school whose 

students are active and good at English.   

The case above motivates the writer to answer the research question: 

“What teaching techniques do Bethany Elementary School English teachers use to 

gain students‟ interest?” 

In other words, this study attempts to investigate teaching techniques used 

by the English teachers in Bethany Elementary School to gain students‟ interest in 

the learning process.  
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In the end of the study, the writer expects that it will give new insights for 

English teachers in elementary schools to use interesting techniques in the 

teaching and learning process. 

 

Review of Literature  
 

 This chapter provides the background information related to English 

teachers‟ techniques used in elementary schools to gain students‟ interest. At first, 

this part gives a view about the implementation of English as a Medium of 

Instruction (EMI) in schools. Then, it presents the literature about elementary 

school students‟ characteristics in the teaching and learning process, the role of 

English teachers, and techniques used most to teach elementary school students.  

English as a Medium of Instruction (EMI) 

In the previous section, it has been mentioned that English has played an 

important role in this globalization era. Seeing the importance of English, some 

schools in Indonesia have adopted the use of English as a medium of instruction 

(EMI). Implementing EMI in schools means using English to communicate in the 

teaching and learning process of each subject (Ibrahim, 2001). Furthermore, he 

added that “as a medium, English is likely to be used to perform academic tasks 

involving various classroom-related communicative activities like gaining 

information (listening & reading) and conveying information (speaking & 

writing)” (p. 123). The use of EMI cannot be separated from its benefits. 

According to Ibrahim (2001), using English enables students and teachers to have 
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a high eagerness to acquire the language. He added that using English as a daily 

language of instruction will be a stimulus for teachers and students to learn 

English. 

The use of EMI has also spread in Indonesian schools. Bethany 

Elementary School in Salatiga is one of the examples. Therefore, the writer is 

interested in observing English teaching techniques in this school, considering 

that English is the most emphasized subject. 

Students Characteristics in the Teaching and Learning Process 

 

Knowing the importance of English that has been explained above, it is 

also important to discuss one of the main factors in the English learning process, 

that is, the English learners. In the previous chapter, the writer has emphasized 

that the period from 6 to 11 years old tends to be the best period to learn a new 

language. This chapter will discuss further some background information about 

the nature of students‟ characteristics in the teaching and learning process.  

Short Attention Spans 

First, children cannot be forced to think really hard in a long time. Shin 

(2006) claimed that children could only have a short attention span. In line with 

that, Musthafa (2010) proposed that young learners cannot keep their 

concentration in more than 20 minutes. That characteristic can be seen in a 

classroom when the students can lose their concentration easily once they get 

tired. They can also be easily disturbed by their surroundings while they are being 

exposed to materials by the teacher.  
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Getting Bored Easily 

The effect of having short attention span makes the students get bored 

easily in the classroom. They cannot even hide their boredom in front of their 

teachers. For example, they often talk to their friends when the teacher is 

explaining, they will also do other activities such as playing things around them, 

teasing their friends, and many more. The idea of students who can get bored 

easily is also stated by other researchers. Bandu (2015) believed that boredom is 

one of students‟ characteristics, and to avoid boredom, designing various activities 

and changing the activities in around 15 to 20 minutes is a kind of strategy that 

can be used by teachers. 

 Mood Swing 

Another elementary school students‟ characteristic is their mood swing 

that can also interfere the learning process. Klein (2005, p. 12) believed that 

“young children tend to change their mood every other minute, and they find it 

extremely difficult to sit still”.  

Those students‟ characteristics above are very natural to be possessed by 

elementary school students. Yet, it is not impossible to manage those 

characteristics in order to minimize their backwash and to encourage a successful 

teaching and learning process. 

English Teachers’ Role in the Teaching and Learning Process 

Considering the nature of elementary school students‟ characteristics 

above, English teachers need to be very creative in using teaching techniques to 

gain students‟ interest in learning English for the success of the learning process. 
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Attractive techniques are needed to engage students of 6 to 11 years old in the 

learning process. The challenge of giving attractive techniques is supported by 

Shin (2006, p.5), who claimed that an enjoyable condition in the classroom can be 

a good way to attract the students. He added that creating an enjoyable teaching 

environment includes “generating pleasure in language, arousing curiosity, and 

„sparking‟ interest and attention”. Additionally, Gordon (2007) also claimed the 

use of teachers‟ techniques that can create a friendly environment for young 

students is effective because they can feel comfortable in the class. 

Teaching Techniques Mostly Used to Gain Students’ Interest 

 According to Brown (2001, pp.15-16), techniques are “any exercise, 

activities, and tasks in the classroom to meet the objectives or goal of learning”. 

The examples of teaching techniques that are seen to be effective based on some 

researchers (Mustafa, Surjantoro, Laily, and Zigmond) are: games, rewards, 

participation points, and icebreakers.  

Games 

Most children like to play games. Knowing that case, teachers should have 

good opportunities to apply games related to the materials that can increase 

students‟ interest in the learning process. Musthafa (2010) believed that children 

need various games as their exposure to learn English. He added that vocabulary 

games, picture games, pronunciation games on English should be designed to 

create interest among young learners. Garton, Copland, & Burns (2011) claimed 

that hangman, bingo, crosswords, card games, and board games are games that are 

suitable for students in learning vocabulary. In other words, because the students 
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can enjoy the learning techniques, they will also learn faster as well. The idea 

above is also supported by another researcher, named Geourgiou (2010, p.1) who 

proposed that “Games can motivate children greatly and they are activities which 

are usually familiar to children as regards structure, rules, and many more”. 

Rewards 

 Many children tend to be very happy if they have done something good in 

the classroom and get rewards from their teachers. For example, they will be very 

motivated when the teacher promises to give them a set of stationary if they can 

get 100 points in their test. A study by Surjantoro (2007) in Satya Wacana 

Elementary School proposed the idea above that such a technique can improve 

students‟ interest in the classroom.  

