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ABSTRACT 

McComas and Abraham (2004) mentioned that the first step to ask a better question in 

classroom is that teacher is able to identify types of question he or she will ask. It is important 

for teacher because types of questions have different characteristics, purposes, and output. 

This study was aimed to see which type of questions (Display Question or Referential 

Question) was dominantly asked by four English teachers from three different Junior High 

Schools through observations. Then, the questions gathered from the observations were 

sorted out based on the characteristic of Display Question and Referential Question. At last, it 

was put in a table to be counted and analyzed. The results showed that teachers asked more 

Display Question than Referential Question. 

And in order to see the value of asking Display Question and Referential Question, this paper 

attempted to analyzed the purposes of each types of questions. It was found that none of the 

participants asked Display Question to confirmation checks. Whereas, Display Question to 

comprehension check was asked by all teachers. For Referential Question, it was found that 

mostly teacher asked this type of question to invite students to share their ideas toward 

certain topics.  

Key words: Questioning, Display Question, Referential Question, Junior High School 

students,  
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INTRODUCTION 

Asking questions is an important part in teacher – students’ interaction. Tsui (1992) 

states that “sometimes an utterance is identified as a ‘question’ because it is interogative in 

form and sometimes because it expects answer or some verbal performance from the 

addressee”. In other words, a question requires a response from other people directly. 

According to Fandler (1970), asking question is a part of teacher talk. It is also believed that 

asking questions helps the teacher create effective interaction with the students. Brualdi 

(1998) added that questions can be used by a teacher as a tool to make sure whether the 

students have understood the explanation given, to encourage students to participate actively, 

to give chances for students to share their ideas in classroom, and to alert students to focus on 

a task.  

Since asking question has meaningful functions in teacher-students’ interaction, a 

teacher should be able to ask question during teaching process. McComas and Abraham 

(2004) showed a strategy of asking questions. They stated that teacher should prepare him or 

herself in asking question. There are three steps for a teacher in asking better questions. They 

are; identifying the types of questions, finding reasons why the teacher asking the students, 

and the last, determining the techniques that promotes teacher to improve the classroom 

interaction.  

It was mentioned earlier that the first step in asking better question was to identify 

type of questions. This suggests that teacher understands the type of questions he or she will 

deliver in the teaching process. Types of questions are categorized based on its characteristics 

and purposes. The questions that teacher asks in classroom are expected to guide students to 

understand the lesson of the day and also help students to produce something from the 
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knowledge they got. It will only work out well if the teacher knows how to use different type 

of questions based on the purposes. 

In this study, the writer was interested in certain type of teacher questions; they are 

Display Question and Referential Question introduced by Long and Sato (1983). These 

researchers observed six ESL elementary level lessons and compared the findings with 

previously established patterns of questioning behavior in 36 informal Native Speaker – Non 

Native Speaker conversation outside classroom. They compared the types of questions the 

teacher asked in class with the types of questions native speakers used in communication with 

Non Native Speaker in non-classroom contexts. It was found that teacher asked more Display 

Question than Referential Question.  

Since then, some researchers such as Al-Muaini (2006) and David (2007) were 

interested to do similar study. David’s work showed that Display Question had a higher 

percentage which was 85% than Referential Question (15%). Further, he suggested that 

teacher was better to ask more Display Question during teaching process. In the other hand, 

Al-Muaini presented that Referential Question was asked more frequently than Display 

Question in teaching process. In his study, he suggested teacher to ask Referential Question 

more often since it facilitated students to speak up more using the target language in the 

classroom, 

In those studies, the researchers seemed more focus on the distribution of teacher 

asking Display Question and Referential Question during teaching process, but they did not 

show the distribution of the purposes of each type of questions and in what way Display 

Question and Referential Question were used in classroom. Therefore, this study attempted to 

compliment the previous study by answering these two research questions. The first question 

is “What is the proportion of Display Question and Referential Question asked by four 



3 
 

English teachers of seventh graders in three different schools?” And the second is “What are 

the function of Display Question and Referential Question asked by four English teachers of 

seventh graders in three different schools?” 

The results of this study are expected to be used by English teachers and English 

Students Teacher as an evaluation in teaching and learning process. Being aware that 

questions have different purposes, teachers and Student Teachers are expected to be able to 

facilitate their students to improve their knowledge by asking question. In addition, asking 

questions in a proper way will build a bridge between students and teacher in improving their 

interaction in the classroom.  

LITERATURE REVIEW 

This section presents the theoritical background of this study. It gives description of 

the importance of question in learning process, the characteristics of effective question, some 

types of teacher’s question, and Display Question versus Referential Question. 

The importance of questions in learning process 

In teacher – student interaction, questioning is part of teacher talk that often occur 

during classroom interaction. Shomosshi (2004) states, 'Questioning is the single most 

influential teaching act and the trend has hardly changed over the years.' It means a teacher 

cannot avoid using questions in his or her teaching because questioning is very essential in 

developing a better learning process. This statement also requires teacher to put a great 

amount of consideration in building a good question for the students. If the questions are not 

suitable with the students’ condition, they may hinder students’ understanding. 

Clough (2007) supports that questioning is a crucial part which is always carried out 

by an effective teacher by saying that questioning is used for understanding students’ 



4 
 

thinking and promoting a deeper knowledge. It helps teacher to know what students really 

think, guide them to see the inability of misconceptions, and assist them to put together the 

answer into a more accurate understanding. He adds that intellectually engaging question not 

only helps students stimulate and focus on their knowledge but also provides the teacher with 

a better understanding toward students’ thinking. 

Other researcher, Di Teodoro et all (2011) mention that students’ awareness of the 

importance of clear communication is increased by focusing on questioning. In other words, 

questioning makes students realize how to communicate their thinking for others to 

understand. They learn how to respond with appropriate words, intonation, and structure in 

order to interact with others and to make them understood.  

Chastain (1998:142, as cited in Pouriran, 2009) states, “ Questions and Answers (Q 

and A) form a high percentage of classroom activities that are supposed to get the learners 

involved in creation or recreation of meaning through language.” It means that Q and A has a 

significant role during learning process in classroom because it helps the students engage a 

new knowledge through language. Moreover Q and A invites students to produce or 

reproduce something with a help of language. 