Participation Points 

 Mostly, in elementary schools there is a wall display to show the students‟ 

participation points. Star is often used to symbolize the points given by the 

teachers. The students can put stars in their box if they can achieve what the 

teachers have expected them to do. In a study held on the first year students of 

Grati Pasuruhan 2 Junior High School, Laily (2009) claimed that this kind of 

teaching technique can create an active class and “can promote students‟ 

motivation, participation, and achievement in learning English” (p.11). Zuliati 

(2014) also claimed that participation points could increase students‟ motivation 

in speaking skills as well. She did the research to the eighth grade students in 

SMP 2 Jati Kudus, and it turned out that in the end of her research she found that 

giving participation points was effective for the students. 
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 Icebreakers 

 The use of icebreakers in the classroom is almost similar to games. 

Meanwhile, the purpose of icebreakers is to eliminate awkward situations 

especially in the beginning of the learning process. In other words, “icebreaker 

encourages students to ask questions, cultivating a lively, interactive, student-

centered climate. It engages all students, empowers them to initiate conversations, 

and stimulates their knowledge construction” (Zigmond, 2008, p.1). 

With those teaching techniques above, English teachers can choose 

techniques that meet students‟ needs and interests in their classrooms. 

 

The Study 

Type of Research 

This study was conducted in Bethany Elementary School, Salatiga, with 

the focus on answering the question: “What teaching techniques do Bethany 

Elementary School English teachers use to gain students‟ interest?” This was a 

qualitative descriptive study in nature. It gave a “description of phenomena that 

occurs naturally without the intervention of an experiment or an artificially 

contrived treatment” (Wiersma, 1989, p. 116-117, as cited in Surjantoro, 2007, 

p.12) 

Subjects 

The subjects of this study were Bethany Elementary School English 

teachers who were teaching the third and fifth grades when the data were 

collected. There are two classes of each grade that are taught by the same English 
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teacher: 3 Glowing and 3 Sparkling, and 5 Glowing and 5 Sparkling. The third 

grade English teacher was a man, graduating from the Faculty of Language and 

Literature of Satya Wacana Christian University (SWCU) in 2013. Meanwhile, 

the fifth grade teacher was a woman who was also an alumnus from the Faculty of 

Language and Literature of SWCU. She graduated in 2009.  

Data Collection Instruments 

In this study, the writer used classroom observation and interview to 

collect the required data. Zacharias (2013, p.94) stated, “the purpose of this 

observation is to provide a rich and complete description of what happens in the 

classroom”. The observation and interview sessions were done twice for each 

class. Therefore the observation and interview sessions were done for eight times 

each in total.  

To record the data in the observation sessions, note taking was used. To 

help make the note organized, the writer provided observation sheets to be filled 

out while observing, which cover some kinds of techniques used by the teachers, 

the techniques‟ procedures, and students‟ participation during the teaching and 

learning process.  

To get richer data, the writer conducted interviews with the teachers after 

each observation. The interviews were in Indonesian and English in order to make 

the writer and the teachers feel more comfortable while asking and answering the 

questions. In supporting the interviews, the writer used voice recorder and note 

taking. The interviews were done in order to get the teachers‟ ideas and reasons of 

using those kinds of techniques while being observed. The main questions that 
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were asked for each opportunity were related to the teachers‟ reasons in using the 

techniques, the teachers‟ perception towards the techniques used in the classroom, 

and the students‟ attitude towards the teacher‟s techniques. As stated earlier, the 

interviews were done for eight times, immediately after each observation session. 

The type of interview was semi-structured interview. According to Zacharias 

(2013, p.65), this kind of interview “allows for greater flexibility”. Moreover, by 

using semi-structured interview, the writer could also ask some follow-up 

questions. 

Data Analysis 

After getting the data from the observations, first, the writer coded and 

classified the observation data in accordance to several techniques described in the 

review of literature section (games, icebreakers, etc.). Second, the writer 

transcribed the interview recording. Clear transcription was used to transcribe the 

recording. Therefore, “it only focuses on the content of the interview” (Zacharias, 

2013, p.80). After coding and classifying the observation data and completing the 

transcription, the writer reported each teacher‟s techniques along with their ideas 

about the techniques they used in their two classes. 

Procedure 

To smoothen the process of this research study, the writer followed some 

procedure. First, the writer brought a permission letter from the Faculty of 

Language and Literature to collect the data for the research at Bethany Elementary 

School, Salatiga. After being permitted, the writer met the third and fifth grade 

English teachers to arrange the schedule for the observations. The writer also 
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asked their permission to undergo an interview session after each observation. 

Next, the writer did the observations and interviews as agreed. After all of the data 

had been collected, the writer analyzed the data and wrote the report.  

 

Discussion 
 

This section presents the analysis of the techniques used by the two 

English teachers, of grade three and grade five respectively, at Bethany 

Elementary School, Salatiga to gain students‟ interest. It explains all types of 

teaching techniques used by the two teachers from eight time observations during 

the teaching and learning hours and eight time interview sessions after each 

observation. It also gives explanation and comments about each group.  

As explained in the previous section, the data were collected through 

observations and interviews. The schedule of the observation and interview 

sessions was as follows: 

 3 Glowing 3 Sparkling 5 Glowing 5 Sparkling 

1
st
 Observation 

& Interview 

January 20, 

2016 

January 27, 

2016 

January 20, 

2016 

February 12, 

2016 

2
nd

 

Observation & 

Interview 

January 27, 

2016 

February 9, 

2016 

January 28, 

2016 

February 17, 

2016 
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To present the data, first, the writer describes the techniques used by the 

third and fifth grade English teacher. Then, the writer classifies both teachers‟ 

techniques used in terms of school- and teacher-based techniques. 

Third Grade of Bethany Elementary School 

The third grade of Bethany Elementary School is divided into two classes, 

3 Glowing and 3 Sparkling. Each class has six English lesson hours in a week. 

Those are packed in four meetings, two lesson hours in two days and one lesson 

hour in two days. At Bethany Elementary School, one lesson hour is 35 minutes; 

therefore, they have 210 minutes for learning English in a week. In addition, the 

two classes are handled by the same teacher, a man graduating from the Faculty of 

Language and Literature of SWCU in 2013.  

According to the teacher, the two classes were quite different. In 3 

Glowing, there were eleven students: four boys and seven girls. The 3 Glowing 

was a class that needed a lot of treatment because there were some gaps among 

the students.  Moreover, there was also a condition where some students 

underestimated several other students. 

Yet, apart from the special case of 3 Glowing, according to the teacher, 

this class was slightly more mature compared to 3 Sparkling.  

“In fact, 3 Glowing students have been able to think more maturely than 3 

Sparkling. Yet, we cannot deny that the case of underestimating others still 

exists”. 

 

Besides, during the observation sessions, the writer found that 3 Glowing 

students were very active in participating in the English lesson in class. 
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Sometimes, because they were too active, the class became very noisy. Yet, the 

teacher liked the activeness of the students.  

“I prefer to teach a noisy class that I can handle. A noisy class that I can handle 

is better than a quiet class.” 

 

Meanwhile, there were twelve students in 3 Sparkling class: eight girls and 

four boys. The characteristics of 3 Sparkling are quite different from 3 Glowing. 

During the observation sessions, the writer found that the relationship among the 

students was good. They could interact and cooperate well. Another characteristic 

of 3 Sparkling according to the English teacher is they were more childish 

compared to 3 Glowing. He added that if the students wanted to be noisy they 

would be, even if the teacher asked them to be quiet, they would still be very 

active. The next characteristic of 3 Sparkling is that they did respect their English 

teacher.  

“The 3 Sparkling students are always willing to do the activities that I give to 

them. I think, it happens because I am the one who asks them to do so. In the 

other words, the students have had the comfortable feeling studying with me. 

The case is different with the 3 Glowing. 3 Glowing students tend to see what 

activities that I will give to them. If they like the activities they will enjoy the 

class and vice versa”. 

 

Those are the characteristics of the third grade students (3 Glowing and 3 

Sparkling) at Bethany Elementary School that the writer got during the 

observation and interview sessions. Later, those characteristics will affect the 

techniques used by the English teacher to gain students‟ interest. 

Knowing that those two classes were different, the teacher explained that 

he used the same techniques for both classes, but with different treatments. 

“I try to use the same techniques Miss, but I try to give different treatments. 

Treatment means the execution to the students. I try to treat differently because 

the characteristics of 3 Glowing and 3 Sparkling are different. For example, if I 
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use games technique in 3 Glowing, there will be a chaos everywhere. That is 

why, I minimalize the use of game in 3 Glowing”  

 

Techniques Used by the Third Grade English Teacher  

 According to the English teacher, one factor that affected his decision in 

choosing techniques is the connection between material and their age. For 

example, when they learn about collective nouns, if the teacher only used class 

discussion, it would not be effective enough for the students; therefore, the teacher 

used other techniques that were more suitable for the students. 

 During the four-time observation sessions in the third grade and after 

undergoing four-time interview sessions with the English teacher, the writer noted 

nine techniques that the teacher used to gain students‟ interest. 

The first technique is called icebreaker. This kind of technique is quite 

famous in the teaching and learning world. Icebreaker is often defined as activities 

that are meant to enable students to enjoy the lesson without any pressure in the 

beginning of the lesson hours. Knowing that, teachers often use this technique to 

be included in the pre-teaching activity.  

At the first observation session on January 20, 2016 in 3 Glowing, the 

writer found that the English teacher used an icebreaker technique to start the 

lesson with. The icebreaker is entitled “The wind blows”. Not only did the 

students participate but the teacher did also in this activity. In short, this 

icebreaker required the students who liked the kind of food that was mentioned to 

move to other chairs. For example, the English teacher mentioned, “The wind 

blows to the students who like a piece of cake”. Immediately, the students who 

liked a piece of cake should move to other chairs. In this activity, there would be a 
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student who could not sit down because the teacher prohibited the students to sit 

on his chair. Therefore, the student who could not find any seat should come to 

the front of the class and should lead the activity by saying, “The wind blows to 

the students who like...” 

During the observation, the writer found that all students in the classroom 

really enjoyed the icebreaker activity. It could be seen when the students 

participated actively in this icebreaker session. 

The reason behind the use of the icebreaker technique to gain students‟ 

interest according to the English teacher is that this kind of activity is suitable for 

the characteristics of 3 Glowing students. 

The second technique that is used to gain students‟ interest in learning 

English is Games. Children tend to like playing games, therefore games are 

recommended in teaching English to young learners. As mentioned by Shin 

(2006), children can only have a short attention span. Hence, games can help and 

encourage young learners to sustain their interest and work. 

According to the English teacher, knowing that the 3 Glowing students have 

short attention span, he often uses games technique in the 3 Glowing class. 

Similar to the icebreaker, in the first observation session on January 20, 

2016 in the 3 Glowing class, the English teacher also used “the wind blows” as a 

game. The teacher admitted that “the wind blows” activity has double functions, 

as an icebreaker activity and a game. According to the English teacher, this game 

was also used in reviewing the material from the previous meeting. 

“This game is meant to recall the previous material, which was about collective 

nouns for food, like a bowl of rice, a bowl of soup, and so on”. 
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According to the third grade English teacher, a game technique was 

effective for the third graders because in the test they could also have a good 

score. Besides, by participating in the games, the students were not always aware 

that they were learning English.  

“Even if I did not tell them that actually we learnt something in this meeting, 

they were not aware of it. For your information, the students had a reflection 

book, Miss. Therefore, they had to write what they have learnt in their reflection 

book. It turned out that in the English lesson they often wrote that they play 

games, because they were not aware that actually they were studying by playing 

games. Yet, the result of their tests is very good, so they do get something from 

those games”. 

 

The third technique used by the third grade English teacher is role-play. 

Role-play is defined as pretending to be someone else or pretending to be in a 

specific situation that you are not actually in at the time. 