The characteristics of effective question 

Questioning is very important for effective teachers, therefore, some experts suggest 

some theories related to effective questions. Di Teodoro et all (2011) propose one key to ask 

effective questions is that the teachers know to where the lesson of the day will be going 

before they begin the lesson. It means before the class starts, teachers are supposed to prepare 

questions which help the students understand the material in a systematic way, smooth the 

interaction during learning process, and keep the lesson in track. In other words, teachers 

need to know clearly the purpose of their teaching.  
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Related to the effectiveness of questions, Aizikovitsh - Udi et all (2013) suggest that 

teachers make a suitable condition to ask questions related to the lesson. They believe that 

good questioning should be based on the curriculum of each area which differs significantly 

according to the cultural setting.  They add that good question can only be identified once the 

teachers’ goals are known. To achieve this, it is necessary to plan teaching by selecting the 

aspects of questioning, such as; words choice, intonation, structure, that suit with the student 

population.   

Clough (2007) adds, “initiating  questions at an appropriate level  of difficulty  and 

then  scaffolding  to more  challenging  questions  is  necessary  to  avoid  intimidating  

students  and  stiffened  interaction.” It means that when a teacher asks question, he or she 

should be aware of students’ level in understanding and solving a problem, since it impacts 

on students’ involvement in teaching learning interaction in the class. If the question does not 

suit with students’ level of understanding, the students might not be able to give any 

responses which will end the teacher – students’ interaction.  

An effective question is also determined by the content of the question and the 

manner of the teacher (Pouriran, 2009). In other word, a teacher may cause confusion if he or 

she gives inappropriate questions, such as vague question, tricky question, or abstract 

question. Vague question such as, “What did you think about the story we just read?” is not 

suitable to be asked to beginners. This kind of question will make the students silent because 

they do not have enough vocabulary and understanding to respond to it. 

According to Ribowo (2006), a good questioning enables the teachers to achieve the 

expected goals in a classroom teaching and learning process which generate interest and 

curiosity of students to a subject, to maintain students focus on a subject or concept, to 

diagnose trouble - special difficulties blocking student learning, to give students the chance to 
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criticize the information they have had, to encourage students to express their opinions in the 

discussion and to measure student learning outcome.  

Based on Ribowo’s statement, characteristics of effective questions can be inferred 

which are: 

 Arise students’ interest and curiosity toward the subject 

 Keep students focus on the subject 

 Figure out students difficulties in learning 

 Give students chance to criticize 

 Encourage students to show their ideas 

 Measure students learning outcome 

Considering the importance of asking questions, teachers need to understand the type of 

questions.  

Some types of teacher’s questions 

Some experts categorized teachers’ question into some types. Wilen (1987) introduces 

one type of teachers’ questions called Socratic Question. This type of question is used to help 

students recognize gaps in their understanding. It is also structured in the way that the teacher 

cannot move on to the next question if the students do not give the exact answer. 

Meanwhile Richard and Lockheart (1996, as cited in Suter, 2001) categorize question 

into Convergent Questions and Divergent Questions. They stated that Convergent Question is 

a question that encourages students to respond on a central theme or topic. This question, 

which requires a single or short response, is used by a teacher when he or she tries to focus on 

a certain skill or information. On the other hand, Divergent Question is a question that invites 
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students to give various responses. This question also encourages students to share their 

different ideas toward a specific topic with longer responses.  

Long and Sato (1983) introduce Display Question and Referential Question. Brown 

(2001:171) defines this type of teacher question as a question in which the teacher has 

already known the answer beforehand and it demands only a single or short response of the 

low – level thinking kind. Brock (1986) also states that Display Question causes learners to 

speak a little since the questions allow only a short exact answer. Therefore, teacher – student 

interaction during this question and answer process does not exist much. This opinion is 

opposed by David (2007) who mentions that Display Question promotes a better classroom 

interaction among students. 

By contrast, Brown (2001) mentions that Referential Question or Thinking Question 

is a question in which the teacher does not know the answer in advance and the answer of this 

type of questions does not demand only one short response. Brock (1986) states that 

Referential Question can improve a better classroom interaction since the students are 

encouraged to speak up more using the target language. Furthermore, he comments that 

responses to Referential Question are significantly longer than those of the Display Question, 

and indicates that the amount of speaking in the classroom is increased effectively. Al-Muaini 

(2006) also supports Brock’s statement by stating that students are able to achieve better 

output in speaking by applying the target language with the help of Referential Question.  

The purposes of Display Question versus Referential Question 

This study focused on Display Question and Referential Question that has been 

mentioned earlier. There are some purposes of asking Display Question and Referential 

Question in teaching process mentioned by some researchers. 
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Long and Sato (1983) mention three purposes of teacher asks Display Question in 

classroom, they are for checking comprehension, confirmation, clarification. The first 

purpose is to check comprehension. According to Longman Dictionary, comprehension 

means an ability to understand something. In this context, comprehension is defined as 

student’s capability to understand the form of target language and also how the target 

language is used in certain context. Therefore, the question of this purpose is more focus on 

linguistic features of the target language such as semantic meaning, structure, and contextual 

meaning. Semantic meaning relates to the meaning of certain word or concept. Meanwhile, 

structure relates to linguistic feature of the target language such as grammar, punctuation, 

generic structure. And then, contextual meaning relates to situation and facts. 

The second purpose is confirmation check. In the same dictionary, confirmation is a 

statement that says something is definitely true. In this case, confirmation check is used by 

teacher to make sure that both teacher and student has similar understanding of something. 

The example of confirmation check is, “Do you mean sharks is mamalls?” and also, “Are you 

saying that lion does not like eating insects?”  

The third purpose is clarification request. According to Longman Dictionary, 

clarification is the act of making something clearer or easier to understand. In this case, 

clarification request is used by teacher to clear up certain concept. Therefore, it demands 

students to focus on what the teacher said and what the question is.  

Then, the fourth purpose of of giving Display Question during teaching process is to 

encourage early production of students’ learner (Van Lier, 1988). He finds out that this kind 

of question can provide comprehensible input such as vocabulary to students. He also points 

out that Display Question helps the students gain knowledge to produce something. This 

opinion is in line with what Cole and Williams (1979) propose that since there is only one 
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answer allowed and it is based on the factual information, Display Question does help 

students’ cognitive development. According to Allwright and Bailey (1991) Display Question 

is used to display students’ knowledge of the linguistic forms or factual content needed to 

respond. It means that through the use of Display Question, early learners are introduced to 

linguistic forms, such as: grammar, vocabulary, and tenses.  

The last purpose is mentioned by Yang (2006) who says that Display Question is to 

guide the students to ensure background knowledge and understanding during learning 

process. Therefore, Display Question acts as a bridge that deliver students to a higher 

knowledge. In other words, Display Question is purposely asked in order to help students 

engaging previous lesson and today’s lesson. 

 In contrast of Display Question, the purpose of Referential Question is different. 