During the four times observation sessions in the third grade classrooms, 

the writer found that the teacher used the role-play technique for 3 times. The first 

time was at the first observation session in the 3 Glowing on January 20, 2016. At 

that time, the role- play was held when the teacher planned to review the previous 

material about a procedure text. In that role- play, the students worked in pairs. In 

front of the class, each pair had to present how to do or to make something. 

Before that, the teacher told each group what they should do or make. For 

example, if the teacher asked a pair to explain how to produce milk, a student 

from that group had to give instructions of how to produce it and another student 

had to model each step that his or her partner would explain. During this 

observation, the writer found that the majority of the students (eight out of eleven 

students) were active in participating in this role-play technique. 
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The role-play technique was also used by the third grade English teacher 

when the writer did the second observation in the 3 Glowing and the third 

observation in the 3 Sparkling on January 27, 2016. The teacher called this role-

play as “Go to the market”. This role-play was used to practice the material that 

the students had learned in the previous meeting about the use of „how much‟ and 

„how many‟. In short, in this role play, the class was divided into two groups. A 

group would be the sellers, and the other group would be the buyers. After the 

teacher explained the two groups what they should sell and buy, in full of spirit 

the students did the role play.  

The teacher believed that this kind of technique is good enough to 

reinforce the materials that they have learned about „how much‟ and „how many‟. 

Besides, a role-play technique is good for students because this is a real world 

task.  

 “In my opinion, it is more on real world. Even, before it, I have considered 

whether I would use monopoly‟s money or rupiah money like this (showing the 

fake rupiah money). Therefore, I think, primarily, this technique puts the 

learning into the real life, Miss”. 

 

He added that when he came to the students one by one, when they were 

doing the role- play, he found that they could make good conversations. Not only 

did they practice asking about the price, they could also add greeting, showing 

thanks and other expressions although the teacher did not ask them to do so. 

Knowing this, the teacher was very satisfied because the students could apply the 

value of respect to other people.  
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Furthermore, he explained that he was inspired by the Math teacher in that 

class who used almost the same technique but emphasized more on the counting 

of the money. At first, he was not sure whether they are still interested in it or not, 

but it turned out that they still liked it. Even, because this was an English class, 

they felt freer in doing the role- play because they did not have to think about the 

counting so much.  

During the observation of the use of the role-play technique, the writer 

found that all of the students were very active. All of the students participated in 

this role-play in a high spirit. 

 The use of a role-play technique for the third grade matches Piaget‟s 

theory. Piaget (1969) claimed that 7 to 11 year old children are in the concrete 

operation stage in which they are able to reason based on direct experiences. 

Direct experience here could be seen when the teacher tried to apply the role-play 

technique in which they could experience the real world task where they 

pretended to go to the market. Here, they could experience the interaction between 

a seller and a buyer and they could also have experience in the money transaction: 

how they should pay the things they bought or how they could give the change. 

The effectiveness of role-plays is also supported by Gordon (2007). She 

claimed that there are several important reasons why role-play is essential. First, 

role-play is a kind of authentic learning that could also be seen in the day to day 

life. Second, role-play gives the students opportunity to do a real task. Third, role-

play encourages students to communicate actively, in which the students could 

practice the target language in addition to receiving the language. 
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 The fourth teaching technique used in the third grade is a classroom 

discussion. In the fourth observation session on February 9, 2016, the writer found 

that the teacher used a classroom discussion technique to gain students‟ interest. 

At that time, the teacher taught about the differences between „how many‟ and 

„how much‟. The form of classroom discussion in this class could be found when 

the teacher asked some questions about the use of „how many‟ and „how much‟ to 

the students and some students shared what they knew about the topic. Here, the 

teacher also asked the students to give examples of countable and uncountable 

nouns. The students gave the examples actively; they even competed with each 

other in order to be appointed by the teacher to give examples.  

During the interview session with the English teacher, the writer found 

some of the teacher‟s ideas in using a classroom discussion technique. The reason 

why he chose a classroom discussion was that he agreed that students have 

multiple intelligences, and that they come to school with their own background 

information and intelligences.  

Knowing that, he tried to manage students‟ background knowledge in the 

form of discussion. Furthermore, he also tried to be a facilitator for the students in 

delivering the material using a classroom discussion. In this classroom discussion, 

the writer noted that most students were active. There were approximately two 

students who did not participate actively in this classroom discussion. The rest of 

the students were very active in answering the teacher‟s questions and giving 

examples when the teacher asked them to. Moreover, according to the teacher, this 

technique is effective enough for the 3 Sparkling students. Furthermore, the 
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students seemed interested in this technique because based on the English teacher, 

the students started to like competition, so they like to compete with their friends 

in answering the teachers‟ questions or when giving examples.  

The use of the classroom discussion technique when the teacher explained 

about countable and uncountable nouns is in line with Piaget‟s theory of cognitive 

development. Piaget claimed that in around 7 to 11 years old, children are in the 

concrete operation stage where children still have the need of tangible objects. 

Further, in this stage, children also need concrete examples of things that never 

disappear. When the teacher asked them to give examples of countable nouns, the 

students answered with things in the classroom that they could directly see such as 

bottles, chairs, books, and many more. When one of the students was confused 

why a phrase like „a bottle of chili sauce‟ is countable, the teacher tried to explain 

it by showing a bottle of water possessed by one of the students. He said that the 

students could not count the water, but they could count the bottle. Then, he told 

the students that this case was the same as „a bottle of chili sauce‟. 

The fifth technique to gain students‟ interest is the use of rewards. In the 

third grade classrooms, there were wall displays that were used to symbolize 

students‟ rewards. Additionally, every class in Bethany Elementary School has a 

wall display that serves as a place to put a number of the reward symbol 

(example: star, straw, etc.). In that wall display there are students‟ pouches to put 

their rewards in. This kind of reward was considered as a school policy because it 

was facilitated by the school. Yet, the third grade English teacher decided to use 

different types of rewards for the students. The use of a rewards technique by the 
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third grade English teacher could be seen when the writer did the fourth 

observation session on February 9, 2016 in the 3 Sparkling class. At that time, the 

teacher asked the students to write down as many questions as possible using 

countable and uncountable nouns. The teacher also promised the students that he 

was going to give a present to a student who could write the most questions using 

the nouns correctly.  

This rewards technique was seen effective because once the teacher told it 

to the students they were very happy and did the activity seriously. For the 

present, the teacher chose things like a bookmark with a bible verse on it. Besides, 

the teacher also sometimes gave them a coloring book with some pictures of some 

bible characters. The reason why the teacher gave them those things was that 

Bethany Elementary School is a Christian school, so there is a mission to 

introduce Jesus more to the students.  

The effectiveness of the rewards technique is also supported by Laily 

(2008) who did a research on seventh graders in SMP Grati Pasuruhan. In her 

study, she claimed that a rewards technique could promote students‟ motivation, 

participation, and achievement in learning English.  

The sixth technique is called group discussion. At the first observation 

session on January 20, 2016 in 3 Glowing, the writer found that the teacher also 

used group discussion. The classroom discussion could be seen when the teacher 

made the students to work in pairs or in small groups, and asked them to do a role-

play about a procedure text. Before they did the role-play, the teacher asked them 

to discuss the procedure text with their partner. In this group discussion session, 
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the writer found that the students could cooperate well with their partner. They 

shared their thoughts about what they should make. 

According to the English teacher, a classroom discussion technique was 

suitable for the condition of 3 Glowing, in which they tended to be picky in the 

case of friendship in the classroom.  

“3 Glowing students have special psychology problems which I always consult 

with the counseling teacher. She said that a classroom discussion technique is a 

good way for their therapy in order to build a good relationship among the 

students”. 

The English teacher also explained that the best way to unite the 3 

Glowing students was to decide the group members without the students knowing 

it. 

“In 3 Glowing, I chose the group members myself, without their awareness. So it 

turns out like this Miss, for example I asked them to count 1 and 2, there will be 

two groups right? But, I choose it randomly. Therefore, I want this student to be 

in the same group with that student. For example, student A could not get along 

with student B, so I make those two students work in the same group. By doing it 

that way, they are not aware that actually I intentionally choose them to be in a 

group” 

 

The advantages of pair work are also supported by Baleghizadeh (2014). 

His study claimed that pair work could increase students‟ motivation. Meanwhile, 

motivation is one of the factors strongly associated with learners‟ second language 

achievement. In his study, Baleghizadeh (2014) found that there were some 

advantages of pair work, such as: enabling students to undergo interaction with 

their pairs, enabling students to collaborate with their pairs in order to do some 

tasks, providing a chance for students to communicate well, enabling students to 
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share their knowledge with one another, and preventing students from feeling 

under pressure when communicating in pairs using English. 

The seventh technique that is used in the third grade is chunk reading. In 

the last interview session when the writer asked the third grade English teacher 

what techniques the teacher usually uses in the third grade that the writer could 

not find during the observation sessions, he answered that he often uses chunk 

reading technique. 

“I often use a reading technique, therefore they read it in turn. I show them in the 

power point presentation slide. At first, I will read it by myself and then I will 

clap and mention one of the student names to continue the reading passages. 

Then, I will clap and that student will choose his or her friends to read the rest of 

the reading passage” 

According to the English teacher, they liked this technique because their 

adrenalin was increased. Besides, it is also because they felt that they are 

challenged. Although it looked simple, they liked this technique. The teacher also 

added that for the third grade, he did not need a complicated technique. The 

important thing is that he needed to be creative. 

Besides using the techniques above, the third grade English teacher also 

uses quizzes as one of the assessment techniques. The quiz is held once to three 

times in a month. Although the function of this quiz is like an exercise for the 

students, this kind of assessment is considered as a structured assessment. This 

quiz covers a few basic competences, so that the students do not need much time 

to finish it. Furthermore, administering one to three monthly quizzes is one of the 

teacher‟s obligations in this school.  

Similar to the quiz, a monthly test is also seen as one of the assessment 

techniques that should be held by the Bethany Elementary School teachers. This 
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monthly test is not much different from the monthly quiz as they both cover basic 

competences. Unlike the monthly quizzes, however, the monthly test includes 

more questions regarding basic competences, and this test is held only once in a 

month. Here, the writer concludes that the quizzes and the monthly tests are the 

examples of evaluation techniques but not as the techniques to gain students‟ 

interest.  

Fifth Grade of Bethany Elementary School 

Similar to the third grade, the fifth grade of Bethany Elementary School is 

divided into two classes, 5 Glowing and 5 Sparkling. Each class has five English 

lesson hours in a week. Those are packed in three meetings, two lesson hours in 

two days and one lesson hour in a day. Therefore, the students undergo 175 

minutes for English lesson in a week. Those two classes are handled by the same 

teacher, a woman graduating from the Faculty of Language and Literature of 

SWCU in 2009. 

Although the fifth grade is divided into two classes, according to the 

teacher, the materials given are the same. In other words, in a week, those classes 

will learn about the same things. 

“Yes, it is similar. Although they have different schedules, the materials targeted 

for a week are the same. Therefore, when in this week 5 Sparkling has done with 

unit 7, the 5 Glowing also has. There might be a day gap, because for example 

on Monday I only teach in the 5 Sparkling, I do not teach in the 5 Glowing, but 

on Tuesday I teach in the 5 Glowing. Therefore, what I have taught in the 5 

Sparkling on Monday will be the same as what I am going to teach on Tuesday 

in 5 Glowing”. 

Different from the third graders, the characteristics of the five graders in 

the two classes were not much different. The main characteristic of the five 

graders was that they were very active.  
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“The students are very active because they are in the period when they tend to be 

very active. I once asked to the students whether they like the noisy or silent 

class, they prefer the noisy one, because according to the students a silent class is 

boring” 

 

During the observations, their activeness could also be seen in their participation 

in the class. 