Referential Question tends to develop students’ syntactic and semantic of the language. In 

other words, this type of question inclined to encourage students’ output. Tsui (1995:28) says 

that Referential Questions generate interaction of typical of social communication. It means 

that this type of question is used mostly in social communication. Therefore, unlike Display 

Question that requires exact answers, Referential Question has no limit for the responses. 

There are four purposes of teacher asking Referential Question in classroom. The first 

purpose is to seek new information (Long and Sato, 1983). In this case, new information 

means any pieces of information that the teacher may not know it yet but the teacher desires 

to know it. This seeking new information is actually used by teacher in order to have a 

meaningful conversation with the students. Since the topic of this type question is mostly 

about society or real world situation, it is expected that the students may use their background 

knowledge to answer this questions. 
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The second purpose is to demand students to think deeper (Brown, 2001). Since 

Referential Question can ask many things from one topics, it is possible for teacher to ask a 

follow up question. This follow question is a response from teacher to invite the students to 

think deeper of the students’ previous answer. The answer requires the students to think 

deeper about certain topics because they are expected to give more detail information or 

reasons of their previous answer. 

The third purpose is to fill in the information gaps. Sometimes, during teaching 

process, students face problems that their vocabulary have not sufficient enough to respond 

certain topic. To solve this, teacher uses this chance to ask Referential Question to fill in the 

information gaps. By asking this kind of question, teacher helps the students to gain more 

vocabulary.  

The last purpose is to invite students to share their ideas toward certain topics. In 

some cases, in order to fill in the information gaps, Ellis (1994), Lynch (1996), and 

Thompson (1997) suggest that, some control should be done so that the questions help the 

learners increase their motivation to invest or share ideas during the process. Teachers should 

prepare and provide questions which encourage students to build a mutual connection with 

students. Pouriran (2009) says in other term that “Real language does not consist only of 

questions from one party and answers from another.” It means that one person can act as 

questioner and answerer at the same time.  

THE STUDY 

This section presents how this study was conducted. The first was by choosing where 

this study was taken place and also who were participants of this study. After that, this 

section also provides how this study was done. It demonstrates the instruments of data 

collection, procedures of data collection and procedure of data analysis. 
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Context of the study 

This study was conducted in three different Junior High Schools in Salatiga, Central 

Java. One Private Junior High School and two State Junior High Schools that are 

acknowledged as favorite schools in Salatiga. The selection of these three schools was based 

on the school’s achievement in academic field. It was hoped that the data gathered were from 

best schools in Salatiga. In these schools, English lesson is introduced and taught in mostly 

English. As informed by one of teacher in informal conversation that English is used, 

commonly, when teacher asks questions. He continued that he tries to minimalize to speak 

Bahasa Indonesia.  

Meanwhile, Bahasa Indonesia, which is the students’ national language or can be 

inferred as their first language, is also frequently used by teachers. Bahasa Indonesia is 

commonly uttered when the students seemed having a hard time to understand what the 

teacher was saying. Therefore, the function of Bahasa Indonesia is to facilitate students to be 

more understand of the lesson. It was expected that the students will gain knowledge of the 

target language better.   

One of teacher said through informal conversation that the English lesson will not go 

smoothly if the gap of students’ level understanding about the target language is big and vary. 

Further, this teacher explained that the various gaps among students was probably because 

the students came from different Elementary Schools in which one school to another school 

may have different topic of English lesson. Therefore, it is a task for English teacher at seven 

grades to help the students to start at same level as beginners.  

At Junior High School level, students are expected to be able, at least, to write and 

read in English. It means that the students have already had some knowledge of the target 

language which is English to be able to join the English course. It is probably difficult to have 
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English class for both teacher and students if there are some students who cannot write or 

read in English.  

 

 

 

 

Participants 

Since this study focused on Display Question and Referential Question uttered by English 

teacher, the participants were the English teacher of three different Junior High Schools 

mentioned earlier. The teachers from these schools have been teaching English for more than 

six years and have already experienced in teaching English for seven graders. 

In total there were four English teachers as the intended participants. One teacher from 

Private Junior High School as Teacher 1 (T1), two teachers from one of State Junior High 

School as Teacher 2 (T2) and Teacher 3 (T3), and the last, one teacher from another State 

Junior High School as Teacher 4 (T4).  

T1, T2, and T3 were observed twice, while, due to school’s event, T4 was only observed 

once. Therefore, there were seven observations.  

Instrument of Data Collection  

Classroom observations were conducted to collect the data using field notes. The field 

notes were used to record; what questions the teacher asks, how many times Display 

Question and Referential Question occur, and what the purpose for each question is. 
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Each teacher was observed twice, where one observation consisted of two meetings (2 x 

45 minutes). 

Procedures of Data Collection 

Before the intended participants were observed, it is important to gain permission from 

the admin officer, headmaster of the school, and also English teacher for seven graders. Some 

ethical codes for conducting this study were also negotiated and approved by the school.  

Then, the writer arranged schedule with the intended participants to observe his or her 

English lesson class. At this time, the writer also earned permission from the English teacher 

to use tape recorder to record the classroom interaction during the observation. In this case, 

the English teacher was informed that the tape recorder was used to prevent missing data 

while observation going. 

As the schedule had been arranged, the writer stated that she acted as a non-participant 

observer. In other word, the writer did not involve actively during the English lesson class. 

Checking and rechecking the observation field notes and also tape recorder had been done 

before the observation began. This was done to prevent some problem that might occur while 

the writer was trying to get the data.  

During the English lesson class, the writer noted all questions uttered by the teacher while 

he or she was teaching inside classroom. How the students reacted toward the questions were 

also observed and noted in the field notes. After the observation had been done, the writer 

listened to the tape recording to match and revise the field notes’ result before it was finally 

transcribed.  

Procedures of Data Analysis 
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Since the data collected were in a form of transcription, firstly, the writer put all 

questions in a table. Those questions were analyzed and then categorized based on the 

characteristic of Display Question and Referential Question. If there was question that could 

not be put into Display Question and Referential Question, the question would be eliminated. 

Finally, only questions that acknowledged as Display Question or Referential Question were 

regarded as the primary data of this study. 

After the questions had been selected, it was put on a new table and divided into 

Display Question’s Table and Referential Question’s Table. This made the writer to calculate 

the percentage easier. At last, the percentage was showed which type of teachers’ question 

was more used frequently.  

Then, in order to answer the second question, the writer analyzed the questions based 

on the purpose of Display Question and Referential Question as mentioned in the Literature 

Review. The example of each purpose was displayed in a form of conversation taken from 

the clean-transcription data. The data were presented descriptively. 
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FINDINGS AND DISCUSSIONS 

The data collected from the participants in observation are displayed, analyzed and 

interpreted in this section.  