 “They are never shy to ask to me if they face difficulties. “How should I do this, 

Miss?” or “What is this, Miss?” They always ask those kinds of questions. That 

is the condition in the fifth grade”. 

 

Besides, according to the teacher, they were in the period when they liked 

playing so much, and they also had short attention span. In addition, another 

characteristic that could be seen was their low motivation in learning. The teacher 

reasoned that they still did not know the importance of learning in their life.  

 “Actually, they still cannot understand the importance of learning. They only 

know the reason why they have to study is only to have a high rank in the class, 

but they do not imagine that studying is for their whole life. They have not 

figured it out. Therefore, fifth graders only think that they study to get a higher 

rank compared to their friends or at least they think that they have to pass the 

standard criteria. Their motivation in learning is still low, they still do not know 

the importance of learning”. 

 

Those are the characteristics of the five graders according to the English 

teacher in one of the interview sessions. Yet, although the teacher explained that 

the students‟ characteristics in those classes were similar, she admitted that 

handling the 5 Sparkling students was much harder than handling the 5 Glowing 

ones. 

Techniques Used by the Fifth Grade English Teacher  

 According to the fifth grade English teacher, a factor that affects her 

choice of techniques used for the fifth graders was the materials. 

 “The choice of techniques used depends on the material. If in a unit the students 

have to learn more about grammar, the technique will be different from the one 

used if they have to learn more about experiment. For example, in the previous 
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month they learnt about fun craft, so they only needed to learn grammar about 

adverb of sequence. Therefore, I provided more activities in the class”. 

  

During the observation and interview sessions with the fifth grade English 

teacher, the writer found that there were seven techniques used by the English 

teacher. 

The first technique used by the fifth grade English teacher is presentation. 

In the first observation session in the 5 Glowing on January 20, 2016 the writer 

found that the teacher used presentation technique to gain students‟ interest. At 

that time, the teacher asked the students to come to the front of the class to present 

how to make or to do something. The students did the presentation spontaneously 

soon after the teacher asked them to come forward and decided what they should 

present. 

Based on the observation result, by doing this presentation technique, the 

teacher could gain students‟ interest, because all of the students seemed to be 

active and enjoy participating in the presentation. Students who were appointed to 

present seemed interested to explain, although they did it all of a sudden. 

Meanwhile, the rest of the students seemed to enjoy their friends‟ presentation. 

They helped their friends and laughed a lot.  

The second technique that is used in order to gain students‟ interest is 

rewards. Unlike the third grade English teacher, the fifth grade English teacher 

decided to use the school- based technique in the kind of reward. The reward, 

which was symbolized by a straw, was given to the students if they do what the 

teachers expect them to do. At first, the straws were put in a container on the 

classroom shelf, then when the students did what the teacher expected them to do, 
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the teacher would ask the students to take a straw from the rack and put the straw 

into their own pouch. On the other hand, if students broke a teacher‟s rule, they 

had to take one of their straws from their pouch and then put it back onto the rack 

that was in the classroom. For example, if the students were being nice during the 

lesson, the teacher would allow them to put a straw into their own pouch. Another 

example, when students could get 100 points in their test, they could also put a 

straw into their own pouch. Therefore, in a day, students could get one or more 

straws, because other teachers could also use that kind of reward in that class.  

In the English class, there was an agreement from the beginning of the 

semester, that during the English lesson, the students and the teacher had to speak 

English all the time. Therefore, if the students spoke in Indonesian, they should 

take one of their collected straws from their pouch and return it to the source 

container on the rack. Furthermore, if the teacher spoke in Indonesian, each 

student would get a straw.  

In the interview session the English teacher explained further that if the 

students could collect ten straws, they would get one medal. If they already 

collected ten medals, the teacher would give them a present. One of her reasons in 

using this technique is that it could also prevent chaos in the class.  

The third technique is classroom discussion. During the observation 

sessions in the 5 Glowing and 5 Sparkling for four times, the English teacher used 

classroom discussion technique. The classroom discussion could be seen when the 

teacher asked the students to share their ideas, answer her questions and give 

examples. 
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The reason why the teacher used this kind of technique was to minimalize 

the students‟ boredom in the class.  

“The students are very active. If we do not make them take part in the class, they 

will get bored easily. So, now, they are in the period when they tend to be very 

active” 

According to the teacher, this technique did work; the students participated 

well in the classroom discussion. Moreover, it made them enjoy being involved in 

the teaching and learning hours.  

“They are very attracted because they want to authorize the class. “I am number 

2, Miss, I am number 3”. Because they want to be active in the class, they want 

to take part. That is the students‟ characteristic in this class. If they are doing 

nothing, they will not enjoy this class”. 

Furthermore, the teacher claimed that this technique was effective enough 

for the students, who were very active.  

The effectiveness of classroom discussion is also supported by the study 

by Rubbotom (2001, cited in Atmaja, 2007). He claimed that children have high 

eagerness to get involved in discussions and in making decisions. In other words, 

a classroom discussion technique is suitable to gain students‟ interest. 

The fourth technique is called Project Based Learning (PBL). When the 

writer did the second observation in the 5 Glowing, in the beginning of lesson 

hours, the teacher guided the students to make a butterfly from a folding paper. 

This activity was a part of a procedure text material that the teacher had given in 

the previous meeting.  The reason why she taught them to make a simple craft was 

that the students should make and explain how to make a simple craft in their 

PBL. In Bethany Elementary School, PBL is held every semester. Teachers of 

each subject will take turn to give their students a PBL assignment. As for this 
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semester, when the data for this study were collected, it had been agreed that it 

was the English teacher‟s turn to give the PBL assignment to the fifth graders.  

“Not every subject actually, because we have different subjects for PBL. But 

each grade has PBL. For example, for fifth grade we already decide with other 

teachers also that it is English turn. For example, for five grade only English, we 

do not combine with another subject. So, it is easier for me to decide which 

material I should choose for PBL. So I decided just fun craft, I think it is easier 

for them to explain or to make. They will make a craft and after that they will 

explain how they do it. And they should explain the material also. And they 

should explain the steps.”  