The proportion of Display Question and Referential Question asked 

In order to answer the first question about the proportion of Display Question and 

Referential Question asked by English teachers, the questions that had already been sorted 

and categorized into Display Question and Referential Question were counted as can be seen 

in Table 1 below. 

Table 1.The proportion of DQ and RQ asked by teachers 

Table 1 above presents the proportion of Display Question (DQ) and Referential 

Question (RQ) asked by the teacher participants in two observations.  From the table, it can 

be seen that in both observations, teachers dominantly asked Display Question as many as 

Participant 
Observation 1 Observation 2 

DQ RQ DQ RQ 

T1 55 15 72 19 

T2 40 31 42 45 

T3 42 26 42 37 

T4 57 30     

Total number of 

questions 
194 102 156 101 

Percentage 66% 34% 61% 39% 
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66% (at the first observation) and 61% (at the second observation). This result has similarities 

with some previous studies done by Long and Sato (1983), Allwright and Bailey (1991), 

Shomossi (2004), and David (2007) who also found that Display Question is mostly used by 

teachers. 

From the Table 1 above, T4 at the first observation had the highest number of asking 

both types of questions. In other hand, compared to the first observation, T1 and T2 also 

asked a number of certain types of question. T1 asked more Display Question at the second 

observation than the first. It can be seen that at the first time, T1 asked 55 questions of 

Display Question then in the next observation, the number increased into 72 Display 

Questions. Meanwhile, T2 was asking more Referential Question, he asked 14 more 

Referential Question in the second observation. There are several possible explanations for 

this result. 

One of reasons that might cause teacher to be more focused on certain type of 

questions is that the objective of the lesson. For example, Teacher 1 (T1) who taught 

descriptive text about things at the first observation, the objective of the lesson was for 

students to be able to determine the differentiation of suffix ‘s’ or ‘es’ when it is placed in a 

verb and in noun. Another objective of this lesson was for students to be able to tell the use of  

‘ ‘s ’ that carries out the meaning of possession. In order to achieve this goal, T1 was 

purposely asking Display Question in the teaching process. It is because the one of the 

purpose of Display Question as mentioned by Allwright and Bailey (1991) that Display 

Question is used in order to present the learners about the linguistic forms of target language. 

It means that by asking this Display Question, teacher is intentionally helping students 

understand how to use “ ‘s” to state a possession, “s/es” as a verb, and “s/es” as plural nouns.  
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In other hand, Teacher 2 (T2), who had the highest number of asking Referential 

Question among teachers, had different objective in his teaching. It was students were able to 

make a descriptive text about animal and then present it in front of the other students. To start 

his teaching, this teacher asked several Display Questions to review students’ understanding 

about descriptive text they had learnt. After that, to make students aware that the lesson of the 

day would talk about animal, T2 warmed students up with a Referential Question which was, 

“Do you like animal?” This question got a good response from the students. During the 

lesson, teacher often asked Referential Question that invited students to share their ideas 

about certain animal.  

Sharing ideas about certain animal was purposely done by T2 because, after that, the 

students would do a task in which they would describe pet that they like.  Sometimes this 

teacher also asked the students if they had difficult words to describe the animal. As 

mentioned in the literature review that Referential Question is also asked for filling in the 

information gaps, this teacher applied it in his teaching.   

Similar with T2 who taught descriptive text about animal, Teacher 4 (T4) also taught 

the same topic. However, this teacher was able to ask Display Question and Referential 

Question at most. From the observation, the goal of the lesson was expecting students to be 

able to answer some questions from a reading text. If this objective was seen from one 

perspective based on the purpose, we could guess that the teacher would emphasized on 

Display Question during the teaching process. Surprisingly, instead of focusing on Display 

Question, this teacher asked more Referential Question. 

During the observation of Teacher 4 (T4), it can be seen that this teacher was 

purposely asking Referential Question to take students’ attention. At first, the teacher asked 

the students if they have any pet at home. The teacher asked Referential Question to seek new 
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information which was about students’ pet. Some students welcomed this question with 

giving information of their pet. Then, T4 asked more questions responding to some students’ 

answer before. Interestingly, students seemed very welcome in answering these questions. 

These students tried to tell the class about their pet in their own word. Because of the follow 

up questions given by the teachers, the students were unconsciously demanding themselves to 

think deeper in answering well. It is in line with one of function asking Referential Question 

in classroom which is to demand students to think deeper. 

After Teacher 4 (T4) asked some Referential Question at the beginning of the lesson, 

then, he started to give Display Question. This teacher asked questions mostly to check 

students’ comprehension of descriptive text about Iguana. This teacher seemed more focusing 

on asking question related to structural matter such as tenses, countable and uncountable 

noun, and also generic structure of descriptive text. Besides that, T4 also focused on the 

contextual meaning such as asking, “What does (it) refer to?” From this question, teacher 

tried to invite students to understand the text. This question was expected to help the teacher 

achieve the objective of the lesson since by the end of the explanation; students would answer 

some questions related to the Iguana’s text. 

The second factor why teacher ask certain type of question in classroom is that the 

topic of the question. In Display Question, the topic is usually related to a text discussion or a 

general knowledge in which the answer has already fixed. From the observations, teacher 

asked Display Question mostly when he or she wanted to check students understanding about 

the lesson they had learnt that day. In other hand, the topic of Referential Question can be 

anything. 

From the data transcription of this study, it was found that teacher asked Referential 

Question with familiar topic for students, such as pet or family members. From the 
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observation, before teachers began their lesson, they tried to engage students with topic that 

they have familiar with. This also encourage students to speak up during the lesson because 

students demand themselves to use any vocabularies they have to answer the questions. It is 

in line with what Brock (1986) stated that Referential Question helps teacher to have a better 

classroom interaction since it encourages students to speak up with target language.  

As mentioned by Tsui (1995) that topic Referential Question has is used mostly in 

social communication. In this study, teachers mostly asked Referential Questions with topic 

that students have familiar with, such as, favorite singer, pet, and family members. These 

kinds of topics are also common to be asked in a real life. And from these topics, students are 

expected to be able to communicate with each other in mutual connection. At the stage of 

beginners, students are not ready yet to make questions, but they understand how to answer 

questions related to the topics. 

Then, the last possible reason why teacher asked certain type of question more 

frequent than the other is that students’ level of learning target language in one classroom 

may vary. In Indonesia, learning English is officially taught at Junior High School, however, 

Elementary Schools are not prohibited to have English class in their school. Therefore, 

learning English at Elementary School actually depends on each school’s authority.  

For students who have started learning English before Junior High School may differ 

with students who just get started, especially in a matter of vocabulary. In a class, one student 

may seem very good using target language because the student has already known more 

vovabulary, but it may not work well with other. Therefore, teacher who teaches this kind of 

class is supposed to make his or her students to start the learning process at the same level of 

understanding. One way that can resolve this kind of problem is that teacher asks question 

that helps students understanding certain vocabulary. During the observations of four English 
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teachers for students who are seven graders, all teacher asked comprehension check question 

to see students’ understanding about certain concept of word.   

The proportion of Display Question asked by teachers 

It has been mentioned earlier in the Literature Review that Display Question has five 

purposes, they are: comprehension check, confirmation checks, clarification request, ensuring 

background knowledge and understanding during learning process, and the last, encouraging 

early production of students’ learner. In this section, it discusses the frequency of teacher asks 

each purposes of Display Question and also in what way the teacher giving Display Question 

in classroom. Therefore, a table was provided to answer the distribution of Display 

Question’s purposes and then transcriptions from data collected answered the situation of 

teacher asked Display Question. In all transcription, it should be noted that T represented 

Teacher and SS was students. And, underlined phrase or words  indicated Display Question, 

while brackets phrase or words showed the writer’s translation. 

Table 2 below presents the distribution of Display Question (DQ)’s purposes asked by 

each teacher. 

Purpose of DQ 

T1 T2 T3 T4 

Total Obs. 

1 

Obs. 

2 

Obs. 

1 

Obs. 

2 

Obs. 

1 

Obs. 

2 

Obs. 

1 

Comprehension 

check 
54 63 34 42 29 35 52 309 

Confirmation 

check 
0 0 0 0 0 0 0 0 

Clarification 

request 
1 9 0 0 3 0 2 

15 
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Ensure 

background 

knowledge and 

understanding 

during learning 

process 

0 0 6 0 0 0 0 6 

Encourage early 

production of 

students' learner 

0 0 0 0 10 7 3 20 

Table 2. The distribution of DQ’s purposes asked by each teacher 

From Table 2 above, it can be seen that among the five purposes of asking Display 

Question in teaching process, interestingly, in both observation, none of the teacher asked this 

type of question to confirmation check. However, it is clear that all teachers showed a great 

number of asking Display Question to comprehension check. Meanwhile, the distribution of 

other purposes were vary.  

In the Table 2, it seemed that during teaching process, teacher asked Display Question 

for two or three different purposes. For example, Teacher 2 (T2), at the first observation, only 

asked Display Questions for comprehension check and to ensure background knowledge and 

understanding during learning process. While, at the next observation, T2 was observed 

asking Display Question for comprehension check only. Among teachers, only T2 who had 

never asked any Display Question for clarification request in both observation. But, this 

teacher was the only who asked Display Question to ensure background knowledge and 

understanding during learning process.  

Teacher 3 (T3) is a teacher who asked Display Question with the most purposes 

among other teachers. At the first observation, this teacher asked Display Question with three 

purposes, they are; comprehension check, clarification request, and encourage early 
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production of students’ learner. From the table, it is clear that this teacher asked Display 

Question to encourage early production of students’ learner at the most, as many as 10 

questions at the first observation and 7 questions at the second observation. 

A number of asking Display Question for clarification request also showed by 

Teacher 1 (T1) who asked only one question at the first observation then at the second 

observation asked 9 questions. This teacher also has the highest number of asking Display 

Questions for comprehension check in both observations. As shown in Table 2, both Teacher 

1 (T1) and Teacher 4 (T4) have the highest number of asking Display Question for 

comprehension check at the first observation. 

The purposes of Display Question asked by teachers 

The first purpose of giving Display Question is to check students comprehension. 

Previously, it has been mentioned that comprehension is an ability to understand something, 

and in this case, teacher asked Display Question to check how far the students have 

understood the target language. Since the students are seven graders who have different level 

of acquiring target language, the teacher is expected to make the class start the English lesson 

at the same level so that there is no students left behind. To achieve this, Display Question to 

comprehension check helps the teacher guide the students to understand the target language. 

Since the definition is quite broad, the focus of comprehension check was narrow down into 

three major issues, they are; are semantic meaning, structure, and also contextual meaning.  

In Table 2 above, it is clear that comprehension check question was mostly asked by 

teachers during the teaching process. However, the table did not detail the distribution of each 

teacher asking comprehension check based on its focuses. Therefore, Table 2 that showed the 

comprhension check’ column was broken down into Table 3 below. 
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Purpose of 

Comprehension check 

questions 

T1 T2 T3 T4 

Obs. 1 Obs. 2 Obs. 1 Obs. 2 Obs. 1 Obs. 2 Obs. 1 

Semantic meaning 15 33 17 5 3 1 15 

Structure 21 13 5 28 5 10 20 

Contextual 18 17 12 9 21 24 17 

Table 3. The distribution of comprehension check question based on its focuses 

From Table 3 above, it can be seen that in both observation, in asking comprehension 

check specifically to ask semantic meaning, Teacher 1 (T1) asked as many as 15 questions at 

the first observation and asked 33 questions at the next observation. Compared to the first 

observation, Teacher 2 (T2) asked more on structural questions. It can be seen from the 

increasing number from the first observation which is 5 questions, and 28 questions at the 

second observation. Meanwhile Teacher 3 (T3) asked more contextual question.  

Semantic meaning has correlation with the ability of understanding of concept or 

word in the target language. Semantic meaning was asked to check whether the students have 

already known the meaning of certain word. Then, example of this is shown below. 

T1 : sinonimnya ‘pants’ di text ini apa? (What is the synonym of ‘pants’ in 

this text?) What is the synonym of ‘pants’ here? Apa sinonimnya? 

(What is the synonym of ‘pants’?) 

Ss : ..... 

At the transcription above taken from T1’s transcription on March, 1
st
, 2014, Teacher 

1 (T1) asked the synonym of ‘pants’ to the students. At first, students gave incorrect answer, 

but after the teacher gave a clue, they were able to answer in correctly. The question, “what is 

the synonym of ‘...’?” can be used to check students’ knowledge about certain word. Besides 

that, this also will help students to develop their knowledge of vocabulary in target language.  

Another way to check students’ understanding about vocabulary is by translating the 

word as seen in transcription below.  
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T2 : what is ‘kandang’ in English?  

Ss : ......... 

The transcription above happened on March, 20
th

, 2014, when T2 was teaching 

descriptive text about animal. Teacher 2 (T2) invited the students to translate a word from 

Bahasa (first language) into English (target language). By doing this, it is expected that both 

teacher and students will have similar understanding of certain word in the target language.  