 According to the English teacher, instead of making the students feel 

burdened, actually this project makes them less burdened.  The reason is that if 

there was a PBL assignment in a subject, there would be no quiz in that subject 

within the semester. She explained that if there was no PBL assignment in a 

subject, more quizzes should be given, ranging from one to three quizzes in a 

month depending on the materials. Furthermore, the English teacher explained 

that PBL involved many steps in the process, from exploring, planning, doing, etc. 

Therefore, she just took the quiz scores from the steps in the PBL assignment. In 

other words, PBL scores will be considered as quiz scores.  

“We grade it from the process how they learn. They also consult to the teacher 

how to present something. They consult how I should present this, should I begin 

with this? Should I end up with this? And the final, in the communicating 

process they should present it in front of the teacher, and after they present it, the 

teacher will give them score, and this is the final result. But, I also score about 

their responsibility, their independence or not, or they need help, I also give 

score at that. So, it is less burdening for the students but not for the teacher”. 

[sic] 

 

In addition, according to the English teacher, the students usually get 

higher scores for the PBL assignment. Sometimes they failed in quizzes and tests 

because their scores were below the minimum standard. Yet, in PBL assignments, 



31 
 

there was a big possibility for students to get the score of 100 points, because they 

knew the process of how to make something. They also learnt from themselves 

and they could enjoy it. 

The English teacher explained further that she should also prepare a rubric 

for this PBL assignment. The rubric covers the process, students‟ attitude and 

many more. 

“So I should think of many rubrics to make the clearer score. Why I should give 

them 100 score, why I should give them 80. It should be reasonable, should it 

not? So I should make it very clear and detail”. 

According to Rubbotom (2001, cited in Atmaja, 2007) a child is in a progress 

of making senses of things in which they could create, arrange and examine their 

school project. In other words, that idea supported the use of PBL in Bethany 

Elementary School in which children‟s ability could be functioned. 

The fifth teaching technique used by the fifth grade English teacher is 

games. Similar to the third grade teacher, the fifth grade teacher claimed that she 

also used games as one of the teaching techniques that could gain students‟ 

interest. She explained that in the first semester, she often used games. Yet, 

because the writer did the observation in the second semester, the English teacher 

admitted that she decreased the use of games in order to cover more materials. 

 “I also use games, but it depends on the situation. Yet, right now we are in the 

second semester, therefore we have a little possibility to do that. I used that 

technique in the last semester because we had enough time. For example, I used 

hangman game or something else that was related to the vocabulary. Yet, 

because this semester we have so many chapters to finish, I have no time to do 

that”. 

 

The sixth technique is quiz. Similar to the third grade, the fifth grade 

English teacher also administered quizzes as a kind of assessment for the students. 
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This quiz was meant to be an evaluation for the teacher whether the students had 

understood the materials that had been explained or not. This kind of assessment 

could also be held for three times in a month, depending on the materials. If they 

had a lot of materials, the English teacher could give three quizzes in a month. 

The seventh technique is called monthly test. The same as the third grade 

English teacher, because monthly test was a kind of structured assessment, the 

fifth grade English teacher also held the monthly test, once in a month.  

In addition, similar to the practice in the third grade, the quizzes and the 

monthly tests are the examples of evaluation techniques instead of the techniques 

that can gain students‟ interest. Furthermore, according to the fifth grade English 

teacher, the students in Bethany Elementary School do not enjoy when they have 

to be quiet all the time. 

“As a teacher, we are satisfied knowing that our students are quite during the 

teaching and learning hours. Yet, in the other hands, the students feel that they 

do not enjoy it. According to the students, that kind of class situation is boring. 

They ever told me “Miss, the class is so boring”. 
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Conclusion of the Findings 

 3
rd 

Grade English Teachers‟ 

Techniques 

5
th 

Grade English Teachers‟ 

Techniques 

Teacher- 

based 

1. Icebreakers 

2. Games  

3. Role- plays 

4. Classroom discussions 

5. Rewards (bookmarks 

and coloring books) 

6. Group discussions  

7. Chunk reading  

1. Presentations 

2. Classroom discussions 

3. Games 

School- 

based 

1. Rewards (A wall 

display)  

2. PBL 

3. Quiz 

4. Monthly Test 

1. Rewards (A wall 

display) 

2. PBL 

3. Quiz 

4. Monthly Test 

In conclusion, the techniques used by the third and fifth grade English 

teachers were summarized as above. 

According to the eight times observation and interview sessions, the writer 

found that most of the techniques used were teacher-based, meaning that the 

teachers decided to use them based on their own considerations regarding their 

belief of the teaching and learning process (seven to eleven year old children were 

in the concrete operation stage in which they were able to reason based on direct 

experiences), the students‟ characteristics (having short attention span, 

competitive spirit, and many more), and the lesson materials or pedagogic goals 

(the students would be able to use the term „how much‟ and „how many‟).  Nunan 
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(2013, p. 86) also claimed that “ It became clear that, while there was a cultural 

overlay to what goes on in the classroom, what was considered as „legitimate‟ 

activity was also conditioned by a range of other factors, particularly by the 

attitudes, beliefs and practices of individual teachers”. Nevertheless, some chosen 

techniques were influenced by the school policy such as rewards, PBL, quiz, and 

monthly test.  

Here, the writer concludes that reward is one of school based techniques, 

because it is suggested by the school. It means that, there is a reward wall display 

in each class in which every teacher, not only English teachers can use. 

Besides, in general, the English teachers apply two kinds of assessment: 

traditional and alternative assessments. The examples of traditional assessment are 

monthly quizzes, monthly test, midterm test and final test. On the other hand, the 

alternative assessment that they implement is PBL assignment. Furthermore, 

unlike the quizzes and the monthly tests, besides functioning as an assessment, the 

PBL assignment also serves as one of the techniques that can gain students‟ 

interest. 

 

Conclusion 

Conclusion 

In the data analysis, it can be concluded that there were eight teaching 

techniques that Bethany Elementary School English teachers used to gain 

students‟ interest in the classroom. They were icebreakers, games, role-plays, 

rewards, classroom discussions, group discussions, chunk reading and 
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presentations. Besides those techniques, there were also four techniques 

developed by the school. They were Project Based Learning, rewards, monthly 

tests and quizzes. Based on the observations and interviews data, all of them could 

gain students‟ interest except quizzes and monthly tests. 

 From the study, it can be concluded that using the techniques that can gain 

students‟ interest such as icebreakers, games, role-plays, rewards, classroom 

discussions, group discussions, chunk reading, presentations and Project Based 

Learning is very important because it can increase the students‟ motivation in 

learning English and increase the students‟ grade as well. In order to give the 

suitable techniques, teachers need to give the hard efforts in choosing the 

techniques by considering the students‟ characteristics, the students‟ brain 

developmental stage, the materials that are going to be delivered, time 

management in the classroom and many more. Therefore, before coming up with 

the techniques that will be used in the classroom, the teachers need a lot of 

preparations. In the end, those efforts will bring a comfortable, interesting and 

motivating teaching and learning situation.  

Overall, it is hoped that the findings of the present study could be useful 

for elementary school English teachers from other schools to enrich their teaching 

techniques to gain students‟ interest in learning English. In other words, English 

teachers could teach elementary school students using the techniques from the 

present study.  
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Recommendations for Teacher’s Techniques 

 According to the writer, classroom discussion that was often used in the 

fifth grades is good for the students‟ critical thinking because they could get 

involved in the discussion. Yet, if it is used regularly the feeling of boredom could 

happen. Therefore, to avoid the boredom, modifying the activities in the teaching 

and learning hours could be used. For example, when teachers hold a classroom 

discussion, the teachers could divide the class into some groups and tell them to 

read what they are going to discuss and share it with their friends in groups. 

Another way to modify the classroom discussion is to make a simple competition 

for each group, in which the teacher could ask some questions and the groups 

answer them as quickly as they can, after they discuss the questions with their 

friends in their group. 

Limitation of the Study  

 In conducting the present study, the writer faced some limitations. First, 

the writer only chose two classes; the third and fifth grades to represent all classes 

in Bethany Elementary School. The third graders were the representatives of 

younger students and the fifth graders the older ones. The second limitation in the 

present study is the writer only focused more on teacher‟s perspective on their 

teaching techniques without studying about students‟ perspective on the 

techniques used by their English teacher.  

Improvement for Further Research 

To improve the present study, a further study can examine students‟ 

expectations of the teaching techniques used by English teachers. Closed- and 
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open-ended questionnaire and in-depth interview can be conducted to reveal 

students‟ expectations of their English teachers‟ techniques. Including an in-depth 

interview as a research instrument can give students more space to deliver more 

detailed information that might help the researcher to enrich the data for the 

analysis. 
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APPENDIX A 

Observation Protocol 

 

OBSERVATION NOTE 

TECHNIQUES USED BY BETHANY ELEMENTARY SCHOOL ENGLISH TEACHERS TO 

GAIN STUDENTS‟ INTEREST 

Date : January 20, 2016  Material : Collective nouns   

Time : 8.30- 9.40   Grade  : 3 Glowing 

TECHNIQUES YES/ NO 
TIME 

ALLOCATION 
NOTES 

STUDENTS’ 

RESPONSE 

A. Icebreakers 

 

  
 
 

8.35- 8.55 The wind 

blows 

11 out of 11 

students are 

active 

 

 

B. Games   8.35- 8.55 The wind 

blows 

11 out of 11 

students are 

active 

 

 

C. Participation 

points 

    

 

 

 

 

D. Rewards    

 

 

 

 

 

E. Others: 

 

 

  9.10- 9.17 

 

 

 

9.17- 9.30 

1. Group 

discus

sion 

 

2. Role- 

play 

8 out of 11 

students are 

active 

 

11 out of 11 

students are 

active 

  



42 
 

APPENDIX B 

Interview Transcription 

 

Date  : January 27, 2016    

Time  : 13.05- 13.40     

Material : Reviewing the use of “how much” 

Grade  : 3 Sparkling 

S : Tadi selama observasi saya mencatat teknik yang mister gunakan adalah 

role play. Mengapa mister memilih teknik role play untuk murid kelas 3 sd? 

T : menurut saya itu lebih ke real world. Bahkan uangnya saya pertimbangan 

mau pake uang monopoli atau uang rupiah seperti ini, tapi kalau uang rupiah 

harus cari yang ada spesimen kayak gini. Lebih ke put the learning in to the real 

life. Utamanya itu sih miss. 

S : Bagaimana tanggapan mister terhadap teknik role play ini tadi? 

T : kalau menurut saya cocok miss, karena mereka sudah tahu fungsi uang, 

makanya saya konfirmasi dengan guru math nya juga. Kita komunikasi diantara 

guru- guru. Jadi saya tahu mereka sudah bisa baca uang, sudah tahu cara 

pakainya. Jadi mereka memang suka main games atau role play . 

S : Bagaimana respons anak menurut mister? 

T : Jujur ya miss ya, saya itu selalu tanya mereka sama konfirmasi ke wali 

kelasnya, setiap saya keluar, jadi digantiin, terus dengan aku ada itu perbedaannya 

disitu aja. Jadi, apapun yang tak kasih ke mereka, itu pasti mereka terima dengan 

senang hati. Soalnya itu saya yang kasih. Kalau sparkling situasinya kayak gitu 

miss. Jadi mereka sudah seneng ke gurunya dulu. Jadi apapun yang saya kasih, 

mereka pasti seneng. Jadi kalau sama glowing itu mereka tetap lihat dulu, saya 

memang bisa fun sih, cuma apa dulu nih yang dikeluarin. Tadi saya juga ingin 

lihat ada titik kebosanan nggak ini, ternyata sampai selesai tadi mereka masih 

tertarik. 

 

 

 

 