And then, the other issues of teacher asking comprehension check is to find out if the 

students have understood about the structure of target language such as tenses, punctuation, 

generic structure. Then, below the example of this case is given. 

 Teacher 3 (T3) asked her students about generic structure of Descriptive Text. 

T3 :  Let’s focus on structure. What do you call this?  

Ss : ......... 

T3 :  title, good. Second? 

Ss : ......... 

T3 :  yes, identification. And, the third? 

Ss : ........ 

T3 :  good. This is descriptive text 

From the conversation above, it can be seen that T3 used Display Question to remind 

students about the generic structure of descriptive text. And from the response given by the 

teacher, it seemed that the students have understood it well. 

Another example is teacher asking language feature of target language as seen in 

transcription below.  

T2 : what tenses do you use? 

Ss : .......... 
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T2 : kalo uda pake kata kerja, ngga pake to be. (If the sentence had 

already used a verb, to be was unnecessary) When you said subject is 

in plural, what do you use to be? Is, am, are? What to be do you use 

when the subject is plural? 

Ss : ..... 

Teacher 2 (T2) asked what tense is used in descriptive text. Further, the teacher 

explained how to use ‘to be’ and ‘verb’ in Simple Present Tense. Similar with the previous 

example, this example also focus on the linguistic feature of target language which is 

grammar. It was purposely asked in the classroom to make students aware about the language 

features of target language used in descriptive text and also the generic structure that 

descriptive text have. It is important since the students are expected to write descriptive text 

in the future lesson. Therefore, making students alert about what descriptive text is and 

language feature such as tenses, is essential.  

Then, the last issues of comprehension check is contextual meaning. The answer of 

this question is usually can be found in the text or surrounding. In other word, the answer is 

factual or based on the discussion. The example was taken from April, 4
th

, 2014, where 

Teacher 4 (T4) taught Descriptive Text about an Iguana named Hero. 

T4 :  The tongue helps them to get the insect. What does ‘them’ refer to?  

: ‘Them’ disitu refer ke siapa? (What does ‘them’ refer to?) 

: Lidah membantu mereka untuk menangkap serangga. (The tongue 

helps them to get the insect.) 

: ‘mereka’ itu siapa? (What are ‘them’?) 

: ‘them’ refers ke siapa? (What does ‘them’ refer to?) 

Ss : ...... 

T4 :  Iguana. Jadi ‘them’ refers to Iguana. (So, ‘them’ refers to Iguana) 

From the transcription above, the teacher asked Display Question with a purpose was 

to check students’ comprehension. This “What does ‘...’ refer to?” question is aimed to 

check how far the students understand about the context they read on. This kind of question is 
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frequently used by teacher to checks students understanding about the ‘pronoun’ stated in the 

text. 

From the transcription above, the teacher asked similar question repeatedly. The 

purpose of doing this was to give students time to think the answer by reminding them what 

the question was.  

Another example is taken from Teacher 3 (T3)’s transcription while she was teaching 

descriptive text about Nidji, a famous group band from Indonesia. This teacher used a text as 

the instrument of her teaching. 

T3 :  how does the writer describe Giring? 

Ss : ........ 

T3 :  No, don’t say ‘keriting’. How does the writer describe Giring? 

Ss : ........ 

T3 :  yes. He is young talented singer and he has short curly hair and black 

eyes. Which one is Giring? 

Ss : .......... 

From the transcription above, Teacher 3 (T3) asked the appearance of Giring, member 

of Nidji Band. The answer was shown explicitly in the text, so the students were actually 

expected to answer it in complete answer using English.  This kind of question requires an 

exact answer. 

 The second purpose of teacher asking Display Question is to confirmation check. 

Confirmation check is asked by a teacher to confirm what the student was saying so that the 

respond given will be appropriate and make sense. The example of confirmation check is, 

“Do you mean sharks is mammals?” and also, “Are you saying that lion does not like eating 

insects?” 
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 During the observation, teachers did not ask any kind of this question. It seemed that 

the teachers understood what the students meant. And it was observed that the teachers were 

able to response students’ statement well. Therefore, it might be the reason why the teachers 

decided not to ask Display Question for confirmation check. 

The third purposes is to clarification request. Clarification request is purposely asked 

by teacher to clarify certain concept briefly.  

T1 : O.K. Lebih dari satu jadi? (So, more than one thing becomes?) 

Ss : booths.   

The question above was aimed to clarify the plural noun of ‘booth’. The teacher 

expected the students to understand the use of suffix ‘s’ in the word ‘booths’. Since suffix ‘s’ 

can be identified as verb and plural noun, it is essential to be done in order to avoid students 

making mistake in the future. Sometimes, clarification request can be in a form of “Yes-No 

answer”, in which teacher asks students whether certain concept or statement is correct. In 

this study, the question, “Is this (concept) clear?” or “Do you understand?” is also categorized 

as clarification request. 

 The fourth purpose is to ensure students’ background knowledge and understanding 

during learning process. This is essential for teacher ask this kind of question since this 

question can be seen as the measurement question that the students can relate previous lesson 

with the present. For example, Teacher 2 (T2) was teaching descriptive text about animal, he 

asked question, “Last week, we learn about descriptive text about someone, how do we 

describe about someone?” This question is purposedly asked to see if the student remembered 

previous lesson. Then, this T2 continued, “Descriptive text also can describe about animal. 

When we describe someone, the adjectives used are handsome, beautiful, curly. What 



28 
 

adjectives we can use for animal?” At this time, T2 guide the students to understand that in 

describing things, adjective words can be used. 

The last purpose is to encourage early production of student’s learner which can be 

seen in transcription below. 

T3  : Yes. Now, describe another member family. 

Ss : ............. 

T3  : Yes, her father what? 

Ss : ........ 

T3  : That’s right. Anything else? 

Ss : .............. 

The transcription above was taken from conversation among Teacher 3 (T3) teaching 

a descriptive text about Hana’s family with students on March, 4
th

, 2014. This conversation 

happened when Teacher 3 (T3) directed the students to see the photos of Hana’s family from 

the text and then invited them to describe Hana’s family member based on it. T3 did not give 

limitation for the students to describe the family members, the students were permitted to use 

any vocabularies they know so far. From the conversation, the students were able to respond 

it in a complete sentence which has subject, predicate, and object. 

The proportion of Referential Question asked by teachers 

 It the previous chapter, Referential Question have four purposes. They are seek a new 

information, demand students to think deeper, fill in the information gaps, and share ideas 

during learning process. Table 4 below presents the proportion of each teacher asked different 

purposes of Referential Question (RQ) during teaching process.  

Purpose of RQ 
T1 T2 T3 T4 Total 

Obs. Obs. Obs. Obs. Obs. Obs. Obs. 
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1 2 1 2 1 2 1 

Seek a new 

information 0 2 7 11 9 5 8 
42 

Demand 

students to think 

deeper 0 3 17 12 6 8 17 

57 

Fill in the 

information gaps 5 2 5 7 3 0 1 
23 

Share ideas 

during learning 

process 10 12 2 15 8 24 4 

75 

Table 4 .The distribution of RQ’s purposes asked by each teacher 

What interesting in this data is that Table 4 shows that all purposes of Referential 

Question has been fulfilled by teachers, but not all teachers have covered all purposes of 

Referential Question. 

For example, from table above, it can be seen that Teacher 1 (T1) at the first 

observation, was the only teacher who did not fulfill the purposes of Referential Question. 

This teacher only asked two purposes of Referential Questions during teaching process.  And, 

Teacher 3 (T3) at the second observation was found not giving any Referential Question to 

fill in the information gaps.  

Another interesting thing that can be seen in the Table 4 above is that the last purpose 

of Referential Question, which is invest or share ideas during learning process, indicates that 

each teacher asked more questions on the second observation. The highest number of this 

kind of question was shown by Teacher 3 (T3) who distributed eight questions at the first 

observation and then increased its number into 24 questions.  

The purposes of Referential Question asked by teachers 
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Similar with the discussion about the purposes of Display Question, this section also 

provides some transcription taken from the data collection. It should be noted that T 

represented Teacher and SS was students. And, underlined phrase or words  indicated 

Referential Question, while brackets phrase or words showed the writer’s translation. 

 The first purpose of Referential Question is to seek a new information. Previously, it 

has been mentioned that the information can be anything. And since the purpose is to seek a 

new information, any answer is acceptable since there is no exact answers to respond this 

kind of question. The example was taken from one of teacher’s participants, on the second 

observation done on March, 5
th

, 2014, Teacher 3 (T3) was going to teach descriptive text 

about person who was known as singer and also a group band from Indonesia. Then, Teacher 

3 (T3) started her class by asking students’ favorite singer.  

T3 : who's your favorite singer? 

Ss : ............ 

T3 :  Agnes, and then? 

Ss : .......... 

 From the conversation above, the teacher asked, “Who’s your favorite singer?” 

which was included in Referential Question as a tool to seek new information. In this case, 

new information that the teacher looked for is the students’ favorite singers. 

 The second purpose is to demand students to think deeper. Usually, the question is 

a follow up question from the previous question. For example is as displayed below. 

T3 :  Who's your favorite singer? 

Ss : .......... 

T3 :  Why do you like her? 

Ss : ............ 
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 From the conversation above, Teacher 3 (T3) attempted to ask the reason why the 

student chose Agnes Monica as her favorite singer. Asking reasons is categorized as think 

deeper question because the student is required to have a deeper thought about what he or she 

said earlier. It also forces students to open up his or her background knowledge that might 

support his or her answer. In order to answer this question, the student is expected to use any 

vocabulary they know so far. This is the reason why this type question helps student speaking 

up more. 

 The third purpose is to fill in the information gaps. It should be noted that not all 

Referential Question helps students to speak up more during learning process. It may because 

of the students do not have sufficient vocabulary to respond certain topic. This problem might 

probably happen because students only absorbed and saved few vocabularies in their 

memory. Therefore, Referential Question can be used to fill information gaps between 

teacher and students or students and students during the lesson. The example of this case is 

shown below. 

T2 : According to the words, do you find any difficult word? 

Ss : ........... 

T2 : cakar. (claw)Any other? 

Ss : .......... 

T2 : kulit. (leather)Any other? 

 

 Dialogue above happened when Teacher 2 (T2) was teaching descriptive text about 

animal. Before the lesson went further, Teacher 2 wanted to know whether the students found 

any words that they did not know the meaning. Therefore, the question “Do you find any 

difficult word?” is a Referential Question to fill information gaps. Further, the teacher asked 
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another Referential Question that has similar purpose which is, “Any other?”. This question 

was uttered to see if the students still found difficult words in the text.  

 From the conversation above, it can be seen that in order to fill in information gap, 

Teacher 2 (T2) translated the word that the students did not understand into Bahasa 

Indonesia. Through this way, both teacher and students had similar concept of certain word. 

Thus, this way is expected to make the lesson easier for teacher and students to give and 

receive knowledge. 

 The last purpose of asking Referential Question in class is to invite students to 

share ideas during lesson. The example can be seen in transcription below.   

T1 : Sometimes, you can say that this sign is also ‘go straight’. Where do you find 

this sign here?  Where do you find this sign here? Where do you find this sign 

here? Yes? 

Ss : ........ 

T1 : What else? 

Ss : ...... 

 Transcription above happened while Teacher 1 (T1) was teaching about Traffic 

Signs. The teacher invited the students to share their ideas about where the students ever 

found ‘one way’ sign in Salatiga. The students responded that they had ever found that traffic 

sign by saying where they found it.  

 Another example of Referential Question asked for ideas is displayed in dialogue 

below. 

T1 : What do you think of Hiroshi? 

Ss : from Japan. 

 From the dialogue above, Teacher 1 (T1) expected the students to share their 

opinion about Hiroshi. However, the students seemed misunderstood the question with, 
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“What does the text tell us about Hiroshi?”, which is included in Display Question for 

comprehension check. Therefore, the students gave answer based on what the text said about 

Hiroshi which was not suitable with the purpose of the question, “What do you think of 

Hiroshi?”.  

Interesting findings of Display Question and Referential Question 

Besides analyzing the purposes of Display Question and Referential Question, this 

study also found an interesting result where between purposes and reactions received is 

unexpectedly. 

There is a case where a teacher asked a Referential Question to students, but it failed. 

The question was asked after teacher and students discussing a descriptive text about 

someone. Then, the teacher expected the students to share their ideas about certain character. 

Ribowo (2006) mentions characteristic of good questions are the question asked arise 

students’ interest and curiosity toward the object and encourage students to show their ideas. 

It means that a good question is a question that makes students curious of certain topic and 

the students are interested to give their opinion of the topic.  

The question was, “What do you think of (character in the text)?” Instead of sharing 

their ideas about the character in the text, students restated what the text had talked about it. 

Thus cause the purpose Referential Question changed into Display Question. A possible 

explanation for this is that the students mistaken this question with “What does the text tell us 

about?” which is a Display Question. Another possibility is that the student had just 

discussed about the text and they were at the stage of understanding the whole story. 

Therefore, they were not ready yet to share their ideas of each character. It might take some 

more time for the students to understand the characters. 
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 One of suggestion that a teacher can do to invite students’ curiosity is making the 

question, “What do you think of (character in the text)?”, becomes, “Is (character in the text) 

a good son (or any debatable expression)?”. By changing this question into Yes/No answer 

is hoped arising students’ interest in the topic. Then, after that, the teacher might ask 

students’ reasons why their answer is Yes or No. At this time, teacher unconsciously 

encouraging students to show their ideas and making them to think criticize of their answer. 

Di Teodoro et all (2011) state that teacher is supposed to be prepared of the questions 

he or she wants to ask, therefore, the learning process will smooth and keep in track. It means 

that teacher is suggested to understand where he or she starts and takes the students to. 

Warming up students by giving a question might be a better idea, but it is important to be 

noted that teacher start with an easy question. However, in one observation, one of the 

teachers started with a question, “What is the generic structure of descriptive text?” This 

question has a word choice that make the students feel anxious to answer, which is “generic 

structure”. Instead of using this term, it might be better to change the question into, “How 

many parts does descriptive text have?” 

Another interesting thing in this study is that teacher may make the students puzzled 

with his or her question. According to Aizikovitsh-Udi et all (2013) that a good question can 

be seen clearly once the goal has known, therefore, they suggest teacher to choose words 

choice, intonation, structure that suit in the classroom population. However, transcription 

below happened after teacher talking about what is in identification. Then, the teacher 

jumped on an example, but the question was about the term of the noun. 

T : I give you example. Raka is my student. He is very diligent. 

What is the noun name? 

Ss : identification. 

T : No. What is the position of the word?  
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Ss : (silent) 

T : the word has adjective and noun. What is that? 

Ss : (silent) 

The question asked above was a Display Question because the purpose of the question 

is to check comprehension. Brown (2001) explained that the answer of Display Question is 

categorized as a low-thinking kind in which the answer has been fixed and also the answer 

has already been discussed in the previous lesson. Therefore, Display Question is used mostly 

to check students’ understanding.  

However, during the observation, the students remained silent. It seemed that the 

students was lost and did not know what they should do about the question. The question 

given was unexpected and also difficult to be understood by the students. From the 

transcription, the teacher used words choice that unfamiliar with the students.   

 As a suggestion for teacher of this case, instead of asking the term, it might be better 

to invite students to give examples. Perhaps, change the question form, “What is the term of 

noun and adjective?” into, “Please, mention the example of noun phrase.” But, before ask the 

students to mention the examples, it is also a better idea to give a brief explanation of noun 

phrase. 

CONCLUSION 

This study observed Display Question and Referential Question asked by four English 

teachers for seven graders in three different schools. The purpose of this study is to 

investigate the use of Display Question and Referential Question in teaching seven graders. 

The result of this study is expected to be used by English teachers and English Student 

Teachers as an evaluation in teaching and learning process. It is also hoped that being aware 

that questions have different purposes will facilitate students to better their knowledge. 
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In this study, there are two questions that needed to be answered. The first is the 

proportion of Display Question and Referential Question asked by English teachers. The 

finding has shown that in both observation, Display Question had the highest percentage from 

all teachers, as many as 66% at the first observation and the next observation was 61%. It was 

also presented that Teacher 1 (T1) showed a significant number of asking Display Question 

in both observations, which was from 55 to 72 questions. In other hand, Teacher 2 (T2) was 

observed as a teacher who had the highest increasing number of asking Referential Question 

compare to the first observation which was from 31 to 45 questions.  

In the previous chapter, it also discussed the factor that may cause teacher tends to ask 

certain type of questions. It was found that there are at least three factors. They are the goal of 

today’s lesson is different, topic of the lesson is divergent, and the last is the students’ level 

of understanding the target language is vary.  

Then, the second question is about the purpose of Display Question and Referential 

Question asked by the teacher participants in two observations. In this question, the purposes 

of each type were analyzed, counted, and described. The analyses of type of questions used 

theoretical background from previous studies by some researchers. The theories describe the 

different purposes of Display Question and Referential Question asked in a classroom. From 

these purposes, the questions obtained through observation were put into a table and 

categorized. Later, the data was counted and discussed. 

Some researchers mentioned that there are five purposes of asking Display Question 

in classroom. The purposes are comprehension check, confirmation check, clarification 

request, ensuring students’ background knowledge and understanding during learning 

process, and the last is encouraging early production of students’ learner. Among those 

purposes, interestingly, it was found that none of the teacher asked Display Question to 
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confirmation check. In the other hand, all the teacher asked Display Question mostly about 

comprehension check. And in comprehension check, it was found that there were three big 

issues that teacher often to ask. The issues are semantic meaning, structure of target language, 

and contextual meaning. 

Besides Display Question, this study also discuss about Referential Question which 

has four purposes. These purposes are to seek new information, demand students to think 

deeper, fill in the information gaps, and share ideas during learning process. The result 

showed that all teachers asked these purposes. All purposes of Referential Question have 

been fulfilled by teachers. The interesting result in Referential Question is that all the 

teachers always invited the students to share their ideas toward certain topics.   

However, another interesting result shows in this study is that when teacher asked 

question that receive unexpected responses from the students. Such as when a teacher asked 

Referential Question that expected students to share their ideas of certain topic, but the 

students responded by telling what the text written. This happened because the students 

misunderstood the questions. Another thing is when the teacher asked question with an 

unfamiliar term of target language, the students were silence. It seemed that the students need 

a think-time to figure out what the question was.  

Therefore, some suggestion for teacher or Student Teacher in teaching process is that 

before asking question in the classroom, it will be better to prepare the question beforehand. 

It is also suggested that in asking question, term that unfamiliar for the students need to be 

introduced first. It is expected to help teacher or Student Teacher avoiding silence time. 

Based on the discussion, it also showed that teacher tends to ask more on comprehension 

check, however, it might be a good idea to try ask more other purposes of Display Question. 

It may help the students improving their knowledge. Besides that, it is good that teacher has 
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invited students to share their ideas by asking Referential Question, however, it also a good 

point to try ask question that demand students to think deeper, seek a new information from 

students, or fill in the information gaps. 

The limitation of this study is that this study was focused the purpose of Display 

Question and Referential Question asked by teachers at seven graders only or learners at 

beginner level. Therefore, this research cannot be generated into wider context. Further 

research with the same interest might investigate students’ level of knowledge when teacher 

asking Display Question and Referential Question. Moreover, another classroom observation 

is also needed in order to check whether Display Question is still outnumbered Referential 

Question. 
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